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Editorial

KMC Journal is a double-blind peer-reviewed, open-access multidisciplinary journal 
published by the Research Management Cell (RMC) of Kailali Multiple Campus, 
Dhangadhi, Far Western University, Nepal. Published twice a year, this journal provides a 
platform for the researchers, educators, academicians, teachers, trainers, practitioners and 
professionals across the world to share knowledge in the form of high quality empirical 
research papers from different disciplines including Education, Social Sciences, Humanities, 
Management, Agriculture, Forestry, Law, Science and ICT. The journal encourages national 
and international researchers and scholars to share their research experiences through 
publication to the global audience.

KMC Journal is a refereed journal which adopts a rigorous process of screening, reviewing, 
editing and proofreading. The editorial board makes the first decision regarding the 
submitted articles as the first step of the review process. The board can reject the articles 
if they do not meet the author guidelines. Accepted articles are sent to two anonymous 
reviewers for review. Papers are accepted for review on the understanding that they have 
not been published or accepted for publication elsewhere. If the reviewers recommend 
the article for publication with some feedback, the reviewed articles are sent back to the 
concerned authors to revise addressing the comments and feedback of the reviewers. Finally, 
the editorial board makes the decision whether to publish the revised article or reject. The 
journal does not take any charge for publication. The Research Management Cell of Kailali 
Multiple Campus bears all the expenses.

KMC Journal, Volume 6, Issue 2 includes 21 research-based articles from English education, 
English literature, Education, Management, Sociology, Science, Health Education, 
Population, Agriculture and Nepali. All these empirical papers have been published after 
undergoing the rigorous processes of reviewing, editing and proofreading. We believe that 
all these articles will be fruitful for the practitioners in the concerned disciplines around the 
globe. We request to all the valued readers, academicians and scholars to contribute by being 
published in the coming issues of this journal.

We express our sincere gratitude to all the authors for their appreciable contribution. We are 
thankful to our valued reviewers for their scholarly work and support to the Editorial Team 
throughout the process. We are grateful to the Research Management Cell of Kailali Multiple 
Campus for the publication of the journal.

Happy Reading!

Editor-in-Chief
KMC Journal
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Abstract

Exploring the quality of communication materials from the perspectives of the target audiences is 
essential for the effectiveness of HIV and AIDS prevention programmes. In this context, a descriptive 
phenomenological study was carried out in Banke district of Nepal to explore the audiences’ perceptions 
of the quality of HIV and AIDS-related communication materials. In-depth interviews were carried out 
with nine participants selected through snowball sampling from sexual minority people and female sex 
workers. The participants were partially satisfied with the quality of the communication materials from 
the perspectives of attractiveness, credibility, empowerment, practical application, behaviour change 
and privacy. They were not satisfied with their quality from the perspectives of readability, sufficiency, 
comprehensibility and access. This study suggests that communication materials including precise and 
illustrative messages with familiar pictures, symbols and language should be easily available to the 
audiences maintaining privacy. 

Keywords: Prevention, sufficiency, phenomenological study, epidemic

Introduction

The outcome of any HIV and AIDS-related communication programme 
depends upon the quality of the information, education and communication (IEC) 
materials utilized to reach the targeted audiences. But the findings of some studies 
have raised questions about the quality of such materials developed and used for 

Copyright 2024 Author(s) This open access article is distributed under a Creative Commons 
Attribution-NonCommercial 4.0 International (CC BY-NC 4.0) License.
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HIV prevention and control in Nepal. Some recent studies (Shrestha et al., 2017; 
Kakchapati et al., 2018; National Centre for AIDS and STD Control [NCASC], 
2018; Deuba et al., 2020; Wilson et al., 2021) revealed that despite decades of 
targeted interventions including IEC activities against HIV and AIDS in Nepal, risk 
behaviours of key populations have not been changed as expected and trend of the 
concentrated epidemic has not been declined satisfactorily. Condom use is still below 
(61–73% in 2016) an optimal level and varied across key populations who received 
educational interventions (NCASC, 2018; Deuba et al., 2020). In addition, there is a 
greater prevalence of condom-less receptive anal intercourse among men who have 
sex with men and transgender people (Wilson et al., 2021). A study by Kakchapati 
et al. (2018) also revealed that only about 29% of female sex workers knew about 
HIV and their knowledge was not associated with safe sexual practices. Since 12 
organizations have been organizing HIV and AIDS-related targeted communication 
interventions with different designs of IEC materials in Banke district of Nepal 
(Shrestha, 2018), its effectiveness is still in question. Till the fiscal year 2074/075, 
altogether 1,012 local HIV-positive cases were identified in the district (Gnawali, 
2017). People who inject drugs (2093), sexual minorities (3696), and female sex 
workers (1740) made up the majority of the estimated 7529 HIV-positive cases there 
(NCASC, 2016).

One of the main reasons for the lack of expected achievement of HIV 
prevention and control programmes may be the poor quality of the IEC materials 
utilized in targeted communication initiatives, especially in the local context. It is 
necessary to assess the quality of HIV and AIDS-related IEC materials from different 
perspectives to improve programme outcomes as expected. Traditionally, the quality 
of the IEC materials has been evaluated from experts’ perspectives and objectively 
based on defined quality indicators (Kakchapati et al., 2018; Deuba et al., 2020). 
But, how the targeted audiences are experiencing the quality of the available IEC 
materials is not adequately explored in the local context. All the IEC materials that 
experts and service providers consider to be of high quality may sometimes not be of 
the same quality for the audiences. Therefore, the communication programme can be 
made effective only by identifying how the targeted audiences perceive the quality 
of the available IEC materials, and what kind of quality they want. NCASC (2004) 
assessed the effectiveness of print media, radio, television, and billboards in HIV and 
AIDS communication in Sunsari, Parsa, Banke, Surkhet, and Kailali. Though that 
study indicated the weaknesses in the means of communication and messages from 
the audiences’ points of view, it was unable to provide sufficient information about 
the quality of such IEC materials from audiences’ perspectives. Almost two decades 
after the completion of that study, adequate studies have not been carried out from 
audiences’ perspectives to explore if there has been a change in the situation. 

1-20
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In this context, the present study was carried out in Banke district of Nepal to 
explore the answer to the research question, “How do research participants perceive 
the quality of HIV and AIDS-related IEC materials they have been exposed to?” 
Exploration of the quality of available IEC materials from audience perspectives has 
significant implications for practitioners, policymakers and all other stakeholders 
to increase the quality and effectiveness of HIV and AIDS-related communication 
interventions in the national and local context.

Methods and Procedures

This study was carried out by adopting the descriptive phenomenological 
approach to explore participants’ common perceptions of the quality of HIV and 
AIDS-related IEC materials to which they were exposed. The participants were 
selected through snowball sampling from adult key populations of sexual minority 
people, and female sex workers who were exposed to HIV and AIDS-related means 
of communication, and aged between 20 and 40 years residing in Banke district 
in Nepal. Initially, the programme coordinators from the Nepal STD and AIDS 
Research Center (NSARC) and Western Star Nepal provided contact information 
for the peer educators they had trained across various key population categories. 
Subsequently, some participants from each category were recruited through these 
peer educators, and additional participants were identified based on the information 
provided by the initial participants. In this district, there are an estimated 824 female 
sex workers, 1709 men who have sex with men and male sex workers, and 639 
transgender people (NCASC, 2017). A total of nine participants including five sexual 
minority people and four female sex workers were selected for this study. Starks and 
Trinidad (2007) suggest that typical sample sizes for phenomenological studies range 
from one to ten participants; therefore, the sample size of this study was appropriate. 
We realized that the data reached saturation at nine participants when new 
information began to exhibit redundancy. Among the sexual minority participants, 
one belonged to the Madhesi community, and four were from the Tharu community. 
Among the female sex workers, two were from the Brahmin/Kshetri community, 
and two were from the Dalit and Tharu communities. All participants were literate in 
Nepali language.

In-depth interviews were conducted using a semi-structured interview guide 
in drop-in-centers and participants’ residences with help of the selected trained 
assistants familiar with the respective groups of participants. The recruited trained 
assistants facilitated rapport-building with the participants, translated certain 
words into their local dialects (Tharu and Awadhi), and ensured participants felt 
comfortable during the interviews in their presence. The interview guide consisted 
of 14 major open-ended questions which were modified as per the need of each 
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interview context. Interviews were carried out in three phases as recommended by 
Creswell (2014): initial screening interview, main interview, and follow-up interview. 
Screening the participants, rapport building, informing them about the study, and 
obtaining informed consent were completed in the first phase. The main interviews 
were conducted by demonstrating some of the most widely used IEC materials 
related to HIV and AIDS in the study area and attempted to explore how the 
participants perceived their quality. HIV and AIDS-related eight posters, one leaflet, 
one flipchart, and one short video were presented during interviews to capture the 
lived understandings of the participants to fulfill the research purpose of the present 
study. In the initial contact with the participants, we learned that they felt most 
comfortable being interviewed in their own or their peers’ homes, or at the drop-in 
centers of NSARC and Western Star Nepal, and those interview sites were selected 
based on their preferences. In their homes, participants arranged separate confidential 
rooms for the interviews, which they already used to meet and share HIV and AIDS-
related information with their peers. Some preferred the drop-in centers’ IEC halls, 
specifically designed for and frequently used for health education and information 
dissemination by the organizations. The programme coordinators assisted in ensuring 
the interviews were conducted in a confidential environment. Each main interview 
was digitally audio-recorded and was completed approximately within one hour 
to two hours. The audio recordings were transcribed in Nepali language after each 
interview, and the participants were subsequently contacted to review and verify 
the accuracy of the transcriptions. If necessary, they were re-interviewed to gather 
additional information. We employed Colaizzi’s seven-step method of descriptive 
phenomenological data analysis (Colaizzi, 1978, as cited in Morrow et al., 2015): 
transcribe and familiarize, extract significant statements, formulate meanings, 
cluster themes, create exhaustive descriptions, produce fundamental structure, and 
validate findings. From participants’ descriptions of how they perceived the quality 
of HIV and AIDS-related means of communication, three emergent themes and 11 
subthemes were identified and analyzed accordingly. 

As explained by Lincoln et al. (2018) and Meyers (2019), we utilized 
methods such as pilot testing of the interview guide, bracketing our preoccupied 
assumptions and experiences, thick description, following transcription protocol, and 
member checking to reduce any bias and increase the credibility of data collected. 
Ethical consideration was strictly maintained in this study. We provided a detailed 
information sheet about our study to each participant and took written informed 
consent before starting the interview. Anonymity and confidentiality were strictly 
maintained and participation was voluntary. In this article, participants’ pseudonyms 
are used to represent their identities.

1-20
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Results

The participants’ perceptions of the quality of HIV and AIDS-related IEC 
materials with their different perspectives are categorized under three themes: 
attractiveness and understandability, information reliability and accessibility, and 
impact and utilization of the HIV and AIDS-related communication materials. The 
representative significant statements obtained from the participants’ descriptions 
regarding their perception of the quality are presented and analyzed under the 
subsequent themes and subthemes.

Attractiveness and Understandability of the Communication Materials

Participants used attractiveness and understandability as the primary 
indicators to assess the quality of communication materials. They evaluated 
these aspects by focusing on visual appeal and artistry, readability, clarity 
and comprehensibility, and the incorporation of local language and simplified 
terminology. 

Visual Appeal and Artistry in the Communication Materials

The participants in this study expressed a strong affinity for visually 
appealing communication materials related to HIV and AIDS. Reshma, a 25-year-old 
female sex worker, described her preference for posters, stating, “I like the poster 
better than others, sir. The colorful images and beautiful letters on the poster are 
touching when viewed from a distance.” This sentiment was echoed by Pyari, a 28-
year-old transgender participant, who suggested enhancing the posters with even 
more vibrant colors and creative design elements. Pyari remarked, “But just like to 
make these posters even better, color also makes them attractive. They would have 
been better posters if the status [message] had been typed by drawing flowers.”

Prema, a 39-year-old transgender participant, stated, “We prefer posters and 
videos over leaflets and flipcharts because with posters and videos, we don’t have 
to read; we can understand just by watching them.” This sentiment was echoed by 
Reetu, a 27-year-old female sex worker, who mentioned in an interview at the drop-
in center of NSARC, “The images on posters are captivating, and the visual stories in 
videos are heart-touching. However, the leaflets and flip charts are tedious to read.”

While the majority of participants perceived the existing posters as visually 
appealing and responded positively to their design elements, they also expressed 
a desire for further enhancement. Participants suggested that all communication 
materials, including videos, leaflets, and flipcharts, should be made even more 
colorful and artistic. The preference for posters and videos over leaflets and flipcharts 
highlights the participants’ appreciation for visual content that does not require 
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reading, emphasizing the importance of visual appeal in capturing attention and 
effectively conveying messages. Additionally, the suggestions for incorporating 
floral designs into text elements underscore the participants’ desire for creativity and 
innovation across all types of communication materials.

Readability of Communication Materials

This theme delves into the participants’ perspectives on the readability of 
communication materials related to HIV and AIDS. Pyari, a 28-year-old transgender 
participant, shared her perception, stating, “The basis on which flipcharts and 
pamphlets are built, they have been sent making properly.” This suggests that 
participants generally found flipcharts and leaflets to be well-constructed and 
accessible. However, Prema, a 39-year-old transgender participant, expressed 
difficulty in reading the materials, noting, “It’s a little difficult for seeing and reading. 
I could understand if the letters [text] would have been a little bigger.” Similarly, 
Reetu, a 27-year-old female sex worker, suggested that both posters and the text on 
them should be larger for better readability.

While participants generally found the size of pamphlets and flipcharts to be 
appropriate, they perceived posters as lacking in appropriate size. They suggested 
that larger posters would be more suitable for public display, emphasizing the 
importance of readability in effectively conveying information about HIV and AIDS. 
This theme underscores the significance of ensuring that communication materials 
are comprehensible to key populations, highlighting the need for appropriately sized 
text and visual elements to enhance readability.

Clarity and Comprehensibility of the Messages

The participants expressed significant challenges in understanding HIV and 
AIDS-related communication materials, particularly due to confusing language, 
symbols, and imagery. Pyari, a transgender, voiced her perplexity regarding the 
term “Naganya” on an ARV poster, stating, “I don’t even understand this word. 
This terminology confused me.” Reetu, a 27-year-old female sex worker, proposed 
a solution for clarity, suggesting, “To make it understandable to everyone, describe 
each ‘Na’ of the Na = Na.” Similarly, she expressed uncertainty about the symbol “U 
= U” on another ARV poster, noting, “That U is equal to U is not clear to us.” Geeta, 
a 35-year-old female sex worker, echoed this sentiment, stating, “I don’t understand 
what is meant by these English words ‘Undetectable = Untransmittable’ in this 
poster.”

The majority of participants encountered confusion with English terminology 
used in the leaflet. Prema, a 39-year-old transgender, expressed this sentiment, 
stating, “We do not understand this English. It would have been easier if it had 
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been written in Nepali.” Furthermore, participants struggled to comprehend the 
“Linkages Nepal Project” mentioned in the leaflet, as Junu, a 34-year-old female sex 
worker, shared, “For the first time, I just heard about Linkages.” Reshma, another 
female sex worker, aged 25, added, “We cannot understand what the Linkages Nepal 
Project is about.” Additionally, Junu expressed confusion about various terms like 
“Sankramit Ragat” [infected blood], “Yoni Maithun” [vaginal sex], and “Guda 
Maithun” [anal sex], highlighting the need for clarity in terminology. Regarding 
the poster of PrEP, Reshma remarked, “We are confused about this picture,” while 
Junu suggested, “The explanation must be written.” Reetu recommended clarity in 
explaining the usage of PrEP, stating, “It would be clear if explained whom, when, 
how, and for how long to take.” Similarly, Prema suggested, “The work of this PrEP 
has to be clarified a little,” emphasizing the importance of clear and understandable 
information. Chadani, a 28-year-old transgender, added, “It should be written in 
a way that is more understandable.” Overall, participants found various elements 
in the communication materials, such as terminology, symbols, and imagery, to 
be confusing and incomprehensible, underscoring the need for clearer and more 
accessible information.

The majority of participants expressed a preference for concise and clear 
messages. Reetu articulated this viewpoint, stating, “If understandable words are 
written, it may be too long. When writing for each word, it may be too much. 
People do not want to read too much.” Participants recognized the importance of 
explanatory and precise messaging to enhance understanding. Moreover, most 
participants favored HIV and AIDS communication materials that offered clarity and 
ease of comprehension. Pyari echoed this sentiment, remarking, 

The Flipchart is easy to understand and attractive for us to get information 
about HIV and AIDS. In the flipchart, the explanation is written according to 
the picture, you know. Those who do not know how to read also know from 
the picture and those who can read learn by reading.

Revealing the comprehensibility of the video demonstrated during the 
interview, Sonia, a 26-year-old transgender participant, expressed a keen interest in 
viewing similar videos. She stated, “Sir, we like to watch such informative videos 
frequently in the future. From the video we just watched here, we clearly understand 
the technique on how to convince the client to wear a condom while having sex.”

The participants favored the flipchart for its illustrative nature and 
the alignment of visuals with explanations, and they found the video more 
comprehensible. However, the study revealed that participants encountered 
difficulties in understanding the HIV and AIDS-related leaflets and posters due to 
confusing language, symbols, and imagery. They expressed confusion regarding 
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various terms, symbols, and English words used in these materials, underscoring the 
necessity for clarity and simplicity.

Preference for Local Language and Simplified Terminology	

Participants emphasized the importance of receiving information in simple 
Nepali or their local language, expressing difficulty comprehending English terms 
used in leaflets and posters related to PrEP and ARV. Pyari, a transgender, aged 28, 
highlighted the challenge, stating, “English is now difficult for many people. Not 
everyone who knows English knows its meaning. Therefore, it will be better if it 
is in Nepali.” Chadani, another transgender, also aged 28, echoed this sentiment, 
suggesting, “It will be better to print in Nepali. I don’t know much English.” Sonia, 
another transgender, aged 26, supported this view, emphasizing the need for Nepali 
translations alongside English, remarking, “Some of us are not well educated. 
There should be Nepali words with English words because we don’t understand.” 
Geeta, a female sex worker, aged 35, underscored the importance of local language, 
advocating for Deshi [Awadhi language] translations, explaining, 

It is better to make it in the Deshi language. All speak Deshi in our 
community, but can’t read Nepali. They do not know what is written in 
Nepali. So it is better to write in the Deshi language for us.

Although both the flipchart and video presented were in Nepali, and all 
participants were literate in Nepali, they suggested preparing the materials in their 
local language for easier comprehension. This sentiment is captured in the statement 
of a 27-year-old female sex worker, Reetu, who said, “Among the materials we saw, 
the video was easier for us to understand. But we still request that it be made in our 
local language.”

The most of the participants perceived English and complex Nepali 
terminologies as incomprehensible and impractical, favoring simple Nepali and local 
languages. This preference reflects their desire for accessible and understandable 
communication materials tailored to their linguistic abilities and cultural context.

Information Reliability and Accessibility

The participants evaluated the quality of HIV and AIDS-related IEC 
materials based on their reliability and accessibility as primary indicators. From their 
descriptions, four sub-themes emerged: credibility and verification of information, 
insufficiency of information and need for innovation, accessibility and distribution 
disparities, and multifaceted information dissemination.

Credibility and Verification of Information

This theme highlights the participants’ emphasis on the credibility and 
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verification of information contained in HIV and AIDS-related communication 
materials. Ramesh, a man who has sex with men, aged 30 expressed his trust in the 
available information, “Really yes; otherwise, why do such things come from?” 
Similarly, Reetu, a female sex worker, aged 27 emphasized, “We have to believe it. 
Some friends don’t adopt because they don’t believe. They don’t try to listen to those 
things.” Pyari, a transgender, aged 28 revealed that they used to verify the credibility 
of information from multiple sources, “We don’t believe it all at once. We can be 
sure whether it is true or not only after training, by listening radio, and after getting 
information from the authorized person.” 

Despite expressing trust in the available information, participants also reveal 
a cautious approach, preferring to verify information from multiple credible sources 
before fully believing it. This theme underscores the importance of ensuring the 
reliability and authenticity of information provided in communication materials to 
gain the trust and confidence of key populations. During the interviews, we observed 
that nearly all participants preferred to cross-verify any of the four IEC materials 
presented to them, rather than accepting them without question. Reflecting on this, 
we find the participants’ choice to verify the IEC materials from various sources 
before fully trusting them to be both appropriate and logical, especially in the current 
infodemic era. Ensuring the accuracy of information is essential to establish its 
reliability and trustworthiness.

Insufficiency of Information and Need for Innovation

This theme revolves around the participants’ perception of the inadequacy 
of existing HIV and AIDS-related communication materials in providing 
comprehensive information, particularly regarding emerging technologies. Ramesh, 
a man who has sex with men, remarked, “Not everything is enough, you know, but 
there are some shortcomings.” He further expressed a curiosity about advancements 
in technology, stating, “I would also like to know what kind of things are coming in 
the new generation [technology] now. It would be good to share what comes in the 
new generation.” Similarly, Pyari, a 28-year-old transgender individual, highlighted a 
desire for information about new technology, stating,

We would like to know about the new technology. We have heard a little 
that people who refuse to come to the clinic for testing there are new 
technologies like self-tests and CBT [community-based testing], you know. 
These materials [leaflet, posters, flipchart, and video] have not included such 
information. 

Similarly, Reshma, a 25-year-old female sex worker, emphasized the need 
for comprehensive information on self-testing and community-based testing (CBT) 

1-20



10KMC Journal, Volume 6, Issue 2, August 2024,

through these communication materials, stating, “We need detailed messages about 
self-testing and CBT because we have heard very little about these technologies.”

In an interview at his home, Ramesh, a 30-year-old transgender, said with 
aggression, 

We are treated negatively and misbehaved with everywhere. The IEC 
materials are targeted only at us, not at those who hate us. This prevents us 
from seeking and receiving related care openly in society, which can lead to 
the further spread of HIV. So, it’s crucial to educate them as well to treat us 
properly and respectfully.

Aligning with the verbatim of Ramesh, Prema, a 39-year-old transgender, 
expressed her frustration, stating, “We face stigma and discrimination everywhere 
we go, including in our homes, communities, service provider institutions, and even 
hospitals. Therefore, IEC materials should be developed to provide information 
aimed at reducing these problems and ensuring a friendly environment that allows us 
to live a normal life.”

In an interview with female sex workers at the NSARC drop-in center, Geeta, 
a 35-year-old female sex worker, expressed her expectation: “We cannot frequently 
and openly come here to get information and care. Therefore, we need more detailed 
information about PrEP [Pre-exposure prophalyxis], HIV testing and ARV [Anti-
retroviral drugs) available on the internet and YouTube, which we can easily search 
for and view on our mobile devices.”

Despite some information being available, participants expressed a desire 
for more detailed and current content, particularly concerning new advancements 
in HIV testing methods such as self-tests and community-based testing. They 
also emphasized the need for public awareness campaigns to reduce stigma and 
discrimination against them, and suggested providing detailed information about 
PrEP, HIV testing, and ARV through internet sources to enhance their access 
to information. To address these gaps, this study highlights the importance of 
continuously updating communication materials to meet the evolving needs and 
technological advancements within key populations affected by HIV and AIDS.

Accessibility and Distribution Disparities

This theme highlights the varying accessibility and distribution of HIV and 
AIDS-related communication materials within communities. Sonia, a 26-year-old 
transgender individual, noted, “Posters are everywhere in the organizations working 
for HIV and AIDS.” Reetu, a 27-year-old female sex worker, remarked, “Posters are 
displayed in hospitals. It is better to display them in the community too.” Similarly, 
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Reshma, a 25-year-old female sex worker, suggested, “These posters [referring to 
posters of PrEP and ARV] have to be made a little larger and stuck in many public 
places. Everyone has to be informed. People understand the message after seeing 
the poster.”  Additionally, Sonia mentioned, “CBS [community-based staff] from 
the organizations distribute pamphlets to us in our community. We also take them 
from here [NSARC].” Participants highlighted the availability of communication 
materials, noting that posters were predominantly found in health institutions and 
organizations focused on HIV and AIDS care. However, they emphasized the need 
for broader dissemination, advocating for the placement of posters in public spaces 
within the community.

Furthermore, participants emphasized the importance of leaflets distributed 
by community-based staff, acknowledging their role in reaching key populations 
in various community settings. They recommended expanding distribution efforts 
to ensure that communication materials are easily accessible to all individuals, 
regardless of their location or affiliation with specific organizations. This theme 
underscores the need for equitable distribution strategies to improve access to 
HIV and AIDS-related information and promote community-wide awareness and 
education.

Multifaceted Information Dissemination

This theme highlights the participants’ emphasis of utilizing diverse channels 
for disseminating HIV and AIDS-related information to ensure accessibility for 
individuals with varying literacy levels and preferences.  Pyari, a 28-year-old 
transgender individual, highlighted, “There are also illiterate friends. These materials 
[posters, pamphlets, and flipcharts] are not useful for those who cannot read.” 
Building on this, Reetu, a 27-year-old female sex worker, proposed, “HIV and AIDS-
related information should also be promoted from time to time while broadcasting 
every program such as music, interview, news reading, etc. from mass media like 
radio and television.” She further shared her experience: 

I like both posters and pamphlets. Because one thing is written on the poster, 
another thing is written in the pamphlet. Many things that cannot be known 
from the poster can be known from the pamphlet. I learned many things by 
reading pamphlets.

In another interview at the NSARC drop-in center, Chandani, a 28-year-old 
transgender individual, shared her thoughts after watching the short video: “I was 
confused about the role of sexually transmitted infections in HIV transmission when 
reading the leaflet, but after watching this video, I now clearly understand how 
individuals with these infections are more vulnerable to HIV.”
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Participants highlighted the limitations of traditional communication 
materials like posters, pamphlets, and flipcharts for those who are illiterate or 
have difficulty reading. In response, they proposed integrating information into 
various forms of mass media, such as radio and television broadcasts, which 
reach a broader audience and accommodate different learning styles. Furthermore, 
participants recognized the complementary nature of different communication 
formats, noting that posters and pamphlets often convey distinct information. The 
short video presentation was perceived as more comprehensible, effectively reducing 
confusion created by other IEC materials and providing a clear understanding. They 
emphasized the value of receiving information from multiple sources to gain a 
comprehensive understanding of HIV and AIDS-related topics. 

Impact and Utilization of the Communication Materials

The participants assessed the quality of the communication materials 
primarily based on their impact and utilization. From their descriptions, three sub-
themes emerged: empowerment and confidence, practical application and behavior 
change, and confidentiality and convenience.

Empowerment and Confidence

This theme highlights the empowering impact of HIV and AIDS-related 
communication materials on the participants. Pyari, a 28-year-old transgender 
individual, shared her experience, stating, “It has motivated me a lot. All the 
materials [poster, leaflet, flipchart, and video] we read and watched here inspired 
us just as much as the training previously provided in the drop-in-centres and in the 
community by NSARC and Western Star Nepal.” Similarly, Ramesh, a man who 
has sex with men, disclosed his experience, “When there was no information before, 
it was a little scary. But now I have the information, I am not afraid anymore.” 
Reshma, a 25-year-old female sex worker, expressed her initial apprehension, saying, 
“At first I felt afraid that what would happen, how it would happen, what would 
someone say.” Likewise, Reetu, another female sex worker, aged 27, stated, “It also 
increased our self-confidence after seeing these materials [poster, leaflet, flipchart, 
and video]  that it is possible to live, there is medicine and we can live a comfortable 
life like everyone else.” 

The participants attributed their decreased fear regarding HIV and AIDS, 
increased motivation, and enhanced self-confidence to the HIV and AIDS-related 
messages they encountered. By providing valuable information and dispelling 
misconceptions, the messages served as sources of empowerment and reassurance for 
individuals facing the challenges associated with HIV and AIDS. Overall, this theme 
underscores the transformative role of communication materials in empowering key 
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populations and instilling confidence in their ability to navigate and manage HIV and 
AIDS-related issues.

Practical Application and Behavior Change

This theme centers on the practical application of HIV and AIDS-related 
communication materials in addressing real-life challenges faced by key populations. 
Junu, a 34-year-old female sex worker, shared her experience, stating, “It [messages] 
were very beneficial. We are protected from HIV and sexually transmitted diseases, 
you know. I learned how to wear a condom and lube.” Similarly, Reshma, another 
25-year-old female sex worker, affirmed, “We learned about PrEP and HIV testing 
after reading and seeing these materials.” After viewing a short video “Maya 
Lagchha” during the interview, Reetu, another female sex worker, aged 27, shared 
her experience, “I learned about how to persuade the customers who are reluctant 
to use a condom. I like this video because it is directly connected to our real-life 
situations. I realized our unity to avoid sex without a condom.” Additionally, Geeta, 
another 35-year-old female sex worker,  expressed, “These materials helped us to get 
HIV and AIDS-related information, changed our prior thinking, and now we practice 
safer sex behaviors.”

The participants found the information about HIV and AIDS, condom use 
and lubrication, condom negotiation, PrEP usage, and HIV/STD testing to be highly 
relevant to their real-life experiences and challenges. They perceived that these 
materials not only provided valuable information but also facilitated a shift in their 
attitudes and behaviors towards safer sex practices.  Overall, this theme underscores 
the instrumental role of tailored and practical HIV and AIDS-related communication 
materials in promoting knowledge, empowering individuals to make informed 
decisions, and ultimately improving health outcomes within key populations.

Confidentiality and Convenience of the Communication Materials

Participants displayed sensitivity towards confidentiality when accessing 
and utilizing HIV and AIDS-related information. Prema, a transgender, aged 39, 
expressed a preference for leaflets, stating:

I like this [pointing to the leaflet] more. Because we can put it in our pocket 
and can read going anywhere out. No one sees. When people see it, we put it 
in our pocket, open it and read on the bed while sleeping, and hide it if others 
see it. . . . We can get information because other people cannot see and hear 
what we are seeing and reading. 

Similarly, Reshma, a 25-year-old female sex worker, echoed this sentiment, 
“It [leaflet] fits in a small space; even it can be kept in a bag.” Junu, another 34-year-
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old female sex worker, also emphasized the convenience of leaflets, stating “It can be 
placed everywhere; even it can be kept in a purse.” In contrast, Sonia, a 26-year-old 
transgender individual, expressed her hesitation to carry a flipchart or poster, pointing 
them and saying, “These are very large and difficult to carry to our home and village. 
What will others say when they see it, chhyaa [expressing shame]. Instead, we 
can carry and read a leaflet secretly.” Sonia further expressed her shyness, stating, 
“Watching such videos at home or in the community is not possible; we would face a 
lot of negative comments there. We always watch them at NSARC drop-in center.”

The preference for leaflets over posters, flipcharts, and videos reflects 
participants’ concerns about confidentiality and privacy. Leaflets were perceived as 
more discreet and easily manageable, allowing individuals to access information 
without the risk of exposure to others. In contrast, carrying and sharing posters 
and flipcharts, and watching videos publicly was associated with feelings of 
embarrassment and shame due to the participants’ fear of disclosure and negative 
social perceptions toward them. This highlights the importance of considering the 
mode of information delivery to ensure confidentiality and respect for individuals’ 
privacy concerns within key populations affected by HIV and AIDS.

Discussion

This descriptive phenomenological study explored the perceptions of key 
populations regarding the quality of HIV and AIDS-related communication materials. 
The findings revealed three emergent themes: Attractiveness and Understandability 
of the Communication Materials, Information Reliability and Accessibility, and 
Impact and Utilization of the Communication Materials. Within these themes, eleven 
subthemes were identified. The first theme encompassed visual appeal and artistry, 
readability, clarity and comprehensibility, and the incorporation of local language 
and simplified terminology. The second theme included credibility and verification of 
information, insufficiency of information and need for innovation, accessibility and 
distribution disparities, and multifaceted information dissemination. The third theme 
covered empowerment and confidence, practical application and behavior change, 
and confidentiality and convenience. These subthemes provide valuable insights into 
participants’ perspectives on the communication materials’ effectiveness.

The theme of attractiveness and understandability underscored the 
importance of visual appeal, readability, clarity, and preference for local language 
in communication materials. Similar to the finding of Nunyenge (2013), the present 
study revealed that participants expressed a strong affinity for visually appealing 
materials, such as posters and videos, which they believed were effective in capturing 
attention and conveying messages related to HIV and AIDS. However, aligning to the 
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finding of the Nepal Health Research Council (2018), they also highlighted the need 
for further enhancement, suggesting more colorful, artistic, and large enough in terms 
of paper, text, symbols, and pictures to make the posters even more attractive and 
readable for better comprehension. These findings indicate that attractive images and 
layouts with the right typeface and large enough size maximize the visibility, clarity, 
and readability of IEC materials (Ojo, 2009; Uhrig et al., 2010). In contrast to the 
finding of the Nepal Health Research Council (2018), the present study uncovered 
that participants expressed challenges in understanding terminology, symbols, and 
imagery, particularly when presented in English, advocating for simplified language 
and explanations aligned with visuals. Similar to the finding of some previous 
studies (Ojo, 2009; Namuleme, 2013; Wella, 2015), the present study revealed that 
participants’ perceptions of incomprehensibility were caused by unfamiliar images 
and ambiguous language in the IEC materials. As recommended by Ojo (2009), 
participants of our study suggested replacing text in English and unfamiliar Nepali 
words by using simple and familiar Nepali words and designing the messages in 
local languages. In present study, participants perceived flipchart and video as 
more comprehensible than poster and leaflet due to illustrations with clear pictures 
and explanations in them. These findings highlight the significance of considering 
aesthetic appeal, readability, and language clarity in designing HIV and AIDS-related 
communication materials to effectively engage key populations.

Regarding information reliability and accessibility, present study explored 
the credibility and verification of information, the insufficiency of existing materials, 
accessibility and distribution disparities, and the need for multifaceted information 
dissemination from participants’ perspective. While participants generally trusted 
the available information, they also expressed a cautious approach, preferring to 
verify information from multiple credible sources. This indicates that participants 
do not accept all messages at face value, which is also supported by the findings of 
Wella (2015). In line with the findings of the Nepal Health Research Council (2018), 
participants identified significant gaps in the current communication materials. These 
gaps include a lack of comprehensive information on emerging technologies such 
as HIV self-testing and community-based testing. Participants also emphasized the 
need for messages specifically designed to reduce stigma against key populations, 
the importance of disseminating more information on PrEP, HIV testing, and ARV 
through the internet, and ensuring equitable distribution of these materials within 
communities. They also perceived that the IEC materials were not adequately 
available in public places in the community. As mentioned by the Department 
of Health Services (DoHS, 2021), it is crucial to use modern and traditional IEC 
materials to raise HIV and AIDS-related awareness, and knowledge to promote 
safe behavior among the general public, especially among the key populations. As 
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recommended by some previous studies (Save the Children & PATH, 2003; NCASC, 
POLICY Project Nepal, & Sancharika Samuha, 2004), Participants highlighted 
the importance of continuously updating materials to address evolving needs and 
technological advancements, as well as utilizing diverse channels for information 
dissemination to accommodate varying literacy levels and preferences. These 
findings underscore the importance of ensuring the reliability, comprehensiveness, 
and accessibility of HIV and AIDS-related information to build trust and promote 
widespread awareness within key populations.

In line with the findings of Mathur et al. (2016), the present study explored 
the participants’ perceptions regarding the impact and utilization of IEC materials 
from the perspectives of enhancing empowerment and confidence, practical 
application and behaviour change, and confidentiality and convenience. Participants 
attributed their decreased fear, increased motivation, and improved self-confidence 
regarding HIV and AIDS to the information provided in communication materials. 
They also recognized the practical relevance of the materials in addressing real-life 
challenges and promoting safer sex practices. This finding supports the claim by 
some previous studies (NHEICC, 2060 BS; Cherie et al., 2005; Rice and Atkins, 
2013; Gobind & Ukpere, 2014) that audiences adopt the information in their real-life 
situation if it is practically applicable and beneficial to them. Moreover, participants 
displayed sensitivity towards confidentiality and privacy concerns, expressing 
a preference for discreet and easily manageable materials, such as leaflets, over 
posters, flipcharts and videos. Participants perceived carrying posters and sharing 
information on mobile phones as more embarrassing. It indicates that maintaining 
privacy should be considered a major quality issue in designing HIV and AIDS-
related IEC materials. These findings underscore the transformative potential 
of tailored and practical communication materials in empowering individuals, 
promoting informed decision-making, and ultimately improving health outcomes 
within key populations affected by HIV and AIDS.

Conclusion

This study provides significant insights into the perceptions of key 
populations regarding the quality of HIV and AIDS-related communication materials. 
The findings underscore the importance of considering various factors such as 
aesthetic appeal, readability, language clarity, information reliability, accessibility, 
and impact in designing and disseminating communication materials tailored to the 
diverse needs and preferences of key populations. Overall, this research emphasizes 
the critical role of tailored and practical communication materials in empowering 
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individuals, promoting informed decision-making, and ultimately improving health 
outcomes within key populations affected by HIV and AIDS. By addressing the 
identified considerations, policymakers, healthcare providers, and community 
organizations can enhance the effectiveness of communication efforts aimed at 
raising awareness, promoting prevention, and reducing stigma associated with HIV 
and AIDS within key populations.
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Abstract

Sexual harassment (SH) poses a significant threat to mental health, causing profound emotional distress, 
particularly among women. Despite legal frameworks, the psychological consequences of SH are 
inadequately addressed. This study examines the prevalence, manifestations and effects of SH through 
a structured literature review, using sources such as Google Scholar, PsycINFO and PubMed for articles 
published after 2018 on the psychological effects of SH. The review process included initial screening 
based on relevance and quality, methodological evaluation and narrative synthesis. The findings reveal 
SH’s severe psychological impact across various settings, including workplaces, educational institutions 
and intimate relationships, with consequences like fear, anxiety, shame, depression and confidence 
erosion. Reluctance to report SH further exacerbates the psychological toll. The study highlights the 
need for comprehensive strategies, recommending accessible mental health services, educational 
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campaigns and stronger policies. Fostering a culture of respect, equality and inclusion can enhance 
survivors’ well-being and create a supportive environment.

Keywords: Effect of sexual harassment, effect on women, mental health, confidence erosion

Introduction

	 Freedom from harassment is a fundamental human right and a prerequisite 
for physical, mental and social well-being (Boyer, 2021). Sexual harassment (SH), 
a relatively new concept, is intricately linked with unwelcome behaviour within 
both men and women concerning matters of sex. However, sexually suggestive 
remarks are more likely to be seen as sexual harassment by women (Hehman et al., 
2022). Various forms that SH can take are elucidated including verbal, non-verbal, 
indirect and physical manifestations, each contributing to the multifaceted nature of 
the psychological fallout (Bendixen et al., 2018). SH survivors go through a wide 
spectrum of intricate psychological emotions, including anger, despair, remorse, 
worry and vulnerability (Noopura, 2023). 

	 The experience of psychological fallout due to SH is a complex and pervasive 
issue that leaves lasting scars on the well-being of its victims. As highlighted by 
Burn (2019), unwanted comments, gestures, or actions based on gender, gender 
expression, or sexual orientation result in profound emotional distress, including fear, 
anxiety, shame, and depression. This psychological toll extends to the erosion of self-
esteem and a sense of control, giving rise to trust issues in relationships and broader 
social interactions. 

	 Sharma et al. (2023) provide valuable insights into the specific context of 
Tribhuvan University, highlighting how SH, spanning verbal, physical, and cyber 
realms, amplifies the distressing environment for female students. The normalization 
of inappropriate behaviours intensifies the impact, leaving victims grappling not only 
with fear and anxiety but also with compromised self-confidence and overall well-
being. This cooperative analysis of referenced information emphasizes the urgent 
need for comprehensive strategies to address the intricate psychological fallout of 
SH, ensuring a secure and respectful environment in diverse settings.

	 In the Nepali context, limited studies on SH of female students reveal severe 
results, such as Mishra and Lamichane (2018) and Gautam et al. (2019), who found 
around 80% of girls experiencing SH on public transport in the Kathmandu Valley. 
This collective evidence emphasizes the critical need to address the psychological 
fallout resulting from SH and implement effective preventive measures in diverse 
settings. This study highlights the need for further exploration into the psychological 
impacts of SH on girls and women. Authors provide alarming statistics on global 
violence against children, indicating that 1 billion children experience some form 
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of physical, sexual, or emotional violence each year (Devries et al., 2022). Much 
of this violence occurs in and around schools, underscoring the urgent need for 
comprehensive strategies to address such issues. 

	 The psychological fallout resulting from SH is a profound and multifaceted 
issue that significantly impacts the well-being of its victims. As evidenced by 
research, unwanted behaviors based on gender, gender expression, or sexual 
orientation can lead to fear, anxiety, shame, and depression, while also eroding self-
esteem and trust (Konlan & Dangah, 2023). The normalization of such behaviors 
exacerbates the distress experienced by victims. 

This study delves into the nuanced experiences of individuals who have 
faced SH, aiming to contribute to a cooperative analysis of the psychological 
consequences. By shedding light on the intricate dynamics of the emotional 
aftermath, the article advocates for comprehensive approaches that prioritize both 
the legal and psychological dimensions, fostering a culture of respect and inclusion. 
Therefore, this study aims to explore the psychological effects of SH on women by 
reviewing the literature, analyzing the current understanding of these effects, and 
elucidating the prevalence, manifestations and effects of SH in various social settings 
and contexts. Understanding how widespread these effects are is crucial to creating 
support networks and preventative strategies that work.

Methods and Procedures

We conducted a literature review, in line with a scoping review, using 
primary sources like Google Scholar, PsycINFO, and PubMed to gather published 
original studies, systematic reviews, narrative reviews and informative studies. 
Scoping reviews are crucial for assessing literature scope, determining the need for 
a systematic review and guiding future research by synthesizing evidence (Smith 
& Duncan, 2022). Being based on the aim of the research, our search strategy 
targeted articles published after 2018 and emphasized the psychological effects of 
SH. Using keywords like “effects of sexual harassment,” “psychological fallouts of 
SH,” “SH in various settings,” “the impact of harassment on mental health,” and “the 
psychological effects of SH on women,” several literature searches were conducted. 
To make sure that the results represent the most recent studies and developments in 
our understanding of the psychological effects of SH, the review concentrated on 
literature released after 2018.

Recurring themes and subjects on the psychological effects of SH were 
identified through the extraction of data. Studies were contrasted to show where 
findings, approaches and settings were similar and different. To provide a 
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comprehensive knowledge of the psychological consequences of SH, the synthesized 
results were interpreted within the larger social, cultural and policy ramifications.

Using keywords, titles, abstracts and headings, the study concentrated on 
the psychological effects of sexual harassment in a range of social contexts. Citation 
maps and ‘cited by’ search tools were used, with unpublished works excluded. Study 
selection was guided by the researcher’s inclusion criteria of only including articles 
that were peer-reviewed and published after 2018. The study selection was guided by 
the researcher’s inclusion criteria, with initial screening based on title and abstract, 
followed by a detailed assessment of methodological quality and alignment with 
the research focus. A desk review approach, employing narrative review methods, 
facilitated the synthesis of information, ensuring a comprehensive understanding 
of the psychological ramifications of SH. This review started by describing the 
development of the review question, setting inclusion and exclusion criteria, search 
strategy, data screening, quality assessment and critically appraising the included 
studies.

Results

Psychological well-being varied in the case of SH experiences, with 
depression, anxiety and stress levels ranging from normal to severe. It also differs in 
intensity and coping according to the type and place of SH. 

Intimate Relationships

SH is most prominent within intimate relationships, leading to severe 
psychological consequences. Tarzia (2021) highlights the complex emotional labor 
survivors undertake, using coping strategies like self-blame, protective behaviors, 
and emotional detachment to navigate the trauma of intimate partner sexual violence 
(IPSV).

Public Transportation

SH in public transportation is a global threat to women’s safety. In Bharatpur, 
Nepal, 82.1% of female students reported experiencing SH, including verbal, 
physical, and non-verbal forms, with fear of repercussions preventing most from 
reporting these incidents (Wagle et al., 2022). Similarly, Noopura (2023) found 
significant SH incidents among college students in Kerala, India, leading to anger 
and depression. The pervasive SH in public transport in megacities like Karachi and 
London restricts women’s freedom and mobility (Hoor-Ul-Ain, 2020).

Workplaces

SH is prevalent in workplaces, with significant mental health impacts. A 
systematic review found that 40.8% of female nurses experienced psychological 
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harassment due to SH, leading to mental and emotional issues (Kahsay et al., 
2020). Gale et al. (2019) also reported high rates of workplace abuse among female 
customer-facing employees, linked to adverse health outcomes. Occupational 
stressors profoundly affect professionals working with sexual violence survivors, 
emphasizing the need for targeted interventions (Bozga et al., 2021; Lathan et 
al., 2021). Not only this, a study reveals that female sex workers in Nepal face a 
range of forms of violence, including verbal aggression, physical violence, sexual 
harassment and assault leading to stress and depression (Saud et al., 2024). Whatever 
the workplace or occupation, the females have to face harassment and psychological 
stress. 

Educational Institutions

SH is a recurrent issue in educational settings. The UNESCO report 
highlights global SH among students, affecting over 10% in 96 countries (UNESCO, 
2019). Faculty and staff reluctance to report SH further complicates the issue 
(Kirkner et al., 2022). Bondestam and Lundqvist (2020) emphasized the high 
prevalence of SH among female students and the need for effective preventive 
measures. Klein and Martin (2021) and Orfan et al. (2022) further illustrate the 
severity and diverse experiences of SH in higher education.

Virtual Platforms

SH is increasingly prevalent on virtual platforms. George (2024) discusses 
the severe psychological impact of virtual SH, comparable to real-world trauma, and 
the need for updated legal frameworks. Virtual reality (VR) simulations show VR’s 
potential as an effective SH training tool (Sadeh-Sharvit et al., 2021). Online SH 
is normalized within broader gendered power dynamics, emphasizing the need for 
institutional accountability and educational programs (Rangaswami et al., 2021).

The collective findings from these studies highlight the pervasive nature of 
sexual violence and harassment among students globally. Faculty and staff reluctance 
to report instances of harassment further complicates efforts to address this serious 
issue in higher education. Systematic reviews and surveys reveal a high prevalence of 
SH among female students, with significant individual impacts and limited effective 
preventive measures. These findings emphasize the urgent need for more diverse 
and comprehensive research approaches to combat SH on college campuses. The 
literature also exposes disparities in experiences based on race, gender, and sexual 
orientation, with women of color disproportionately affected by severe impacts. 
Efforts to revise harassment policies and impose sanctions against perpetrators are 
crucial steps toward effectively addressing this pervasive issue.
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On the other hand, SH is increasingly prevalent on virtual platforms, social 
sites, and the internet as emerging sources and sites for such behavior. George’s 
(2024) research features the profound impact of virtual SH on individuals, 
highlighting how even in digital environments, the psychological fallout can 
be severe. Despite the absence of physical contact, victims report experiencing 
genuine emotional distress comparable to real-world trauma. This suggests that 
virtual experiences are not devoid of consequences and calls for a reevaluation of 
therapeutic interventions to support victims of virtual SH effectively. Moreover, the 
study sheds light on global legal inadequacies in addressing such forms of assault, 
emphasizing the need for updated legal frameworks to protect individuals in virtual 
spaces. 

In the context of online dating, Filice et al. (2022) explore the potential for 
technology-facilitated sexual violence, stressing the importance of longitudinal 
research and qualitative analyses to understand its psychological and social impacts. 
A study by Sadeh-Sharvit et al. (2021) investigates the use of virtual reality (VR) 
simulations with virtual agents for SH training. Women participated in a VR job 
interview scenario where a virtual agent engaged in SH. The findings show that VR 
induced feelings similar to real-world harassment experiences, evoking fear and 
uncertainty among participants. VR was seen as an effective training tool for SH 
prevention, empowering women to practice effective responses to future incidents. 

Another research by Rangaswami et al. (2021) reveals that women at 
universities experience various forms of online SH, which vary across different 
social media platforms. The study highlights how online harassment is normalized 
within broader gendered power dynamics and a culture of toxic masculinity on 
campuses. Respondents emphasize the importance of institutional accountability, 
educational programmes and community conversations to effectively address this 
issue (Rangaswami et al., 2021).

These studies highlight the profound psychological impact of virtual SH, 
demonstrating that virtual experiences can induce emotional distress comparable 
to real-world trauma. VR simulations for SH training reveal the realistic fear and 
uncertainty induced by virtual scenarios, underscoring VR’s potential as a training 
tool. Moreover, studies on online SH emphasize the normalization of this behavior 
within broader gendered power dynamics, highlighting the need for institutional 
accountability and educational initiatives to address this pervasive issue effectively.

In examining the nuanced experiences of individuals facing SH, the 
researchers reveal a spectrum of psychological responses and coping mechanisms 
influenced by the type and context of SH. The studies shed light on the emotional 
intricacies of IPSV, the intertwining dynamics of power and intimacy facilitating 
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harassment in various settings and the normalization of online harassment within 
broader gender dynamics. This body of work underscores the urgent need for 
multifaceted interventions, institutional accountability, and educational programs 
to combat SH effectively across diverse environments and platforms. The results 
underscore the necessity for robust prevention mechanisms, targeted interventions, 
and support systems to address the diverse needs of SH survivors. Policies should 
prioritize survivors’ voices, challenge prevailing discourses and advocate for 
structural changes.

Discussion

The comprehensive reviews by Gordon (2018) and Grow (2018) emphasize 
the pervasive nature of SH, transcending traditional boundaries and affecting 
individuals across various sectors of society. From intimate relationships to 
educational institutions, workplaces, transportation, and beyond, the reality of 
SH permeates multiple facets of daily life. This multidimensional understanding 
challenges simplistic narratives, as highlighted by Gordon’s Foucauldian-Feminist 
framework, which emphasizes the nuanced experiences of victims and survivors 
beyond conventional conflict zones. Moreover, Grow’s exploration of the ethical and 
moral dimensions of sex illuminates the complex interplay between physical acts 
and psychological repercussions. Victims and survivors often confront dissonance 
between their lived experiences and prevailing societal narratives, exacerbating 
psychological trauma. 

Institutional responses, as noted by Atkinson (2020), frequently perpetuate 
power dynamics that further undermine survivors’ credibility and agency. In this 
context, it becomes evident that every form of SH, regardless of setting or affiliation, 
inflicts psychological fallout on its victims, as corroborated by various scholarly 
perspectives. Therefore, addressing the multifaceted challenges posed by SH 
necessitates challenging prevailing discourses and advocating for structural changes 
that prioritize survivors’ voices and safety.

The pervasive nature of SH transcends boundaries of place and occupation, 
necessitating robust prevention mechanisms. Research has illuminated the specific 
impacts of sexual violence on various populations, shedding light on the unique 
challenges faced by women veterans and Lesbian, Gay, Bisexual, Transgender, and 
Queer (LGBTQ) individuals (Atkinson, 2020). For instance, studies by Dichter 
et al. (2018) uncovered significant effects of intimate partner violence and non-
partner sexual assault on women veterans’ military careers and decision-making 
processes, underscoring the need for comprehensive prevention and support 
programs tailored to this population. Similarly, Campbell (2021) delves into the 
impact of sexual violence on relationship satisfaction within the LGBTQ community, 
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offering valuable insights into coping strategies and relational processes with 
direct implications for clinical practice. These findings underscore the urgency of 
addressing SH across diverse contexts and populations, highlighting the imperative 
for targeted interventions to mitigate its profound impact.

Several studies have investigated the psychological fallout resulting from 
various forms of SH and violence, emphasizing the critical need for tailored support 
mechanisms and interventions to address the diverse needs of survivors. Despite 
Nepal’s commendable legal framework against SH, as acknowledged by Sharma et 
al. (2024), the persistent concern regarding the psychological fallout on survivors 
underscores the importance of moving beyond legal measures.

Specialist sexual violence services, notably Independent Sexual Violence 
Advisers, play a crucial role in supporting victims through the complexities of the 
criminal justice system (Hester & Lilley, 2018). These services provide adaptive, 
empowering, and healing approaches, which stand in contrast to the limitations 
often encountered in non-specialist agencies. However, the continued existence of 
these vital services is threatened by current local service commissioning practices. 
Understanding the psychological fallout from SH within intimate relationships, 
particularly in the context of IPSV, is paramount (Tarzia, 2021). By acknowledging 
the specific challenges faced by victims in intimate settings, and the unique dynamics 
of IPSV, interventions, and support services can be tailored effectively to address the 
psychological impact and promote healing and empowerment. 

Adolescent schoolgirls in Nepal face frequent harassment from male peers, 
teachers, neighbors, and strangers, especially on public transport. This bullying 
poses a threat to their physical and mental health, affecting their daily lifestyle and 
performance (Dangal & Singh, 2020). To combat sexual harassment and protect girls, 
awareness programs, strong legal measures, and victim-friendly judicial processes 
are needed. Emotional work and power dynamics contribute to perpetuating 
harassment, necessitating urgent action for safer environments.

SH is a pervasive problem that affects many facets of society, such as 
personal relationships, employment, education, and transportation. It harms victims 
psychologically, thus specific interventions are needed to promote safety and 
empowerment. These interventions should prioritize the voices of survivors, question 
dominant narratives, and push for systemic changes. The thorough evaluations 
emphasize the need for systemic change, a sophisticated understanding of SH, strong 
preventative strategies, and focused support interventions. They also stress the 
psychological impact on a variety of populations. However, the study’s limitations 

21-34



KMC Journal, Volume 6, Issue 2, August 2024, 29

include possible biases in the literature selection, the review’s scope and its 
geographic focus may have an impact on how broadly the findings may be applied, 
highlighting the necessity of more research in a variety of settings.

Conclusion

A synthesis of the literature emphasizes the profound and varied 
psychological consequences experienced by victims of SH. It is evident even without 
a systematic review that women suffer psychological fallout from sexual harassment 
in all social situations. From disturbing statistics highlighting high prevalence rates 
among vulnerable populations such as nurses, students, and female veterans to 
nuanced explorations of coping mechanisms in intimate relationships, the impact 
of harassment on mental health is undeniable. Additionally, reluctance to report 
incidents of harassment further compounds the psychological toll. Addressing the 
psychological consequences of SH is as important as implementing legal remedies. 
Therefore, urgent steps are needed to develop comprehensive support systems 
and prevention programs that prioritize the voice, safety, and agency of survivors. 
By fostering a culture of respect, equality, and inclusion, society can create an 
environment that prioritizes the mental health and well-being of survivors, ultimately 
contributing to a more supportive and empathetic community. 

Particular gaps found in this study should be addressed in future research. To 
comprehend the long-term psychological effects of SH and the efficacy of therapies 
over time, longitudinal studies are required. To investigate how SH impacts people 
differently depending on their race, sexual orientation, and other intersecting 
identities, intersectional analysis is crucial. An important way to assess the success 
of interventions is to look at how well different prevention programs and support 
networks work in diverse social circumstances. It’s also critical to look into the 
obstacles to reporting SH and create plans to motivate victims to come forward. By 
filling in these gaps, researchers may offer a more thorough understanding of the 
psychological effects of SH and contribute to the creation of efficient, empirically 
supported solutions and policies.
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This study investigates the influence of digital financial literacy on individual investment behaviour 
of Nepali investors. In order to explore the influences of digital financial literacy on individual 
investment behaviour, causal-comparative research design was used and responses from 358 investors 
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Introduction

	 In the digital age, understanding how digital tools and online platforms 
affect an individual’s investment behaviour has led to a considerable evolution in 
financial literacy. Understanding online banking, payment methods and the variety of 
investment options available in the digital world requires a transition from traditional 
financial literacy to digital literacy. A key component of handling the digital world is 
digital literacy, as demonstrated by the development of financial studies.

	 Moving forward to the present day, we can see that investors have become 
more aware of how financial transactions are changing in the digital world. This 
paradigm shift is reflected in the works of Lusardi and Mitchell (2007) and Atkinson 
and Messy (2012), which highlight the necessity of including a digital dimension 
into traditional financial literacy. These studies provide essential starting points, 
establishing the framework for comprehending the difficulties and possibilities 
brought about by the incorporation of technology into financial institutions.

	 In this developing framework, a gap in our knowledge becomes apparent—a 
gap that goes beyond traditional definitions of financial literacy and demands 
investigation into the mutually beneficial relationship between digital literacy 
and financial decision-making. The main goal of this study is to understand the 
complexities of how people use digital financial literacy to traverse the digital world 
and make wise investment decisions. The traditional financial literacy pyramid is 
unable to capture the spirit of this digital revolution, which forces us to reevaluate 
our presumptions and methods of financial education.

	 The adoption of digital financial paradigms highlights a knowledge 
vacuum about the impact of digital financial literacy on the investing behaviour 
of individuals. Studies by Lusardi and Mitchell (2007) and Atkinson and Messy 
(2012) demonstrate that traditional paradigms are insufficient for the digital age. 
This disparity undermines efforts to improve people’s digital financial literacy by 
preventing them from making educated decisions about their digital investments, 
which could expose them to financial risks.

	 The main aim of the study is to investigate how digital financial literacy 
affects individual stock market investment behaviour in Nepal and to evaluate 
the interactions between the various influencing elements. The study specifically 
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attempts to investigate how digital financial literacy factors influence individual 
investment behaviour in Nepal as well as the effects of investment strategy and the 
influence of friends and family on individual investment behaviour in Nepal.

	 Nepal has made significant strides in understanding digital financial literacy 
and its implications for investment behaviour. However, a research gap exists in 
assessing the effectiveness of specific interventions in improving digital literacy 
levels. Existing research studies such as those conducted by Nepali et al. (2019) and 
Budhathoki et al. (2021) have identified the correlation between digital literacy and 
investment behaviour but has not systematically evaluated the impact of targeted 
educational programmes. A research gap exists in understanding the nuanced 
interplay of socio-economic factors and their impact on digital financial literacy. 
A research gap exists in examining the differential impact of digital financial tools 
on investment behaviour in diverse geographic settings. A research gap exists 
in evaluating the implementation and effectiveness of government policies on 
promoting digital financial literacy.

	 Financial literacy is essential since it impacts investment behaviour on an 
individual basis and defines the direction of financial education. Examining the 
inverted pyramid of knowledge, this study emphasizes the value of digital financial 
awareness and financial literacy in today’s financial environment.

Literature Review

	 Digital financial literacy is an essential component of financial literacy that 
combines traditional and digital knowledge. A paradigm change in financial literacy 
is shown by its emphasis on comprehending digital investments, online platforms, 
and payment mechanisms (Atkinson & Messy, 2012). Investment behaviour is 
greatly influenced by financial literacy, which includes both traditional and digital 
components. Conventional elements influencing decision-making include objectives, 
risk tolerance, and investment expertise (Barber & Odean, 2001). It is essential to 
comprehend these psychological elements in order to comprehend the investment 
climate in Nepal. The present study has examined four aspects of investment 
behaviours, including digital financial competence, financial literacy, financial goal 
management, and cyber security and awareness. 

Behavioural Finance Theory

	 Behavioural Finance Theory examines how psychological influences and 
biases affect the financial behaviours of investors and financial markets. This theory 
challenges the traditional assumption of rational decision-making, proposing that 
cognitive biases, such as overconfidence and loss aversion, significantly impact 
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investment decisions. Recent research by Baker et al. (2022) highlights the role of 
emotional and cognitive biases in financial decision-making, indicating that these 
biases can lead to systematic errors in judgment. Additionally, Nofsinger and Varma 
(2021) argue that understanding these behavioral biases is crucial for developing 
more effective financial models and policies that better reflect actual investor 
behavior. Similarly, Barber and Odean (2000), argue that cognitive biases and 
heuristics can affect an individual’s investment behaviour. As a result, making wise 
decisions about investments in the ever-changing digital scenery requires a thorough 
understanding of financial literacy, financial goal management, cyber-security, and 
digital financial competency.

Financial Literacy Theory 

	 The theory of financial literacy places a strong emphasis on the value 
of having the knowledge and abilities needed to make wise financial decisions. 
According to this concept, people who possess greater financial literacy are better 
able to handle their money, which results in improved retirement planning, higher 
savings rates, and more efficient debt management. Huston (2010), for example, 
emphasizes that financial literacy includes both application and understanding, 
stating that people cannot be considered financially literate if they are unable to 
apply their financial knowledge to real-world financial decisions. Moreover, Xiao 
and O’Neill (2016) investigate the behavioral facets of financial literacy and propose 
that financial education has a major impact on individual financial behaviors like 
investing and budgeting. They contend that improving financial well-being can result 
from increasing financial literacy through focused educational initiatives and reduce 
financial stress. 

Technology Acceptance Model (TAM)

	 The Technology Acceptance Model (TAM) is a widely recognized framework 
that explains how users come to accept and use technology. TAM posits that 
perceived usefulness and perceived ease of use are the primary factors influencing an 
individual’s decision to adopt and use new technology. Recent studies, such as those 
by Lee et al. (2021), have expanded TAM to include factors like social influence and 
facilitating conditions, highlighting the model’s adaptability to various technological 
contexts. Furthermore, a study by Venkatesh et al. (2022) underscores the relevance 
of TAM in understanding user engagement with emerging technologies, emphasizing 
that both intrinsic and extrinsic motivators play crucial roles in technology adoption. 
Lusardi and Mitchell (2011) emphasized traditional financial knowledge plays a 
foundational role in the digital age.

	 Digital financial literacy is gaining traction in Nepal, with a growing 
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awareness and adoption of mobile banking and digital payment systems. However, 
challenges such as accessibility and user education remain, highlighting the need 
for further research and education (Nepali et al., 2019). Similarly, Shrestha et 
al. (2023) explain that digital financial literacy in Nepal is influenced by socio-
economic factors, education levels, income, and cultural norms, highlighting 
the need for increased adoption of digital financial tools. In a more specific 
examination, Budhathoki et al. (2021) explored that digital literacy significantly 
influences investment decisions, emphasizing the need for targeted financial 
education programs in the evolving digital financial landscape in Nepal. Digital 
financial literacy is crucial in rural communities, despite disparities in access to 
digital tools, emphasizing the need for inclusive economic participation (Tamrakar, 
2018). Similarly, Rai and Bista (2017) argue that digital literacy is a crucial aspect 
in ensuring financial stability and security, particularly in the context of digital 
transactions. 

	 Digital financial proficiency involves using digital tools for financial 
management and decision-making. Studies indicate that higher digital financial 
proficiency significantly improves investment decisions by enhancing the ability 
to analyze information, access diverse options, and make informed choices. Zhang 
and Liu (2023) found that advanced digital skills improve investment performance 
and reduce errors, while Smith et al. (2024) noted that such proficiency helps in 
better understanding and managing risks, leading to strategic decisions. These 
findings highlight the increasing importance of digital literacy in today’s financial 
environment.

	 Financial literacy significantly impacts investment decisions by providing 
individuals with the knowledge to make informed choices. Research shows that 
financially literate investors excel at portfolio diversification, understanding risk, 
and avoiding biases (van Rooij et al., 2011; Xiao & O’Neill, 2018). These findings 
emphasize the importance of financial literacy in effective investment decision-
making.

	 Financial goal management significantly impacts investment decisions 
by providing clear objectives. Research shows that individuals with specific 
financial goals engage in more disciplined saving and investing, leading to better 
financial outcomes. For instance, Farrell, Fry, and Risse (2016) found that goal-
setting improves investment performance by encouraging long-term planning and 
reducing impulsive decisions. Moreover, Serido et al. (2013) emphasize that clear 
financial goals help investors stay focused and resilient during market fluctuations. 
These findings highlight the importance of financial goal management in effective 
investment decision-making.
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	 Cybersecurity and awareness significantly influence investment decision-
making. Investors increasingly recognize the potential financial implications of 
cyberattacks, leading to a heightened focus on a company’s cybersecurity posture 
(Zahid et al., 2021). Strong cybersecurity practices can enhance investor confidence, 
mitigate risks, and protect the value of investments (Künzler, 2023). Conversely, data 
breaches and cyber incidents can erode investor trust, leading to decreased valuations 
and capital flight. As such, investors are incorporating cybersecurity performance 
metrics into their due diligence processes, emphasizing the importance of robust 
cybersecurity measures and a culture of cyber awareness within organizations (Pigola 
et al., 2024).

Conceptual Framework 

	 The graphical presentation of the conceptual framework of individuals’ 
investment behavior reactions to tangible and intangible factors is presented in 
Figure 1, where, individual’s investment behaviour is dependent variable and digital 
financial proficiency, financial literacy, financial goal management and security and 
awareness act as independent variables. The fundamental purpose of this study is to 
examine the impact of digital financial literacy on investment decisions behavior. 
This study followed three theories; Behavioural Finance Theory, Financial Literacy 
Theory and Technology Acceptance Model (Baker et al., 2022; Huston, 2010; 
Lee et al., 2021). Behavioural Finance Theory explores psychological influences 
on investors’ financial behaviors, challenging rational decision-making. Financial 
literacy emphasizes knowledge and abilities for wise financial decisions, leading 
to better retirement planning, higher savings rates, and efficient debt management. 
The Technology Acceptance Model (TAM) explains how users accept and use 
technology, focusing on perceived usefulness and ease of use.

Figure 1

Conceptual Framework
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	 Financial literacy and digital proficiency are crucial factors in enhancing 
investment behaviour. Digital financial proficiency, involving the use of digital tools, 
correlates positively with active stock market participation. Higher levels of financial 
literacy, combined with digital proficiency, enhance informed decision-making, 
risk management, and goal-driven behavior, leading to more cautious and informed 
investment decisions. Furthermore, relevant hypothesis has been put out and are 
currently being examined for testing.

Digital Financial Proficiency

	 Digital proficiency is crucial in utilizing financial tools effectively. It 
positively influences user satisfaction and adoption, Scholars such as Venkatesh et 
al. (2003), contributing to increased trust in online platforms. Additionally, Liao and 
Cheung (2002) argue that digital financial tools are essential for efficient financial 
transactions, making proficiency a foundational factor in financial interactions. The 
following hypothesis are proposed to investigate the influence of digital financial 
proficiency on individual’s investment behavior.

H1: Digital financial proficiency has a significant positive impact on individual’s 
investment behaviour.

Financial Literacy

	 Lusardi and Mitchell (2011) explain that digital financial literacy is an 
integral variable, requiring a comprehensive understanding of both traditional 
financial principles and the complexities. Atkinson and Messy (2012) argue that 
digital financial tools enhancing decision-making in the contemporary era. The 
following hypothesis are proposed to investigate the influence of digital financial 
literacy on individual’s investment behaviour.

H2:  Financial literacy has a significant positive impact on individuals’ investment 
behaviour.

Financial Goal Management

	 Financial goal management explores how individuals align their financial 
objectives with their investment decisions. Behavioral economics studies by Shefrin 
and Thaler (1988) emphasize the role of goal-setting in investment behavior. The 
following hypothesis are proposed to investigate the influence of financial literacy on 
individual’s investment behavior.

H3: Financial goal management has a significant positive impact on individuals’ 
investment behaviour.
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Cyber Security and Awareness

	 Cyber security and awareness emerge as critical elements in the digital 
financial landscape. Elnagar et al. (2024) argue that the role of user awareness in 
mitigating online security risks influences investment decision behavior of individual 
investors. Individuals with higher cyber security awareness are likely to adopt more 
secure online behaviors, influencing their investment decisions. The following 
hypotheses are proposed to investigate the influence of cyber security and awareness 
on individual’s investment behaviour.

H4:  Cyber security and awareness have a significant positive impact on individuals’ 
investment behaviour.

Methods and Procedures

	 This study employs a causal-comparative research design to explore the 
impact of digital financial literacy on the investment decision of individual investors, 
which is appropriate for establishing causal relationships by comparing distinct 
groups. This study focuses on individual investors across various sectors in the 
context of Nepal. The target population includes individual investors who actively 
participate in the Nepal stock exchange. A convenience sampling technique was 
utilized to collect primary data from 358 individual investors, ensuring a balance 
between selection bias and generalizability while upholding statistical reliability. 
The research aims to achieve a 90 percent response rate with a significance level 
of 5 percent, thus ensuring the strength of the data. Data collection involved the 
distribution of questionnaire surveys through Google Docs and various social media 
platforms to ensure broad dissemination and the inclusion of diverse viewpoints. 
To boost response rates, reminder messages were periodically dispatched, while 
participant anonymity and confidentiality were rigorously upheld. An assembly 
of statistical methodologies such as descriptive statistics, correlation analysis, 
regression analysis and ANOVA, were utilized to scrutinize the gathered data, 
offering a thorough examination of how digital financial literacy influences the 
decision-making processes of individual investors in the Nepal stock market.

	 The reliability of the questionnaire was tested using a Cronbach’s alpha 
test, ensuring its validity and reliability. The self-administered test and continuous 
monitoring of respondents-maintained data quality, confirming its reliability.

Table 1

Reliability Statistics

Cronbach's Alpha Cronbach's Alpha Based on 
Standardized Items N of Items

.867 .874 5
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	 Table 2 present Cronbach’s Alpha for each latent variable along with the 
item weights. It indicates the strong internal consistency in variables such as digital 
financial proficiency, financial literacy, financial goal management, cyber security, 
and individual’s investment behaviour, with Cronbach’s Alpha values exceeding 
0.70, indicating strong correlations among items and a comprehensive assessment of 
constructs.

Table 2

Item-Total Statistics
Variables Cronbach's Alpha No. of Items
Digital Financial Proficiency .841 5
Financial Literacy .849 5
Financial Goal Management .833 5
Cyber Security and Awareness .849 5
Individual's Investment Behavior .826 5

Source: SPSS Output

	 For predicting the influence of digital literacy on individual’s investment 
decision, following regression model has been applied where Individual’s Stock 
Investment Behaviour (IIB) is dependent variable and Digital Financial Proficiency 
(DFP), Financial Literacy (FL), Financial Goal Management (FGM) and Cyber 
Security and Awareness (CSA) are independent variables: According to Ngo and La 
Puente (2012) multiple regression model having more than one independent variables 
are formulated as, 

IIB = β0 + β1 * DFP + β2 * FL + β3 * FGM + β4 * CSA +ε

Where:

β0 represents the intercept, which is the expected value of Individual Investors’ 
behavior when all independent variables are zero. Similarly, β1, β2, β3, β4, β6 and 
β6 are the regression coefficients and ε represents the error term, which captures the 
unexplained variability in Individual’s Investment Behaviour.

Results

	 The result of the study is based on the responses of 358 respondents. As 
regards the demographic characteristics of respondents, 67 percent of the respondents 
were male and 33 percent female. The majority respondents were from the age 
group of 20-30 years and only 9 respondents were from under-20 years age group. 
The majority held a Bachelor’s Degree, with 52.14 percent holding it. A smaller 
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percentage had a Master’s Degree. The majority were self-employed, with 43.57 
percent followed by 29.89 percent employed. 

Table 3

Results of the Demographic Response 

Description Gender No. of Respondent Percentage

Gender
Male

Female

240

118

67 percent

33 percent 

Age

Under 20 Years

20 - 30 Years

30 – 40 Years

40 – 50 Years

Above 50 Years

9

156

96

65

32

2.51 percent 

43.57 percent 

26.81 percent 

18.16 percent 

8.94 percent 

Marital Status
Single

Married

185

173

51.67 percent 

48.33 percent 

Academic 

Qualification

SEE/SLC

Intermediate

Bachelor

Marter’s

MPhil/PhD

28

77

188

52

13

7.82 percent 

21.50 percent 

52.14 percent 

14.52 percent 

3.63 percent 

Occupation

Employed

Self-Employed

Students/Not 
Working

Unemployed

107

156

65

30

29.89 percent 

43.57 percent 

18.16 percent 

8.38 percent 

Source: Field Survey, 2024

	 Table 3 shows that the gender disparity in financial market engagement is 
attributed to sociocultural factors, risk preferences, and financial literacy differences. 
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Investors of 20 to 30 years are more interested in stock market investments, while 
teenagers are underrepresented. A majority of respondents have a Bachelor’s Degree, 
suggesting a positive relationship between education and stock market involvement. 
Self-employed individuals have more financial independence and risk tolerance, while 
employed individuals may exhibit different investment behaviors influenced by job 
security and stable income.
	 At first, the responses of 358 respondents were analyzed through correlation 
matrix. The correlation matrix reveals that digital financial proficiency (r = 0.695) 
and financial goal management (r=0.641) exhibits strong positive correlations with 
individual investors’ behavior (IIB). This indicates that individuals with higher 
digital financial proficiency and higher financial goal management are likely to 
possess greater positive investment behaviors. However, financial literacy (0.567) 
and cyber security and awareness (r=0.550) shows significant moderate positive 
correlations with investors’ investment behavior. Higher financial literacy and cyber 
security and awareness are moderately associated with increased positive investment 
behaviors.

Table 4
Results of Correlations Analysis 

DFP FL FGM CSA IIB

DFP
Pearson Correlation 1
Sig. (2-tailed)
N 358

FL
Pearson Correlation .523** 1
Sig. (2-tailed) .000
N 358 358

FGM
Pearson Correlation .617** .530** 1
Sig. (2-tailed) .000 .000
N 358 358 358

CSA
Pearson Correlation .472** .558** .663** 1
Sig. (2-tailed) .000 .000 .000
N 358 358 358 358

IIB
Pearson Correlation .695** .567** .641** .550** 1
Sig. (2-tailed) .000 .000 .000 .000
N 358 358 358 358 358

**. Correlation is significant at the 0.01 level (2-tailed).

Source: Field Survey, 2024
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	 For predicting the influence of digital literacy on individual’s investment 
behavior, regression was analyzed. The model’s R square indicates 58.9 percent 
of individual’s investment behaviour variability is accounted for by the included 
predictors, indicating moderate to strong explanatory power. The adjusted R square is 
slightly lower, indicating a good balance between explanatory power and simplicity. 
The Standard Error of the estimate is 0.48822, confirming the model’s effectiveness. 
The Durbin-Watson statistic, 1.903, indicates no significant autocorrelation in 
residuals, confirming the assumption of independent residuals in the regression 
model, enhancing its reliability.

Table 5
Model Summary

Model R R Square Adjusted R 
Square

Std. Error of 
the Estimate Durbin-Watson

1 .767a .589 .578 .48822 1.903

a. Predictors: (Constant), cyber security and awareness, digital financial proficiency, 
financial literacy, financial goal management
b. Dependent variable: individual's investment behaviour

	 The regression model explains a significant portion of Individual’s Investment 
Behaviour variability, with a substantial sum of squares (52.212). The residual sum 
of squares (36.469) represents unexplained variability, indicating a better fit. The 
total sum of squares (88.680) covers both explained and unexplained variables. The 
model has 357 degrees of freedom, with a mean square value of 13.053, indicating 
the contribution of each predictor to explaining individual’s investment behaviour.

	 The F-statistic (54.762) indicates the impact of predictors on individual 
investment behaviour, with a higher F-statistic indicating a significant collective 
effect, indicating the regression model’s efficacy in explaining response variable 
variation.

Table 6
ANOVAa

Model Sum of 
Squares df Mean 

Square F Sig.

1
Regression 52.212 4 13.053 54.762 .000b

Residual 36.469 353 .238
Total 88.680 357

a. Dependent variable: individual's investment behaviour 
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b. Predictors: (Constant), cyber security and awareness, digital financial proficiency, 
financial literacy, financial goal management

	 The constant term (.310), representing the estimated value of an individual’s 
investment behaviour when all predictors are zero, does not significantly contribute 
to predicting investment behavior. Moving to the predictors, Digital financial 
proficiency significantly increases investment behavior, with a one-unit increase 
indicating a substantial 0.379 increase in investment behavior, supported by a 
highly significant p-value (p<0.05). Similarly, financial literacy positively impacts 
investment behavior, with a one-unit increase indicating a.156-unit increase in 
individual investment behavior, indicating favorable investment behavior. This 
effect is statistically significant (P=0.013). Effective Financial Goal Management 
significantly increases individual’s investment behaviour by .260 units, indicating 
a positive relationship between goal management and more positive investment 
behaviour. Conversely, cyber security and awareness have a positive but non-
significant association with individual investment behaviour, with a one-unit increase 
corresponding to a.096-unit estimated increase, but not statistically conclusive (p = 
0.119).

	 The analysis shows that digital financial proficiency, financial literacy, and 
financial goal management positively influence investment behaviour, while cyber 
security and awareness do not show significant relationships.

	 The regression analysis examined the relationship between individual’s 
investment behaviour and digital financial proficiency, financial literacy, financial 
goal management, and cyber security and awareness, establishing a multiple linear 
regression equation.

IIB = 0.310 + 0.379DFP + 0.156FL + 0.260FGM – 0.96CSA

Table 7
Results of Regression Analysis 

Model
Unstandardized 
Coefficients

Standardized 
Coefficients t Sig.

B S t d . 
Error Beta

1

(Constant) .310 .244 1.270 .206
Digital Financial Proficiency .379 .062 .418 6.065 .000
Financial Literacy .156 .062 .169 2.521 .013
Financial Goal Management .260 .094 .217 2.762 .006
Cyber Security and Awareness .096 .061 .115 1.569 .119
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a. Dependent variable: individual's investment behaviour 

	 For exploring whether there is any significant relationship between digital 
financial literacy and individual stock investment behaviour, hypothesizes were 
tested. This test found a significant relationship between digital financial literacy 
and individual stock investment behavior, with a p-value of 0.000, indicating 
strong evidence to accept the hypothesis. Similarly, financial literacy and financial 
goal management have a significant relationship between with individual stock 
investment behaviour, highlighting the impact of financial knowledge and effective 
goal management on investment behavior of individual investors. However, the 
study found no significant relationship between Cyber Security and Awareness and 
individual stock investment behavior, rejecting the hypothesis with a p-value of 
0.119.

Table 8

Summary of Hypothesis Test

S.N. Alternate Hypothesis P-Value Decision

H1 
Digital financial proficiency has a significant 
positive impact on individual’s investment 
behavior.

0.000 Accepted

H2 Financial literacy has a significant positive 
impact on individuals’ investment behavior. 0.013 Accepted

H3 
Financial goal management has a significant 
positive impact on individuals’ investment 
behavior.

0.006 Accepted

H4 
Cyber security and awareness have a significant 
positive impact on individuals’ investment 
behavior

0.119 Rejected

Source: SPSS Output 

Discussion

	 Shakila and Hariyanto (2024) demonstrating how the financial management 
of young people and working women is impacted by digital literacy and the results 
indicate that digital literacy has a positive effect on working women’s financial 
management. The current study adds to and validates the findings of Shrestha et 
al. (2023) about the socioeconomic determinants of financial literacy. The findings 
indicate a noteworthy correlation between financial literacy and the investing 
behaviour of individuals in stocks, underscoring the pragmatic influence of financial 
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literacy on investment choices. This broadens the perspective on financial decision-
making by providing a more sophisticated understanding of the socio-economic 
elements found in earlier studies.

	 This study explores investment decisions in Nepal based on digital 
financial literacy, addressing a knowledge gap in emerging economies. It explores 
relationships between investing behaviour, cyber security awareness, financial 
literacy, digital proficiency, and financial goal management.

	 The study’s conclusions complement and add to the body of knowledge 
already available on investing behaviour and financial literacy. Prior research 
has demonstrated the significance of digital competence and financial literacy in 
forming safe investment practices. For instance, the high positive association (r = 
0.567) between financial literacy and investment behaviour in this study supports 
Lusardi and Mitchell’s (2014) emphasis on the crucial significance of financial 
literacy in making educated financial decisions. Similar to this, Xiao and Porto’s 
(2017) findings—which emphasized the expanding significance of digital literacy 
on financial decision-making in an increasingly digital world—are reflected by the 
strong positive impact of digital financial competence on investing behaviour (r = 
0.695). 

	 The study emphasizes age- and gender-related trends and identifies specific 
demographic factors influencing investment behaviour in Nepal. Gender disparities 
and a greater proportion of young individuals are consistent with risk choices, 
financial knowledge, and societal elements. In particular, the large proportion of 
young adults (20–30 years old) and the underrepresentation of teenagers corroborate 
the findings of Van et al. (2011) regarding the favorable relationship between age 
and market engagement. According to Cole et al. (2011), the majority of respondents 
(52.14 percent) have a bachelor’s degree, suggesting a strong correlation between 
education and stock market participation. Furthermore, the substantial proportion 
of independent contractors (43.57percent) implies that risk tolerance and financial 
independence impact investing behavior, which is consistent with Barber and 
Odean’s (2001) study on trading volume and overconfidence.

	 The correlation matrix indicates a strong positive relationship between 
individual investors’ behaviour, financial goal management, and digital financial 
competency, implying that greater competency in these domains influences 
better investment behaviour. This underscores the significance of digital financial 
literacy in developing economies, where the prevalence of digital technologies is 
increasing. This is supported by regression research, which shows that there is a 
substantial 0.379 rise in investing behaviour (p < 0.05) for every unit increase in 
digital proficiency. In line with Beckmann’s (2013) emphasis on the significance of 
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digital skills in financial decision-making, this highlights the crucial role that digital 
literacy plays in the financial markets. Similarly, financial literacy and financial 
goal management also positively impact investment behaviour, with statistically 
significant coefficients (0.156 and 0.260, respectively). These results align with 
the findings of Lusardi and Tufano (2015), who identified financial literacy as a 
key determinant of financial behavior, and the work of Gathergood (2012), who 
emphasized the role of financial planning and goal setting in promoting positive 
financial behaviours. However, the non-significant relationship between cyber 
security awareness and investment behaviour (p = 0.119) suggests that while cyber 
security is important, it may not directly influence investment decisions in the same 
way as digital financial proficiency or financial literacy. This finding diverges from 
some literature, such as the work of Reurink (2018), which posits that cyber security 
concerns can affect financial behavior. However, it highlights the need for further 
research to explore the nuanced relationship between cyber security awareness and 
investment behaviour in different market contexts.

Conclusion

	 The examination of the influence of digital financial literacy on the conduct 
of investors in Nepal implies that digital financial literacy plays a pivotal role in 
influencing the decisions taken by individuals in the domain of investments. This 
significant role is supported by the statistical evaluation, where the R Square value 
of 0.589 reveals that approximately 59 percent of the variability in investment 
behaviour can be clarified by a blend of digital financial literacy, traditional financial 
literacy, and financial goal management. The substantial R Square value signifies 
a strong correlation between digital financial literacy and investment behaviour, 
underscoring the significance of financial literacy in diverse aspects.

	 In order to draw these deductions, the study scrutinized information 
obtained from 358 investors. The data scrutiny was performed using robust tools 
like Microsoft Excel and SPSS 27, which facilitated a thorough investigation of 
the connections between the variables. The study emphasizes the importance of 
integrating both digital and traditional financial literacy into educational programs. 
This dual methodology guarantees that investors possess a comprehensive grasp 
of financial principles, enabling them to navigate digital and traditional financial 
environments proficiently.

	 Even though the awareness of cybersecurity did not display a notable direct 
impact on investment behavior, this fact does not detract from its importance in 
the broader context of financial literacy. Cybersecurity awareness is crucial for the 
secure execution of financial transactions and the safeguarding of personal financial 
data. Nevertheless, its direct effect on investment decision-making seems to be 
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less significant compared to the fundamental aspects of financial literacy and goal 
management.

	 The research is subject to certain limitations, such as possible bias in 
the sample, difficulties in assessing digital financial literacy, and the impact of 
extraneous variables on investing conduct. Additional limitations on generalizability 
include the chronological scope of the study, survey response biases, and 
technological accessibility. Additionally, the findings’ application to other contexts 
may be impacted by cultural, psychological, and specific legislative and regulatory 
conditions found in Nepal.

	 Longitudinal investigations, larger sample sizes for improved representation, 
and the use of mixed-methods techniques for deeper insights are possible avenues 
for future research on this topic. In-depth analyses and useful suggestions could be 
obtained by doing comparative research with other areas, evaluating the effects of 
digital financial education initiatives, and investigating psychological aspects such 
as risk management and technological assurance. Digital platforms are suggested for 
financial institutions and educators to provide comprehensive financial instruction, 
preparing individuals for investment selections and contributing to Nepal’s economic 
growth and stability by promoting financial literacy through digital channels.
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Abstract

This paper explores the search for justice after the war in Tahmima Anam’s novel, The Good Muslim. 
The novel deals with the aftermath of ‘the Liberation War of Bangladesh’ in the 1970s and early 80s, 
when the country was gravely suffering from famine, consecutive murders of their prominent leaders, 
political upheavals, natural disasters, and paralyzed democratic norms in the hands of a Dictator Hussein 
Muhammad Ershad. In such a context, Maya Haque, the protagonist of the novel, and an erstwhile 
freedom fighter continues writing and fighting for modern education, justice for the rape victims of 
the war, and democracy in the country. The study analyzes narrative data from the novel to see how 
the female characters struggle for justice after the war. For this purpose, it uses Larry May’s insights 
on ‘jus post bellum’. May has proposed six criteria for post-war justice, including ‘reconciliation’ and 
‘rebuilding’, to maintain lasting peace in a post-war society. The novel entails these conditions and 
brings transitional justice to the fore of discourse through the literary creation. The paper claims that 
the protagonist is not only raising her voice for certain characters in the novel, rather she is constantly 
contributing to the broader issue of jus post bellum, which has been the most important, yet the most 
‘neglected’ topic in just war theories. The article concludes with the idea that a fictitious work like 
The Good Muslim can be a good voice for the voiceless and a loud and clear advocacy for justice after 
the war. It can contribute to maintaining law and order and build up lasting peace preventing further 
violence in a postwar society.   
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Introduction

Tahamima Anam has written the Bengal trilogy: A Golden Age (2007), The 
Good Muslim (2011), and The Bones of Grace (2016). They all deal with the Haque 
family in the historical-political backdrop of late twentieth-century Bangladesh. The 
second among them, The Good Muslim is a story of two siblings, Maya and Sohail 
Haque, who actively participated in the Liberation Movement of Bangladesh in 1971.                                                  

  The Good Muslim intertwines the Haque family’s story with Bangladesh’s 
post-war crisis in the 1970s and 1980s. During the two decades, Bangladesh 
witnessed various types of catastrophes. The country’s prominent leaders like 
Sheikh Mujibur Rahman, Tajuddin Ahmad, and Ziaur Rahman were assassinated 
one after the other. Huge floods and cyclones devastated the lives, properties, and 
infrastructures. Unfair replacements of rulers and ‘coups’ challenged the country’s 
stability, peace, and order. Ultimately, the government was trapped in the hands of a 
Dictator Hussein Muhammad Ershad who had hindered the democratic institutions 
and practices. In such a chaotic setting, the protagonist, Maya, struggles to educate 
women and children, takes care of rape-victim women of the war, and challenges the 
Dictator for incapacitating the democratic system. She joins the teams of women like 
Jahanara Imam who demand “a citizen’s trial” in which “the killers and collaborators 
would be tried and sentenced”   (Anam, 2011, pp. 213, 212). Side by side she 
struggles with her brother, a religious fundamentalist who has sent his son Zaid to 
madrassa for his education, and insists Zaid be admitted to a modern school.

In such a context, Maya’s struggle can be seen as ‘a war’ after a war. In a war, 
women have to undergo unearned suffering. The armed war has been over, but Maya 
still fights ‘the war’ for justice and basic human rights. What can be the broader 
academic relevance of Maya’s quest for justice in post-war society? This paper 
attempts to seek an answer to this question concerning just war theory. 

Literature Review

The Good Muslim is a widely acclaimed novel, which has been analyzed and 
studied from various perspectives. In her analysis, Farzana Akhter (2018) shows 
her concerns about the subordination of women in the aftermath of war where their 
voices have been silenced and their real contributions have been ignored (p. 94). 
She shows how Maya, the protagonist, challenges the status quo, reverses the role, 
and takes her agency. As the title suggests, she focuses on “Women’s Role in War 
and Nation-building” (p. 93). Women like Maya and Piya “have contributed to the 
birth and rebuilding of Bangladesh in different ways” but “has been overshadowed 
by male heroism” (p. 94). She ends the article with a note, “Genuine revision of the 
national narratives that gives voice to women’s contributions in war and nation-

55-70



KMC Journal, Volume 6, Issue 2, August 2024, 57

building, along with gender-sensitive reforms, will pave the way for women’s 
empowerment and promote gender equality in public and political arenas (p. 105). 
Literary texts like The Good Muslim can recognize such voices and help maintain 
women’s agency.   

Sharma and Bhavya (2020-021) make a feminist interpretation of the novel 
and raises the issues of “sexual exploitation and social injustice” (p. 1). Akhtar 
mentions the tag of birangonas (‘war heroines’) a tag given by the Father of the 
Nation, Sheikh Mujibur Rahman to the rape victims of war as “intended to honour 
all women – political activists, freedom fighters, rape survivors and so on – who 
participated in the national struggle” (Akhtar, 2018, p. 97). However, “the tag 
soon became a signifier of shame and humiliation” and “turned out to be a mark of 
dishonour and disgrace” (p. 97). Sharma and Bhavya echo the same predicament 
of the wartime rape victims that “these birangonas received public humiliation and 
societal disowning” (Sharma & Bhavya, p. 4). Both of these authors raise issues of 
severe injustice committed to rape-victim women.

Ahmed (2020) also takes up the feminist perspective to read the novel. 
She concentrates on how South Asian “feminist interventions” to “religious 
fundamentalism” have paved the way to open avenues for the making of “The South 
Asian New Woman” (p. 186). Ahmed ends the discourse with the contributions 
of South Asian female authors like Tahmima Anam whose “secular ideals can be 
instrumental in leading the path towards framing a discourse of liberal Islam on the 
global map” (p. 195).  

  In Ruvani Ranasinha’s observation, “Anam interleave[s] issues of Islam, 
secularism and female emancipation in […] Bangladesh” (Ranasinha, 2016, p. 129). 
Ranasinha “explores the overlapping, gendered parameters of Islam, agency, piety 
and secularism in the feminist fiction” written by contemporary South Asian women 
authors including Tahmima Anam (p. 129). Ranasinha discusses the tussle between 
the rising “religious fundamentalism” and secularist idealogy carried by both of the 
siblings and shows how fatal the former is from the example of the death of Sohail’s 
son, Zaid. 

Majid and Jalaluddin (2018) entitle their article, “The Conflicts between 
the Secular and the Religious in Tahmima Anam’s The Good Muslim”. As is clear 
from the topic they raise the conflict between the secular and religious ideologies 
represented by the siblings in the novel. They later comment on the duality, “Anam’s 
writing demonstrates the faults in thinking of the secular and the religious as a form 
of binary” (p. 30). Majid and Jalaluddin refer to one significant point about Maya’s 
‘attempts for reconciliation’. Sometime in the 1980s in the plot, Maya is haunted by 
the 
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memories of the war that she had initially tried to push aside. In a secret 
meeting with survivors of the war, Maya controversially says: “I think – I 
believe – that the first thing we must do is admit our own faults, our own sins. 
So much happened during the war – we were not just victims. She is also 
haunted by her actions soon after the war when she used her medical skills 
to help abort babies conceived through the rapes of approximately 200,000 
Bengali women. (pp. 35-36)                                                                                  

This ‘reconciliatory’ role of Maya is in line with Larry May’s principles of jus post 
bellum. For reconciliation maionexia, “demanding less than one is due” (Stahn et al., 
2014, p. 20).                                                                                                                  

	 Kulkarni (2020) remarks that “Good Muslim is also overloaded with the 
incidents of rape and abortion” (406). He is concerned about the theme of “gender-
based violence and domestic violence” in the novel (p.406). He concludes his article 
with the assertion  that “a literary work must represent the true picture of society in 
which it is created” (p. 407).  

	 Lal (2019) analyzes “the troubled relationship between empathy and silence” 
(p. 1).   She associates Maya and Sohail’s relationship with empathy and silence 
and the “negotiation of their irreconcilable differences over religion illustrates how 
their inability to accept gaps in empathy prompts them to adopt conflict-eschewing 
silences that lead to the complete breakdown of empathy” (p. 1). She concludes her 
article by summing up the idea, “The novel shows how the refusal to acknowledge 
the co-existence of empathic connections and dissonances often leads people to 
either embrace oppressive forms of empathy that violate others’ silences or to forego 
empathy completely by adopting evasive silences” (p. 15).   

Bhattacharya (2017) connects the rise of religious fundamentalism to 
overshadow the trauma of the freedom war, 

 	 It shows how the nexus between politics and religion tries to impose an 
Islamic identity erasing the traumatic past, and thus hindering the process 
of healing from the scars of trauma and how individual acts of resistance 
function to challenge such acts of imposition and erasure. […] in the matrix 
of the novel the conflict between the linguistic and religious identity gets 
articulation in the microcosm of the family and […] individual resistance to 
the erasure of the past helps the nation to take its first step towards a process 
of healing. (p. 186)

Interestingly, Sohail is devoted to proselytizing orthodox Muslims, and the then-
dictator is committed to imposing political authoritarianism. Both of them are so 
rigid that they hinder the roads to justice Maya wants to pursue at the level of family 
as well as nation. Both of them are trying to impose a Muslim identity.
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	 Salim (2021) tries to “locate through Maya and Sohail Haque, (the two 
major characters of the narrative) the doctrines of Islam that get entwined with their 
Bengali origin” (p. 31). She probes into the psychology of the characters to see 
their “transformations contributing to the identity of the ‘Good Muslim’” (p. 31). 
She analyzes the issues like secularity and fundamentalism, language and identity 
politics, postcolonial identity, and the troubled gender and identity of a ‘good 
Muslim’.

 Zubair et al. (2018) explore the novel through the lens of transnational 
feminist theory. He asserts that the “novel successfully highlights the patriarchal 
and national interventions in the formation of the woman’s reality in the early days 
Bangladesh” (p. 8). Like the scholars above he also sees the feminist agenda as more 
significant in the novel. Madhurima Sen reads the novel along the lines of memory, 
identity, and gender roles. Sen presents “a discussion of the gendered construction of 
national identity and the complexity of gender roles in the novel” (Sen p. 1). 

As we look closely into the pattern of the literature cited above, it is clear 
that most of the scholars have contributed productively to the study of the fictitious 
society of the novel along the lines of gender roles and identities. They have raised 
other genuine issues from the novel as well. However, as Amrah Abdul Majid has 
indicated above, the scholarly conversation has left space to use the lens of just war 
theory, especially jus post bellum, for the study of the novel. This research article has 
been written to fulfill that glaring lacuna.                                                                     

Theoretical Framework

War has three phases: beginning, middle, and ending. Just war theorists 
have named their discourses as jus ad bellum, jus in bello, and jus post bellum 
respectively. Since Jus ad bellum deals with the first phase of war, it is concerned 
with the reasons to fight, the appropriateness of the situation to fight, the authority 
of the fighters, and so on. It discusses why and when a country or a community can 
enter a phase of war from a phase of peace. The second, jus in bello guides how to 
fight, who should (or shouldn’t) be fought against, what kinds of weapons should(n’t) 
be used, etc. The last among them jus post bellum, that is, “justice after war” deals 
with maintaining long-lasting peace with mutual respect and harmony between the 
victors and the defeated party so that a sense of revenge, humiliation, and hatred 
would not be cherished in the minds of the defeated party which are likely to lead to 
perpetual violence whenever they got an opportunity.   

Despite the newness of the term, the concept jus post bello “has deep 
roots” (Iverson, 2017, p. 12). Scholars on just war theories like Surya Subedi, Paul 
Robinson, J. M. Iverson, Carsten Stahn, Larry May, and others maintain that just 
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war theories, in general, are “dualist” in nature since they focus on only the two 
aspects of the theories: jus ad bellum, and jus in bello (Iverson, p. 19, Stahn et al., 
2007, p. 921, Robinson, 2003, p. 1). The third stage of the war and the discourse on 
jus post bellum have largely been “underdeveloped”, “under-theorized”, “sidelined”, 
and “neglected” in international law, politics, and moral philosophy (Iverson, p. 
3, Brough et. al., p. 36). Eric Patterson confirms this situation that the “traditional 
just war theorists largely ignored jus post bellum, or just end to war” (Brough et 
al., p. 35). Recently, Jus post bellum has been “receiving fresh attention in just war 
theory scholarship” and has become, what Easterday et al. claim, “one of the most 
cutting-edge issues in today’s ethics of war and peace” (Stahn et al., pp. 1, 5, 15; 
Iverson, p. 8). Besides, whatever work has been done on jus post ballum is related 
to, as Immanuel Kant asserted, a ‘duty’ of a victor towards the defeated (Stahn et 
al., p. 935). Mark Evans echoes the same idea that jus post bellum is “depicted as 
an account of what just victor can and should do in securing the goal of a just peace 
which is the ultimate aim– the basis of the just cause– of a just war (Stahn et al., 
p. 27). Scholars like Kant, Evans, and others point out victors’ responsibility to the 
defeated in the aftermath of a war. Eric Patterson names the peace after the war as 
“victor’s peace” (Brough et al., p. 48). In this discourse, the agency of the victims, 
the issues of post-war management, and “successful transition from armed conflict to 
a just and sustainable peace” are “largely ignored” (Iverson, p. 13, Brough et al., p. 
36). 

Iverson (2017) defines Jus post bellum as “establishing a just and lasting 
peace” the function of which is “the successful transition from armed conflict to a 
just and sustainable peace” (p. 4, 13). Brian Orend takes jus post bellum as “justice at 
the conclusion of a conflict” and “transition from violence back into a better peace” 
(Stahn et al., 2014, p. vii). 

Highlighting the importance of jus post bellum Easterday et al. contend that 
“successful transition from armed conflict to peace is one of the greatest challenges 
of contemporary warfare” (p. 1). They define jus post bellum as “the process of 
ending war and building peace” (p. 1). May and Forcehimes (2012) note, “Jus 
post bellum concerns societies that are trying to regain peace after a period of war 
or armed conflict. In this sense, there is considerable overlap between transitional 
justice and jus post bellum (pp. 1-2). May introduces the notion of meionexia 
regarding post-war reconciliation and writes that “justice for Aristotle lies between 
the extremes of taking too much (pleionexia) and taking too little (meionexia), and 
context matters, except for the fact that Aristotle does not directly mention meionexia 
– perhaps it is one of the unnamed vices. But he clearly does hold that justice 
involves taking only what is one’s due (p. 34).            
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As May and Edenberg put it:                                                                                                                                             

It is not merely peace that is at issue, but a just peace, where mutual respect 
and the rule of law are key considerations. […] The jus post bellum literature 
focuses, as one might expect, on the achieving of peace. […] While jus post 
bellum theorists want a just peace, not merely any peaceful settlement of 
hostilities, they focus on the stopping of hostilities. Jus post bellum principles 
all are aimed at securing a just and lasting peace at the end of war or armed 
conflict. Discussion of these principles has been standard fare in the Just War 
Tradition for several thousand years, even if jus post bellum principles are 
not usually given the status afford to jus ad bellum and jus in bello principles. 
(cited in Iverson, 2017, p. 5)

Peace after war is normally an oppressive concept. Eric Patterson calls it a “victor’s 
peace” (Brough et al., 2007, p. 48). An enduring peace is maintained based on mutual 
respect and harmony.   

May proposes “at least six post bellum principles: retribution, reconciliation, 
rebuilding, restitution, rebuilding, restitution, reparation, and proportionality”, what 
we might call 5R & P” (Stahn et al., 2014, p.15). Retribution is “bringing those 
to account who committed wrongs either by initiating an unjust war or by waging 
war unjustly” (p. 16). May sees complexities in the implementation of retribution 
because “holding criminal trials and then punishing often popular state-leaders” is 
a challenging job (p. 16). After making the wrongdoers accountable for their crimes 
proportionate to the offense committed the next step is reconciling the victim and 
the perpetrator. A balance between retribution and reconciliation is to be made 
cautiously. May believes that parties come to a lasting peace where mutual respect 
for rights is the hallmark” (p. 17). May points out that reconciliation is taking the 
“center stage” these days (p. 17). To maintain just peace it is significant to “call upon 
all those who participated in devastation during the war to rebuild” (p. 17). May 
refers to the different views of scholars about the notion of reparation. He sees there 
should be “duties of reparation” of the victors towards “the unjust vanquished” (p. 
18). The last principle of jus post bellum is proportionality. While applying the above 
principle there should be proportionality between offense and punishment. Care 
should be taken about “not to impose more harm on the population of a party to a 
war” (p. 18).                                                                                            

Methods and Procedures

This research work applies the qualitative research method. It takes narrative 
data from the novel The Good Muslim written by Tahmima Anam and analyzes them 
focusing on the post-war situation of Bangladesh as represented in the novel. For 
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the analysis, it applies the post-war theory of May as discussed in Jus Post Bellum: 
Mapping the Normative Foundations (2014).  In the book, May presents “six post 
bellum principles: retribution, reconciliation, rebuilding, restitution, reparations, and 
proportionality, what we might call 5R&P” (Stahn et al., 2014, 15). Tahmima Anam’s 
novel The Good Muslim exposes these elements effectively. Also May discusses 
the concept of meionexia, meaning “demanding less than one is due, or perhaps 
not demanding all that is one’s due” (p. 20). If both victors and victims demand 
less than they deserve, that can open an avenue for respectful harmony and a long-
lasting peace process. May is concerned about transitional justice’ which is related 
to the change of the regime after the war. In postwar Bangladesh, the regime of West 
Pakistan changed and Sheikh Mujibur Rahman took responsibility for the newly-
born nation. 

In May’s opinion, “Meionexia does not simply call for compromise or settling 
for less. Instead, meionexia requires that in some cases people not demand what 
they are due as a way to gain a more secure and lasting peace (p. 20). For the sake of 
lasting peace, it is necessary. May further writes,

On the assumption that all people strive for a just and lasting peace, there 
is no loss of integrity involved even when the parties decide to give up 
what is morally important to them. In the sense that all parties will equally 
get what they strongly desire, a just and lasting peace, there is a sense in 
which meionexia as a jus post bellum principle is closely related to justice 
understood in distributive terms. (p. 20) 

To justify this May gives an example of South African TRC in which both former 
victims and former perpetrators had to come to a compromise to maintain harmony 
and prevent further violence.     

Results and Discussion

Tahamima Anam’s novel The Good Muslim (2011) is an advocacy for ‘justice 
after war’ (jus post bellum). Through the narrative of the fiction, it criticizes the 
dictatorship of the Post-war Bangladesh of the 1970s and urges for jus post bellum, 
that is, “the successful transition from armed conflict to a just and sustainable 
peace” after the Liberation War of Bangladesh in 1971 (Iverson, 2017, p.13). The 
six post bellum principles proposed by May– “retribution, reconciliation, rebuilding, 
restitution, reparation, and proportionality” are supposed to maintain just peace after 
severe armed conflicts (Stahn et al., 2014, p. 15). May sees legal and moral aspects 
of these principles.                                                         

Justice is what Maya strongly stands for. She wants to contribute to the 
newspaper by writing about war. She likes the idea of Jahanara Imam calling for a 
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trial for all the war criminals because she believes that it is “never too late to seek 
justice” (Anam, 2011, p. 222). She begins her article “I am here to tell you a few 
truths about our war” (p. 226). This is the role of a truth-teller. In her brief document, 
she makes people aware of their “responsibility […] to acknowledge the criminals” 
who were living among them (p. 226). The “Dictator” seems to let “the crimes of the 
past to go unpunished” (p. 226). Whether it be the Dictator or the people, not to stand 
for the trial against the crimes is to be “complicit in those crimes” (p. 226). She has a 
firm idea that the “Dictator isn’t going to hold a fair election” (p. 222). Fair elections 
are the basics for maintaining law and order in the country. So, Maya wants “to get 
him out” of the power (p. 222). She talks about setting up a “citizen’s trial” in which 
the traitors, “the killers and collaborators would be tried and sentenced” (pp. 213-
212). Talking to Shafaat, she expresses her wish to write about the Razakars who, 
she thinks, “should be tried” (p. 223). She comes to know later that Aditi and Shafaat 
lacked “a sort of moral core” (p. 224). Maya was imprisoned because she wrote an 
article criticizing the Dictator for not bringing justice to the victims of war. This is an 
example of the protagonist’s efforts to seek for retributive justice.     

She works voluntarily at the Women’s Rehabilitation Centre. Women like 
Piya arrive crying and say that they were ‘thrown out’ from her home because she is 
a rape survivor. Rehana easily allows her shelter. Women like Piya are increasing in 
the Rehabilitation center; some of them “had been raped in front of their husbands 
and fathers” (Anam 69). Maya tells these women that their lives will soon go back 
to normalcy, and a reunion with their family members will take place. Although it is 
a false promise, she goes on consoling them. Sheikh Mujib called them “heroines, 
war heroines”, “Birangona” and “had promised to take care of them” (p. 70, 142). 
Maya is strictly against this labeling ‘Birangonas’ because “calling them heroines 
erases what really happened to them” (p. 223). Neither do they fight on the battlefield 
for any medals, nor is there any prestige with that tag. Rather, Maya contends that 
those women are “the damage” or “the war trophies”, who “deserve for them to 
remember” (p.223). With these raped women, Maya has witnessed and helped them 
in “abortions”, and saw them terror-stricken “to file a police report” and/or tell their 
husband or father (p. 223). Within these traumatic memories, Piya keeps coming into 
her eyes. Women’s Rehabilitation Centre has taken responsibility for rehabilitating 
them. Those “abandoned” women respond that they don’t want to be “heroines”, as 
was declared by Mujib because they are “ashamed” and want to “leave [their] shame 
behind”(p. 70). Maya talks to her mother, “Isn’t it better, ma, to erase all traces of 
what happened to them? That way they can start to forget” (p. 142). By doing this, 
the activists are attempting to rebuild the damaged lives, families and the women’s 
raped bodies. Also, it can be interpreted as   
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The process of rebuilding is another principle of jus post bellum. While 
visiting the parliament building with her mother, too, On Independence Day, the 
Dictator lay wreaths at Shaheed Minar, the Martyr’s memorial. Shaheed Minar is 
an icon of shared memory. It was “the first thing the Pakistan Army destroyed in the 
war [… and] “the first thing to be rebuilt”, but Maya wished they had left it broken, 
because now, shiny and freshly painted it bore no signs of the struggle” (p. 44). He 
even “tried to change the name of the country to the Islamic Republic of Bangladesh” 
(p. 42). He makes speeches “on the importance of regional unity” saying “nothing 
about the killings” (42). He is “[e]ager to befriend the old enemy” (p. 42). In Avishai 
Margalit’s opinion, it is unethical. While visiting with her mother at the parliament 
house, Maya hears people shouting “the Dictator’s corruption” (p. 104). Questions 
are raised about the Dictator’s lawlessness and impunity. Ironically, Maya hears 
that people are telling that “the Dictator is a great leader” (p. 58). But she uses this 
nickname often and doesn’t mention the name of the ‘dictator’. It shows that she 
doesn’t like him. She wants to overthrow the dictator and reinstitute democracy, by 
restoring people’s power in their hands. Side by side, she wants to reinstate the lost 
dignity of rape victims. So her efforts are centered on restitution.                                       

	 Maya has seen death, especially her patients’, passing from close. She 
reflects, “Death had even skirted past Nazia, leaving scars on her legs but allowing 
her to live” (p. 131). These ‘scars’ have made memory traces for Maya, too. As 
Mohona asks them how many of them present there have in the meeting hall lost 
their dear ones to the war, they raise their hands and mention the date and details of 
the incident. Their confessional narratives touch Maya and leave her “shivering” (p. 
97). Voices are raised by “the wounded souls” to collect the data about the atrocities 
and “identify all the killers” (p.97). Maya opines to see their own faults, their own 
sins, too. Her line and lane are clear about maintaining justice. She intends “the 
cruelty of the country” to be ‘resolved’ and “the collaborators that ran free and never 
went to jail for murder and rape” to be brought into legal action (p. 99). She is in 
favor of law and order. 

	 When Maya asks Rokeya about President Zia’s death, she shows her 
ignorance and indifference. Maya is shocked. She is surprised that “it didn’t matter” 
to people even the two of the Presidents of the country were murdered and now they 
are living “in the throes of irony, with their very own Dictator, their injustices, their 
dirty little war down south” (p.157). Despite all this, people are not concerned about 
maintaining law and order. Maya’s view of justice is boldly reflected in her speech 
in the court. In front of the judge, she defends the content of her article “as a plea 
to try the war criminals, not as a slight against the Dictator” (p. 286). In her opinion 
depriving people of their “right to protest is a serious offence” in a democratic state 
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(286). Her lawyer highlighted her family legacy of freedom fighting and appealed to 
the judge to stay bound to “the ideal of justice” (p. 287). Thus, as a freedom fighter, 
Maya is freed by the court.                              

When the Pakistani prisoners are released and are flying back to Pakistan, a 
woman says, “They said they don’t want us. Where are we supposed to go? What 
do we eat?” (p. 69). This reveals the traumatic state of the rape victims who were 
rejected by family as well as society.  Some women are concerned that “[t]he new 
government had allowed a few of the enemy soldiers to return home to Pakistan, as 
a gesture of generosity in the face of victory”, and many women went with them” 
(p. 69). The victims were not consulted and the narrator observes the soldiers 
“unshackled” (p. 69). It shows a state of ‘impunity’ because there was no realization 
of the atrocities committed by the Pakistani Army. The Pakistani “prisoners of war 
were released” and “no sorrys were exchanged” (p. 70). But the government is telling 
them to forgive. It is an awkward way of asking people to forgive:

It was time they were told to forgive. Forgive and forget. Absolve and 
misremember. Erase and move on. The country had to become a country. Just 
as it had needed them, once, to send their brothers into the fighting, to melt 
their pots and surrender their jewelry, so it now needed them to forget. (p. 70) 

This policy of ‘forgive and forget’ assigned by the Dictator is weird. He doesn’t seem 
to have taken the consent of the victims, nor has he encouraged the perpetrators to 
confess their crimes. It appears to be like rubbing salt in the wounds of the victims 
instead of healing them. To erase the trauma without any proper address to the 
victims doesn’t sound rational. In May’s terms, it is the case of proportionality that 
retributive justice is left loose. The victims want the Pakistani soldiers to deserve the 
punishment according to their offense. 

	 Jahanara Imam was called “Shaheed Janani, Mother of Martyrs”, and “had 
written a book about losing her son in the war” (p. 95). Like others who had lost 
their family members and relatives in the war, she hadn’t forgotten it. This is an 
ethical obligation. She questions that even thirteen years after the war “the men who 
committed murder” were still let “to run free, to live as the neighbors of the women 
they had widowed” (p. 96). In her observation, people like Ghulam Azam had 
betrayed the Bangladeshi revolutionaries assisting the Pakistan Army. She thought 
they shouldn’t have been considered for Bangladeshi citizenship. She is in favor of 
justice. Maya assimilates Jahanara’s statements and feelings with her own and so 
do the others when the latter is speaking about the crime and impunity related to the 
revolution. 
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	 Maya and Joy attend the second mass meeting addressed by Jahanara Imam 
in which she talks about “the war criminals” (p. 212). Jahanara goes on to speak, 
“Mujib and Zia had failed to punish the killers, and now the Dictator would never 
push for a trial. The collaborators will continue to live among us, […], if we don’t 
do something” (p. 212). They had already waited for fourteen years for any action to 
be taken against the culprits. Now she decides to seek “justice” through alternative 
means if the state doesn’t give (p. 212). She thinks of setting up a “citizen’s trial” in 
which “the killers and collaborators would be tried and sentenced” (pp. 213-212). 
People like “Ghulam Azam, Nizami, and the Razakars who raped [their] country in 
‘71” would be announced a verdict by “people’s tribunal” (pp. 213-212). Her concern 
is for the boys who were killed, the women who were raped, and the nation itself that 
was ‘raped’ needed justice by punishing the culprit. She further says, 

	 Right now, across the country, thousands of women live with the memory of 
their shame. The men who shamed them roam free in the villages. No one 
reminds them of the sin they have committed. For those women, this trial. For 
them, Justice must be done. If the courts of this nation will not bear witness to 
their grief, we will bear witness. We will bring them justice. It is our duty, our 
most solemn duty as citizens, as survivors. (p. 213)

Jahanara Imam delivers this speech in 1985, February. Since 1971, these processes 
had to be started. ‘Shame’ is a form of painful memory. The men who committed the 
atrocities are ‘roaming’ around freely. They have not confessed their crime. It gives 
a picture of complete anarchy. In Jahanara’s opinion, the state is indifferent to ‘bear 
witness’ on behalf of the victim women. She declared that they would do it to bring 
‘justice’ for their fellow women.   

In the post-war decades “religious and political orthodoxy” was growing 
in Bangladesh, and “war criminals ha[d] not been tried and many accused of 
collaboration ha[d] been reinstated into their former positions” (Sen, 2022, p. 189). 
The rape survivors were not fully integrated into society and the voice for secular 
liberal democracy was facing more challenges. 

In 1992 a program was arranged in Sahrawardy Field where the victims of 
the revolution and their family members were gathered. The mass is full of “people 
who have come to bear witness and the ones who have come to tell their stories” (p. 
289). Those who were observers or sufferers of the war tell their stories of trauma. 
Jahanara Imam, Piya Islam, and others tell their excruciating experiences in front of 
the masses. When Maya’s daughter Zubaida asks her whether Ghulam Azam is going 
to be hanged, Maya answers that “he has to be tried first” (p. 192). This is another 
evidence of Maya’s unwavering conviction on justice.                                          
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The plot oscillates between personal and political history, like movements in 
the Ludo game that Zaid, Sohail’s son, plays. The newly ‘born’ country, Bangladesh, 
is in transition. The Pakistani army has recently retreated leaving painful memories 
to people and the country of Bangladesh. The narrator says, “The retreated army has 
left its traces” and the wound of war hasn’t healed yet (Anam 4). They have left ‘war 
children’, raped and widowed women, orphans, and memories of atrocities. The new 
leader Mujib has started “printing the new currency and renaming all the buildings” 
(p. 26). In Dhaka, they have “changed the road numbers” (p. 51). Dhanmondi had 
been renumbered, even creating confusion for people. ‘Paltan Maidan’ has been 
changed into ‘Shishu Park’ (p. 232). This ‘Maidan’ is associated with historical 
memories. It is “the place where Mujib had made all his speeches, and where the 
Pakistan Army had surrendered, and where he had returned after his nine months in 
exile and inaugurated the country” (p. 233). With the change in power politics, these 
things have changed in Bangladesh and are efforts to rebuild the nation.                                      

During the two decades in the plot, there have been so many changes in 
Bangladesh. However, the overall picture is still a gloomy one: the tanks appearing 
and disappearing in the street, leaders elected and defeated, two presidents already 
murdered, killing of tribal people in the south of the country, and not identifying and 
punishing the war criminals. Bangladesh is still in conflict. The narrative represents 
that conflict in two dimensions: secular humanitarianism versus religious orthodoxy 
represented by Maya and Sohail respectively; and the war criminals including the 
Dictator versus the moral witnesses and victims like Piya. Both of these conflicts 
are associated with war, religion, and ethical issues which shape and are shaped by 
memory. 

The novel The Good Muslim ends with an assimilation of Maya and Sohail 
seeing “[a]ll that is good in her brother, and all that is good in her” in Piya and her 
descendants (p. 293). Maya has asked Sohail for forgiveness. She realizes that “[h]is 
wound is her wound. Knowing this, she finds she can no longer wish him different” 
(p. 293). This sense of integration evades earlier distance between the siblings. Maya 
seems to have come above anger or hatred with her brother. This reconciliatory vibes 
in the style of a speaker in TRC, Maya said, “I think– I believe– that the first thing 
we must do is admit our own faults, our own sins. So much happened during the 
war– we were not just victims” (p. 97). This is a call for reconciliation on the one 
hand make “not demand[ing] what they are due as a way to gain a more secure and 
lasting peace” (Stahn et al., 2014, p. 20). As Larry’s notion of meionexia envisions 
“there is no loss of integrity involved even when the parties decide to give up what 
is morally important to them” (p. 20). Doing this “all parties equally get what they 
desire, a just and lasting peace” (p. 20).  
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Conclusion

Maya’s role in The Good Muslim is that of a seeker of justice. Apart from 
her role as a crusading doctor, and a humanitarian activist, she has contributed 
significantly to raising the issue of post-war justice, which is called jus post bellum. 
Despite the long history, jus post bellum has been the neglected area of just war 
theory compared to jus ad bellum and jus in bello in international law, moral 
philosophy, and politics. The traditional just war theories focused more on why to 
fight and how to fight overshadowing the third stage of war how to build lasting 
peace and prevent the repetition of violence. More and more discourses are required 
to highlight the complexities and trauma of post-war management. The content of the 
novel The Good Muslim and the efforts of women like Maya have brought the issue 
to the fore. She writes and fights for justice for the victims of war like Piya Islam. 
She treated injured soldiers, children, and other needy people during the war. Despite 
this, Maya’s role is often limited to the advocacy of women and their emancipation. 
This paper has attempted to correct the partial evaluation and discussed that her role 
is that of a humanist beyond any feminist agenda. In this woman-centric novel, Maya 
seems to be a moral witness exposing the real face of evil, and asking for a lasting 
and dignified peace for all people, especially for women in a war-ravaged nation. 

Since the issue of transitional justice is yet to be addressed even after nearly 
two decades of the formal ending of the armed conflict in Nepal, the subject matter of 
novels like The Good Muslim and its discussion concerning post-war justice remains 
relevant for the audiences of countries like Nepal.        
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Cooperative language learning (CLL) is considered one of the communicative approaches in which 

students participate in collaborative learning activities in actual classroom settings. This research 

aims to examine English instructors’ cooperative practices in instructing writing skills. I employed the 

narrative inquiry to explore the teaching and learning stories of teachers through their lived stories. This 

research study seeks to add to the discourse of cooperative practices in English language classrooms to 

enhance the writing skills of learners in the context of Nepal. Four English instructors from four public 

secondary schools in Rupandehi district were purposefully selected as participants for this study. The 

in-depth unstructured interview was used as a tool for collecting data. I adopted social constructivism 

as a theoretical framework. This study uncovered that the teacher participants used CLL activities such 

as think-pair-share and group work activities to energize, optimize and enhance students’ writing skills. 

Moreover, CLL increases learners’ insights and confidence by enhancing their creativity and critical 

thinking ability in writing through teamwork and makes them more responsible and accountable for 

learning themselves through their active engagement in various cooperative activities. The study reveals 

teacher participants’ effective practices of cooperative language learning in generating and creating fresh 

information to offer a solution to the assigned writing tasks and make learning successful. Teamwork, 

group work and think-pair-share activities contribute to the learners’ success in writing skills.
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Introduction

	 English Language Teaching (ELT) around the globe has been changed along 
with different methods of instructional delivery. In the Nepali context, teaching 
English remains dominated by a conventional textbook-laden, teacher-centred, 
classroom-based style of instruction in which knowledge is transmitted directly 
to the learners. Teachers usually provide readymade information to the students 
so they always remain passive. The knowledge presented by teachers is usually 
unchallengeable and students have to accept it (María & Luisa, 2016). This type of 
chalk-and-talk method of teaching seems ineffective in ensuring quality learning. 
I intend to explore English teachers’ cooperative learning experiences in teaching 
writing skills. 

	 Cooperative language learning (CLL) is a learner-centred instructional 
method in which, in small groups, everyone with learners of various levels of 
capacity works together to achieve a common mutual goal under the guidance of 
the teacher. In CLL, students are active in the development of learning rather than 
being passive recipients of the result of any supplied knowledge, which enhances the 
quantity of student engagement and discussion in the target language (Azizinezhad 
et al., 2013; Nadif & Benattabou, 2021)). Learners’ involvement can be increased by 
maximizing their talking time in CLL.

Literature Review

	 In the CLL method, students collaborate in pairs or groups with shared 
learning objectives (Zhang, 2010). It creates a favourable atmosphere for 
interactions between students and teachers and student-to-student on an issue inside 
and outside the classroom setting. Thus, teachers and learners can learn better 
in sustained and meaningful ways when they do something together. It develops 
both content knowledge and social skills of the learners working cooperatively 
and collaboratively. Cheong (2010) asserted that in CLL, learners have access to 
various learning contexts, collaborating within and occasionally beyond the school 
setting (as cited in Qutoshia, & Poudel, 2014). Students can discuss together and 
transmit their information to each other in developing ideas to write during the 
teaching-learning process. This study may contribute to enhancing the writing 
proficiency of learners.   

	 Explaining things and readymade answers to writing tasks by the teachers do 
not support learners in writing. Until and unless students have extended participation 
in educational endeavours, they cannot develop in-depth knowledge and social 
skills; communication and critical thinking, innovation and teamwork in writing 
skills. Cooperative learning (CL) maximizes the use of collaborative tasks involving 
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small groups of students in the learning environment, going beyond just assigning 
assignments and placing students in groups (Jacobs & Hall, 2010). Therefore, it is 
essential to involve them in cooperative activities to achieve their common goal. 

In this regard, Sijali (2017) explored the efficacy of CLL for enhancing 
learners’ ability level in English. The study indicated that is more effective than 
the conventional way of teaching in enlightening students’ proficiency in English. 
Similarly, a research study conducted by Erdogan (2017) in Turkey indicated that 
cooperative writing activities supported the learners to feel confident and comfortable 
and decreased their writing anxieties. Nevertheless, it did not address the issues of 
secondary-level English teachers in teaching writing skills.

In the context of Nepal, Saphari (2018) conducted research on practices of 
cooperative learning in Kailali district. The study found that cooperative learning 
was quite effective. Group work and pair work are two effective ways it may be 
employed in the CL process. Due to time constraints, a lack of physical resources, 
and classroom management issues, it was challenging to implement CLL. Likewise, 
Yusuf et al. (2019) explored the efficiency of cooperative language learning to 
improve and enhance students’ writing skills. The study showed that cooperative 
learning techniques assist them in improving their writing skills by engaging them 
in writing activities. So, cooperative learning techniques engage learners in writing 
and provide a choice of competitive activities in the class by promoting cooperation 
in pairs or groups. The study indicated the need for cooperative language learning in 
teaching writing in a comfortable and less threatening atmosphere.

Alroomi (2023) found that teaching with the CL technique had a favourable 
impact, with students expressing a willingness to adopt CL approaches in writing 
and spoken classes. Furthermore, it is a more efficient method of increasing student 
involvement and providing relevant input and output to students. A recent study 
by Hamriati et al. (2024) found that both teachers used the think pair and share 
cooperative learning model. It is beneficial in boosting the improvement of critical 
thinking skills, expressing ideas, improving student engagement in discussions, and 
providing more opportunities for group members to contribute. However, during 
implementation, teachers were inconsistent with the given time; very few students 
were not able to submit their argument conclusions. So, teachers had to exercise 
discipline in managing time during instruction to ensure that all students had an 
opportunity to contribute their discussion conclusions.

	 Writing skills have become a challenging issue for many teachers and 
students as students’ fluency and competency in writing abilities determine their 
achievement in both the classroom and in society. In the Nepali context, English 
teachers have been teaching writing skills at the school level in Nepal for years 
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but it does not seem to be effective as the teachers dictate essays, stories, letter 
writing, report writing and question-answers to the students without engaging them 
in cooperative activities. As a result, they only memorize writing-related tasks 
just to pass the examinations. CLL is the most widely used and preferred method 
in language teaching worldwide (Wolfensberger & Canella, 2015). Despite its 
widespread recognition, use and effectiveness in foreign contexts, CLL has not 
been widely implemented in the Nepalese context. It is less explored and updated 
through research works regarding how teachers practice CLL and implement it in 
teaching writing skills in the Nepalese context. There is a theoretical, contextual, and 
thematic gap in the same discipline as the available research says nothing about this. 
The results of this study can contribute to my colleagues, teachers and students in 
teaching and learning English in general and teaching writing skills in particular.

	 The primary objective of the research is to explore cooperative learning 
practices of English language teachers in teaching writing skills. The study has 
responded to the following research question: How do English instructors practice 
cooperative language learning in teaching writing skills? 

	 As a theoretical foundation for my research, I used social constructivism, 
which is particularly relevant to this topic. It creates an enjoyable learning setting 
since knowledge is socially and culturally formed via interaction (Vygotsky, 1978). 
The fundamental idea of social constructivism is that knowledge is actively generated 
by learners via communication with peers and teachers, rather than by the instructor. 
Learners actively generate knowledge rather than passively acquire information 
(Jonassen, 1991). So they construct new knowledge by being active themselves. 
However, social constructivists claim that knowledge is the result of collaborative 
production in a sociocultural framework mediated by language; learning is promoted 
via interactive processes of information exchange, negotiation, and discussion 
(Wang, 2008). By interacting and sharing ideas and experiences, we not only solve 
problems but also create new discourse.

	  In the process of learning, learners construct knowledge with the support 
of their teacher or their peer’s scaffolding. Understanding learners’ zone of 
proximal development (ZPD) is extremely beneficial in improving instruction and 
learning activities, more effective, more efficient and better. To Vygotsky (1978), 
by scaffolding pupils can achieve activities which they are unable to accomplish by 
themselves. Vygotsky’s social interaction theory shows that peer assistance is crucial 
for group learners to acquire new knowledge and skills effectively (Lin, 2009). 
Learning takes place when learners interact with each other.
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Methods and Procedures

	 This study used the narrative inquiry method as it is connected with the lived 
experiences of an individual and with the life stories. One of the few human endeavours 
that is extensively accepted as a fundamental facet of existence and a vital mode of 
human expression is the tale (Kim, 2016). This study aimed to investigate the CLL 
techniques used by English language instructors when instructing writing abilities in 
language classrooms through their lived narratives. 		

	 Four participant teachers were selected purposively from four public schools in 
Rupandehi district. Out of them, one was a male and the other three were females who 
had been practising cooperative teaching in their classrooms. A modest population size 
is helpful for accurate data analysis. Following notification and obtaining participants’ 
permission (Creswell, 2014), time was fixed for an interview. Then their views were 
taken by conducting in-depth interviews in their first language to uncover their 
cooperative learning practices in teaching writing skills. With their permission, the 
participants’ opinions were documented, and their pseudonyms were used to maintain 
their privacy and confidentiality. Later, the instructor interviews were conducted after 
data saturation had been attained (Trotter, 2012). Their experiences and practices inside 
and outside the classrooms were meaningful and helpful in analyzing their views and 
practices in teaching and learning writing skills cooperatively. 

Results and Discussion

Teachers’ Practices of CLL in Teaching Writing Skills

	 Cooperative language learning increases students’ participation in 
teaching learning activities and provides them opportunities to engage in active 
communication between students and teachers. Learners are involved in the target 
language interaction through modes of interaction like think-pair-share, group work, 
pair work, cooperation, full class interactions, etc. (Ur, 2008).  Interaction facilitates 
and enhances the logical capacity of the students. In this context, Dinesh shared, 
“After getting the practical ideas from training and workshop seminar, I engaged my 
students to think over the assigned tasks; shared with their friends. They got input 
when they wrote on the topic collaboratively in a pleasant atmosphere.” 

	 His life story showed that he shifted from his teacher-centred teaching to 
learner-centred teaching forming different groups or pairs and asking the learners 
to think over the problem and share their ideas. While working together, they build 
rapport with each other share their ideas and learn social and teamwork skills. 
Students’ linguistic, mental, and social skills are stimulated through cooperative 
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interactive assignments and create powerful learning opportunities reducing learning 
anxiety in a less threatening learning environment (Azizinezhad et al., 2013; Nadif & 
Benattabou, 2021). 

	 When he makes students work in pairs, groups and think-pair-share, they 
think critically and creatively. His practice is similar to Johnson and Johnson’s 
(1999) idea of CLL. They organize, oversee, and assess their education since they 
are its directors themselves with little guidance from the teacher. There is the direct 
and active involvement of the learners. In this line, Manju asserted, “I worked 
with the students on the task they shared ideas related to it. Then I exchanged their 
writings and asked them to edit spelling, punctuation, grammar and format. From 
peer correction, they got input and feedback from each other.”  From her lived 
experience, it is clear that Manju involved her students in correcting their pairs’ 
writing to develop their writing proficiency. She used group work and made the class 
interactive. Hence, CLL generates interactive language, affective climate, learner 
responsibility autonomy and individualized instruction (Brown, 2001). Students 
play a more active role in group decision-making and receive less instruction from 
teachers as sources of knowledge. He facilitates the students to explore new ideas to 
complete the assigned task. They get input and feedback from each other.	

	  It is believed that students’ learning becomes permanent when they involve 
themselves directly in learning. Caicedo Trivino (2016) also asserted that the use 
of CLL in teaching writing engaged students to express their ideas and supported 
them to be independent for the improvement in their vocabulary, use of certain 
grammatical structures and style correction.

Dividing Students into Groups and Pairs

	 Learning and working together in groups or pairs increases students’ active 
engagement. Engaging students requires great effort on the part of the teacher. 
When the students are in groups and pairs, they feel more secure (Brown, 2007). 
Through group and pair work, students can have more chances to use language in 
the classroom. Students play a more participatory and decision-making role in the 
group, and the instructor’s position as a source of information is diminished (Harmer, 
2009).  Group and pair works generate interactive language and promote learner 
responsibility and autonomy in learning language. Emphasizing learners’ active 
involvement in learning, Benjamin Franklin declared,  

“Tell me and I forget

teach me and I remember

involve me and I learn”
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The above proverb is associated with learners’ involvement in cooperative 
activities. They explore meaning by interacting in the assigned task with their friends 
collaboratively. Before teaching writing skills, they divide the students into different 
groups and give them a task. Dinesh asserted, “Forming different pairs or groups, I 
made them work and speak more. When I started speaking less and let my students 
communicate more, there was an apparent shift in my classroom.” His narratives 
explored that he made learners work collaboratively. As a facilitator, speaking less 
he guided the students to generate new ideas. His experience is in harmony with 
Munawar and Chaudhary (2019). They claimed that supportive learning procedures 
have a significant sustainability outcome on the achievement of students to engage 
them in writing activities and improve their writing skills in the classroom. 

 	 Reetu asserted, “In pairs or groups, my students feel comfortable and easy 
to share ideas with their partners without hesitation confidently.” Through these 
cooperative activities, students feel comfortable and easy to learn from each other 
and construct new knowledge. Group efforts encourage the other group members 
to contribute and keep one another on task working towards their common goals. 
Working in groups, with every participant a specialist in their respective subject, 
offers students an environment in which to study and practice (Aktaş et al., 2022). 
Interaction, active discussion, cooperation, participation and good relationships 
among group members make learning effective.  Regarding this, Erdogan (2017) 
claimed that cooperative writing activities support students to feel confident 
and comfortable and decrease their writing anxieties. I also believe learners feel 
comfortable and construct new knowledge through cooperative activities when they 
are free from anxieties.  

	 Gita narrated her story of using CLL in these words; “My shy and 
uninterested students work together to solve the problems. They improve their 
writing proficiency as they are motivated to work together confidently in pairs 
and groups with the feeling of intimacy.”  Gita claimed that an atmosphere of 
cooperation and mutual helpfulness motivates even shy and uninterested students 
to work confidently. They can learn how to work collaboratively and cooperatively 
to accomplish the task. It encourages them to participate in solving the problem and 
promotes enthusiasm among students and engagement between them (McCafferty, 
2006). Hence, CLL helps students increase their participation since they can share 
ideas and increase their self-confidence. Thus, they feel comfortable working in 
groups and exploring more ideas on the assigned task.

	 The idea of Gita is in harmony with Yumi and Erina (2015) who explored that 
cooperative learning has an affirmative effect on learning English. It also increases 
a strong sense of self-confidence in writing and influences their attitude towards 
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writing ability. When peers encourage one another during the process of learning, 
students learn more efficiently and effectively (Keshavarz et al., 2014; Li, 2009). 
Like Gita, Manju had a similar experience. She stated, “I facilitate my students by 
providing a problem and making them interact with the problem.”  Gita stated that 
CLL provides a natural atmosphere to the learners in learning language through the 
use of think-pair-share and group undertakings through communication strategies. 
Her view is in harmony with Gass (1997) and Long (1996) who stated interaction 
offers students the chance to obtain clear feedback and suggestions (as cited in Muho 
& Kuran, 2014). As a teacher, I also believe students who engage in interaction are 
more inclined to take ownership of their education. Group idea sharing gives them 
the chance to hone their social skills, teamwork and collaboration, interaction and 
critical thinking, creativity, management, and presenting skills. His perspective is 
supported by social constructivism theory, which holds that learning occurs most 
effectively when activities are completed collectively and experiences are shared 
(Johnson & Johnson, 1989). 

	 In this line, Reetu asserted, “There is a feeling of cooperation rather than 
competition among the members of a group in CLL.” Since there is competition 
among the groups but not with individual learners, every group member shares the 
same objective. They therefore provide a mental contribution to their group. It can be 
compared to competitive learning, when students compete with one another to meet 
academic objectives. Studies reveal that compared to competitive or individualistic 
learning, cooperative learning has advantages for higher-order thinking, more 
frequent development of fresh concepts and solutions, and greater transfer of 
knowledge between contexts (Johnson & Johnson, 2000). Therefore, learning is not 
only the transformation of knowledge from the teacher but it is the reconstruction of 
experiences from learners and teachers.

Classroom Management in Cooperative Learning

	 In class management, managing time, space discipline, resources and 
instructional materials addressing learners’ multiple intelligences and managing 
interaction with equal sharing of tasks among members of the group is vital. 
Successful application of CLL requires proper seat arrangement to suit group 
and pair works. Moreover, teachers must have the required skills to conduct such 
activities.

	  Regarding this, Manju shared, “In my class, there are large numbers of 
learners with multi-level intelligence. I divide groups having both talented and 
weak students so that they can share ideas and get benefit from each other.” Her 
narrative revealed the fact that she addressed learners’ multiple intelligences 
providing opportunities for both talented and weak learners to work cooperatively 
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and collaboratively. They could share knowledge. Manju’s narrative of CLL is in 
harmony with (Kagan, 1994). He emphasizes that addressing various intelligences 
effectively may be achieved through cooperative learning. In groups, learning is 
effective as the bright students support the weaker ones and vice-versa.

	 Dinesh claimed, “In my school, the seating arrangement is suitable for face-
to-face interaction. So, I organize group activities and maximize their interaction.” 
His life story of teaching showed that he maximized interaction through group 
activities. The more teachers talk, the less opportunity there is for the learners 
(Scrivener, 2005).  It is therefore, the teacher needs to balance teacher talking time 
and student time. The efficacy of CL and the ZPD idea of peer-guided learning 
depends on how the classroom furniture is arranged (Vygotsky, 1978). Teachers 
need to approach their work with a clear vision, professionalism, enthusiasm, 
commitment, planning, and managerial skills in implementing cooperative activities.

ICT in Cooperative Practices	

	 The application of information and communication technology (ICT) to 
education is indispensable for improving teachers’ professional skills in the 21st-
century classroom. After the pandemic situation of Covid 19, teachers have adopted 
and integrated technology to improve their pedagogic activities. ICT has increased 
access to resources and information allowing teachers and learners to interact at 
any time. Teaching English has undergone a significant transformation due to the 
application of ICT at school. 

	 Regarding this, Dinesh asserted, “I use ICT devices and make my students 
use them more than in the past. I share writing-related issues through e-mail. Now, 
they find the solution to the assigned writing tasks and share.” His lived experiences 
of using ICT devices supported him to improve the effectiveness and efficiency 
of his teaching-learning activities. Integration of ICT in cooperative writing eased 
and helped improve students’ writing performance (Franco-Camargo & Camacho-
Vasquez, 2018).  It can connect both teachers and students to work and learn together 
cooperatively.

 	 Manju emphasized, “I used to share teaching materials rarely with my 
students and colleagues through ICT tools in the past but now, I am using them 
frequently. They support us to engage learners and teachers for collaborative learning 
and professional development.”  Manju’s narratives showed that she hardly used 
ICT devices in sharing information with her students and colleagues in the past, 
however, these days, she uses it to maximize collaborative learning as well as boost 
her professional development. Interactive ways of teaching and learning are possible 
through cooperation among learners and teachers with improved ICT access to the 
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required information. Her lived experience is close to Wardlow and Harm (2015) 
who mentioned that technology created space to maximize collaborative learning by 
increasing engagement in learning.  Thus, this shows that both language teachers and 
learners get benefits from practising language inside and outside the class if they use 
technology devices.

	 Gita claimed, “Sometimes, I motivate my students by playing videos of 
short films. The next day, I asked them to write film reviews discussing in pairs. I 
exchange the final version with their partner and ask them to provide and receive 
feedback.” She asserted that her pupils’ innovative and interactive instruction has 
been stimulated by the usage of ICT in the classroom since they are working in pairs 
on the assigned task that she delivers to the class with excitement. She further added, 
“Sometimes I make my students share their writing tasks through e-mail. They enjoy 
sharing and learning a lot of new things within a short time.” Gita’s experience 
revealed that she was incorporating and implementing ICT skills in collaborative 
activities as a part of her professional life. Learners explore new ideas via the 
process of e-mail interaction. Her view is in harmony with Wang and Fang (2005) 
who asserted that the use of the Internet supports learners to learn in cooperation 
autonomously. 

	 Instructors do not transfer knowledge; rather, knowledge is generated. 
Learners use information that has been collaboratively produced with their peers and 
participate in personal meaning-making discourse via the use of constructivist tools 
(Akpan & Beard, 2016). According to social constructivism, students may develop 
their cognitive abilities and create knowledge with the help of technology, teachers, 
and peers I also believe these types of collaborative activities through e-mail help 
them develop their writing skills naturally.

Conclusion

	 This study aims to explore cooperative learning practices of secondary-level 
English language teachers in teaching writing skills. Therefore, narrative inquiry is 
suitable for the study as teachers creating discourse in ELT class can support their 
learners to construct innovative ideas, skills and new knowledge by working together 
cooperatively inside and outside the class. The study reveals teacher participants’ 
effective practices of cooperative language learning in generating and creating 
fresh information offer a solution to the assigned writing tasks and make learning 
successful. Teamwork, group work and think-pair-share activities contribute to the 
learners’ success in writing skills. Social constructivism theory holds that learning 
is socially and culturally created via interaction, students learn best when they work 
together in small groups and share their experiences. The study shows that teaching 
writing skills through CLL enhances students’ creativity, teamwork and cooperative 
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skills allowing students to express their preferences. Moreover, the use of ICT 
supports teacher participants to feel more comfortable in creating an appropriate 
learning atmosphere. Thus, by engaging the students in cooperative writing activities 
teachers can increase problem-solving skills and critical thinking ability to improve 
their writing skills and make their performance better.

	 The small-scale nature of the study may restrict the application of its findings. 
Thus, a mixed-method research study must be carried out in the future covering 
a large area and population to bring teachers’ wider practices of CLL in teaching 
writing skills in public schools. It is hoped that the insights of the study raise 
awareness on teachers to implement CLL in teaching writing skills. It will facilitate 
them to make teaching and learning effective reducing their learners’ anxiety and 
providing a natural learning atmosphere in the arena of ELT.
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Introduction

Teaching pronunciation in English as a Foreign Language (EFL) contexts, 
particularly in countries like Nepal, presents unique challenges and opportunities. 
Nepal, nestled in the heart of the Himalayas, boasts a rich cultural tapestry and a 
growing demand for English language proficiency in various spheres, including 
education, business and tourism. As English continues to gain prominence as a 
global lingua franca, the importance of effective pronunciation instruction cannot be 
overstated. However, navigating the complexities of teaching pronunciation in EFL 
settings, especially in Nepal, requires a nuanced understanding of linguistic, cultural 
and pedagogical factors.

Recent research underscores the significance of pronunciation in language 
learning and communication. Studies by Jenkins (2015) and Derwing and 
Munro (2015) highlight the crucial role of pronunciation in intelligibility and 
comprehensibility, emphasizing its impact on successful communication in English-
speaking environments. In Nepal, where English is often learned as a second or 
foreign language, the need for clear and accurate pronunciation is particularly 
pronounced. However, achieving native-like pronunciation may be unrealistic for 
many learners, leading to a focus on intelligibility rather than accent reduction 
(Levis, 2018). while achieving native-like pronunciation may be challenging for 
many learners in the Nepalese context, prioritizing clear and accurate pronunciation 
remains paramount for effective communication in English-speaking environments. 
Educators can empower learners to confidently engage in successful communication 
by focusing on intelligibility rather than accent reduction, bridging linguistic 
barriers and enhancing their language proficiency. As pronunciation plays a crucial 
role in language learning and communication, ongoing research and pedagogical 
innovations will further support the development of effective pronunciation 
instruction in the EFL context of Nepal and beyond.

The challenges of teaching pronunciation in EFL contexts like Nepal are 
multifaceted. Cultural and linguistic differences between Nepali and English 
phonological systems pose significant hurdles for learners and educators alike. 
Research by Kandel (2010) suggests that Nepali learners may struggle with English 
sounds that do not exist in their native language, such as the distinction between /p/ 
and /ph/. Moreover, the influence of Nepali phonology on English pronunciation, 
known as L1 interference, can impede learners’ ability to produce accurate English 
sounds (Kang, 2016). The multifaceted challenges of teaching pronunciation in EFL 
contexts like Nepal underscore the importance of addressing cultural and linguistic 
differences between Nepali and English phonological systems. While research 
highlights specific areas of difficulty, such as the distinction between certain English 
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sounds, the broader influence of Nepali phonology on English pronunciation, known 
as L1 interference, further complicates the learning process. Nevertheless, by 
recognizing and actively addressing these challenges, educators can develop targeted 
strategies to support learners in overcoming pronunciation barriers and enhancing 
their overall language proficiency. Through targeted instruction and pedagogical 
innovation, educators can empower Nepali learners to navigate these linguistic 
complexities and communicate effectively in English-speaking environments.

Pedagogical approaches to teaching pronunciation in Nepal have evolved, 
reflecting broader trends in language teaching methodologies. Historically, 
methods such as the grammar-translation approach and the audio-lingual method 
placed little emphasis on pronunciation, focusing instead on grammar rules and 
vocabulary memorization (Florez, 1998; Fraser, 2000). However, the communicative 
approach, which gained prominence in the 1970s, advocated for a more holistic 
view of language learning, encompassing communicative competence, including 
pronunciation (Celce-Murcia et al., 1996). The evolution of pedagogical approaches 
to teaching pronunciation in Nepal reflects broader shifts in language teaching 
methodologies. While traditional methods like the grammar-translation and audio-
lingual approaches historically neglected pronunciation in favor of grammar and 
vocabulary, the rise of the communicative approach emphasized the integral role 
of pronunciation in achieving communicative competence. As educators in Nepal 
continue to adapt and innovate in response to changing educational paradigms, 
integrating effective pronunciation instruction within a communicative framework 
remains essential. By embracing pedagogical approaches prioritising meaningful 
communication and pronunciation skills development, educators can empower 
Nepali learners to navigate linguistic challenges and succeed in diverse language 
contexts.

Despite recognising pronunciation’s importance, challenges persist in 
integrating effective pronunciation instruction into EFL curricula in Nepal. Limited 
resources, including outdated textbooks and a scarcity of trained language instructors, 
hinder efforts to prioritize pronunciation teaching (Tiwari, 2023). Additionally, the 
dominance of traditional teaching methods and a lack of professional development 
opportunities for teachers contribute to the perpetuation of ineffective pronunciation 
teaching practices (Kandel, 2010; Egwuogu, 2012; Tiwari, 2023).  The challenges 
surrounding the integration of effective pronunciation instruction into EFL curricula 
in Nepal persist despite the acknowledged significance of pronunciation in language 
learning. Limited resources, such as outdated textbooks and a shortage of qualified 
language instructors, pose significant obstacles to prioritizing pronunciation teaching 
in educational settings. Moreover, the entrenched dominance of traditional teaching 
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methods and a lack of professional development opportunities for teachers further 
hinder efforts to address pronunciation effectively.

However, recognizing these challenges presents an opportunity for proactive 
measures and innovative solutions. Investing in updated resources, such as modern 
textbooks and instructional materials, can provide educators with the tools necessary 
to effectively incorporate pronunciation instruction. Additionally, providing teachers 
comprehensive training and professional development opportunities can empower 
them to employ contemporary pedagogical approaches that prioritize pronunciation 
skills development.

Furthermore, fostering collaboration and exchange among educators, 
researchers, and policymakers can facilitate the sharing of best practices and the 
development of tailored strategies to address the specific needs of Nepali learners. By 
collectively addressing these challenges and promoting a concerted effort to elevate 
the importance of pronunciation instruction, educators can better equip Nepali 
learners with the necessary skills to communicate confidently and effectively in 
English-speaking environments.

In recent years, there has been a growing awareness of the need to address 
pronunciation instruction more systematically in Nepalese EFL classrooms.  
Adopting innovative pedagogical approaches, such as task-based learning and 
computer-assisted pronunciation training, alongside incorporating authentic listening 
materials and interactive speaking activities to enhance learners’ pronunciation skills. 
The growing awareness of the importance of systematic pronunciation instruction 
in Nepalese EFL classrooms, coupled with advocacy for innovative pedagogical 
approaches, signals a promising shift towards addressing the challenges and 
enhancing the effectiveness of pronunciation teaching. By incorporating task-based 
learning, computer-assisted pronunciation training, and authentic listening materials, 
educators can create dynamic and engaging learning environments that empower 
learners to develop their pronunciation skills in meaningful contexts.

 	 Teaching pronunciation in the EFL context of Nepal presents both challenges 
and opportunities. While cultural and linguistic differences pose obstacles to 
effective pronunciation instruction, recent research and pedagogical innovations 
offer promising avenues for improvement. By acknowledging the importance 
of pronunciation and embracing innovative teaching methodologies, educators 
in Nepal can empower learners to communicate confidently and effectively in 
English-speaking environments. A significant gap in the existing research on 
teaching pronunciation in the EFL context of Nepal lies in the lack of exploration 
into evidence-based strategies and interventions specifically tailored to address the 
linguistic and cultural challenges unique to Nepal. Although the text underscores 
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the importance of updated resources, comprehensive teacher training, and 
innovative pedagogical approaches, it provides limited discussion on the practical 
implementation and effectiveness of these strategies within Nepalese classrooms. 
Additionally, there is a dearth of research examining the impact of socio-cultural 
factors on pronunciation teaching and learning in Nepal, overlooking crucial 
contextual nuances that may influence instructional practices. Closing this gap would 
provide invaluable insights for educators, researchers, and policymakers seeking 
to develop contextually relevant and effective pronunciation instruction in Nepal, 
ultimately enhancing language learning outcomes for Nepali EFL learners. In this 
context, this study explores the challenges and opportunities associated with teaching 
pronunciation in Nepal’s context of English as a Foreign Language (EFL).

Methods and Procedures

This research employs a document review and analysis methodology to 
investigate the challenges and opportunities related to teaching pronunciation in 
Nepal’s English as a Foreign Language (EFL) context. Drawing on a comprehensive 
literature review, including studies by Jenkins (2015) and Derwing and Munro 
(2015), the study explores the historical evolution of pronunciation teaching 
methods and identifies key factors influencing pronunciation instruction in Nepal. 
Through document analysis of primary and secondary sources such as academic 
papers, government reports, and educational policies, the research aims to extract 
pertinent information regarding current practices, challenges, and opportunities 
in pronunciation teaching. Data extraction and coding techniques are utilized 
to identify recurring themes and patterns, while thematic analysis facilitates the 
systematic examination of extracted data. The synthesized findings are interpreted 
to develop a comprehensive understanding of pronunciation teaching in Nepal, with 
insights from scholars such as Florez (1998) and Fraser (2000). While delimitations 
of the methodology, such as potential biases and reliance on existing literature, 
are acknowledged, the research aims to provide valuable insights for enhancing 
pronunciation instruction in the Nepalese EFL context and guiding future research 
directions (Kandel, 2010; Smith, 2020). Despite the acknowledged delimitations, 
this research endeavors to offer valuable insights into pronunciation instruction in 
the Nepalese EFL context, serving as a foundation for future studies and pedagogical 
advancements.

Results and Discussion

This descriptive research, grounded in secondary sources, aims to investigate 
diverse viewpoints and perspectives concerning pronunciation in EFL. The study 
delves into several key aspects, including factors influencing pronunciation 
acquisition, the constituent elements of pronunciation, the significance of 
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pronunciation, challenges encountered in pronunciation instruction, and effective 
techniques for teaching pronunciation.

Factors Affecting the Learning of Pronunciation

In the realm of English as a Foreign Language (EFL) instruction, a multitude 
of factors converge to shape pronunciation acquisition. Kenworthy (1992) identifies 
native language, age, exposure, phonetic ability, attitude, and identity as pivotal 
elements, while Gilakjani and Ahmadi (2011), emphasizes accent, stress, intonation, 
rhythm, motivation, exposure, intelligibility, and varieties of English. Notably, 
motivation and exposure stand out as critical influences, with Bernaus et al. (2004) 
emphasizing the impact of personal or professional goals on learners’ desire for 
native-like pronunciation. Moyer (2007) reinforces this perspective, underscoring the 
significance of positive orientation and experience in language acquisition.

Furthermore, exposure to the target language emerges as essential, as 
indicated by Gilakjani and Ahmadi (2011), who suggests that learners primarily 
acquire language through comprehensible input. Shumin (1997) accentuates the 
challenges adult learners face due to limited exposure, which can impact fluency 
and cultural pragmatics. Attitude is another crucial factor, with Elliot (1995) noting 
that learners with positive attitudes towards pronunciation exhibit better proficiency. 
Instructional approaches significantly shape pronunciation learning, with Elliot 
(1995) highlighting a lack of emphasis beyond introductory levels, while Barros 
(2003) discusses the influence of age and mother tongue transfer on pronunciation 
accuracy. Avery and Ehrlich (1992, as cited in Thanasoulas, 2003) further elaborate 
on the impact of mother tongue influence on pronunciation, particularly in sound 
perception and production.

Understanding these factors offers valuable insights for educators tailoring 
effective pronunciation instruction in EFL contexts like Nepal. Recent research 
by Smith and Johnson (2018) suggest that incorporating motivational strategies 
and providing ample exposure to authentic English contexts can significantly 
enhance learners’ pronunciation skills, underscoring the importance of addressing 
these factors in EFL pedagogy. Moreover, pronunciation acquisition is influenced 
by a variety of learner variables (Brown, 2007).  These include native language, 
age, exposure, innate phonetic ability, identity and language ego, and motivation 
and concern for good pronunciation. Native language plays a pivotal role in 
pronunciation learning due to inherent phonological differences among languages 
(Brown, 2014). Learners’ efforts to overcome these differences and their familiarity 
with their native languages sound system contribute significantly to improving 
English pronunciation.
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Age also plays a crucial role, with pre-puberty children showing potential 
for native-like pronunciation through continuous exposure (Brown, 2007). While 
the notion of a critical period beyond puberty remains debated, research indicates 
possibilities for adults to achieve native-like accents (Singleton, 2005). Exposure 
to the target language in authentic contexts is paramount for language acquisition, 
highlighting the importance of ample comprehensible input (Saville-Trolke, 
2006). Innate phonetic ability, often associated with exposure to English-speaking 
environments, influences learners’ success in sounding like native speakers (Brown, 
2014). However, various factors, including biology and physiology, contribute to 
individuals’ abilities to attain native-like pronunciation. Identity and language ego 
also play significant roles, with positive attitudes towards the target language and 
its speakers enhancing pronunciation learning (Dörnyei, 2009; Haider & Shakir, 
2023). Learners who identify positively with the target language and its speakers are 
more likely to succeed in developing native-like pronunciation. Motivation emerges 
as a dominant influence, with high intrinsic motivation correlating with better 
pronunciation outcomes (Meléndez, 2006; Tanner, 2012; Ute & Christiane, 2000). 
Conversely, a lack of motivation may hinder pronunciation improvement efforts.

Components of Pronunciation

Pronunciation in speaking skills encompasses the production of sounds both 
in isolation and in connected speech. According to Kelly (2000, p.1), phonemes and 
suprasegmental features are integral components of pronunciation, while Ur (2005, 
p.47) identifies the sound of language, stress, intonation, and rhythm as fundamental 
aspects. Similarly, Kenworthy (1992, pp.10-11) outlines a range of components 
including the combination of sounds, word stress, rhythm, weak forms, and 
intonation. The following discussion highlights these components.

Sounds/Phonemes

 Phonemes constitute the smallest distinct units of sound in a language, 
essential for distinguishing between words. They are produced through various 
articulatory processes and play a crucial role in language comprehension and 
production (Ur, 2005). Sounds are articulated in different manners involving the 
movement of air through the vocal tract, such as stops, fricatives, and nasals, each 
contributing to the formation of distinct phonemes (Roach, 2009). This discourse 
discusses how phonemes, the smallest units of sound in a language, produced 
through different articulatory processes, are essential for distinguishing words, with 
sounds articulated in various manners influencing phoneme formation.

Intonation and Tone

 Intonation refers to the variation in pitch across an utterance, while tone 
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pertains to distinctive pitch levels that differentiate word meanings. These aspects 
are significant in conveying nuances of meaning and communicative intent in spoken 
language (Ladefoged & Johnson, 2011). Intonation patterns also serve pragmatic 
functions, such as indicating sentence types (e.g. declarative, interrogative) and 
conveying emotions (Celce-Murcia et al., 2019). This component highlights the 
significance of intonation and tone in spoken language, with intonation conveying 
nuances of meaning and communicative intent, while tone distinguishes word 
meanings, and both serve pragmatic functions such as indicating sentence types and 
conveying emotions.

Connected Speech

 	 Connected speech refers to the natural flow of language in continuous 
discourse, characterized by features such as catenation, intrusion, linking, 
contraction, elision, and assimilation. Understanding these features enhances 
learners’ ability to comprehend and produce spoken language in authentic contexts 
(Celce-Murcia et al., 2019). Moreover, connected speech phenomena reflect the 
dynamic nature of language production, where speech sounds undergo modifications 
in connected discourse for ease of articulation and fluency (Celce-Murcia et al., 
2019). These discussions focus on how understanding connected speech features aids 
learners in comprehending and producing spoken language authentically, reflecting 
language’s dynamic nature.

Rhythm

 	 Rhythm denotes the regular pattern of stressed syllables in speech, 
contributing to the musicality and cadence of language. It involves the systematic 
arrangement of stressed and unstressed syllables within utterances, influencing 
overall fluency and intelligibility (Roach, 2009). Rhythmic patterns vary across 
languages and dialects, affecting the prosodic characteristics of speech and 
contributing to its naturalness and expressiveness (Celce-Murcia et al., 2019). 
Rhythm in speech, characterized by the systematic arrangement of stressed and 
unstressed syllables, impacts fluency, intelligibility, and prosodic characteristics 
across languages and dialects, contributing to the naturalness and expressiveness of 
speech.

Stress/Accent

 Stress or accent refers to the emphasis placed on particular syllables within 
words, contributing to their perceptual prominence. Mastery of stress patterns 
enhances learners’ ability to convey meaning effectively and facilitates clearer 
communication (Celce-Murcia et al., 2019). Additionally, accent variation may 
occur due to regional, social, or individual differences, influencing the intelligibility 
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and comprehensibility of spoken language in diverse contexts (Roach, 2009). 
Pronunciation encompasses the production of individual sounds, as well as 
suprasegmental features such as stress, tone, intonation, rhythm, and connected 
speech, all of which are essential for effective spoken communication.

Importance of Pronunciation 

Pronunciation in spoken language acquisition involves the mastery 
of individual sounds and suprasegmental features, essential for effective 
communication. According to recent research by Derwing and Munro (2015), 
these components encompass phonemes, intonation, rhythm, stress, and connected 
speech phenomena. Phonemes, as highlighted by Kelly (2000), are the smallest 
units of sound that distinguish meaning in language. Recent studies by Hayes-Harb 
and Watzinger-Tharp (2012) emphasize the importance of understanding phonetic 
features and articulatory processes in pronunciation instruction. Additionally, 
intonation patterns, as noted by Gussenhoven and Chen (2008), play a vital role 
in conveying pragmatic functions and emotional nuances in spoken discourse. 
Rhythm, another integral component, influences the cadence and fluency of speech, 
as discussed by Dauer (2005). Stress and accentuation, as highlighted by Cutler and 
Otake (2017), contribute to lexical prominence and aid in conveying emphasis and 
meaning in spoken language. Furthermore, connected speech phenomena, including 
catenation and assimilation, as explored by Bybee (2010), reflect the natural flow 
and coarticulatory processes inherent in spoken language production. Understanding 
and mastering these components are essential for learners to achieve intelligible and 
fluent spoken communication.

Pronunciation in Individual and Social Life

Pronunciation serves as a vital component not just in personal expression 
but also in shaping social identity, reflecting affiliations with specific communities 
and social groups. This intersection between pronunciation and social identity 
encompasses intricate dynamics of power, solidarity, and group membership, often 
leading to stigmatization and the delineation of in-groups and out-groups. Moreover, 
socio-economic factors, such as prestige and social status, significantly influence 
pronunciation, contributing to non-reciprocal intelligibility between different social 
groups. In discussing the resistance to pronunciation change, recent research by 
López-Madrazo (2020) elucidates how individuals may perceive their mother tongue 
as a deeply rooted aspect of their identity, akin to an “umbilical cord” connecting 
them to their cultural and linguistic heritage. This perspective underscores the 
formidable challenge individuals face when attempting to modify their pronunciation 
while learning a second language, as it involves altering a fundamental aspect of 
their self-concept. López-Madrazo’s findings underscore the increasing significance 
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of pronunciation teaching in language education, highlighting its elevated importance 
compared to conventional emphases on grammar and vocabulary.

Pronunciation in Language Use and Language System

Pronunciation plays a pivotal role in both the use and system of language, 
facilitating effective communication and conveying meaning in discourse. Within 
spoken discourse, participants engage in specific speech events with defined topics 
and purposes, aiming to convey their messages clearly and accurately. This process 
involves packaging information into meaningful units or sense groups, with tone 
and intonation serving as crucial elements for signaling prominence and conveying 
social meanings. Recent studies by Gussenhoven and Rietveld (2019) emphasize 
the significance of intonation in expressing speaker involvement and conveying 
pragmatic information in discourse. Furthermore, the distinction between stressed 
and unstressed syllables is essential for intelligibility and effective communication, 
with stressed syllables receiving greater muscular effort than unstressed ones. Recent 
research by Smith and Johnson (2018) underscore the importance of stress placement 
in facilitating comprehension and ensuring accurate pronunciation, particularly for 
learners at various proficiency levels. At the segmental level, understanding the 
distinctive sounds in a language is crucial, as they express differences in meaning. 
Additionally, awareness of allophones, which are phonetic realizations of phonemes 
in specific sound environments, requires knowledge of articulatory phonetics and 
an understanding of how sounds are produced in the target language, as highlighted 
by recent studies in phonetics and language acquisition (Soleimani et al., 2020). 
Studies underscore the importance of understanding articulatory phonetics and sound 
production in the target language for recognizing allophones.

Pronunciation in Pedagogy

In the realm of pedagogy, pronunciation stands as a cornerstone within 
classroom dynamics, wielding significant influence over learners’ language 
acquisition journeys. Within the diverse tapestry of a classroom, learners bring forth 
their individual identities, each imbued with unique sociolinguistic nuances and 
motivations driving their pursuit of language proficiency (Smith & Johnson, 2018)). 
Pronunciation serves as a mirror reflecting not only the phonetic accuracy of speech 
but also the sociolinguistic and political attitudes underlying learners’ engagement 
with non-native accents (Levis, 2018). Consequently, educators are tasked with 
the multifaceted challenge of navigating these intricacies, crafting pronunciation 
instruction that acknowledges and accommodates the diverse linguistic backgrounds 
and sociolinguistic orientations of their students (Soleimani et al., 2020). By 
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recognizing the integral role of pronunciation in shaping learners’ language identities 
and attitudes, educators can foster inclusive and empowering learning environments 
that honor the linguistic diversity present within the classroom.

The discourse above underscores the indispensable nature of pronunciation 
within the realm of second language acquisition. It emerges as a fundamental 
component shaping learners’ linguistic competence and communicative abilities. 
Successful pronunciation acquisition hinges not only on effective pedagogical 
strategies but also on collaborative efforts between teachers and students throughout 
the learning journey. Indeed, pedagogical perspectives highlight the pivotal role of 
intelligible pronunciation in fostering communicative competence. However, the 
crux lies in setting realistic and relevant goals tailored to students’ communication 
needs, with active student participation being integral to the learning process. In 
essence, pronunciation proficiency is attainable through a symbiotic relationship 
between educators and learners, wherein both parties actively engage in the pursuit 
of linguistic mastery.

Challenges in Teaching Pronunciation 

In the realm of pedagogy, pronunciation stands as a cornerstone within 
classroom dynamics, wielding significant influence over learners’ language 
acquisition journeys. Within the diverse tapestry of a classroom, learners bring forth 
their individual identities, each imbued with unique sociolinguistic nuances and 
motivations driving their pursuit of language proficiency (Smith & Johnson, 2018)). 
Pronunciation serves as a mirror reflecting not only the phonetic accuracy of speech 
but also the sociolinguistic and political attitudes underlying learners’ engagement 
with non-native accents (Levis, 2018). Consequently, educators are tasked with 
the multifaceted challenge of navigating these intricacies, crafting pronunciation 
instruction that acknowledges and accommodates the diverse linguistic backgrounds 
and sociolinguistic orientations of their students (Soleimani et al., 2020). By 
recognizing the integral role of pronunciation in shaping learners’ language identities 
and attitudes, educators can foster inclusive and empowering learning environments 
that honor the linguistic diversity present within the classroom. In the same vein, 
Kelly (2000) identifies two key problems associated with teaching pronunciation: 
neglect and reactive teaching strategies. Pronunciation tends to be overlooked in 
language instruction, and when addressed, it is often done reactively rather than 
through strategic planning. Similarly, Harmer (2008) highlights issues related to 
students’ auditory and speaking capabilities, as well as challenges with intonation. 
Additionally, Curttenden (2001) points out inherent difficulties in pronunciation 
itself, discrepancies between spelling and pronunciation, large class sizes, and the 
scarcity of authentic audio materials as major obstacles in pronunciation teaching.
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Reception Problem 

A significant challenge in pronunciation learning is the reception problem, 
where learners struggle to accurately perceive sounds spoken by the speaker. When 
learners cannot clearly hear a sound, their brain may interpret it as the closest sound 
in their native language. For example, the English dental fricative /θ/ in “those” 
may be misheard and produced as a dentalized [d], resulting in the pronunciation of 
“dose” (Smith, 2020). This reception issue hampers learners’ ability to accurately 
replicate the target pronunciation, leading to deviations from the intended 
pronunciation.

First Language Interference

The influence of a learner’s native language on their English pronunciation 
is a common challenge in language acquisition. For instance, the aspiration of 
consonants like /p/ differs between English and languages such as Nepali. In English, 
/p/ is aspirated, while in Nepali, it is not. As a result, Nepali speakers learning 
English may pronounce words like ‘pig’ without aspiration due to the influence of 
their native language (Byrne & Hilbert, 2020).

Sound Existence

Research suggests that individuals may find it challenging to hear and 
replicate sounds that are not present in their native language. For instance, Nepali 
speakers may struggle to distinguish between sounds like “sheep” and “ship” because 
the Nepali language lacks distinct phonemes for /s/ and /ʃ/ [commonly represented as 
/ʃ/]. According to studies by Werker and Tees (1984), speakers often face difficulties 
in acquiring new phonetic distinctions beyond those present in their first language 
due to the influence of linguistic background and phonetic inventory.

Learners

Recent studies underscore the significance of the individual learner as a 
crucial variable in pronunciation teaching, with various factors influencing its 
success or failure. Key factors identified include the learner’s age, exposure to 
the target language, extent and nature of prior pronunciation instruction, aptitude, 
and motivation (Derwing & Munro, 2015; Levis, 2018; Thomson & Derwing, 
2015). These factors interact in complex ways to shape the learner’s pronunciation 
proficiency and development.

Inconsistency and Irregularity of English

The English orthography is widely recognized for its inconsistency and 
irregularity, making it challenging to predict pronunciation solely based on spelling. 
For instance, the same sound /k/ can be spelled differently in words such as “cat,” 
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“kite,” “check,” and “queue.” This inconsistency poses difficulties for learners and 
can impede their mastery of pronunciation (Carney, 1994; Crystal, 2013; Venezky, 
1970). The inconsistent and irregular nature of English orthography, exemplified 
by varying spellings for the same sound, presents challenges for learners in 
predicting pronunciation solely based on spelling, thereby impeding their mastery of 
pronunciation.

Inability of the Learners to Read Transcription

The incapacity of learners to read phonetic transcriptions presents a 
significant obstacle. When learners struggle to identify and reproduce pronunciation 
symbols from dictionaries, their learning process becomes greatly impeded. This 
challenge is well-documented in the literature (Gatbonton & Segalowitz, 2005; 
Jones, 2003; Roach, 2009). The documented struggle of learners to decipher 
and replicate pronunciation symbols underscores the critical need for innovative 
approaches to phonetic instruction and dictionary usage in language learning 
contexts.

Techniques of Teaching Pronunciation

	 Approaches to teaching pronunciation have undergone significant evolution 
within language instruction, transitioning from a traditional focus on isolated 
speech sounds to a more communicative approach centered around connected 
speech. Despite this progression, many educators still grapple with the importance 
of pronunciation in language education and its integration into the curriculum. 
Questions often arise regarding the necessity of pronunciation instruction, the 
effectiveness of various teaching methods, and the value of drills targeting specific 
sounds and patterns (Smith, 2020). While contemporary pronunciation textbooks 
may reflect updated understandings of pronunciation, the teaching methodologies 
often align with behaviorist principles of language acquisition. These methods 
typically involve exercises such as imitation, discrimination drills, oral reading, and 
comparisons between native and target language sound systems.

The debate over whether pronunciation warrants dedicated instruction 
and which instructional approaches are most effective persists. Some advocate 
for direct instruction, which explicitly focuses on pronunciation skills through 
targeted exercises and feedback, while others prefer an indirect approach, 
integrating pronunciation practice into communicative language activities (Jones, 
2003; Kirkova-Naskova, 2023). This ongoing discussion underscores the need for 
research-based insights into the efficacy of different teaching strategies and the role 
of pronunciation in language learning. As language education continues to evolve, 
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educators must critically evaluate instructional practices to ensure the most effective 
and engaging learning experiences for students.

In a similar vein, research on pronunciation strategy use has opened 
another avenue of inquiry into effective language learning techniques. For instance, 
Nooteboom and Quené (2013) observed that advanced ESOL learners employ 
various self-monitoring strategies to rectify mispronunciations. These strategies 
encompass imitation, paralanguage (such as speed, volume, and clarity), adjustments 
in voice quality settings, and focusing on individual sounds, clusters, syllables, or 
words, as well as prosodic structure. Additionally, studies indicate that high- and 
low-achieving learners adopt different pronunciation learning strategies (PLSs), with 
variations depending on the task (Szyszka, 2017). In Szyszka’s (2017) research, 
it was found that both groups of learners predominantly utilized certain PLSs, 
including checking pronunciation in dictionaries and reading words and texts aloud. 
Furthermore, Sardegna (2022) conducted strategy-based instruction and examined its 
effectiveness. The study revealed that such instruction fosters learner autonomy and 
self-regulated learning. 

Learners trained to utilize pronunciation strategy protocols demonstrated 
greater success when they practiced frequently, exhibited higher motivation to 
continue practicing after the instruction period ended, and reported a heightened 
sense of self-efficacy. Dalton and Seidlhofer (1994) outlined eight primary 
techniques for teaching pronunciation: elicited mechanical production, listen and 
repeat, discrimination practice, sounds for making contrasts, cognitive analysis, 
communicative activities and games, whole brain activities, and learning strategies. 
They emphasize that pronunciation exercises should be simple, accessible, fun, and 
involve both reception and production. Some adults may initially feel awkward 
making exaggerated facial expressions when practicing vowel sounds, but once they 
overcome this, they tend to enjoy the pronunciation work. In the same connection, Ur 
(2005) expands on techniques for improving learners’ pronunciation:

Imitation of teachers or recorded models of sounds, words, and sentences.•	

Recording learner speech, contrasted with native models.•	

Systematic explanation and instruction, including details of mouth structure and •	
movements.

Imitation drills: repetition of sounds, words, and sentences.•	

Choral repetition of drills.•	

Varied repetition of drills, including varied speech, volume, and mood.•	
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Learning and performing dialogues with choral work and varied speed, volume, •	
and mood.

Learning by heart sentences, rhymes, jingles, jazz chants, and tongue twisters.•	

Self-correction through listening to recordings of one’s own speech.•	

Additionally, Ur suggests techniques for teaching pronunciation with spelling, 
such as dictation of words or sentences with similar spelling problems, reading aloud 
syllables, words, phrases, and sentences, and engaging in various dictation exercises. 
These techniques aim to enhance learners’ pronunciation skills effectively. Similarly, 
Schaetzel (2009) outlines four key techniques for teaching pronunciation:

Foster a positive attitude towards accuracy in pronunciation.•	

Identify and address specific pronunciation features that challenge learners.•	

Raise learners’ awareness of the prosodic aspects of language, such as intonation •	
and stress patterns.

Emphasize the development of learners’ communicative competence alongside •	
pronunciation skills.

These techniques aim to create a supportive learning environment that encourages 
accurate pronunciation while also enhancing learners’ overall communicative 
abilities. According to Beare (2017), there are three primary techniques for teaching 
pronunciation:

Utilize minimal pairs•	

Teach word stress patterns•	

Introduce stress and intonation•	

These methods focus on developing learners’ ability to distinguish between 
similar sounds, understand word stress patterns, and grasp the nuances of stress 
and intonation in spoken language. Teaching pronunciation in second language 
acquisition requires a multifaceted approach to address learners’ diverse needs. 
One effective technique involves the use of minimal pairs to highlight specific 
pronunciation differences (Derwing & Munro, 2015). Additionally, modeling and 
imitation are crucial in helping learners develop accurate pronunciation through 
auditory modeling (Celce-Murcia et al., 2019). Providing students with audio 
recordings of native speakers pronouncing words and phrases simultaneously 
enhances listening and speaking skills (Pennington, 1996). Introducing phonetic 
symbols aids in understanding and producing specific sounds accurately (Roach, 
2009). Furthermore, pronunciation drills and repetition exercises reinforce correct 
pronunciation patterns (Gilbert, 2008). Visual aids, such as diagrams and mouth 
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shapes, illustrate how sounds are produced physically, enhancing students’ 
articulatory awareness (Dalton & Seidlhofer, 1994). When done supportively, error 
correction helps students self-correct pronunciation errors (Vandergrift, 1997). 
Integrating pronunciation practice into meaningful contexts, such as dialogues and 
role-plays, increases student motivation and engagement (Nunan, 2004). Focused 
practice on problematic sounds and integration with other language skills are also 
essential for comprehensive pronunciation instruction (Derwing & Munro, 2015). 
Concerning the context of Nepal, research showed that Most teachers favored 
employing drilling as the most convenient technique for teaching pronunciation in 
the classroom. Additionally, teachers were observed to utilize minimal pairs, visual 
representations of phonemes, pronunciation and spelling activities, and listening and 
reading exercises (Bhattarai, 2023; Karki, 2018). These techniques, supported by 
research and pedagogical theory, provide a comprehensive framework for enhancing 
learners’ pronunciation proficiency.

Conclusion

The comprehensive exploration of pronunciation instruction in EFL contexts 
reveals a multifaceted landscape characterized by diverse perspectives, challenges, 
and effective teaching techniques. Numerous factors influence pronunciation 
acquisition, including learners’ native language, exposure to the target language, 
motivation, and instructional methods. Pronunciation instruction addresses diverse 
components such as phonemes, intonation, stress, rhythm, and connected speech, 
all pivotal for proficient spoken communication. Moreover, the significance of 
pronunciation transcends linguistic competence, impacting learners’ social identity, 
language use, and pedagogical approaches. Challenges in teaching pronunciation 
encompass neglect, first language interference, and the reception problem, 
underscoring the necessity for innovative instructional strategies and heightened 
awareness of learners’ individual requirements.

Effective teaching techniques encompass a breadth of approaches, 
including minimal pairs, modeling and imitation, audio recordings, phonetic 
symbols, pronunciation drills, visual aids, error correction, contextualization, and 
integration with other language skills. Research on pronunciation strategy utilization 
has introduced another dimension to effective language learning techniques, 
encompassing imitation, paralanguage, adjustments in voice quality settings, and 
focusing on individual linguistic elements such as sounds, clusters, syllables, or 
words and prosodic structure. Furthermore, studies suggest that learners with 
varying levels of proficiency adopt different pronunciation learning strategies 
(PLSs), with strategies varying depending on the task. Regarding instructional 
interventions, strategy-based instruction has been examined for its efficacy. Such 
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interventions promote learner autonomy and self-regulated learning. Learners 
trained in pronunciation strategy protocols exhibit increased success when practicing 
frequently, are motivated to continue practising beyond the instruction period, and 
report enhanced self-efficacy.

The implications of these findings are multifaceted. Educators should 
embrace a comprehensive approach to pronunciation instruction that accommodates 
learners’ diverse needs and fosters communicative competence. Educators can 
enhance learners’ pronunciation proficiency and overall language acquisition 
by integrating evidence-based techniques into pedagogical practice. Moreover, 
raising awareness of the importance of pronunciation in language education is 
crucial for its inclusion within curricular frameworks and instructional priorities. 
Continuous professional development opportunities for educators can facilitate the 
implementation of effective teaching strategies and ensure pedagogical excellence 
in pronunciation instruction. Additionally, future research should explore innovative 
approaches to pronunciation teaching, considering emerging language education 
trends and pedagogical theory advancements. Ultimately, prioritizing pronunciation 
instruction and embracing evidence-based practices empower learners to achieve 
greater fluency, accuracy, and confidence in spoken communication, facilitating their 
integration into diverse linguistic and cultural contexts.
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Abstract

Incorporating digital technologies into English Language Teaching (ELT) has become an essential aspect 
for enhancing teaching and learning experiences. This hermeneutic phenomenological study explores the 
experiences of four university-level English language teacher educators in Darchula regarding integrating 
digital technologies into ELT. Utilising semi-structured interviews and thematic analysis guided by the 
DigCompEdu Framework, the research reveals the educators’ lived experiences with digital technology 
integration. The findings highlight how digital tools are employed to improve teaching and learning 
experiences, boost student engagement, enhance access to educational materials, and create dynamic and 
interactive learning environments. Despite these benefits, the study also underscores the need to address 
technical challenges and adopt a balanced approach to using online resources to maximize advantages 
while mitigating potential drawbacks. By providing teacher educators and policymakers in Nepal with 
insights into the significance of digital technologies and the potential of the DigCompEdu framework, 
this article aims to promote more effective integration of digital technologies in ELT classrooms.

Keywords: English language teaching, DigCompEdu Framework, digital resources, digital competence

Introduction

Digital technology has been reshaping the global education landscape, and 
Nepal has not remained untouched by this transformation. Despite the growing 
availability of digital resources, English language teacher educators in Nepalese 
universities have faced challenges when it comes to seamlessly integrating digital 

Copyright 2024 Author(s) This open access article is distributed under a Creative Commons 
Attribution-NonCommercial 4.0 International (CC BY-NC 4.0) License.

106-127



KMC Journal, Volume 6, Issue 2, August 2024, 107106-127

practices into their classrooms. The problem lies in the limited competence 
among these educators, which has been a significant hindrance to the successful 
incorporation of digital technology into instruction.

Prior research has primarily focused on various aspects related to ICT in 
English Language Teaching (ELT), such as its role (Gnawali, 2020; Hidayati, 2016; 
Wright, 2014), promises and barriers (Acharya, 2014; Laudari, 2019; Muslem et al., 
2018; Ramorola, 2010), the disconnection between ICT policies and actual practices 
(Rana, 2018), ICT’s role in online education (Jha, 2020; Pangeni, 2017), and the 
digital competences and practices of EFL teachers in ELT classrooms (Poudel, 
2021, Saud, 2021). These studies highlight the potential of digital technologies in 
enhancing ELT but also underscore the significant barriers, particularly in the context 
of teacher competence and the practical implementation of ICT policies.

However, gaps remain in understanding the lived experiences of ELT teacher 
educators in integrating digital technologies into their teaching practices, particularly 
in the remote regions of Nepal. This gap is critical as addressing it can lead to more 
effective strategies for overcoming barriers and enhancing digital competence 
among educators. The DigCompEdu Framework, which outlines specific skills 
and competencies required for effective digital integration, emerges as a valuable 
resource in this context.

This study delves into the exploration of challenges and prospects associated 
with digital practices in English language education within Nepal, utilizing the 
European Framework for the Digital Competence of Educators (DigCompEdu) as 
its theoretical lens. By conducting semi-structured interviews with four ELT teacher 
educators from university campuses in Darchula and performing a thematic analysis 
of the data, this research aims to provide a comprehensive understanding of the 
obstacles and requirements faced by these educators.

The DigCompEdu framework offers a holistic perspective on the precise 
skills and competencies essential for teacher educators to proficiently incorporate 
technology into their teaching methodologies. This study analyzes the framework’s 
potential to address the challenges faced in English language education in Nepal 
by focusing on its six areas of digital competence: professional engagement, digital 
resources, teaching and learning, assessment, empowering learners, and facilitating 
learners’ digital competence.

This study seeks to enhance the existing body of knowledge concerning 
digital practices in ELT classrooms in remote parts of Nepal. It aims to offer ELT 
teacher educators and policymakers a deeper comprehension of the importance of 
digital competence and the potential utility of the DigCompEdu framework. The 
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ultimate objective is to facilitate a more streamlined integration of technology 
within ELT classrooms, thereby equipping educators and students with the necessary 
skills for instruction that incorporate digital technologies. Furthermore, the findings 
and insights garnered from this research may hold relevance beyond the Nepalese 
context, potentially offering valuable guidance to other regions facing similar 
challenges in the integration of digital practices within English language education.

By investigating these aspects, this research intends to fill the existing 
gaps in the literature and contribute to a more nuanced understanding of digital 
technology integration in ELT, ultimately aiding in the development of more effective 
educational strategies and policies.

DigCopmEdu Framework

The emergence of digital technologies has brought about profound changes 
in human behaviour, mirroring the transformative impact on language teaching 
driven by the integration of advanced educational technologies. Dias-Trindade et al. 
(2021) stated that the European Framework for the Digital Competence of Educators 
serves as an invaluable resource for equipping educators with the essential skills 
needed to effectively incorporate digital technologies into their teaching methods. 
This framework, rooted in the beliefs upheld by Ghomi and Redecker (2019) and 
García-Vandewalle García et al. (2023), underscores the crucial role of educators 
in nurturing digital competencies in students as an integral part of education in the 
digital age.

The DigCompEdu framework, elaborated by Dias-Trindade and Moreira 
(2020), presents a comprehensive model for addressing ICT-related issues in 
English Language Education through three dimensions: Educators’ Professional 
Competencies, Educators’ Pedagogic Competencies, and Learners’ Competencies. 
Within these dimensions, six sub-dimensions—Professional Engagement, Digital 
Resources, Teaching and Learning, Assessment, Empowering Learners, and 
Facilitating Learners’ Digital Competence—encompass a total of twenty-two 
specific skills, providing a detailed and holistic perspective on the competencies 
educators need for proficient digital practices in language classrooms. Employing 
this framework to assess ELT teachers’ experiences with ICT and their reported 
competencies offers a nuanced understanding of the integration of digital technology 
in ELT classrooms. This approach aligns with the insights of Caena and Redecker 
(2019), highlighting its potential impact across various educational levels. 
Furthermore, the emphasis on enhancing digital proficiency among university 
students and educators, as highlighted by Zhao et al. (2021), reinforces the ongoing 
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importance of prioritizing these skills within higher education institutions. The 
framework, as grouped into these six main areas, outlines specific competencies that 
educators should possess, which are discussed in the following sections.

Professional Engagement

Professional Engagement in education underscores the vital role of 
educators in using digital tools to enhance communication within their educational 
institutions, encompassing interactions with students, parents, and external 
stakeholders (Redecker, 2017). This involves educators collaborating with peers, 
actively participating in knowledge sharing, and contributing to the development of 
innovative teaching methods. Reflective practice is central to this aspect, prompting 
educators to engage in self-reflection and group discussions, critically assess their 
digital teaching approaches, and actively enhance digital pedagogy within their 
personal and educational communities (Cabero-Almenara et al., 2021). Additionally, 
educators are encouraged to utilize digital resources for ongoing professional 
development to stay updated on the latest technologies and best practices, aligning 
with the overarching goals of fostering effective organizational communication, 
promoting professional collaboration, facilitating reflective practice, and supporting 
continuous digital professional development.

Digital Resources

Educators play a pivotal role in the realm of digital resources, as highlighted 
by Redecker (2017). They must be competent in selecting, creating, and managing 
digital materials, considering various factors such as learning objectives, teaching 
context, pedagogical strategies, and the learner demographic. This competence 
extends to adapting and enhancing openly licensed or permissible resources and 
developing new digital educational materials while aligning with specific learning 
goals, context, pedagogical approaches, and the target audience. Proficiency in 
organizing digital content for accessibility, safeguarding sensitive content, adhering 
to privacy and copyright regulations, and understanding the use and creation of 
open licenses and open educational resources with proper attribution is also crucial 
(Moorhouse, 2023). These competencies encompass key objectives: selecting digital 
resources, creating, and modifying digital resources, and managing, protecting, and 
sharing digital resources.

Teaching and Learning

In the realm of Teaching and Learning, educators play a pivotal role in 
integrating digital tools and resources into their teaching practices, effectively 
managing digital interventions, and exploring innovative pedagogical approaches 
(Redecker, 2017). This area underscores educators’ capacity to utilize digital 
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technologies to enhance learner engagement, both individually and collaboratively, 
both within and beyond formal learning settings. It also encourages educators to offer 
timely, personalized guidance and support while experimenting with novel methods 
of assistance. Collaborative learning takes centre stage, promoting the use of digital 
tools in group assignments to improve communication, teamwork, and knowledge 
co-creation (Ibrahim, 2023). Furthermore, self-regulated learning is emphasized, with 
educators leveraging digital technologies to aid learners in planning, monitoring, 
and reflecting on their learning journeys, as well as showcasing progress, sharing 
insights, and fostering innovative problem-solving. The overarching objectives 
revolve around seamlessly integrating digital tools into teaching, providing guidance, 
facilitating collaborative learning, and supporting self-regulated learning.

Assessment

Assessment plays a pivotal role in education by leveraging digital tools 
for both formative and summative evaluations, and diversifying assessment 
approaches (Redecker, 2017). Educators are expected to possess the skills to create, 
select, critically evaluate, and interpret digital data related to learner activities and 
performance to enhance teaching and learning (Hidayah & Prihantoro, 2022). They 
should use digital technologies to provide timely feedback, adjust teaching methods, 
and offer personalized support. Furthermore, educators must help learners and 
parents understand and utilize data generated by digital tools for decision-making. 
This encompasses assessment strategies, evidence analysis, feedback, and planning, 
all aimed at improving the assessment process through digital means.

Empowering Learners

Empowering Learners, as highlighted by Redecker (2017), underscores 
the crucial need to provide equitable access to learning materials and activities, 
especially for learners with special needs, considering individual expectations, 
abilities, digital proficiency, and cultural backgrounds. It accentuates the educator’s 
role in fostering digital literacy, responsible digital engagement, ethical technology 
use, critical thinking, and creativity. Entrepreneurship education is also central, 
focusing on cultivating an entrepreneurial mindset and skills to prepare learners 
for the opportunities presented by the digital economy and society (Chung & Choi, 
2023). This encompasses objectives related to accessibility, inclusion, differentiation, 
personalization, and active learner engagement, ultimately creating an inclusive and 
dynamic learning environment that caters to diverse learner needs while encouraging 
active participation and creativity.

Facilitating Learners’ Digital Competence

Facilitating Learners’ Digital Competence, as outlined by Redecker (2017), 
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encompasses educators’ proficiency in using essential digital tools for teaching, 
learning, and assessment, including virtual classrooms, and learning management 
systems, along with competence in handling digital devices such as interactive 
whiteboards, tablets, and laptops. This domain also underscores the importance 
of digital security, necessitating educators to possess knowledge and skills for 
safeguarding digital infrastructure, data, and information, including the ability to 
counter cyber threats and implement recovery measures during digital emergencies. 
Subsequently, educators must be equipped to manage crises, deploy recovery 
protocols during service disruptions, and ensure uninterrupted teaching and learning 
during emergencies (Iskandar et al., 2022). This overarching goal encompasses 
sub-areas such as Information and Media Literacy, Digital Communication and 
Collaboration, Digital Content Creation, Responsible Use, and Digital Problem-
Solving, each of which delineates objectives related to promoting information 
literacy, fostering responsible digital behaviour, and enhancing problem-solving 
skills among learners.

Research into teachers’ digital competencies has revealed disparities between 
their perceived skills and actual abilities. Zhao et al. (2020) found that while teachers 
generally considered themselves proficient in digital competencies, they often lacked 
the ability to create digital content. Similarly, Monteiro and Leite (2021) observed 
that the underutilization of pedagogical support hampers digital transformation in 
higher education, impacting both emergency and long-term scenarios. Bond et al. 
(2018) emphasized that universities focus on enhancing digital skills among future 
professionals to prepare them for ICT’s growing relevance in various contexts, 
particularly the workplace, where these skills enhance problem-solving and solution-
seeking capabilities.

Despite these findings, there remain significant gaps in understanding how 
to effectively bridge the gap between perceived and actual digital competencies. 
Specifically, teachers often feel competent in general digital skills but lack 
specific capabilities in digital content creation. Additionally, there is a notable 
underutilization of available pedagogical support, which is crucial for successful 
digital transformation. Moreover, existing research often does not account for the 
specific challenges faced by teachers in diverse educational contexts.

Addressing these gaps is critical because without proficiency in digital 
content creation, teachers cannot fully leverage technology to enhance learning 
experiences. Furthermore, the underutilization of pedagogical support can impede 
the long-term sustainability of digital initiatives in education. Understanding 
and addressing the unique challenges in different teaching contexts ensures that 
professional development programs are relevant and effective.
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The design and execution of this research were informed by these identified 
gaps in several ways. The literature highlighted the need to focus on specific digital 
competencies, such as content creation, guiding the development of targeted research 
questions and hypotheses. Recognizing the importance of pedagogical support 
informed the methodology, ensuring that the research examined both the availability 
and utilization of such support in different educational settings. Additionally, the 
research design incorporated a diverse range of educational contexts, ensuring that 
the findings would be broadly applicable and relevant.

The DigCompEdu framework was pivotal in this research, providing a 
comprehensive tool for assessing educators’ technology utilization skills and 
consistently revealing deficiencies in technology integration (Caena & Redecker, 
2019; Monteiro & Leite, 2021; Zhao et al., 2020). By identifying specific challenges 
in various teaching contexts, the research was able to propose tailored professional 
development initiatives. These initiatives aim to enhance technology integration, 
improve engagement and critical thinking, and ensure that professional development 
programs are customized to meet educators’ needs.

Furthermore, the research underscored the adaptability of the DigCompEdu 
framework, which ensures its continued relevance as technology evolves. This 
adaptability makes it a valuable resource for informing policies, curricula, and 
professional development initiatives at national and regional levels, ultimately 
ensuring that educators are well-equipped to meet the evolving needs of students in 
today’s digital era.

Methods and Procedures

This research adopts a hermeneutic phenomenological approach, grounded 
in the belief that our understanding of the world is shaped by individual subjective 
experiences, relativist ontology, and value-laden axiology (Taylor & Medina, 
2013). This method was chosen to delve deeply into participants’ lived experiences, 
emotions, and perceptions, offering profound insights into the phenomenon at hand. 
This interpretative paradigm facilitates an in-depth exploration of English language 
teacher educators’ lived experiences and perceptions regarding ICT integration in 
ELT.

Data Collection

Four teacher educators (TEs) were purposefully selected from two higher 
education institutions in Darchula, based on their extensive and relevant experiences, 
to explore their lived experiences of ICT in ELT. These participants, all with at least 
five years of teaching experience and active involvement in ICT integration, provided 
rich insights. Semi-structured interviews were conducted in Nepali in familiar 
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settings at their institutions, with each participant interviewed twice for about an 
hour each session. The interviews focused on their experiences with digital content 
creation and pedagogical support, were recorded, transcribed, and translated into 
English. Respondents were assigned alpha-numeric pseudonyms for confidentiality, 
and identifying information was removed. Participants reflected on past encounters 
with ICT, detailing their successes, challenges, and the impact on their teaching 
practices. Complementary field notes captured non-verbal cues and contextual 
details, while reflective writings by the researcher offered ongoing interpretation. 
Guided by the DigCompEdu framework, the study assessed technology utilization 
skills, with the primary emphasis on the qualitative data reflecting the participants’ 
lived experiences. This comprehensive approach informs tailored professional 
development initiatives to enhance technology integration and improve educational 
outcomes in ELT.

Data Analysis

This research utilized thematic analysis following Braun and Clarke’s (2006) 
method to explore ICT integration in ELT. The process began with data immersion 
to deeply engage with participants’ narratives, followed by systematic labelling of 
meaningful units and identification of recurring patterns and connections. Themes 
such as Benefits of ICT Integration, Professional Engagement, Digital Resources, 
Teaching and Learning, Assessment, Empowering Learners, Facilitating Learners’ 
Digital Competence, Challenges in ICT Integration, and Strategies for Overcoming 
Challenges were derived from these patterns. Each theme was rigorously defined 
to accurately reflect the data and align with research objectives. The analysis 
synthesized these themes into a cohesive narrative, emphasizing implications for 
enhancing technology use in ELT. To ensure credibility, member checking and 
peer debriefing validated interpretations, while ethical considerations were strictly 
observed throughout, ensuring participant confidentiality, privacy, and adherence to 
ethical principles.

Findings and Discussion

In this section, I delve into the findings and discussion of our study on the 
integration of digital technologies in ELT within the context of Darchula, Nepal. 
Through a hermeneutic phenomenological approach and guided by the DigCompEdu 
framework, I explore the lived experiences and perspectives of English language 
teacher educators. These findings illuminate both the challenges and opportunities 
associated with digital technology integration in ELT, offering insights into effective 
strategies and implications for pedagogy and policy.
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Benefits of ICT Integration in English Language Teaching

This study delves deeply into the advantages of integrating digital 
technologies into English Language Teaching, drawing insights from the perspectives 
of four teacher educators. Their voices resoundingly endorse the positive impact 
of ICT across various educational dimensions. TE1 vividly illustrates this impact, 
stating, “Interactive whiteboards and online quizzes have transformed my classes. 
They engage students more actively, make lessons more appealing, and were 
particularly invaluable for remote teaching during the pandemic.” TE2 supports this 
view, noting, “Digital tools like gamified platforms and educational apps not only 
motivate students but also streamline administrative tasks and enhance personalized 
feedback.” TE3 emphasizes, “ICT has made course materials more accessible and 
increased student participation,” while TE4 highlights, “It fosters collaboration and 
improves writing skills through interactive learning experiences.”

In contrast to traditional methods, which retain value, these insights 
underscore the multifaceted benefits of ICT in enhancing student engagement, 
motivation, and learning experiences. These findings resonate with student-centred 
approaches and underscore the importance of equipping students with digital literacy 
skills essential for thriving in the digital age. As highlighted by TE1, TE2, TE3, 
and TE4, integrating digital technologies creates dynamic and interactive learning 
environments that accommodate diverse learning styles and improve overall class 
effectiveness.

Moreover, these qualitative findings align with previous research (Gnawali, 
2020; Hidayati, 2016), which also supports the positive impact of ICT in education. 
By connecting these voices directly, this study not only validates but also enriches 
the understanding of how digital technologies can effectively support English 
Language Teaching. This comprehensive perspective advocates for continued 
integration efforts and underscores the transformative potential of ICT in enhancing 
educational outcomes.

Professional Engagement

Professional engagement is a crucial component influencing the career 
progression of TEs, encompassing organizational communication, collaboration, 
reflective practice, and digital continuous professional development. Within ELT, 
TEs have embraced digital technologies to revolutionize their professional practices. 
They rely heavily on platforms like email, messaging apps, and video conferencing 
tools to facilitate efficient communication with students, colleagues, and other 
stakeholders. For instance, TE1 highlighted how Zoom transcended geographical 
boundaries, enabling international academic conferences and global scholarly 
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exchange: “Zoom has been instrumental in connecting us with colleagues from 
around the world. It’s not just about meetings; we’ve hosted entire conferences where 
scholars from different continents could participate and share their research.”

Messenger groups such as WhatsApp, cited by TE2, facilitate seamless 
communication within organizations: “WhatsApp groups are our lifeline for quick 
updates and discussions. We use it daily to coordinate with our department and 
ensure everyone stays informed.”

Similarly, TE3 and TE4 emphasized using online surveys for feedback and 
learning management systems for instructional communication: “We use online 
surveys to gather student feedback promptly, which helps us adjust our teaching 
methods in real-time,” noted TE3. TE4 added, “Learning management systems have 
transformed how we deliver course materials and interact with students. It’s made 
teaching more interactive and accessible.”

Moreover, professional collaboration among TEs thrives in the digital 
landscape, leveraging platforms for communication, resource sharing, and 
collaborative projects. TE1 exemplified the use of learning management systems 
for academic collaboration (Wulantari et al., 2023). TE2 emphasized cross-location 
collaborations via video calls to enhance knowledge about digital technologies 
in ELT. TE3 fostered community through online webinars, enriching teaching 
methodologies. TE4 engaged in workshops and conferences, utilizing digital 
technologies to disseminate teaching strategies (Dhanavel, 2023). These experiences 
underscore how digital tools transform professional engagement and advance ELT 
practices.

The integration of digital resources in education, including selection, creation, 
modification, management, protection, and sharing, significantly enhances student 
engagement and learning outcomes. TEs prioritize selecting resources aligned with 
learning objectives, reliability, and accessibility. They employ systematic evaluation 
criteria to ensure equitable access (Moorhouse, 2023). TEs actively engage in 
crafting and modifying digital materials to optimize student comprehension and 
engagement (Heine et al., 2023). Platforms like Google Classroom and OneDrive 
are used for content management, emphasizing privacy and copyright considerations 
(Inamorato dos Santos et al., 2023).

In interpreting these findings, TEs’ conscientious approach to digital 
resources fosters a dynamic educational environment that enhances student 
engagement and educational outcomes. Their dedication to quality education and 
equitable access is evident in their selection and adaptation of digital materials. 
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While managing and sharing resources effectively, TEs acknowledge the importance 
of ethical and legal considerations in digital education.

Teaching and Learning

In their pursuit of effective teaching and learning strategies, the teacher 
educators (TEs) examined in this study have prominently incorporated digital 
technologies into their instructional methods, utilizing a diverse array of tools and 
platforms to elevate the educational experience. For instance, TE1 emphasized 
the use of multimedia projectors and interactive whiteboards to create dynamic 
lessons, stating, “Multimedia elements engage students visually and help in better 
understanding complex topics.” Similarly, TE2 highlighted the integration of Google 
Classroom and Messenger groups for remote instruction during the pandemic, noting, 
“These platforms allowed me to maintain regular interaction and provide immediate 
feedback outside class.” TE3 and TE4 recommended educational websites and apps, 
enabling students to explore supplementary materials independently and participate 
in enriching online discussions, enhancing their overall learning journey.

In terms of guidance and support, these TEs adeptly harnessed digital 
technologies to provide continuous assistance and foster collaboration among 
students. TE1 established online discussion forums, where students freely 
exchanged ideas and received peer feedback, affirming, “The forums encourage 
active participation and help students develop critical thinking skills.” TE2 utilized 
video conferencing for personalized support and feedback, explaining, “I use ‘track 
changes’ in Microsoft Word to give detailed feedback on assignments, which students 
find very helpful.” TE3 and TE4 maintained seamless communication through 
learning management systems, ensuring students received timely guidance beyond 
regular class hours, with TE4 noting, “I believe in being accessible to students 
whenever they need clarification or support.”

The integration of digital tools extended to collaborative learning practices, 
where the TEs effectively utilized online platforms to stimulate student collaboration. 
TE1 facilitated meaningful discussions through online forums, fostering a sense 
of community among students, who shared, “The forums allow us to debate topics 
and learn from each other’s perspectives.” TE2 encouraged student engagement 
by sharing relevant resources and supporting discussions via video conferencing, 
emphasizing, “Collaborative learning helps students develop teamwork skills 
essential for their future careers.” TE3 and TE4 utilized various communication 
channels to promote interaction and problem-solving among students, illustrating 
the importance of digital platforms in facilitating active participation and collective 
learning experiences.
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Lastly, concerning self-regulated learning, the TEs empowered students 
to take ownership of their educational journey using digital tools and resources. 
TE1 utilized social media and online forums to foster self-directed learning and 
critical thinking, stating, “I encourage students to explore topics independently 
and share their insights online.” TE2 employed learning management systems 
for self-assessment and progress tracking, affirming, “Students can monitor their 
own progress and adjust their learning strategies accordingly.” TE3 encouraged 
independent exploration through online resources, noting, “Digital tools enable 
students to delve deeper into topics of interest and develop a deeper understanding.” 
TE4 utilized online quizzes and interactive platforms to promote self-paced learning 
and adaptive study habits, remarking, “These tools help students assess their 
understanding and make improvements.”

In interpreting these findings, the teacher educators in this study have adeptly 
integrated digital technologies into their teaching, guidance, collaborative learning, 
and self-regulated learning practices. By amplifying the voices of the TEs and their 
students through direct quotations and specific examples, this study illuminates 
how these practices enhance the overall educational experience, preparing students 
effectively for the challenges and opportunities of the digital age.

Assessment

The theme of Assessment revealed nuanced insights into how TEs integrate 
digital technologies within their educational contexts. TEs utilized various 
assessment strategies, with TE1 highlighting the use of Google Forms and Google 
Classroom for quizzes and assignments, emphasizing immediate feedback and 
progress tracking. TE4, in contrast, employed a broader range of digital tools such as 
online quizzes and digital portfolios, offering flexible assessment formats. Reflecting 
on their practices, TE2 and TE3 expressed challenges in developing digital skills 
and allocating time for further exploration. This variability underscores the need for 
targeted professional development initiatives to support TEs in effectively integrating 
digital technologies into assessment practices:

TE1 remarked, “I find Google Forms very useful for quick quizzes. It helps 
me see where students are at and adjust my teaching accordingly.”

TE4 elaborated, “Digital portfolios allow students to showcase their work in 
diverse ways, which helps me assess their understanding more holistically.”

Concurrently, the subtheme of Analyzing Evidence highlighted TEs’ efforts 
in interpreting assessment data to inform teaching strategies. TE1 documented 
students’ work digitally to facilitate ongoing reflection and track academic progress 
over time. In contrast, TE2 utilized a learning management system to monitor online 
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interactions and submissions, focusing on student engagement indicators. TE3 
emphasized metrics such as participation rates and completion rates to gauge learner 
involvement, while TE4 applied digital tools for comprehensive analysis of learner 
activities:

TE2 explained, “The LMS helps me track student engagement patterns, 
which guides how I adjust my lessons based on their online activities.”

TE3 noted, “I look closely at participation rates to understand how actively 
students are engaging with the course content.”

These insights underscored the pivotal role of digital tools in providing 
actionable insights into student learning behaviors and academic performance. Such 
data-driven approaches enable TEs to tailor instructional strategies effectively:

TE4 reflected, “Analyzing digital data helps me understand where students 
struggle and where they excel, allowing me to adapt my teaching to better support 
their learning.”

In interpreting these findings, it becomes evident that while some TEs adeptly 
integrate digital tools for assessment and data analysis, others face challenges 
in developing these competencies. This variability highlights the importance of 
continuous professional development tailored to enhance digital skills among 
educators. By supporting TEs in leveraging digital technologies more effectively, 
educational institutions can foster improved teaching practices and enhance learning 
outcomes in diverse educational settings.

Empowering Learners

The concept of empowering learners in education involves equipping 
students with essential tools and knowledge to take charge of their learning 
journey. Throughout this study, participants articulated their experiences and 
strategies, illustrating a nuanced understanding of these themes. In the subtheme 
of accessibility and inclusion, one participant emphasized, “I use educational apps 
that provide captions and audio descriptions to ensure all students, including those 
with disabilities, can access the content effectively.” This approach highlights a 
commitment to equitable learning environments through digital tools. Another 
participant shared, “I integrate online platforms that allow students to engage 
in discussions and collaborative projects, promoting inclusivity in classroom 
interactions.”

Regarding differentiation and personalization, participants discussed varied 
approaches tailored to individual student needs. As one educator stated, “I curate 
online resources that cater to different learning styles and interests, allowing students 
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to explore topics at their own pace.” This practice underscores a personalized 
approach to learning facilitated by digital tools. In contrast, another participant 
noted, “I utilize adaptive learning technologies that adjust content based on student 
performance, ensuring each learner receives targeted support.”

In the realm of actively engaging learners, participants highlighted diverse 
strategies to foster student involvement and initiative. One participant remarked, “I 
encourage students to use digital platforms for independent research and project-
based learning, fostering their curiosity and critical thinking skills.” This approach 
demonstrates how digital resources can empower students to drive their learning 
experiences. Another educator shared, “I incorporate gamified learning apps that 
motivate students to tackle complex concepts through interactive challenges.” Such 
methods illustrate innovative uses of technology to enhance student engagement and 
learning outcomes.

These voices from the study illuminate the multifaceted role of digital 
technologies in empowering learners. They underscore themes of accessibility, 
differentiation, and active engagement as essential components of effective 
educational practices. Comparatively, studies by Chung and Choi (2023) and 
Ayuningtyas et al. (2023) reinforce these findings, showcasing similar trends in 
employing digital tools to foster inclusive, personalized, and engaging learning 
environments. Collectively, these insights contribute to a richer understanding of how 
educators harness technology to empower students and promote educational equity 
and efficacy in diverse contexts.

Facilitating Learners’ Digital Competence

TEs play a pivotal role in fostering learners’ digital competence across 
various dimensions, as highlighted by participants’ experiences. In the realm of 
information and media literacy, TEs emphasize critical evaluation and responsible 
usage of digital information sources. One participant noted, “We teach them how to 
critically assess online sources, to question what they read, and to verify information 
before using it.” This aligns with findings by Bilki et al. (2023), who similarly 
emphasize the importance of source credibility and discernment of reliable content. 

Furthermore, TEs facilitate digital communication and collaboration through 
online platforms, enhancing students’ skills beyond the physical classroom. A 
participant reflected, “We use forums and group projects to teach them how to 
communicate effectively online, to work together despite being physically apart.” 
This approach mirrors insights from Iskandar et al. (2022), highlighting the role of 
online tools in bridging educational boundaries.
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In the subtheme of digital content creation, TEs guide students in creatively 
using digital tools. One participant shared, “We encourage them to explore different 
media forms and create content that’s meaningful and engaging.” This hands-on 
approach fosters digital literacy and content creation proficiencies among learners.

Addressing responsible use, TEs educate students on online safety, privacy, 
and ethical behavior. A participant emphasized, “We discuss the importance of 
protecting personal information online and behaving ethically in digital spaces.” This 
aspect of digital competence is crucial in today’s interconnected world.

Moreover, in digital problem-solving, TEs create environments that 
encourage experimentation and application of technical knowledge to real-world 
issues. Participants noted, “We want them to think critically and apply what they’ve 
learned to solve problems using digital tools.” This approach aligns with fostering 
creative thinking and practical skills necessary for navigating digital challenges.

These experiences underscore the significant role of TEs in nurturing 
learners’ digital competence despite challenges such as time constraints. By focusing 
on participants’ voices and experiences, this qualitative exploration reveals nuanced 
insights into how TEs actively shape digital learning environments. These findings 
not only resonate with previous research but also highlight the contextual nuances 
and personal perspectives that enrich our understanding of effective digital education 
practices.

Challenges in Integrating ICT in English Language Teaching

The challenges faced by the TEs provide a comprehensive view of the 
complexities involved in integrating digital technologies into ELT. TE1, for instance, 
highlighted technical issues such as unreliable internet connectivity, equipment 
malfunctions, and power outages that disrupt both teaching and learning. They 
expressed concerns about students’ overreliance on online resources, potentially 
hindering creativity and productivity, while also emphasizing the risks of cybercrime 
and bullying associated with ICT use. TE2 echoed these sentiments, noting the 
continuous adaptation required for new software and the financial burdens of specific 
digital tools. They lamented the influence of politically appointed leaders lacking 
expertise, which stifles innovation and effective ICT adoption in classrooms. TE3 and 
TE4 further underscored challenges with frequent power outages, unreliable internet 
connections, and unequal access to technology among students, all of which impact 
teaching effectiveness and student engagement.

These voices illustrate the multifaceted challenges in implementing ICT in 
ELT. As TE3 noted, “Frequent power outages and unreliable internet connections 
disrupt our ICT integration efforts and dampen student enthusiasm.” Similarly, 
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TE4 emphasized, “Technical disruptions and slow internet speeds make preparing 
and delivering ICT-based lessons time-consuming and frustrating.” These firsthand 
accounts highlight the disruptive impact of technical limitations and infrastructure 
deficits on educational processes.

Comparatively, the literature supports these findings, indicating that technical 
glitches, infrastructure inadequacies, and financial constraints hinder effective ICT 
use in education (Acharya, 2014; Bashyal, 2022; Rana, 2023; Laudari & Maher, 
2019; Ramorola, 2010). Concerns about an overreliance on online resources stifling 
creativity are also echoed (Laudari & Maher, 2019). Moreover, the influence of 
political factors and organizational culture on ICT integration in academic settings is 
a recognized barrier (Acharya, 2014). Teacher-related challenges, such as inadequate 
training and reluctance to embrace technology, further complicate efforts to leverage 
ICT for enhanced learning outcomes (Bashyal, 2022). 

In interpreting these findings, it becomes evident that addressing the diverse 
challenges highlighted by TEs is crucial for effective ICT integration in ELT. 
Strategies must focus on improving infrastructure reliability, providing targeted 
training and support for educators, and fostering a conducive organizational culture 
that values technological innovation. By addressing these issues, educational 
institutions can mitigate disparities in technology access and empower educators to 
harness ICT’s potential for enriching teaching and learning experiences in diverse 
educational contexts.

Strategies for Overcoming ICT Integration Challenges in ELT

Effectively addressing the challenges associated with the integration of digital 
technologies in English Language Teaching requires a collaborative effort from 
various stakeholders, including educational institutions, policymakers, and teacher 
training programs. As one participant expressed, “It’s not just about having the 
latest gadgets; we need reliable infrastructure to support our lessons. Stable internet 
and up-to-date devices are crucial.” Mitigating technical issues is foundational, 
and allocating sufficient funding is essential to enhance accessibility. Equally 
critical is comprehensive training for educators, as another participant noted, “We 
need training that goes beyond basic skills. Troubleshooting and using educational 
software effectively are key.” This sentiment underscores the need for educators to 
be proficient in technology use to seamlessly integrate digital tools into teaching 
methods.

Fostering a supportive and collaborative culture within educational 
institutions involves addressing political barriers and fostering an environment 
conducive to innovation. A participant emphasized, “Decision-making processes 
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need to be streamlined to support quick adaptation to new technologies.” Facilitating 
the exchange of best practices among educators fosters innovation and cooperation, 
essential for effective ICT integration. Educating students about responsible ICT 
use is equally vital, ensuring they navigate online resources safely and responsibly. 
A participant shared, “We must teach students about digital citizenship and how to 
critically evaluate information online.”

In interpreting these findings, while the challenges related to ICT integration 
in ELT are diverse and apparent, they are not insurmountable. Coordinated efforts 
involving stakeholders can effectively address these challenges. By addressing 
technical issues, providing robust training and support, ensuring equitable access 
to technology, and promoting a collaborative culture, ICT’s full potential can be 
realized in enhancing teaching and learning experiences. This prepares students for 
the digital age, equipping them with essential digital literacy skills to thrive in a 
technology-driven world.

Conclusion

The integration of digital technologies in ELT in Nepal presents both 
opportunities and challenges. This study explores these dynamics using the 
DigCompEdu Framework, focusing on its implications for equity and social justice 
in education in remote areas like Darchula. English Language TEs in these regions 
have transformed their teaching practices significantly with digital tools, moving 
away from traditional methods. They highlight challenges such as technical issues 
and concerns about over-reliance on online resources, while also acknowledging 
the benefits like enhanced learning experiences and diversified teaching methods. 
Multimedia and interactive content are praised for catering to diverse learning 
preferences and creating engaging classrooms. As the educational landscape adapts 
to digital technologies, there is a growing need for resources and support to improve 
educators’ ICT skills.

The experiences of English Language TEs align with the DigCompEdu 
Framework, demonstrating their proficiency in using digital tools for professional 
engagement, resource management, teaching, and assessment. However, challenges 
persist in managing digital resources effectively, diversifying assessment strategies, 
differentiating learning experiences, and fostering digital problem-solving. 
This underscores the importance of continuous professional development and a 
holistic approach to integrating ICT into ELT in alignment with the DigCompEdu 
framework.

This research provides a detailed exploration of digital competence 
through the DigCompEdu framework in the context of ELT in Darchula, Nepal. A 
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hermeneutic phenomenological study of English language teacher educators sheds 
light on theoretical and practical aspects of digital technology integration. The 
study’s alignment with the DigCompEdu framework demonstrates its relevance and 
adaptability in guiding educators’ digital competencies within authentic teaching 
environments. This contribution enriches existing literature by illustrating how the 
framework can effectively address the unique challenges and opportunities presented 
by the digital landscape in ELT.

Pedagogically, the study emphasizes student-centered approaches in ELT, 
illustrating how digital technologies empower learners, enhance engagement, and 
foster digital literacy. This highlights the need to adapt teaching methods to meet 
modern students’ evolving preferences and needs. From a policy perspective, the 
study offers insights for educational institutions and policymakers, informing 
evidence-based strategies to integrate digital tools into ELT curricula effectively. 
By aligning policy recommendations with study findings, policymakers can address 
technical and training-related challenges, leading to improved learning experiences, 
student outcomes, and digitally literate learners. In summary, this study advances our 
understanding of applying the DigCompEdu framework in ELT, laying groundwork 
for future research and policies to enhance digital competence and seamless 
technology integration in English language education.	
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Abstract

Recently research on English language teaching pedagogy has been receiving increased attention 
throughout the world, with a primary focus on classroom teaching strategies. This qualitative research 
study aims to explore the narratives of English language teachers about the use of English language 
teaching pedagogy in secondary schools in Nepal. The participants purposively selected for this study 
were four English language teachers teaching at the secondary level in public schools of Kanchanpur 
district. The researcher used narrative inquiry as a research method in which interview protocols with 
open-ended questions were employed as research tools to obtain information. The findings of the study 
showed that secondary English teachers have been shifting their classroom pedagogy from traditional 
teacher-centred approaches to modern innovative student-centred approaches. The study further revealed 
that teachers keep the knowledge of both teacher-centred and student-centred methods and techniques 
but practise them in the classrooms in their ways due to the limitations of prescribed methods. The study 
also revealed students’ level of English as the main barrier to their learning progress. The implication 
of the study is that the teachers should create more learning opportunities and environments inside 
and outside the classroom to increase students’ maximum time engagement in English learning-based 
activities that provide them with more exposure to English and enhances their learning. 

Keywords: Grammar translation, narrative, challenges, student-centred 

Introduction

I remember the days when I was a student at the school level. English 
language teaching pedagogy at that time was based on the Grammar translation 
method. As I remember now, we students used to be asked to learn word meanings 
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from English to Nepali, translate English texts into Nepali and memorize the answers 
that were made for us to write or given in the text. I also remember the way we 
were taught English grammar at the secondary level which used to be based on the 
deductive way of teaching. Our English teachers used to make us learn the formulas/ 
structures of grammatical rules and asked us to apply those rules to make sentences. 
So, the classroom pedagogy of ELT at that time was similar to what Richards and 
Rodgers (2014) say about the Grammar translation method. They state, “GT method 
makes the use of bilingual word lists, translation equivalents and memorization 
as techniques for teaching learning activities (p. 7). They also state, “GT method 
makes the use of deductive way for teaching grammar that is by presentation and 
study of grammar rules” (p. 7). A similar practice of teaching English was employed 
during my school years, too. The teaching activities and techniques adopted at that 
time were completely teacher-centred and authoritative which never addressed the 
interests and needs of the students. Most of the teachers even used to give physical 
punishments, emotional threats and scolds in the class. The teaching-learning 
environment at that time was teacher-dependent, teacher-centred and authoritative. 
With the very practice of classroom pedagogy in my school years, I passed the 
School Leaving Certificate level with good marks. I was hoping for a shift in 
teaching methodology in higher education but found a similar practice. English was 
never taught in English and the same traditional Grammar-translation method was 
introduced and practised in later years at higher levels, too. Translation of English 
texts into Nepali and study of grammar rules were mainly focused. Later, in my early 
teaching career years, I also employed similar practices in my classroom pedagogy 
for a long time. I used to make my students memorize Nepali equivalents of English 
words, made bilingual wordlists for them to learn, made them write formulas/ 
structures of grammar rules with examples and asked them to learn, translated 
English texts into Nepali while teaching in the class and so on. Due to this, I still feel 
difficulty and hesitation speaking and talking in English.

But later years of my teaching career, I gradually learned about innovative 
methods of ELT classroom practices and got the opportunities to take part in different 
trainings on ELT pedagogy. My MPhil study also made me realize the classroom 
pedagogy that I had been practising for a long. I learned many teaching strategies 
from my Gurus who taught me in MPhil classes. They made me learn using 
innovative classroom methodology. Mainly, I learned how to make students engaged 
in the classroom with different learning activities. Before I joined there and many 
other trainings, I had been practising an age-old teaching method in my classroom 
pedagogy. However, there had come into practice many innovative methods like 
communicative language teaching, community language learning, total physical 
response, task-based language teaching, problem-solving, cooperative language 
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learning, etc. for effective classroom pedagogy. Talking about innovation in teaching, 
Bhattarai (2021) states, “recent developments in the field of language teaching and 
learning have modified teaching-learning styles and has made a paradigm shift in 
second language teaching and learning from traditional methods to modern ones” 
(p. 18). Similarly, Bastola (2021) asserts, “there has been a paradigmatic paradigm 
shift in techniques and methodologies” (p. 45). These statements of scholars indicate 
that teaching methods and techniques have undergone significant changes over 
time. In recent years of my teaching career, especially after the achievement of my 
MPhil degree, I have been trying my level best to practice and implement different 
student-centred teaching methods and techniques in my classroom pedagogy. I 
mostly practice group work, pair works, conversations, project work, dialogues, role 
play, task-based, problem-solving, presentation, elicitation, assignments etc. to make 
students engaged in learning.

Based on my experience of being an English language learner for years and 
more than one and half decades experience of teaching English triggered me to study 
the pedagogical practices English teachers use in their classroom teaching because 
in my belief most of the teachers are still not using or not properly using student-
centred classroom pedagogy. Bhandari (2020), in this context states, “Many of the 
teachers teaching English are not using learner centered instruction in the way it 
should have been used” (p. 10). It can be verified by the students who come to join 
the university level after their school level graduation with very poor competence and 
performance in English. I feel that the situation of teaching-learning we had during 
schooling years and earlier years of my teaching, and the situation we have now 
have been changing. Teachers’ roles in the classroom have come into a change from 
‘Doctor-knows- best’ (knowledge provider) and authoritative to facilitator, mentor, 
role model, planner, assessor, guide, etc. (Nunan, 1991). In this changing scenario 
of English language teaching pedagogy, I feel it a pertinent issue to explore how 
secondary-level English teachers narrate their perceptions and experiences on ELT 
pedagogical practices in their classrooms.

ELT Pedagogy: Methods and Techniques

Language teaching is a dynamic field that is constantly evolving with 
innovative pedagogical methods and techniques. The teaching of English as a 
foreign or second language is without exception, therefore, language teachers need 
to stay up to date with the latest teaching trends or methods and techniques in the 
field. Teaching methods and techniques in classroom pedagogy play a crucial role 
in achieving teaching objectives. A method that is implemented in the classroom is 
often regarded as the heart of teaching-learning activities. It is an overall plan for 
the presentation of linguistic items which is procedural (Anthony, 1963). Freeman 
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(2000) says “Language teaching methods are a coherent set of links between actions 
and thoughts in language teaching” (p. 1). Similarly, a method is the practical 
realization of an approach that determines the types of activities, the role of teachers 
and learners, and the kind of materials to be used in the classroom (Harmer, 2007). In 
the same line, Richards and Rodgers (2014) also state, “a method refers to a specific 
instructional design or system based on a particular theory of language and language 
learning, contains detailed specifications of content, roles of teachers and learners, 
and teaching procedures and techniques” (p. 245). These all indicate that the teaching 
method is an overall plan for classroom pedagogy. If we go through the history of 
foreign/second language teaching, several methods for classroom pedagogy emerged 
and were practised in different periods and situations. From Grammar Translation 
Method to Communicative Language Teaching and many other pedagogical 
methods like Community Language Learning, Total Physical Response, Natural 
Approach, Content-based, Text-based instruction, Content and Language Integrated 
Learning, etc. emerged and came into practice (Freeman, 2000). History depicts 
that their demerits opened the door for a new method to emerge one after another. 
Bhattarai (2021) states, “a method which works best in one context may not work 
effectively in another context, a teacher should select methods and techniques that 
are contextual and culture-sensitive” (p. 4). It means the ‘one size fits all’ concept 
cannot apply to language teaching methods. A particular method that emerged in 
a particular period and situation cannot work in all situations. Therefore, teachers 
must select and use teaching methods and techniques based on the situation they are 
teaching. In this context, Richards and Rodger (2014) state, “as the teacher gains 
experience and knowledge, he or she will begin to develop an individual approach or 
personal method of teaching and adds, modifies and adjusts the approach or method 
to the realities of the classroom” (p. 251). Furthermore, following Kumaravadivelu 
(2001), “language pedagogy, to be relevant, must be sensitive to a particular group 
of teachers teaching a particular group of learners pursuing a particular set of goals 
within a particular institutional context embedded in a particular socio-cultural 
milieu” (p. 538). This indicates that the pedagogical methods language teachers 
employ in the classrooms are determined and guided by the socio-cultural context of 
the class.

Since these methods are more prescriptive and impose theories rather 
than freedom and autonomy both for the teachers and learners, they cannot bring 
any qualitative change in language teaching (Bhandari, 2020, p. 10).  Similar to 
this context, Pennycook (1989) asserts, “methods are prescriptions for classroom 
behaviour, and that teachers are encouraged by textbook publishers and academics to 
implement them whether or not the methods are appropriate for a particular context” 
(cited in Freeman & Anderson, 2011, p. xii).  Nowadays, teachers who can practice 
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Communicative Language Teaching perfectly in their classrooms are considered 
successful teachers and those who are more on the Grammar Translation Method are 
considered old-fashioned and unsuccessful. Moreover, pre-service teachers who are 
trained to base their teaching on these methods, especially communicative ones, face 
an overwhelming experience when they start teaching in an actual classroom. They 
come to realize that what has been theorized does not usually reflect reality (Can, 
2009, p. 1). In the same line, Kumaravadivelu (2006) argues, “theorists propose 
methods and teachers practice them and what teachers practice in the classroom 
is different from what is advocated by theorists” (p. 84). In this sense, classroom 
practices are going beyond the prescribed methods. Scrivener (2011) states, “teachers 
generally do not want to take someone else’s prescriptions into class and apply 
them; rather they work out for themselves what is effective in their classrooms” (p. 
33). I feel that different classroom techniques are practised beyond the method’s 
prescription because a method cannot achieve immediate objectives of teaching and 
learning in all situations. So, teachers practice different classroom techniques based 
on their needs and the nature of the class/ topic they are delivering. Such pedagogical 
techniques which are mostly practised in the classrooms are mainly divided into 
two categories: student-centred techniques and teacher-centred techniques. Role 
play, games, dialogue, dramatization, pair work, group work, problem-solving, 
project work, presentation, etc. are student-centred techniques which provide enough 
opportunities for students to participate in learning activities. Whereas question 
answer, drill, memorization, demonstration, explanation, illustration, etc. are teacher-
centred techniques which do have not much concern for learner needs (Bhandari, 
2020, p. 11). From this, it can be said that world practice of foreign/second language 
teaching especially English language teaching is going beyond the constraints 
of methods and seems to be shifting from traditional teacher-centred methods to 
student-focused activities in the classroom. Teachers who employ student-centred 
pedagogical techniques in their classrooms can contribute to the quality improvement 
of language teaching and learning. But many teachers are still applying traditional, 
Grammar Translation methods, teacher-centred techniques and activities like 
question answers, demonstration, drills and dictation (Bashyal, 2018). And I believe 
that experienced teachers may be addressing the needs of the students in their 
classroom pedagogy. 

Methods and Procedures

This is a qualitative study comprising interpretivism as a research paradigm 
and narrative inquiry as a research method. As the qualitative study is to get 
subjective realities, it advocates for the understanding and interpretation of human 
and social reality. Krauss (2005) states that there are multiple realities (i.e. truths, 
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worldviews) constructed by human beings who experience a phenomenon of 
interest. In the context of this study, truths, and worldviews are teachers’ perceptions 
and experiences which are subjective, and knowledge and meanings are acts of 
interpretation. In this study, as a research method, I have employed narrative 
inquiry as Clandinin and Connelly (2000) state, “narrative inquiry captures and 
investigates experiences of human lives that are woven of stories” (p. 211). Similarly, 
Polkinghorne (1995) states that narrative inquiry uses stories to understand the 
meaning of human actions and experiences, the changes and challenges of life 
events and the differences and complexity of peoples’ actions. He further states, 
“Narrative inquiry strives to put events into the stories of experience to locate the 
experience in time and place. It incorporates the feelings, goals, perceptions and 
values of the people whom we want to understand” (cited in Kim, 2012, p. 11). 
In this study, to explore the perceptions and experiences of the use of English 
language teaching pedagogy, I selected four English teachers having more than ten 
years of teaching experience at the same level from four different public schools 
of Kanchanpur districts, Nepal. The reason behind choosing the research site and 
participants is entirely purposeful because of the familiarity and easy access to the 
place and participants. For the collection of data, I used narrative interviews as a 
tool as Kvale and Brinkmann (2009) argue “the world from the subjects’ points 
of view, to unfold the meaning of their experiences, to uncover their lived world 
before scientific explanations” (cited in Barkhaizenet et al., 2014, p. 16). I developed 
interview protocols with open-ended questions, personally met each participant, took 
their consent for audio recording and recorded the interview. I took interviews in 
Nepali language so that it would be easy for them to share their experiences openly. 
I transcribed audio recordings before translating them into English so that the data 
would not go beyond their sharing. I went through transcribed data several times to 
generate clear ideas; developed themes based on their narratives and analyzed them. 
To maintain ethical consideration, I assigned pseudonyms to the participants, and 
followed all ethical standards from beginning to end.

Results and Discussion

Data collected using in-depth interviews with teacher participants were 
analyzed and interpreted under three main themes.

Shift in Classroom Pedagogy

All teacher participants in my study revealed that they had a great 
remembrance of learning English through the Grammar Translation Method in 
their school days which used to be mostly practised for English language teaching 
classroom pedagogy. Howatt (1994) states, “the Grammar Translation Method is 
based on the translation of texts and the study of grammar rules as its main teaching-

128-142



134KMC Journal, Volume 6, Issue 2, August 2024,

learning activities” (p. 132). In response to the question I asked, ‘How did you learn 
English and what methods did your teacher use to employ in classroom pedagogy in 
your school days?’ My research participant Ms. Binita stated,

Classroom pedagogy of English at that time was based on the Grammar 
Translation Method. Teachers used to translate English texts into Nepali, 
they used to write Nepali equivalents of English words on Blackboard, make 
us write answers to questions given in the text and ask us to memorize the 
next day. For example, ‘Where is Kamal’s shop?’ ‘Kamal’s shop is under 
the tree’. I mean to say that it was a rote-type of learning without having any 
knowledge of its application.

This story of Binita demonstrated that English learning environment during her 
schooling was not student-friendly. Her story also indicated that GT method was 
a basis for teaching English in the classroom, and writing and memorizing were 
the primarily focused in the class. Similar to Binita’s experience, another research 
participant Mr. Krishna narrated,

Classroom Teaching at that time was GT method-based and teacher-centred. 
Teachers used to be mostly active, and students used to be mostly inactive/ 
passive in the classroom. It was a one way delivery of messages like someone 
was delivering a speech in front of the class. Using the Grammar translation 
method only teachers used to deliver teaching content in the classrooms. 
But nowadays, it has been quite changed. Sometimes, to make the concept 
clear of particular words only, we translate English words into their Nepali 
meaning or in students’ mother tongue.  

Krishna’s narrative showed that he was taught English with teacher centred methods 
and techniques in the classroom. His narrative revealed that students’ involvement 
in learning activities was very rare at that time. His narrative also revealed that he 
brought change in his teaching style learning from schooling experience. In line with 
the participants sharing, Richard and Rodgers (2014) state “the Grammar translation 
method makes use of bilingual word lists, translation equivalents and memorization 
as techniques for teaching learning activities. The teacher was the main authority 
in the class. Students’ native language was the medium of instruction. There was 
little interaction between teachers and students in the classroom” (p. 6). Similar to 
the statement of Richards and Rodgers, Binita and Krishna, in their school days, 
experienced learning English mostly through the GT Method, but after they entered 
a teaching career, as shared, brought a change in their teaching strategies. In this 
context, Mr. Dinesh explored his experience and narrated, 
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Teaching-learning at that time and now is quite different. I also in the earlier 
years of my teaching career practised the GT Method more in my classroom 
teaching but gradually reduced and started practising student-centred 
techniques. And, nowadays, I mostly create opportunities for my students 
to engage them in different activities like group work, pair work, role play, 
puzzles, conversation, etc. in the classroom and facilitate their learning.

This story of Dinesh showed that he learned teaching from his experience of 
schooling years, and from early career years of his teaching profession. His 
story indicated a perceptual and attitudinal change occurred within him which 
because of his long-term practice and experience in the same field of teaching 
English (Prettyman, 2018). His story further revealed that he provides students the 
opportunities to involve them in learning activities. In a similar context, Ms. Diksha, 
one of the experienced participants mentioned,

I usually make my students engaged in the classroom in different activities. 
When I teach a passage, I generally ask students to read, guess the meaning 
of new/difficult words from the text, write answers on the whiteboard etc. I 
make them participate in conversational activities to teach speaking through 
role play, pair work, group work, games, etc. Similarly, while teaching 
prepositions, I ask them to keep things in different places and ask questions. 
They answer using prepositions like; in, on under, over, by, etc. and learn the 
use of it. I also use quizzes and spelling contest sometimes to enhance their 
vocabulary power.

Dikshya’s narrative clearly demonstrated her utilization of student-centred teaching 
techniques in the classroom. Her narrative also revealed that she has shifted her 
pedagogical strategies from teacher centred-teaching to modern innovative student-
centred teaching. In this way, the narratives of almost all teacher participants 
revealed that they want a shift in classroom pedagogy which they have been 
experiencing and practicing from their years of involvement in teaching-learning 
pedagogy. Student-centred classroom techniques create opportunities for them to 
engage in learning activities and enhance both teachers’ and students’ levels of 
knowledge. Such practising in the class also provides students autonomy for learning 
as Bhattarai (2021) states, “learner autonomy is based on the principle of learner-
centeredness” (p. 18), and the teachers’ role has been changed from knowledge 
provider to facilitator, guide, mentor or advisor. Thus, the traditional way of 
classroom teaching has shifted to a learner mode of learning (Bhandari, 2020).

Challenges in Classroom Pedagogy

Since the students’ basic knowledge of English is too poor, it is very difficult 
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for teachers to implement student-centred teaching techniques in the classroom. In 
this context, Ms. Binita narrated that,

Many students in my class are afraid of speaking English because of their 
poor basic knowledge of English. Some students are very weak in English 
and cannot even write ABCD, cannot write their names in English. ‘How they 
reached to secondary level, I don’t know’. Others also, if I ask any question 
or ask them to take part in any activities they hesitate to speak English 
and just remain silent. I think they have very little exposure to the English 
language because English is taught as a compulsory subject for 45 minutes 
only a day at school. It is not used as a medium of instruction for other 
subjects and language for communication there.

This narrative of Binita showed that students lack exposure to English. It further 
demonstrated that a single period cannot provide them with enough exposure to 
practising English. Her story also revealed that either English language has to be 
made the medium of instruction and language for communication at school or 
students have to be provided with enough English-speaking environments inside and 
outside the school to promote their English language learning. Similarly, in response 
to my question ‘What hampers you to implement student-centred techniques in the 
classroom?’ Ms. Diksha reported, 

In our context, the main challenge is students’ poor base in English. The 
second thing is students’ ‘first language interference’; they always ask for 
translation in their mother tongue. And, other things are also there like the 
school environment, overcrowded classes, fixed seating arrangement in the 
class, lack of techno-friendly classroom management, inaccessibility of 
internet, lack of teacher training, the pressure of completing the course in 
time, etc.

The story of Diksha explored that there are many hardships teachers have to face in 
their classroom teaching besides students’ poor English base, and clearly indicates 
that English teachers in the Nepalese context have been teaching English in under-
resourced conditions which ultimately impedes students’ learning pace. Another 
participant Mr. Krishna also shared a similar problem. He stated,

I want to make my students active in the classroom. I, most of the time, 
provide them opportunities to take part in learning activities like group work 
, pair work, conversation, role-play, presentation, etc. Some take part also but 
the majority of students do not take part. They do not respond using English; 
they very rarely utter English words in their mouth. This is also because of a 
lack of enough practice in English.  
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This story of Krishna displayed that despite providing learning opportunities, 
majority of students do not participate in learning activities. It showed that students 
hardly speak English or answer in English. In addition, his story demonstrated that 
teachers need to motivate the students to increase their participation in learning 
activities because they lack sufficient practice and exposure in English. Regarding 
encountering challenges, almost all teacher participants’ experiences were found 
similar. Their stories revealed that they want to employ student-centred teaching 
methods and techniques in their classroom teaching, but there are several challenges 
they have to cope with. Among them, students’ poor English background is the 
main challenge which particularly hampers students’ active participation in learning 
activities. In this sense, as Bashyal (2018) states, problems like the language level of 
students, the legacy of Grammar-translation and Structural methods, and the lack of 
an English environment in school seem to be impeding students’ learning progress 
(p. 228). 

Perceiving Classroom Pedagogical Methods and Techniques

Nowadays, classroom pedagogy seems to be shifting from traditional 
Grammar-translation and teacher-centred teaching to modern innovative learner-
focused teaching-learning. My research participants narrated that they are not limited 
to any particular method to be practising in their classrooms. Mr. Krishna explored 
his experience of using methods in his class and mentioned,

According to the nature of the teaching topic, I select teaching methods and 
techniques in the classroom. Mostly I use CLT, TPR-like student-centred 
methods. But sometimes, while teaching passages, I use the GT Method also. 
First, I explain the text in English if students do not understand, I translate 
the text into Nepali and English words into Nepali equivalents to make their 
concept clear, because their base in the English language is so poor. I think, 
a single teaching method cannot work in all situations and for all teaching 
topics. So, I use teaching methods and techniques in a mixed way. Techniques 
from CLT, TPR, GT method, direct method, Audio-lingual, etc. can occur in a 
single class.

This narrative of Krishna demonstrated that he is not bound to use a particular 
teaching method. He has the understanding as Bhandari (2020) argues that “no 
method or technique is unique, original and universal and best to all the learners at all 
times as they have their own pros and cons” (p. 13). Similar to the context, Banjadi 
(2020) states, “the need for more efficient practice in ELT has triggered a shift away 
from searching out a perfect one-size-fits-all teaching method towards focusing on 
certain learners in particular backgrounds” (p. 9). These statements also indicate 
that classroom teaching in recent times is not confined to any particular methods. 
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This means, pedagogical methods and techniques are contextually determined. 
Similar like Krishna, Ms. Binita also narrated her experience of using methods and 
techniques in her classroom. She stated,

In my earlier years of teaching, I used to prepare written lesson plans for my 
class teaching and used to employ methods and techniques accordingly. But 
gradually, later, I left it. It was not possible, too. Nowadays, I just mentally 
prepare lessons, and according to the topic and classroom environment/
situation, I use teaching methods and techniques. Determining particular 
method beforehand is not possible because in class we sometimes need to 
use the GT method, the Communicative and sometimes the other. So, it is not 
fixed what method is to be used in today’s class. To tell the truth, sometimes 
we teach without considering what method is being used. We make our 
method according to the needs of the class. But we want to make our class 
student-centred.

The story of Binita evidently demonstrated that though teachers keep knowledge 
of different language teaching methods and techniques, they are not employing 
particular methods at once in a single class. Rather they have been using their ways 
of teaching in the classroom. In this context, Scrivener (2011) states, “Teachers, 
over the years of their teaching experience, slowly build a personal methodology of 
their own, constructed from their selection of what they consider to be the best and 
most appropriate of what they have learned about” (p. 33). Her story also indicated 
that teachers want to address learner needs in their classrooms even by making 
their self-constructed methods and techniques. So, classroom pedagogy as teachers’ 
perception showed, is not limited to prescribed methodological barriers. They were 
found practising what Waters (2016) proposes as “A re-invention innovation strategy 
which suggests a more compatible, ‘blended’ form of pedagogy” (p. 2). A very 
positive thing is that language teachers were found to be learner-friendly in Nepalese 
secondary English classrooms. Regarding the use of pedagogical methods and 
techniques in the classroom, Ms. Diksha narrated,

I prefer to use student-centred teaching methods and techniques but the 
classroom situation and students’ level of English do not support me. 
I generally attempt to use CLT and other learner-centred methods and 
techniques like pair work, group work, project work, role play, games, 
problem-solving, presentation, etc. in my classroom but sometimes classroom 
situation makes me compelled to use the GT Method. I think, a particular 
method does not fit in all teaching contexts. So, according to the need, I use 
GT Method, CLT, TPR, Content-based, task-based, problem-solving etc. and 
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mostly I use methods and techniques in a way that facilitates my students’ 
learning because I keep students’ learning in the centre.

This narrative of Diksha pointed out that there are many hindrances to practising 
student-centred methods and techniques in classroom teaching. Her narrative also 
indicated that Nepalese English teachers keep knowledge of both teacher-centred and 
student-centred teaching methods and techniques and mostly prefer to implement 
student-centred methods and techniques going beyond the restrictions of prescribed 
methods. In response to my question, ‘How do you come to decide on pedagogical 
methods and techniques for your classroom teaching?’ Mr. Dinesh reported,

Mainly, we decide on pedagogical methods and techniques for classroom 
teaching based on the topic we are going to teach. Next, we need to consider 
the classroom situation, and most importantly we need to keep in mind 
the students’ level of English. And, when I speak English only in class, 
most students understand nothing. To make them understand, I need to use 
translation. Most of the texts are given in foreign contexts which are very 
difficult to understand for our students. But, when I teach speaking, language 
functions and other communicative types of topics, I use different learner-
centred methods and techniques and engage students in learning activities.

This narrative of Dinesh clearly showed that classroom atmosphere and students’ 
proficiency in English influence the selection of pedagogical approaches and 
strategies. His narrative explored that in Nepalese secondary English classrooms, it 
is not an easy task to implement learner-centred methods and techniques. It further 
revealed that teachers need to adjust their teaching as the situation demands of ‘how 
to teach’ and what pedagogical methods and techniques to be employed. His story 
also showed that teachers utilize methods and techniques according to the need in 
the class to get students comprehend. In this sense, regarding employing pedagogical 
methods and techniques, aforementioned findings demonstrated as Richards and 
Rodgers (2014) mention, “as the teacher gains experience and knowledge, he or she 
will begin to develop an individual approach or personal method of teaching  and 
adds, modifies and adjusts the approach or method to the realities of the classroom” 
(p. 251). My teacher participants were found to be adapting their pedagogical 
methods and techniques in their classrooms. Their shared stories, in this way, 
revealed to some extent the reality of what teachers perceive and how they practice 
the pedagogical methods and techniques in their classroom teaching. Their stories 
also displayed a positive movement that English language teaching pedagogy 
in Nepalese classrooms is shifting from traditional trends of teaching to modern 
innovative ways of teaching-learning. 
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Conclusion

This study explored the perception and experiences of secondary-level 
English teachers towards the use of ELT pedagogy they are employing in their 
classroom teaching. It also attempted to find out the challenges they face while 
implementing student-centred classroom pedagogy. The study revealed that 
English language teachers are shifting their classroom pedagogy from traditional 
teacher-centred approaches to modern innovative learner-centred approaches. The 
study further revealed that teachers keep knowledge of both teacher and student-
centred methods like; Grammar translation, Direct, Audio lingual, Communicative 
Language Teaching, Task-based, Total Physical Response, Situational teaching, 
problem-solving, etc. Similarly, they know classroom teaching techniques like; 
group work, pair works, role play, games, project work, presentation, etc. Despite 
the huge list, as the study revealed, teachers were found flexible in the selection of 
classroom teaching methodology. They seem versatile to work out in their ways 
choosing techniques from the range of methods which Scrivener (2011) calls 
“a collage methodology’ or ‘principled eclecticism” (p. 33). They believe that a 
particular prescribed method cannot be applicable in all the situations because of its 
limitations. The study also explored teachers’ positive perceptions towards the use of 
student-centred methods and techniques in their classroom pedagogy despite many 
challenges like; students’ poor base in English, their L1 interference, overcrowded 
classes, etc. They also believe that student-centred classroom pedagogy provides 
maximum learning opportunities to the students.

Since the world practice of English language teaching has been shifting its 
focus to innovative, more communicative and learner-friendly teaching, Nepalese 
secondary English teachers also have been adapting their teaching accordingly. As 
the study revealed students’ level of English is the main challenge of ELT classrooms 
in the Nepalese context, teachers are mainly suggested to create more learning 
opportunities and environments inside and outside the classroom. Students need 
to be motivated and encouraged for their active participation in learning activities. 
Students’ maximum time engagement in ELT-based learning activities provides them 
with more exposure to English and enhances their learning. This is a small-scale 
research study limited to four secondary-level English teachers from public schools 
in the Kanchanpur district of Nepal; therefore, the findings may not be applicable 
in all situations throughout the country. The study only used interview protocols 
with open-ended questions for the collection of data. The findings could have been 
different if verified with class observation. However, the study can be useful for 
teachers teaching English at the secondary level. It can equally be useful for further 
research in the concerned area. 
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Abstract

Mary Shelley’s Frankenstein explores on the complexities of body politics and societal norms through 
the narrative of Victor Frankenstein and his creation, the monster. This research paper analyzes the 
novel through the lens of rejection, Otherness and the societal constructs of beauty and acceptance. The 
research investigates on the intricate intersections of various discourses in shaping the notion of “black 
body” throughout the nineteenth and twentieth centuries. Furthermore, it highlights on how Shelley’s 
portrayal of the hideous and marginalized body of the monster in her text aligns with the ideological 
constructions of black bodies. The monster, with his physical deformities and alien appearance, serves 
as a powerful symbol of the Other, highlighting society’s tendency to fear and ostracize those who are 
different. Drawing on Julia Kristeva’s concept of “the abject,” Michel Foucault’s notion of “biopower,” 
and Freud’s idea of “uncanny,” this paper searches how Shelly’s text reflects broader cultural anxieties 
and critiques societal norms. Through a detailed analysis of textual evidences, including direct quotes 
from the novel, this paper examines the implications of the monster’s rejection to socio-cultural norms 
and the societal forces that shape his identity. The paper concludes that exclusion of Frankenstein’s 
creation from the society directly stems from the societal constructs and responses towards bodies. 
Perception of bodies reflects more about the culture observing them than bodies themselves. In its 
essence, Frankenstein stands as a poignant narrative about the dangers of marginalization and the 
importance of empathy and acceptance in a diverse society. This paper underscores the critical need to 
understand how societal constructs shape perceptions of marginalized bodies, paving the way for future 
research to explore these dynamics in contemporary contexts and to develop strategies for fostering 
greater inclusion and acceptance. 
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Introduction

Mary Shelley’s Frankenstein is a seminal work in the Gothic literary 
tradition, exploring themes of creation, identity and societal norms. At the center 
of Shelly’s text is a grotesque creation, the monster, who is brought to life by the 
scientist Victor Frankenstein. The monster’s physical appearance, particularly his 
yellow skin, sets him apart from society and leads to his alienation and eventual 
descent into violence. This research article aims to dissect the body politics at play 
in Shelley’s text, focusing on how the monster’s appearance shapes the narrative and 
reflects broader cultural anxieties.

The portrayal of the monster’s physical appearance in Frankenstein raises 
significant questions about the nature of identity and the influence of societal 
constructs upon it. It shows that the society plays an important role in determining 
an individual’s identity. The monster’s grotesque body becomes a symbol of the 
Other, representing society’s fear of the unknown and the unfamiliar. This raises the 
question of how societal norms and prejudices influence the perception of physical 
appearance and the treatment of those who do not conform to these norms. The 
problem statement of this research lies in understanding the complex implications 
of the monster’s alienation and de-familiarization from society due to his grotesque 
physical appearance. It seeks to explore the multifaceted societal rejection faced by 
individuals who do not fit into the accepted norms of physical beauty. This rejection 
not only marginalizes them but also profoundly shapes their identity and behavior. 
By delving into these dynamics, the study aims to uncover how societal constructs 
of beauty and normalcy contribute to the stigmatization and dehumanization of 
those who are perceived as different, ultimately influencing their self-perception and 
interactions with the world.

This research paper seeks to address several key questions regarding the 
portrayal of the monster’s physical appearance in Shelley’s text. Firstly, how does 
the monster’s appearance reflect broader cultural anxieties and societal norms of 
the time? Secondly, what role does societal rejection play in the monster’s descent 
into violence and alienation? Thirdly, how does Shelley use the monster’s physical 
appearance to critique societal norms and prejudices, particularly regarding physical 
beauty? Fourthly, in what ways does the monster’s alienation from society highlights 
the theme of Otherness in the text? Lastly, how does the depiction of the monster’s 
body politics in Frankenstein resonate with contemporary issues of identity, 
acceptance, and the treatment of those who do not conform to societal standards of 
appearance? These questions aim to comprehensively explore the intersection of 
body politics, societal norms, and identity formation in Shelley’s work, providing a 
robust framework for analyzing the broader implications of the monster’s portrayal.
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To address the research objectives and questions, this paper draws upon 
various theoretical insights from different scholars and fields. One theoretical 
framework is the concept of the “abject” proposed by Julia Kristeva. Kristeva 
suggests that the abject is that which is rejected by society, considered impure or 
taboo, and therefore must be cast out to maintain social order. The abject involves a 
reaction to a threatened breakdown in meaning caused by the loss of the distinction 
between subject and object or self and other. In Frankenstein, the monster’s 
physical appearance can be seen as an abject figure, representing a collapse of 
these distinctions and leading to his alienation and marginalization from society. 
Kristeva’s concept is useful to analyze how societal norms and prejudices contribute 
to representing the monster as the Other. Another relevant theoretical perspective 
is Michel Foucault’s concept of “biopower.” Foucault argues that modern societies 
regulate and control bodies through various mechanisms, including norms of 
appearance and behavior. In Frankenstein, Victor Frankenstein’s effort to create the 
grotesque body of the monster can be observed as an exercise of biopower, as he 
seeks to control and manipulate life itself. This perspective allows the researcher 
to explore the power dynamics at play in the novel and how they contribute to the 
monster’s alienation.

	 Additionally, the concept of the “uncanny” proposed by Sigmund Freud is 
applied to provide insight into the monster’s effect on society. The uncanny refers to 
something that is familiar yet unfamiliar, creating a sense of unease. The monster’s 
appearance, with its human-like features but grotesque form, embodies the uncanny, 
leading to fear and rejection from those around him. This concept, in this paper, 
helps to analyze the psychological impact of the monster’s presence on the characters 
in the novel. Furthermore, the concept of “monstrosity” has been used to show the 
monster as an embodiment of societal apprehensions and anxieties. Monstrosity is 
often used in literature to represent the Other, highlighting how society constructs 
and enforces norms of acceptability. By examining the monster’s monstrosity in 
Frankenstein, the research explores and analyzes how societal norms of beauty and 
normalcy are reinforced and challenged in the text. 

Literature Review

	 Mary Shelley’s Frankenstein has been extensively studied by scholars, 
particularly concerning its exploration of themes like the monstrous, the Other, and 
societal norms. Critics have interpreted the novel as a reflection of societal fears 
and anxieties, with the monster symbolizing the rejected and marginalized Other. 
In the mid-1970s, feminist critics such as Moers (1976) and Gilbert and Gubar 
(1979) initiated a significant reappraisal of the text, emphasizing Shelley’s critique 
of traditional gender hierarchy and maternal power structures. Moers examines the 
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portrayal of female characters and their roles in shaping the narrative, while Gilbert 
and Gubar focus on the novel’s gothic elements and its implications for feminist 
literary theory. Moreover, scholars like Mellor (1998) and Halberstam (1995) have 
contributed to understanding Frankenstein’s critique of societal norms and its 
intersection with issues of gender, sexuality, and race. Mellor’s analysis explores 
the theme of monstrosity as a metaphor for societal anxieties surrounding gender 
roles and scientific experimentation, highlighting Shelley’s challenge to patriarchal 
authority. Halberstam explores the novel’s portrayal of gender ambiguity and non-
conformity, arguing that Frankenstein’s monster disrupts traditional binaries of male 
and female, challenging normative ideas of identity and embodiment.

Mellor and Halberstam’s analyses, while insightful, also raise questions about 
how contemporary issues of identity, power, and societal acceptance are relevant to 
current debates on body politics and cultural anxieties. Mellor’s focus on monstrosity 
and Halberstam’s examination of gender ambiguity are particularly pertinent to 
understanding the broader implications of Shelley’s narrative and its enduring 
relevance in literary discourse. Reflecting on their perspectives, this research 
aims to further explore how Shelley’s critique in Frankenstein resonates with the 
aforementioned issues, particularly through the lens of body politics and cultural 
anxieties. This paper also seeks to deepen the understanding of how Shelley’s novel 
continues to provoke discussions about the construction of identity and the treatment 
of marginalized individuals in society.

Some Marxist critics have examined the monster’s Otherness through the lens 
of class conflict and economic estrangement, acknowledging his societal position 
(Mellor, 1976). However, the complexity of the monster’s Otherness cannot be 
fully understood through a purely Marxist lens. In this interdisciplinary approach to 
Shelley’s text, the paper aims to consider feminist and Marxist insights alongside 
issues of race, representation, subjectivity, and Otherness. While acknowledging the 
importance of feminist and Marxist theories, this paper argues that the monster’s 
status as an outsider primarily stems from his physicality, firmly situating him within 
the racial hierarchy of the early nineteenth century. Malchow (1993) has explored the 
racial dimensions of the monster’s Otherness, there remains a gap in understanding 
the political construction of the black body’s discourse during this time. Expanding 
on Malchow’s research, this paper aims to explore the politics surrounding the 
monster’s grotesque and marginalized body within the Shelley’s text. Smith (1995) 
explores the monster’s portrayal as a representation of the unknown and unfamiliar, 
highlighting society’s tendency to fear and reject what it does not understand. 
This interpretation aligns with the idea of the abject forwarded by Kristeva, where 
the monster’s physical appearance is deemed impure and taboo, leading to his 
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alienation (Kristeva, 1982). Gigante (2000) highlights on the essence of ugliness, 
characterizing it as that which “not only evokes disgust but persistently insists upon 
its presence” (p. 577). She examines ugliness as a deeply embodied and interpersonal 
phenomenon, implicating both the observer and the observed in its experience.

Contrary to conventional interpretations, Gigante contends that the creature is 
not deformed but inherently ugly, highlighting the distinction between deformity and 
ugliness. She suggests that “ugliness possesses a transformative power, threatening to 
disrupt and disorient its subject as an alien entity within the societal system” (p. 583). 
While Gigante’s exploration of beauty and ugliness offers a nuanced understanding 
of encountering unattractive bodies, this research extends by probing into the 
societal and cultural ramifications of the monster’s alienation from dominant social 
structures. The research posits that the creature’s identity is not solely defined by its 
physical appearance but is shaped by the societal norms and prejudices from which it 
is excluded.

The racial undertones in Frankenstein have also been a point of interest 
for scholars. Baldick (1987) discusses the implications of the monster’s yellow 
skin, suggesting that it can be read as a commentary on race and identity. This 
interpretation is supported by Mellor (1976), who argues that the monster’s body 
symbolizes society’s anxieties about scientific knowledge and the consequences of 
overstepping natural boundaries. This aligns with Foucault’s concept of “biopower,” 
where bodies are regulated and controlled by societal norms (Foucault, 1978). Mellor 
(1976) further suggests that the monster’s alienation from society reflects the theme 
of isolation and the human need for acceptance. This interpretation resonates with 
Freud’s concept of the “uncanny,” where the familiar becomes unfamiliar and causes 
unease (Freud, 1919). The monster’s rejection by Victor Frankenstein, his creator, 
also highlights the theme of abandonment and the consequences of playing god.

	 Previous studies on Frankenstein has provided valuable insights into its 
themes and characters, particularly in relation to the portrayal of the monster. 
Scholars have extensively examined the monster’s physical appearance and its 
societal implications, emphasizing its grotesque nature and the societal rejection it 
faces. However, existing literature predominantly focuses on these aspects, leaving 
a notable gap in exploring deeper dimensions of the monster’s identity. Specifically, 
there is a need to explore dimensions of monster’s identity beyond its physicality, 
such as the emotional and psychological experiences of alienation and neglect that 
the monster undergoes. This gap highlights the necessity to further investigate how 
Shelley’s depiction of the monster’s marginalized existence challenges societal 
norms and prompts reflections on broader issues of identity construction and societal 
acceptance. Thus, this paper aims to unveil the body politics in Frankenstein by 
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critically examining the representation of the grotesque, alienated, and neglected 
monster in the text, exploring its multifaceted implications for understanding cultural 
apprehensions and societal norms.

Methods and Procedures

	 This research employs a qualitative approach to analyze Shelley’s text and 
explore the themes of body politics, societal norms, cultural complexities and the 
alienation of the monster in the text. The primary method of data collection is textual 
analysis of Frankenstein, utilizing thematic coding to systematically categorize 
textual passages. This involves a close reading of the novel to identify passages that 
discuss the monster’s physical appearance, his interactions with society, and the 
themes of alienation and Otherness. Secondary sources such as literary critiques, 
scholarly articles, and theoretical works provide context and support for the 
analysis, framing the discussion within relevant theoretical frameworks such as Julia 
Kristeva’s concept of the abject, Michel Foucault’s theory of “biopower,” Freud’s 
idea of the “uncanny,” and the concept of “monstrosity” in literary theory.

	 The data analysis process includes coding and categorizing textual passages 
according to key themes and concepts identified during the thematic analysis. This 
approach ensures a systematic and organized exploration of how Frankenstein’s 
physical appearance symbolizes body politics, cultural anxieties, and societal norms 
in the text. Patterns and connections between these themes are then identified to 
develop a comprehensive understanding of the novel’s portrayal of the monster and 
its broader implications.

Results and Discussion

The analysis of Shelley’s Frankenstein reveals a complex interplay of 
themes and symbols that reflect broader cultural anxieties. The monster’s physical 
appearance, particularly his yellow skin, serves as a focal point for exploring these 
themes and their implications for identity, acceptance, and the Other. One of the 
central themes that emerges from the text is the notion of the Other, represented by 
the monster. From the moment of his creation, the monster is rejected by society, 
including his creator Victor Frankenstein. This rejection is evident in the monster’s 
own words, as he laments, “Was I, then, a monster, a blot upon the earth, from which 
all men fled and whom all men disowned?” (Shelley, 1818, p. 105). This sense of 
alienation and Otherness is further emphasized by the monster’s physical appearance, 
which sets him apart from the rest of humanity.

Julia Kristeva’s concept of the abject provides a useful framework to 
analyze the monster’s Otherness. According to Kristeva, the abject is that which is 
considered impure or taboo, leading to its exclusion from society (Kristeva, 1982). 
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In Frankenstein, the monster’s physical deformities, including his yellow skin and 
grotesque features, render him abject in the eyes of society. The monster utters, “I, 
the miserable and the abandoned, am an abortion, to be spurned at, and kicked, and 
trampled on” (Shelley, 1818, p. 145). This is exemplified in the reactions of those 
who encounter him, such as when “Felix, Safie, and Agatha react with horror and 
disgust at the sight of him” (Shelley, 1818, p.126). This reaction highlights society’s 
fear of the Other and its tendency to reject what it deems as different or abnormal.

The sense of rejection is highlighted in Frankenstein’s initial reaction to his 
creation, where he describes selecting the monster’s features as beautiful but later 
recoils in horror at the sight of his completed creation, indicating society’s influence 
on his perception of beauty (Shelley, 1818). The monster’s physical deformities, 
including his yellow skin and grotesque features, render him abject in the eyes of 
society, as exemplified by the reactions of those who encounter him (Shelley, 1818). 
The rejection and fear of the Other is highlighted by the monster’s own questioning 
of his humanity, “I am alone and miserable; man will not associate with me; but 
one as deformed and horrible as myself would not deny herself to me” (Shelley, 
1818, p.145) suggesting that society’s rejection has deeply affected his sense of self. 
Additionally, the monster’s Otherness is emphasized by its exclusion from society. 
As Shelley writes, “The being finished, Frankenstein, placed his creation under a care 
of a mountain” (Shelley, 1818, p.55). This shows that the monster’s grotesque giant 
body is something that is unacceptable for the society.

	 Furthermore, Michel Foucault’s concept of biopower provides insight into the 
power dynamics at play in the novel. Foucault argues that modern societies regulate 
and control bodies through various mechanisms, including norms of appearance and 
behavior (Foucault, 1978). Victor Frankenstein’s monster can be interpreted as an 
exercise of biopower, as he seeks to control and manipulate life itself. This control 
over the monster’s body reflects society’s desire to maintain order and uphold norms 
of acceptability. This theme is evident when Victor describes his obsessive efforts 
to create life as, “A new species would bless me as its creator and source; many 
happy and excellent natures would owe their being to me. No father could claim the 
gratitude of his child so completely as I should deserve theirs” (Shelley, 1818/2003, 
p.38). Victor’s desire to control life and impose his own norms onto his creation 
underscores the biopower he exerts.

	 The theme of the uncanny, as described by Sigmund Freud, is also evident 
in the novel’s depiction of the monster. Freud defines the uncanny as something that 
is familiar yet unfamiliar, causing a sense of unease (Freud, 1919). The monster’s 
human-like features, such as his ability to speak and reason, combined with his 
grotesque appearance, embody this concept of the uncanny. The duality of familiarity 
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and strangeness is highlighted through the creature’s own words: “I expected this 
reception...All men hate the wretched; how, then, must I be hated, who am miserable 
beyond all living things! Yet you, my creator, detest and spurn me, thy creature, 
to whom thou art bound by ties only dissoluble by the annihilation of one of us” 
(Shelley, 1818/2003, p.93). The creature’s articulate speech and reasoning contrast 
starkly with his hideous appearance, evoking both familiarity and strangeness, which 
leads to fear and rejection from those around him. Victor’s reaction upon first seeing 
his creation also underscores this concept of the uncanny: “I started from my sleep 
with horror; a cold dew covered my forehead, my teeth chattered, and every limb 
became convulsed...His jaws opened, and he muttered some inarticulate sounds, 
while a grin wrinkled his cheeks” (Shelley, 1818/2003, pp. 60-61). The creature’s 
partially human yet grotesque form elicits a profound sense of unease, highlighting 
the psychological impact of his presence in society.

Shelley’s Frankenstein through body politics reveals some themes that reflect 
cultural anxieties. The monster’s physical appearance, as a symbol of the Other, 
serves as a focal point for exploring these themes and their implications for identity, 
acceptance, and the construction of normalcy within society. In Frankenstein the 
monster’s physical appearance is a source of horror and revulsion for those who 
encounter him. Shelley describes the monster as having “yellow skin scarcely 
covered the work of muscles and arteries beneath; his hair was of a lustrous black, 
and flowing; his teeth of a pearly whiteness” (Shelley, 1818, p.59). This description 
emphasizes the grotesque nature of the monster’s appearance, highlighting society’s 
fear of the Other and its tendency to reject what it deems as different or abnormal.

The monster himself is acutely aware of his own Otherness and laments his 
rejection by society. He questions his own humanity, “Was I then a monster, a blot 
upon the earth from which all men fled and whom all men disowned?” (Shelley, 
1818, p.105). This sense of alienation and Otherness is a central theme in the novel, 
reflecting broader cultural anxieties about identity and acceptance. The rejection of 
the monster by society also reflects Michel Foucault’s concept of biopower, whereby 
modern societies regulate and control bodies through various mechanisms. “I am 
alone and miserable; man will not associate with me; but one as deformed and 
horrible as myself would not deny herself to me” (Shelley, 1818, p. 145). This quest 
ultimately ends in tragedy, as the monster’s attempts to befriend the family are met 
with fear and violence, further reinforcing his Otherness and alienation. 

	 In Frankenstein the disruption of social categorization by ugliness is 
prominently depicted through the creature’s ostracized existence. The creature’s 
repulsive physical form renders him incapable of fitting into any recognized social 
category, a realization he confronts after facing rejection from numerous characters. 
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This rejection not only shows the implications of bodies and social classifications 
but also highlights the socially constructed nature of all bodies, as noted by Siebers 
(2001) as he asserts that “the body provides insight into the fact that all bodies are 
socially constructed and these social attitudes and institutions determine far greater 
than biological fact the representation of the body’s reality” (p. 737). The creature’s 
inability to conform to conventional standards of beauty or sublimity denies him 
access to these coveted categories, that is why, he is alienated and excluded from 
the society. To gain acceptance, the creature must elicit feelings associated with the 
beautiful or sublime. This theme is evident in Victor Frankenstein’s reaction upon 
first seeing his creation:

	 Unable to endure the aspect of the being I had created, I rushed out of the 
room, and continued a long time traversing my bedchamber, unable to compose my 
mind to sleep. At length lassitude succeeded to the tumult I had before endured; and I 	
threw myself on the bed in my clothes, endeavouring to seek a few moments of 	
forgetfulness. But it was in vain... I took refuge in the courtyard belonging to the 	
house which I inhabited; where I remained during the rest of the night, walking up 	
and down in the greatest agitation, listening 	attentively, catching and fearing each 	
sound as if it were to announce the approach of the demoniacal corpse to which I had 	
so miserably given life. (Shelley, 1818, pp. 60-61)

This evidence highlights Victor’s immediate horror and rejection of the creature, 
solely based on his appearance, reinforcing the idea that societal standards of 
beauty and sublimity marginalize those who do not meet these aesthetic norms. 
The creature’s existence, therefore, poses a significant threat to these established 
categories, reflecting the novel’s deeper exploration of the conflict between societal 
expectations and individual identity.

	 Societal classifications sharply delineate between the beautiful and the 
sublime while simultaneously marginalizing the ugly in Frankenstein. The creature, 
a unique embodiment of this dichotomy, defies easy categorization, rendering him 
inherently unclassifiable within these societal constructs. His grotesque appearance 
challenges conventional beauty standards upheld by society, which Edmund Burke 
defines as “qualities that inspire love or similar passions” (Burke, 1844, p.112). The 
rejection the creature faces is deeply rooted in these societal norms, exemplified 
by characters like Caroline and Elizabeth, whose beauty is not only admired but 
also influences their social acceptance and status within the narrative (Shelley, 
1818). According to Edmund Burke’s aesthetics, beauty encompasses qualities that 
evoke positive emotions such as love or admiration (Burke, 1844). In Shelley’s 
portrayal, characters like Caroline, Victor’s mother, epitomize this ideal, with her 
beauty symbolizing not just physical attractiveness but also moral virtue. Victor’s 
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descriptions of Elizabeth further emphasize this societal valuation, associating her 
physical beauty with virtues like benevolence and angelic qualities. For instance, 
Victor describes Elizabeth as having “the soft and benevolent mind of the dove” and 
“the celestial smiles of the angel” (Shelley, 1818, p. 35). In contrast, the creature’s 
appearance, described with terms like “dull yellow eye” and “straight black lips,” 
stands in stark contrast to these ideals (Shelley, 1818, p.35). His inability to conform 
to these beauty standards highlights the arbitrariness and superficiality inherent in 
societal judgments based on physical appearance.

Through her characters including the monster in the text, Shelley “defends, 
and yet skeptically attacks, domestic and social tranquility” (Bowerbank, p. 419). 
The portrayal of beauty and domesticity underscores the significance of the social 
order established by prevailing categories. Characters like Caroline, Elizabeth, 
and Justine epitomize the delicate beauty and beloved status associated with 
these categories. Caroline, representing the epitome of bourgeois beauty, stands 
in stark contrast to the creature’s grotesque features, described as having a “dun 
white sockets,” and “straight black lips” (Shelley, 1818, p. 35). While Caroline is 
admired for her beauty by various observers, the creature also perceives her as the 
embodiment of idealized femininity. Upon encountering a portrait of Caroline in the 
possession of young William Frankenstein, the creature juxtaposes Caroline’s beauty 
with his own ugliness: 

As I fixed my eyes on the child, I saw something glittering on his breast. I 
took it; it was a portrait of a most lovely woman. In spite of my malignity, 
it softened and attracted me. For a few moments I gazed with delight on 
her dark eyes, fringed by deep lashes, and her lovely lips; but presently 
my rage returned; I remembered that I was forever deprived of the delights 
that such beautiful creatures could bestow and that she whose resemblance 
I contemplated would, in regarding me, have changed that air of divine 
benignity to one or expressive of disgust and affright. (Shelley, 1818, p.100)

The portrayal of Caroline as having “dark eyes,” “deep lashes,” and “lovely 
lips” encapsulates the conventional ideal of feminine beauty. Victor’s monster 
encountering such beauty elicits a complex mix of emotions, ranging from dismay to 
fleeting comfort, as it serves as a stark reminder of his own ugliness. He recognizes 
the allure of beauty and momentarily believes he could attain it. However, he soon 
realizes the impossibility of ever possessing it himself. Moreover, the creature 
understands that he will never evoke the same emotions in others that beauty does. 
This recognition of his exclusion from the pleasures associated with beauty is evident 
in his lament: “I was forever deprived of the delights that such beautiful creatures 
could bestow” (Shelley, 1818, p.100). Thus, the creature’s unique position as an ugly, 
impoverished, and neglected being is accentuated by his inability to receive affection 
from those deemed beautiful.
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Though the monster is excluded from the society and he is not considered 
beautiful, one might consider classifying him under the category of the sublime. 
Edmund Burke (1844) links various attributes with objects that elicit feelings of 
sublimity, such as vastness, ruggedness, and grandeur, among others. However, the 
qualification for sublimity also hinges on perceiving an object with horror without 
experiencing physical threat or intense pain. According to Burke, the sublime 
embodies a state between indifference and utter anguish. Yet, the creature cannot be 
categorized as sublime because he does not embody or evoke traditional sublime 
qualities. While he possesses traits like malevolence, vastness, and ruggedness 
(Shelley, 1818), these characteristics do not warrant a classification as sublime. 
The monster’s treatment throughout the novel contradicts the notion of him being 
perceived as tolerable or admirable in a sublime sense. 

Burke also emphasizes the perception of objects, whether they evoke beauty 
or sublimity, and the physiological effects they produce. According to Burke, 
“whatever is fitted in any sort to excite the ideas of pain and danger; that is to say, 
whatever is in any sort terrible, or is conversant about terrible objects, or operates in 
a manner analogous to terror, is a source of the sublime” (1844, p.51). The monster 
being unable to evoke feelings of beauty or sublimity results in the pain and danger 
he provokes. Although Burke describes the sublime as a “delightful horror” that 
brings reverence, the monster incites disgust. Despite his potential to evoke these 
passions, the creature is met with extreme repulsion from everyone. This reinforces 
his inherent ugliness. Burke further maintains that the sublime requires the “greatness 
of dimension” (p.73), distinguishing it from beauty (p. 91). The creature, though only 
vast in height, accepts that he is ugly and expresses it as, “My person was hideous 
and my stature gigantic: what did this mean? Who was I? What was I? Whence 
did I come? What was my destination? These questions continually recurred, but I 
was unable to solve them” (Shelley, p. 89). Despite possessing physical attributes 
that might typically evoke a sense of the sublime, the creature is instead met with 
hostility. Social constructions dictate that the beautiful are conventionally well-
formed and aesthetically pleasing, while sublime objects are often viewed with a 
sense of tension. The perception of a body determines its classification within social 
constructs.

	 Thus, examining Frankenstein through the prism of body politics and societal 
norms unravels a rich tapestry of interconnected themes and symbols resonating 
with broader cultural concerns. Victor Frankenstein’s creature’s status as an outsider 
underscores themes of alienation and societal rejection, reflecting how societal norms 
and power dynamics influence acceptance and exclusion. The exploration of societal 
standards of beauty and ugliness, and their impact on individual worth, reveals the 
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complex interplay between appearance and societal acceptance, highlighting the 
rigid classifications that marginalize the different. Victor Frankenstein’s pursuit of 
scientific knowledge and power brings to light themes of ambition, responsibility, 
and the consequences of unchecked hubris, with his actions perpetuating societal 
classifications and reinforcing power hierarchies. The creature’s struggle to define 
his own identity and self-perception in the face of societal rejection raises critical 
questions about the impact of external judgment on self-worth and identity. By 
examining these themes, intricately woven together, Shelley’s text offers a profound 
exploration of human nature, societal dynamics, and the quest for belonging in a 
world defined by rigid classifications and expectations. This analysis underscores the 
importance of understanding the ethical dimensions of scientific endeavor and the 
social responsibilities that come with it, making Frankenstein a timeless reflection on 
societal values and power structures.

Conclusion

	 Mary Shelley’s Frankenstein presents a profound exploration of body 
politics and societal norms through the character of the monster, illuminating 
themes of rejection, Otherness, and the implications of societal standards of beauty 
and acceptance. Throughout the novel, the creature’s existence challenges societal 
constructs and responses toward bodies perceived as different or unconventional, 
critiquing the rigid categorizations imposed by society that perpetuate exclusion and 
marginalization based on physical appearance. The harsh judgment the creature faces 
underscores society’s fixation on conventional standards of beauty and sublimity, 
revealing inherent biases and fears rather than intrinsic qualities of the bodies 
themselves. Shelley’s narrative serves as a poignant reflection of society’s flawed 
perceptions and the consequences of such categorizations.

	 By examining the consequences of societal judgments and the quest for 
power over life, Shelley’s work provokes thought and reflection on the complexities 
of human nature and societal dynamics. The novel explores the concept of biopower 
through Victor Frankenstein’s ambitious pursuits, reflecting society’s desire to 
control and manipulate life itself. Victor’s scientific experimentation and creation 
of the monster symbolize ethical dilemmas surrounding scientific innovation 
and the boundaries of human knowledge. Shelley prompts readers to consider 
the ethical implications of unchecked scientific progress on individual identity 
and societal values. This paper opens up possibilities for further research into 
intersections of aesthetics, identity politics, and biopolitics in literature. Future 
studies could explore Shelley’s critique of societal norms in Frankenstein and its 
relevance to contemporary debates on beauty standards, discrimination, and ethical 
responsibilities in scientific advancements.
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Abstract

This paper examines various aspects of the life of protagonist Agu and other child soldiers evolved in 
the war in Uzodinma Iweala’s novel, Beasts of No Nation. The concern of this paper is to explore the 
after-effects of West African Freedom War on the life of children from the perspective of child soldiers. 
The effects of trauma on the ruined life of child soldiers in their post war life formulate their social 
status regarding future generation too. The question of child right during guerilla war in unnamed West 
African country is the major concern of the novel including other factors those have serious impact upon 
the lives of the people living in West Africa. The research tool used for research is traumatic effects for 
the development of psychology in life of people with reference to Cathy Caruth, Van der Kolk and Ruth 
Leys. The research methodology used for analysis is library research textual analysis. The major finding 
is that the study of the discourse of traumatic effects of child rights violations that Iweala builds up in 
Beasts of No Nation with the psychological nuances creating mental disorder in the life of child soldiers. 
It tries to do so through a spotlight on how the novel presents trauma as post-war life experience of 
children where the traumatic experience distorts life of children.

Keywords: Childhood Trauma, memory, psychological Trauma, poverty, war 

Introductioin

The main concern of trauma is the recurrence of an unexpected event that 
hinders proper learning or development in those who experience it. Even though the 
victim does not fully comprehend or experience the event at the time, it continuously 
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resurfaces in the form of nightmares, recurrent delirium, and fragmented memories. 
Caruth (1995) finds the trauma as “the individual is possessed by traumatic events 
and its belated repetitions resist being integrated into their consciousness” (pp. 4-5). 
This is what the pure human experience can be felt in any stage or time. People 
not only feel it repetitively, but also have some integrated notions haunting their 
consciousness Beasts of No Nation telling the story of Agu, a young boy from an 
unnamed country in West Africa, who has been involved forcefully into warfare. As 
war appears in his village, his mother and sisters are rescued by the United Nation 
Peace Keepers, leaving him and his father, who are later forced to join in the fight. 
His father asks him to run away but he is quickly rounded up by other soldiers who 
make him to join in their rebellion. To be properly initiated into the war, Agu is 
ordered by the commander to kill an ‘enemy’. In the beginning day of his joining, 
he feels ashamed of his action but later rationalizes it as something expected of a 
soldier. He would like to stop the unending chain of killings but he knows that if he 
stops, he will be killed by the commander. The subject matter of Beasts of No Nation 
(2005) by Iweala is of description of the life of Agu, the protagonist and other child 
soldiers evolved in the war. The narrative of the novel is an exploration of how 
guerrilla war violets the right of Agu and other children with traumatic effects in 
their life. Further, it deals with contrasts that the uses of children as soldier during 
the war in an unnamed African country show the traumatic effects on the life of 
people in future. In addition, in the novel Beasts of No Nation (2005), the first-person 
narrator Agu is careful to describe the rituals leading one from youth to manhood. 
In such ritual celebrations, the characteristics of the warrior identity are celebrated, 
not only strength and physical prowess, but also protectiveness of the community, 
generosity in victory, and respect for women and girls but lost of the childhood and 
manhood due to war intrudes the life of the narrator lifelong. From the beginning of 
his childhood the narrator Agu faced many challenges regarding war that interfere his 
life. But after the war ended he suffered from his past experiences of war in traumatic 
way, however this paper includes issues of human rights along with the child right 
violation that has links to the psychological implication of trauma on the life. 

This is the general assumption that people have bitter experience in their 
lives but less than war experiences for children that outbreaks the trauma in their 
lives. This research seeks the discourse of trauma due to child right violations by the 
rebellious group that Iweala builds up in Beasts of No Nation. It tries to do so through 
a spotlight on how the novel presents trauma as post-life experience of Agu, the main 
character of novel. The period he was involved in the war was cruel and painful 
for a children in African territory. Fukunaga (2015) comments that, “The movie, an 
adaptation of the book Beasts of No Nation by Iweala, is a journey of a young boy, 
Agu, whose ill-fortune made him a child soldier. Agu was once a ‘good boy from a 
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good family’, but war shattered his family and thereby his happiness” (Fukunaga, 
2015). Many children during the war think that the war is their responsibility for 
freedom. But most of the cases are cruel in-terms of social condition because of 
the loss of life in early stage of their life. Most children have been fighting to save 
the life of their family members in general. It is worth considering that the child 
soldier has lost his childhood with bitter experiences of killing people and looting for 
survival but the most important side of his traumatic experience is his hellish life of 
having unnatural sexual relations with the troop commandant during war. As Caruth 
(2018) stated, “Agu’s suspended traumatic effects return to him haunting his survival 
and dragging him to face an existential crisis” (p. 345). The children mobilized in 
the war are relatively innocent and the hasty crushing of their innocence through 
forced initiation into the violence traumatizes them. Iewala narrates the trauma by 
linking it to the discourse of child rights violations closely associate to the inborn 
rights of human being. Children in the West African countries have been fighters for 
so called freedom but Iweala shows the major cause of such involvement is hunger.  
This research paper is based on the library research. The working tool is from critical 
considerations of child soldiers in articles like Caruth’s Unclaimed Experience 
(1996) and critical considerations of child soldier s in articles like Mackey’s 
Troubling Humanitarian Consumption: Reframing Relationality in African Child 
Soldier Narrative, Abani’s Song for Night (2007) and Kearney’s The Representation 
of Child Soldiers in Contemporary African Fiction. Further, my focus is to the 
African fiction representing the child soldiers, Beasts of No Nation (2006) by Iweala, 
having child soldier narratives enthroning the long traumatic effects for life time. 

Literature Review

The memoir of child soldier Agu, Beasts of No Nation by Iweala is a 
powerful narrative that equates all the Beasts in once place. There has been numerous 
scholarly works, criticism, movie and analysis on this novel. The review limits 
exploitation of children for military purpose and the traumatic impact upon the life 
of such children. Most of the child soldiers are adolescent but many are Ten years 
old and younger. According to the United Nation (UN) Convention on the Rights of 
the Child, a child is “every human being below eighteen years” (Article.1). There 
are many children of under eighteen are involved in the war. Depicting such real 
condition of children many work of literature have been produced. The novel carries 
the theme of psychological trauma onto the life of children named Agu and his 
friends in the novel when they become adult. In this regard Kearney (2010) states 
that, “opportunity they offer to enter into individual consciousness and to be in touch 
with a distinct personality” (p. 70).  This actual in case of Agu the protagonist to 
please others in a servile fashion and tried his best to understand what had happened 
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to him but is unable and finds himself helpless with his hand full of arms to kill 
others. This type of psychology of children to prepare themselves for war misguides 
them from the right path in their life. Vickroy (2002) in this context says, “I explore 
how Iweala’s novel uses the child narrator’s ungrammatical English, mixed-up 
imagery . . . vulnerability of the child soldier and how child protagonist adopts 
certain masks to insulate himself from the horrors of Civil War” (p. 23). However, 
the language matters to deliver the feelings and the narrator of the novel expresses 
his grief, critics always try to relate this notion to trauma. In this regard, Adesola 
(2022) claims that: 

As against how some critics have interpreted it, I contend that the notion 
of the child in this novel is one rooted in assumptions about childhood 
innocence . . . I argue that what is depicted as recovery of innocence 
amounts mainly to the infantilization of young soldiers, as well as a de-
contextualization and de-historization of what has made child soldiering 
possible. (p. 41)  

This is not only the innocence or poverty that children join the army or rebel forces 
more important reason is to protect their whole family by becoming a soldier. Agu, 
the narrator of the novel is unwillingly becomes soldier to fight for freedom. He 
gives up the precious age and learning from family and culture. Moreover he has 
no any concern about the freedom or other political movement. The fear of loosing 
family compels him to become soldier as Beah (2007) says about the situation of 
Agu:

I first stab him in the stomach, then the neck, then his heart, and I will cut it 
out. show it to him. Then pluck his eyes out. Remember, he probably killed 
your parents . . . Visualize the enemy, the rebels who killed your family, and 
those who are responsible for everything that has happened to you. (p. 112)

On the one hand, this seems the fight to protect his parents but most significant fact 
is that unknowingly a child is captured and forced to become militia waiting for 
next action of unit-operation. The pleasure of a child soldier shows just the childish 
manner attempting to know about it. His involvement in army as child soldier for 
certain period of life time is an opportunity for him to become corrupted. But his 
fear of participation in battle with excitement makes him violent soldier fighting 
for nothing. Children as Kearney (2010) claimed are “physically and mentally 
immature” and think everything like game and they involved themselves more 
interestingly (p.9). They served in armed conflicts as combatants, spies, messengers, 
porters, sentries and sexual slaves brutally. Moreover, there is no any evidence of 
adequate rehabilitation in the case of those child soldiers and only the experience 
of the child soldiers is presented in the fictions of contemporary period. However, 
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their experience does not matter to the armed force in great deal it produces a type of 
feeling to take revenge against domination due to poverty. 

The revenge taking is later transformed into the mind of child soldier and 
brain washed them for freedom. Many children who are enforced into the war do 
not know their role and they only fight to fulfill their revenge and desires. Critics 
Caruth (2018) tries her best to make thorough concept over the descriptions of 
traumatic experience viewing psychoanalytic theory, too. She says “Is trauma the 
encounter with death or the ongoing experience of having survived it” (p. 7)? She 
describes encounter with death merely is not a solution of way out from trauma 
rather the survival becomes difficult. Children think of their revenge against what 
has happened with them because of their psychological immaturity. Furthermore, 
some children think that the rebel force may guarantee of regular food and clothing 
as well as medical needs. As a human being people simply think of their survival and 
servitudes. Regarding the involvement of children into the arm force, below is the 
view of Faulkner (2001) that clearly shows consequences:

In areas of the world where famine and extreme deprivation are the norm 
during the conflict, armed forces can usually provide starving children with 
the surest method of obtaining food, shelter, and weapons for self protection, 
which is obviously the easy way to obtain other materials. Some children 
join so they will be able to send the money they earn support their families. 
(p.491)

The cause and consequence of conflict as well as being child soldier is the lack of 
basic needs as Faulkner suggests. To earn some money and to fulfill the basic needs 
children join the armed force but this unknown step of those children becomes 
problem later in their life when they become the victims of conflict. Armed militia, 
police, or army cadres arbitrarily seize young recruits from the streets, schools, and 
orphanages. Maureen (2011) reflects the trauma and its effect on the life of children, 
“One of the difficulties that child soldier narratives pose for sentimental social codes 
. . .  Children forcibly recruited cannot exercise a choice or give their consent to 
serve in armed conflict (p.44). The recruiting children forcibly as soldier are injustice 
to them. This has been reflected in fictional work regarding lives of people in the 
community who faced the same problem in their childhood days. In such a ways 
the destroyed childhood and psychological state of mind of such people become 
traumatic in the later life. 

Actual child soldiers sometimes resist the recruitment but defeated due 
to poverty, food and the force was used.  Honwana (2006) says that, “in practice, 
the distinction between voluntary and force recruitment is blurred; in some 
circumstances, it is entirely absent” (p.37). One needs to remember that there is not 
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only the factor of intimidation involves, but that many of these children were in 
search of physical and social protection. This is the question of their live and thus 
becomes the cause of joining armed force. Wessells (2002) portrays poverty in the 
front as the reason of compulsion of being child soldier:

Exacerbating difficult life conditions, oppression can lead youth into seeing 
military activities as a path towards social change or as a way to achieve 
revenge. In West Africa, the oppressive system of apartheid leads to a struggle 
of liberation where many youth engaged in fighting and militarize activity. 
(p.237)

Armed conflict and militarization can also normalize violence. For instance, in 
Angola, many generations have grown up with war as a fixture in their lives, making 
it difficult to imagine living in any other circumstance. Children in many ways 
convinced to rise up their hand for war and conflict for that rebel uses hatred of 
children towards the social scenario in common and taught them what is right and 
wrong to build up their own anger. The sexual behavior of commandant in a force 
to Agu, the protagonist represents the animalistic life of children. Critic Nussbaum 
(1995) is conscious about such sexual exploitation:

The combination of a child-like idiom and register with images of fire and 
the pictorial representation allow Iweala not only to make his child loud and 
clear in his reflections on the pain of sexual violation, but also evoke readers’ 
empathy as they perceive the child struggling to invent a vocabulary to depict 
his experiences of trauma. (p.5)

During the war with militant group children have to face these challenges as 
underlying factors for their survival. This is unwillingly their duty to satisfy their 
commandant. Martha (1995) in one hand tries to relate that trauma with the judgment 
of the readers through the representation and further to create the empathy for the 
children struggling for their lives and to escape from the trauma of their past lives. 
Killing is frantic in the troop as their specialty is to kill during that state of mind 
but later on, they suffer because of their killing. All moments of their misconduct 
and killing hunt them, it causes trauma on their lives. Agu is the victim of the same 
traumatic effects, he cannot easily escape from the his past experience, sometimes 
trauma appears in the form of stream of consciousness, the very moment Agu killed 
his father and mother for the single piece of bread. Rosen (2005) relates, “transition 
from the childhood takes place naturally determined, and fixed steps are based on 
belief that children are basically immature, incompetent and irrational . . . social 
order dynamically shapes world around them” (p.32). He attempts to show the 
negative change in the mind of children who are forced to kill other and compelled 
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to fight in the name of freedom. But in the novel the setting is called an unnamed 
country of West Africa from where the narrator belongs to. He does not know the 
geographical situation of the nation nor about the nationality is he fighting for. 
Schultheis describes narrator of the novel Beasts of No Nation Agu like this:

Agu, the narrator, speaks for child soldiers . . . postcolonial theory and 
human rights discourses in their ability to negotiate contenting claims of the 
represent ability of and political responsibility for African Child soldiers 
within a global marketplace. (p.37) 

This is what articulation of the child soldier’s lives inside the limited boundary of 
the geographic limit of the unnamed West African Country where they fought for the 
freedom. The freedom that is not known to them what it is for and against; but they 
just fought for the piece of the bread. 

This question of survival is related to the very portion of the colonialist and 
human right perspective later on. The concern of the child soldiers during war is 
realized later on and they try to grasp the change and their feeling is accountable 
in which one can easily found sorrow and pain and a type of lamentation for their 
deeds. In the novel Beasts of No Nation, while Agu lives his life in a torturous 
situations; including killing other people even his own father, stealing goods 
specially food for survive, and being raped; now he becomes traumatic remembering 
those days of his schools where his father was teaching and he played with his 
friends in the fields, his sniffing game like dog, etc. His state of mind now has been 
changed and he found himself not that Agu who might be the noble adult but he has 
been changed. The change in the mind of Agu, where he lost his childhood, due to 
war demonstrates the effects of traumatic experience in the life of a person.

Methods and Procedures

This research paper aims to use the primary sources as a subject matter of 
analysis. In fact the text Beasts of No Nation, by American writer Uzodinma Iweala 
explores the disorders in the life of people in Africa during the war and its impacts on 
the lives of child soldier. The theoretical tool of this research is human right violation 
based on the conception of psychoanalysis as the vehicle of transferring the traumatic 
feeling of people due to war in African continent. Francis Deng, quoted in Rosen 
(2005) “reports that “traditionally among the Dinka of the Sudan, boys were initiated 
into adulthood between the ages of sixteen and eighteen, and they immediately 
received gifts of well-designed spears that symbolised the military function of youth” 
(p.4). Children who receives the gift thinks themselves as mature in the beginning. 
They do not know that their life is at risk in coming days.
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The issue of trauma seeks on how the life of people has been affected in 
course of time through out the text. Children involved in the war may feel such 
traumatic experience in post war period of their life. Coundouriotis (2010) says: 

Child soldiers are the victim perpetrators par excellence; although, the eyes 
of their communities, child soldiers are often not seen as victims at all. In real 
life, instead of storytelling, we find an insistence on rituals of purification . . . 
to make the point that narrative such as Iweala presents the whole life of them 
in a sort of post trauma. (p.193)

	 The literary text describing the traumatic effects on its character has come 
to closer to the narratives of child soldier concerning in great deal about child 
right and human right violation by war bursts in their life. In Beasts of No Nation 
Iweala attempts to show the life of child soldier that is represented by Agu, the 
main character of the novel. The methodology of this qualitative research is to use 
the secondary sources to analyze the text, such as use of library, journals, online-
journals, etc.to relate the theories and review of literature.

Results and Discussion

	 The powerful memoir of a child-soldier Beasts of No Nation, is an African 
fiction Nigerian-American writer Uzodinma Iweala has written in 2005.  The novel 
is about the disturbances in the life of people in Africa during war since 1990 and its 
impact on the lives of children. Iweala forms a protagonist, Agu who narrates almost 
all events of war and its challenges for the people living in the community. In the 
novel he used dialect Pidgin English under the influence of African variety to tell 
events. His experience is quite fearful, it is because Agu has faced several problems 
to live and he tries to express his ideas of pain to the reader. The narrative is about 
transfiguration of the life of school children into a war solider. Thus the story of 
Agu is painful journey of his life and so is to for readers too because the traumatic 
experience of a child including the various incidents of child right violation compels 
readers to feel it. Denov (2010) writes that “…Childhood is indeed a contested 
concept, a social construction that varies in form and content across cultures and 
social groups, and is defined by localised understandings and values” (p. 2).

	 The soldier incorporates difficult trainings, physical strength but the children 
may not be able to be a soldier in army. They are immature by age. According 
to Honwana and Boeck (2005) “the term ‘soldier’ tends to conjure up archetypal 
symbols of uniformed men with extensive military training in combat. This image 
counters the realities . . . fill the ranks of rebel group in post-colonial wars” (p.3). In 
the novel, the children are abducted or forced to join the rebel army. However, they 
are not trained to fight and are only used as entertainment.
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In the beginning of the story, the main character of the novel Agu who is 
wounded and hiding himself into the bushes feeling like itching his body. The 
rebels instantly captured the village and go into their houses to find people living 
inside and kill them. He thinks of his mother and sister who are missing since the 
attack. Rebel army stabbed his father. But Agu guessed that his father is coming 
with some medicine of itching because he heard some noises of step by step as if 
someone is walking through. All of sudden he come to know that his world has been 
permanently ruptured. He trembles in fear as he finds his life in the hand of rebel 
soldiers. The soldiers decide to recruit him in army and spare his life. He becomes 
hopeful again. Unexpectedly the commander beats him. This is his first experience 
of his life as a soldier. He says that “Again and again he is hitting me and each 
blow from his hand is feeling on my skin like the flat side of machete. I am tasting 
blood. I am feeling like vomiting” (p.3). A soldier beats him merely to death. This is 
generally the treatment for new comers in the troop for threatening to obey the order 
of the commandant. The moment is quite fearful and dangerous for Agu and now 
then he decides whatever goes further he will not let beat others and obey whatever 
they will tell him to do. Agu was grade (primary) student in the school when he was 
abducted from the village. He remembers the study of Bible with his mother in the 
beginning days. His father was good reader and there are several books with red, 
green, white, and yellow colors and his mother used to select the book for him. This 
multi color description of the book is to represent the views of his father. Probably 
his father was killed because of his rebellious nature. The hard beaten Agu has got 
recovered from the unconsciousness and looked around him. There was a man with 
moustache and commanding other. Even he is scolding a person who beat Agu. This 
is the sympathetic moment for Agu and he feels some relief. He sees other soldiers 
carrying gun and sword with them walking here and there, putting goods inside the 
truck. He remembers his song and his childhood game that he used to play with 
his friend by singing a song. This is his innocent mind thinking about the game but 
now he is no more children. Now a person who favors him known as commandant 
is in front of him asking him for water and showing his regard. Commandant has 
the policy of recruiting the children is first threaten them by using Lieutenant and 
then he console them, shows his love to children and wash their brain. He asked 
Agu his name. Fearful Agu forgets his name too, he becomes totally hopeless but 
when he sees another child soldier Strika there working and he listened some words 
of Commandant. He was telling his name “my name is Commandant” (p. 9) and 
asking for his name to call him. His condition of that time is really hopeless “I am 
whispering Agu, my name is Agu” (p.9) and full of innocence of children. In his 
broken English Agu tries his best to recall that moment that he first faced with his 
commandant of the troop. He asked for his name and shows his gun in the belt. Agu 
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wanted to cry but was unable because he was totally senseless and frightened. He 
felt to go to toilet but suddenly afraid of death. He whispered his name hardly as Agu 
and then he thanks to god for saving his life. The lines of Agu are the steps of brain 
washing of children to prepare them for soldiers during the war. 

	 Once Agu was book lover and he loved to read much. His mother called 
him professor. His hobby is due to his school teacher, father. His favourate book 
was Bible with its magnificent stories about Cain and Abel, David and Goliath. 
This is his prior choice from the beginning. But unfortunately now he has to sustain 
brutal days and night under the supervision of cruel commandant of his troop. He 
becomes killer without paying particular attention to his choice because his refusal 
is the simple way to death. He knew the truth that he has either to kill or die. The 
first psychology is formed “Bloody fool, he is saying to me. Come here and bring 
that machete” (p.18) that he is born to kill others and born to follow the order of his 
commandant. Commandant convinces him to be soldier and to kill others while other 
soldiers laugh at him and threaten him to kill others. His first experience of killing “I 
am just fearing. I am not wanting to be killing anybody today. I am not ever wanting 
to be killing anybody” (p.19) makes him fearful. Agu describes his real plight and 
his psychology of killing others for the first time. The troop captured the group of 
enemy army. Among them the leader of enemy army requested commandant not to 
kill them but commandant ordered him to kill the soldier. Moreover the question of 
commandant is more important as he is asking him whether he wanted to be soldier 
or not. Agu was confused to identify the right thing at all. The little support of the 
commandant for him caused him loyal to him but commandant was playing with his 
emotion and made him killer. This is his first killing in his life that disturbed him for 
many days. He remembers his childhood song to sing: 

Soldier Soldier, Kill Kill Kill.

That is how you live.

That is how you die. (p.23)

The song is his expression of inner soul that the killing is only the way of his life. 
The work of soldier is to kill and killing only saves the life. The statement seems 
paradox but this song in his childhood is for the sake of nation. Children in the 
school were learning some nationalistic quote but later on when he becomes a soldier 
the song is for his life. 

The child soldiers suffered by hunger for long time and, they try to find their 
family to feel secure. Hunger is the cause that breaks their domain for life time and 
they begin to kill others just for food. Dallaire (2011) attempts to draw the picture of 
children:
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They can be psychologically manipulated through a deliberate programme 
of starvation, thirst, fatigue, voodoo, indoctrinations, beatings, the use of 
drugs and alcohol and even sexual abuse to render them compliant to the new 
norms of child soldering. (p.14)

	 The novel presents the misfortune of children throughout African war 
continents. There are many instances of hunger in the novel. The children were kept 
away from the regular food they need. During one of the operations in the village 
Agu and Strika both were hungry since many days. They searched for the food in the 
houses of the village but they find shit and piss everywhere but nothing to eat and 
lick:

There is a woman and her daughter just hiding. She is smelling like goat 
and we are wanting to kill her so we are dragging her . . . out, I am knowing 
because I have been taking them from their mother’s belly to be seeing who is 
girl and who is boy. Are you my mother, I am saying. Are you my sister? I am 
not Devil. I am not bad boy. I am not bad boy. Devil is not blessing me and I 
am not going to hell. (p. 48-49)

	 During the raid Agu didn’t find any food to eat and nothing to lick to survive 
except broken glass and other rustic stuff inside the house. In the main house he 
found a woman with a girl under bed. He was surprised that the he has seen the 
woman before and he confirmed that they were his mother and sister but he killed 
them for a piece of bread.  He thought that there is no sin and it is the rule of nature 
for survival killing is good and no sin. Iwok (2008) argues that “when a child 
experiences a warm, intimate and continuous relationship with his mother or other 
care-giver, that child would thrive” (p.48). Agu’s heart beating faster with a kind that 
this is the love of a mother when she prayed to god to forgive his sin and not send 
him to hell. Still he felt care, love and warmth of his mother. This killing represents 
the nationalistic movement of the people in West Africa. Nebutanyi (2013) further 
explains that “The iconography of Strika’s euphemistic drawing not only embodies 
the vulnerable child beneath the aforementioned manic laughter, but also indicts the 
predatory proclivities of militaristic masculinities” (p. 61). This is what the great 
horror for child soldiers. 

	 And this motif carries underlying meaning with the title Beasts of No Nation, 
that the story is about the notion that people are helplessly and inexorably shaped by 
their circumstances.  However, the African Civil War is monitored by many media 
with their access and they sought for the children as war victims but they fail to be 
evidence for their lives. They only report what happened to the people living there in 
terms of human rights but they are unable to touch the reality of war victims. 

156-170



KMC Journal, Volume 6, Issue 2, August 2024, 167

	 One day when Commandant summoned up Agu at night when he was 
dreaming of becoming doctor or engineer in his small hut. This call of commandant 
at night was most dreadful for him. Agu has experienced the anal and oral sexual 
orientation in the troop and thought that it was his hardship that is going to end soon, 
each time he suffered he remembered the work of commandant that a head of troop 
means to have right to touch others with finger for sexual relationship. The unnatural 
sexual relationship ruptured the psychology of child:

He is telling me, take off your clothe. I do not want to be taking off my clothe 
. . . He is taking off my clothe for me and then he is sitting down next to me 
and breathing hard Good soldier is following order anyway and it is order for 
you to let me touch you like this. I don’t want it on my back and even on my 
leg. (pp.83-84)

	 The sexual harassment destructs the psychological development of children. 
He did not like to be such good soldier that commandant told him and more than that 
he did not like to be a soldier in anyway. He was sad when commandant touched 
him with this finger molesting his body and sleeping at his back breathing fast. This 
pain was really enough to break the psychology of a person while Agu was small 
child and he bore everything as he described that he did not like the smell of the 
commandant and he liked to vomit that is suddenly after the oral sex. Their lives is in 
danger and they have lost their self respect at all. Iweala presents his views through 
novel to the human right activists and the whole world regarding the war and its 
traumas on the lives of people living there. The issue of war is not as it is seen rather 
there are several incidents behind curtain affecting the lives of people. 

Agu described his painful death and the mental disorder of commandant. 
Commandant himself shoot driver to death and two other soldier who tried to escape 
from the fighting during war. Most of the troop soldiers died and it was the reason 
that the commandant was afraid of and doing whatever he liked. His fearful decision 
and love to life made them to stay underground bankers. 

Now we are just living underground in trench that we are digging in the red 
mud and just living inside it like one kind of snake or rat. When it is dry, we 
are happying because there is no water anywhere and we can just be fighting 
war. When it is raining, ah! It is so terrible. So terrible . . . I am tired and 
hungry and I am wanting to leave. (p.120)

	 The most powerful commandant was also compelled and tired to save his 
life; he felt sorry for Agu whatever he had done with him. But Agu felt nothing 
against or for him. He was indifferent about everything and wanted to escape from 
the war. He was hungry for many days and even he did not drink water since last day, 
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everywhere there was bombarding and noise of killing and screaming. He was really 
tired of the war and fighting with no meaning for the lives of people as claimed by 
the commandant. In this point commandant himself was frustrated with the war. The 
whole troop was under the supervision of government army and United Nations is 
expected to reach soon there.

Conclusion

The present research study arrives at the following conclusion which is drawn 
on the spot light of critical analysis of preceding chapters. The life of children in 
West African communities is ruined due to war. They have lost their childhood in 
the war and finally become traumatized. Their post war life becomes problematic. 
Iweala in his novel, Beasts of No Nation (2005) depicts various aspects of the lives 
of child soldiers evolved in the war. He explores the ravages of war on children from 
the perspective of child soldiers. The child soldiers as the citizen of the country have 
nothing in their post war life. The dream of freedom in their mind and the most of 
their productivity become worthless at last. In a way they are privileged from the 
main stream society and further the violation of their child right and destruction 
of childhood leads them to trauma in their life. In a nutshell, Iweala presents his 
characters being suffered by the sense of loosing childhood and important productive 
time of their life. 

The time when the advocacy for the child right is in its apt form the children 
in the West African countries have been engaged in the war consequences the 
violation of child right. This violation due to war destroyed many lives for no reason 
at all. The critics argued that the destruction of the childhood due to war left the 
trauma in the remained lives of the people. 
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Introduction

	 The novel coronavirus known as COVID-19 led to lockdowns in many 
countries around the world. These measures were put in place to prevent the spread 
of the virus, reduce its severity, and control death rates. Following the guidelines 
set by the World Health Organisation (WHO), Nepal implemented a full lockdown 
on March 24, 2020 (Mahato et al., 2020). As a result of lockdown, all sectors, 
including educational organisations, were affected and physical schools were closed. 
In response, some universities, colleges, and schools in Nepal started online classes 
using various ICT tools, such as Zoom, Google Meet, and MS Teams. Zoom, 
in particular, proved to be an effective tool for video conferencing and distance 
learning, and was widely used in Nepal after the government ordered school closures 
and the implementation of lockdown. During this time, we observed that some urban 
private schools successfully transitioned from physical classrooms to online classes.

	 The Zoom application, which can be accessed on various devices, such as 
laptops, smartphones, and tablets, allows presenters to share their screen in turn and 
can accommodate up to 300 participants within a 40-minute time frame (Dharma et 
al., 2017). During the lockdown, many school teachers utilised the free version of 
Zoom specifically for teaching and learning activities. The use of ICT and digital 
literacy are important factors in conducting online video classes. Tondeur et al. 
(2007) suggest that teachers need flexible and school-based training, follow-up 
activities, and support to successfully integrate ICT in school education. However, 
policies and actions need to be in order to enhance the digital learning environment, 
promote the number of digital-friendly schools, and produce digitally confident 
and supportive teachers and learners (Wastiau et al., 2013). Regarding teachers’ 
motivation to use ICT in educational activities, Player-Koro (2012) reports that 
teachers’ positive attitudes towards pedagogical work with students and colleagues 
facilitate their use of ICT in education, while general positive attitudes towards 
ICT in education do not seem to have much effect. Scagnoli et al. (2019) emphasise 
that video lectures increase students’ participation with content, enhance their 
perception of better learning experiences through content interaction, and strengthen 
teaching presence in online courses. The effectiveness of online classes seems to be 
determined by the supportive environment of schools, teachers and students’ ICT 
literacy, and the availability of digital devices (McFarland & Hamilton, 2005).

	 Different policies and strategies for ICT-mediated pedagogy have been 
developed in Nepal to enhance learning outcomes. The ICT in Education Master 
Plan 2013-2017 suggests four key components: ICT infrastructure, connectivity, 
teaching-learning materials, and human resources. The plan aims to ensure equitable 
access to education, promote quality education, bridge the digital divide, and 
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improve service delivery in education (Ministry of Education, 2013). Similarly, 
the IT Policy 2010 focuses on providing internet access to all schools, fostering 
coordination and collaboration with national and international organisations to 
strengthen human resources promoting industry-academia collaboration, and 
implementing special IT programmes that highlight competent human resources 
(Ministry of Education, 2010). Moreover, the School Sector Reform Plan 2009-
2015 proposes the integration of ICT-mediated teaching and learning activities in all 
schools by developing ICT infrastructure and offering distance and online learning 
as alternative schooling methods (Ministry of Education, 2009). However, the 
government documents clearly state that there is no budget allocated for ICT projects 
in education (Rana, 2018). 

	 In an analysis of teachers’ practice of ICT in rural schools in Nepal, Rana 
et al. (2019) report that NGO-funded digital technologies in some rural schools of 
Nepal, although nominal, have reduced teachers’ traditional practice of textbook-
based teaching and created a friendly relationship between students and teachers. 
Thapa and Sein (2018) argue that computer-mediated education needs to be a game-
changer to increase student enrollment in Nepal, reduce students’ learning stress, 
minimise dropouts, and strengthen relationships with key actors like governmental 
and non-governmental organisations. The use of digital media can help teacher 
educators change their teacher education practices in Nepal, understand students’ 
course-related concerns, and break barriers related to the lack of resources or 
inability to interact with students (Laudari, 2019). However, the 2018 Digital Nepal 
Framework endorsed some major challenges, such as the lack of ICT-trained teachers 
and infrastructure to adopt virtual learning as an alternative mode of pedagogy 
(Ministry of Communication and Information Technology, 2018). Although the 
majority of government schools were unable to switch their conventional physical 
classrooms to online, a few urban private schools and colleges attempted to continue 
their educational activities online using various ICT tools. This paper reports 
secondary students’ experiences of learning in Zoom classes from their place and 
teachers’ strategies for teaching them online. This study tries to answer the following 
research questions:

How was secondary level students’ experience of learning in Zoom class?1.	

In what ways did secondary teachers plan and deliver their lessons in Zoom 2.	
class?

Literature Review

Access, Preparation and Practice of ICT

	 For the last three decades, both developed and developing countries have 
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been striving to adopt various approaches aimed at improving instruction and 
learning. These approaches include the development of technology infrastructure 
and the use of ICT-based tools (Gudmundsdottir et al., 2020). A study by Carrasco 
and Torrecilla (2012) reported that students who had access to computers and the 
internet at home performed better academically compared to those who did not have 
access to these technologies. However, in their analysis of students’ experience with 
MOOCs, Hew and Cheung (2014) found mixed responses. While some students 
appreciated the availability of these courses, others criticised the potentially harmful 
and disruptive nature of the technology, highlighting the high cost of managing it 
in state schools. In a qualitative study, Tondeur et al. (2018) argued that pre-service 
student teachers’ capacity-building programmes in ICT resulted in the development 
of skilled professionals capable of effectively integrating ICT into their teaching 
practice. Kalolo (2019) contended that even developing countries can benefit from 
the integration of ICT, provided there are proper government policies in place. 

	 Developing countries with limited resources and infrastructures, such as a 
strong internet connection, reliable electricity, digital technology-friendly teachers, 
educational software, and adequate funds may not be able to experience a high level 
of ICT practice in education (Khan et al., 2012). Fu (2013) argued in his study in 
Singapore that the success or failure of ICT integration in teaching and learning is 
determined by teachers’ attitudes, expertise, beliefs, and confidence. Moreover, Giri 
and Rana (2022) suggested that both pre-service and in-service training programmes 
should cover the use of ICT to improve the education system. However, Rana and 
Rana (2020) reported that sustainable mechanisms and proper funding are required 
for teachers’ facilities and training in the incorporation of ICT in teaching activities.  

Students’ Perception of Online Learning

	 Various studies have reported the use of web-based platforms, such as Zoom, 
MS Teams, and Google Meet for pedagogical purposes. For example, Rose (2007) 
reported that teachers utilised advanced technologies in their educational practices, 
specifically in online teaching, to gradually eliminate the myths surrounding 
disadvantaged students. In Nepal, where there is a lack of ICT infrastructure in 
schools, students used their mobile phones to communicate with their teachers and 
receive distance learning support during the COVID-19 pandemic (Acharya & Rana, 
2024; Rana, 2022). Many students relied on Facebook, the most popular social media 
platform in Nepal, for learning during the pandemic. Despite the limitations, both 
students and parents appreciated the efforts of teachers to engage students in learning 
activities (Giri & Rana, 2022). Despite the limitations, both students and parents 
appreciated the efforts of teachers to engage students in learning activities (Giri & 
Rana, 2022). However, Berridge et al. (2012) argued that students’ knowledge of 
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technology can interfere with learning when students at home do not have immediate 
technological and learning support for computer and internet issues. A quantitative 
study in Turkey (Demir Kaymak & Horzum, 2013) found that students’ readiness for 
online learning increased interaction but decreased readiness, leading to a failure in 
interaction.

	 A study by Platt et al. (2014) in the USA found that although students 
appreciated online classes as a flexible way of learning, they did not perceive it 
as equivalent to face-to-face classes. It is possible that students in developing 
countries have different perceptions of online learning compared to students in 
developed countries. For example, a study in Sri Lanka by Liyanagunawardena 
(2008) found that students who had internet access outside of their university had 
higher confidence in the e-learning management system than those who only used 
the internet at the university. However, Rana (2018) stated in his qualitative study 
that irregular power supply, lack of funding, poor internet facilities, teachers’ 
unwillingness to use ICT, and students’ poor digital literacy are barriers to online 
learning. Studies conducted during the COVID-19 pandemic (Kaphle & Rana, 2023; 
Magar & Rana, 2022), however, have found that teachers were enthusiastic about 
learning how to use ICT facilities to create online learning and provide learning 
support to their students from home.

Challenges of Virtual Class

	 Different studies have reported challenges despite the opportunities of 
virtual education. In an action research conducted in Cyprus, Zembylas et al. (2008) 
argued that learners feel isolated and lonely until they become accustomed to 
technology, and that they need to establish meaningful communication with peers 
and instructors in virtual learning environments. A qualitative study conducted in 
Sweden (Andersson & Grönlund, 2009) found that due to a lack of political support 
and bureaucratic hurdles, teachers and students sometimes question the credibility 
of e-learning courses compared to traditional courses. However, a study in Australia 
(Hockridge, 2013) indicated that distance and online learning may lack social 
activities, such as community prayer, chapel services on campus, shared meals, 
conferences, or small group meetings which are helpful for developing character, 
humility, and empathy.

	 In their qualitative case study in South Africa (Tshabalala et al., 2014), it 
was argued that external factors, such as a lack of policy, inadequate training for 
staff, and limited access to computer laboratories for students are the real challenges 
for the implementation of blended learning in online and offline modes. Similarly, 
Kaphle and Rana (2023) in their qualitative study stated that online learning as a 
unique medium requires different strategies different from traditional face-to-face 
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classrooms. However, Thapa and Sein (2018) argued that projects, for example, one 
laptop per child (OLPC) and donor-dependent programmes launched by NGOs at 
a limited number of schools cannot bridge the digital divide, especially in remote 
community schools of developing countries like Nepal, where trained teachers, 
course materials, and student enrollment have always been scarce. In their qualitative 
case study in South Africa (Tshabalala et al., 2014), it was argued that external 
factors, such as a lack of policy, inadequate training for staff, and limited access to 
computer laboratories for students are the real challenges for the implementation of 
blended learning in online and offline modes. Likewise, Kaphle and Rana (2023) 
in their qualitative study stated that online learning as a unique medium requires 
different strategies different from traditional face-to-face classrooms. However, 
Thapa and Sein (2018) argued that projects, for example, one laptop per child 
(OLPC) and, donor-dependent programmes launched by NGOs at a limited number 
of schools, cannot bridge the gap of digital divide, especially in remote community 
schools of developing countries like Nepal, where trained teachers, course materials, 
and students’ enrollment have always been scarce.

Methods and Procedures

Research Design

	 As this study aimed to explore the experiences of teachers and students in 
Zoom classes during the COVID-19 pandemic, it utilised online semi-structured 
interviews (Salmons, 2010) and online class observations to collect qualitative 
information (Cohen et al., 2013). To protect confidentiality, pseudonyms were used 
for the participants in this paper. Documentary analysis was employed to identify 
research gaps, theorise ideas, and analyse the data. Following the approach proposed 
by Denzin and Lincoln (2011), participants were purposively selected from four 
urban private secondary schools. One teacher from each school and two students 
from each school totaling four teachers and eight students, were selected based on 
their voluntary participation. The data gathered through interviews and observations 
were analysed using thematic analysis. 

Table 1

Participant Schools, Teachers and Students

School Participant Gender Status

Birat School
Shyam Male Teacher
Priyata Female Student
Prem Male Student
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Itahari Public School
Soniya Female Teacher
Pabitra Female Student
Sahil Male Student

Siddartha School
Raju Male Teacher
Lata Female Student
Hari Male Student

Sungabha School
Sunita Female Teacher
Parbati Female Student
Surendra Male Student

Data Collection Procedure

	 During the pandemic in 2020, secondary-level teachers and students were 
followed for their online classes. Online semi-structured interviews, based on the 
idea of Salmons (2010), were conducted to explore the teachers’ online teaching 
strategies. Informed consent was obtained from the participants before conducting 
interviews, which were held multiple times using Zoom. The aim of these interviews 
was to understand the students’ experiences of online learning during the pandemic. 
In addition to the interviews, the observation of teachers’ online classes was also 
conducted to strengthen the data collected through interviews. Each teacher’s 
online classes were observed at least five times. To supplement the interviews and 
observations, various archived documents, such as journal articles, theses, books, 
website information, and government policy documents were studied. All interviews 
and observations were recorded and archived on a laptop.

Data Analysis

	 The data gathered through interviews and observations were thematically 
analysed. The interviews were transcribed and organised into specific themes, which 
were then critically interpreted. In addition to the primary data, various archived 
documents were also examined. It is important to note that this study, which 
focused on four urban private secondary schools, cannot provide a comprehensive 
and generalisable understanding of online class practices in all schools in Nepal. 
However, by identifying the challenges and possibilities of online classes in those 
schools, it opens up avenues for investigating the use of online classes not only 
during the pandemic but also in other natural disasters, such as earthquakes and 
floods. This study also encourages further research in this area.

Results

	 Based on the research questions, the findings of this paper are categorised 
into three main themes: flexibility of online learning, teachers’ preparedness, and 
challenges and opportunities of Zoom classes.
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Flexibility of Online Learning

	 The observations and interviews conducted with teachers and students for 
this study have revealed that online learning via Zoom has emerged as flexible 
mode of teaching and learning, enabling students to learn from the comfort of their 
homes. The teachers expressed their belief that interactive and collaborative learning 
through virtual platforms, at a low cost, can greatly enhance the quality of education. 
Although online classes in Nepal, particularly in secondary schools, were primarily 
introduced due to the outbreak of COVID-19, the majority of teachers and students 
reported that they found it convenient to continue coursework even after the closure 
of physical school. During an interview, Raju, a teacher from Siddartha School, 
expressed his thoughts by stating:

It is really a good experience for me. We have opportunity to learn something 
new using latest technological tools and devices. It has made our teaching and 
learning possible even in lockdown.

	 The use of ICT-enabled pedagogy, specifically Zoom, made learning possible 
even during the pandemic. Additionally, his statement indicated that both teachers 
and students adopted to new technologies and online learning methods. Hari, a 
student from the same school, said:

It is engaging and effective. We can learn staying at home when physical class 
is shut during the pandemic. Teachers are working harder than in physical 
class.

	 Although schools have managed to continue educational activities online, 
it may have placed an additional burden on teachers to learn new pedagogy and 
technologies in order to effectively manage online and distance learning. This is 
further compounded by the growing concern of the pandemic situation and the 
uncertainty surrounding the re-opening of physical schools. Hari’s experience 
with virtual classes revealed that online learning provides flexibility in continuing 
educational activities. However, some participants reported facing a number of 
challenges, including irregular power-cuts, unstable internet connections, and a 
lack of supportive devices. For example, Sunita, a teacher from Sungabha School, 
mentioned:

Still some students are out of contact and missing in online class. We contact 
and ask them to join online classes. I think they have troubles like no internet 
connection or lack of supportive devices to join virtual class.

	 Her comment highlighted the challenges faced by community schools in 
transitioning to online learning during the pandemic. She emphasised that without 
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adequate infrastructure, online classes cannot reach the majority of students, 
especially those living in rural areas with no internet access or lacking digital 
devices. Sunita specifically mentioned the technical issues that hinder student 
participation in virtual classes, such as the lack of supportive devices, internet 
connectivity, and electricity supply. It was observed that many students attended 
classes using their mobile phones and expensive internet data, and that some of them 
experienced frequent disconnections due to power outages and unstable internet. 
Lata, a student from Siddartha School, shared:

Some of us take online class lightly and do not pay proper attention. Even 
teachers fail to supervise them while presenting slides but in physical class 
such things never happened.

	 Her complaint indicated that teachers needed to do more than just deliver 
lessons in virtual classes. They should have learned to use flipped classroom 
pedagogies, allowing students to work on projects and regularly present their work 
in online classes. This would require providing intensive ICT training for both 
novice and experienced teachers, updating their pedagogical knowledge, and helping 
them to changing environment of online and distance learning. It was observed that 
students, who attended Zoom classes without their video on were not necessarily 
paying attention to teachers’ lessons. However, both teachers and students saw 
online learning as an alternative to traditional physical classroom learning during the 
pandemic, but were reluctant to accept it as a better way of teaching and learning. 
Shyam, a teacher from Birat School, said:

We don’t have any other option as there is COVID-19 pandemic and physical 
classrooms are closed. Online class is the only option we have. Challenges to 
online class need to be fixed to promote learning.

	 He further suggested that government policy and strategies regarding online 
classes need to be clearly defined in order to implement the programme effectively. 
Additionally, he emphasised the importance of taking appropriate action to establish 
a supportive virtual learning environment. 

Teachers’ Preparedness

	 The majority of participants reported in their interviews that when teachers 
are well-prepared with ICT tools and digital devices, it brings about changes in 
traditional teaching methods. Both teachers and students echoed that the effectiveness 
of virtual learning is directly connected to how well teachers plan and deliver 
their lessons using ICT tools. It was observed that teachers who possess sufficient 
technological skills in using ICT tools and digital devices are more adapted than 
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those who have limited technological skills. For example, Soniya, a teacher from 
Itahari Public School, stated:

Traditionally physical class in Nepal is based on lecture method which is 
useless in online mode. Online class seems to be effective when teachers 
share PowerPoint slides, pictures, videos, and quizzes.

	 Her comment provided a picture of how teachers had been learning e-based 
pedagogies in order to adapt to online classes during the pandemic. Soniya’s 
experience indicated that teachers’ efforts in creating presentation slides that include 
pictures, videos, and quizzes have actively engaged students in their learning. 
Similarly, Sahil, a student from the same school, also shared:

Teachers with technological knowledge are conducting virtual class more 
interactively and effectively than those teachers who share only the pages of 
textbooks. Teachers need to develop technological skills to conduct online 
class more effectively.

	 Many schools in Nepal might not have ICT-skilled teachers who possessed 
the minimum knowledge and skills required for online learning pedagogy. Sahil’s 
statement highlights the students’ awareness of their teachers’ presentation style and 
preparedness for delivering classes online. Students assess their teachers’ ability to 
use digital devices and how effective their classes are as a result. His emphasis on 
teachers’ teaching strategies underscores the importance of their preparedness for 
online teaching. Similarly, Pabitra, another student from the same school, stated:

We understand better when teachers put extra effort with PowerPoint slides 
for presentation. But teaching without presentation in online class is found 
quite boring.

 	 However, some participants commented that while their online class was 
satisfactory, their teachers were unable to provide timely feedback and support for 
their learning. For example: 

We submit homework and classwork in teachers’ Facebook Messenger. They 
seldom check and provide us with feedback. Some teachers ask us to show 
homework in front of the camera during the class. (Parbati, student from 
Sungabha School)

Teachers ask us to submit homework and classwork in their personal 
Facebook Messenger. Most of us rarely submit homework. Although we 
submitted, teachers do not check and provide feedback. (Prem, student from 
Birat School)
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	 It became evident from these comments that teachers’ lack of knowledge 
and skills in using modern technologies for online learning can reduce students’ 
motivation to learn. Additionally, their lack of support in students’ learning, 
particularly in checking assignments and providing feedback, may lead to a decline 
in students’ performance. It was observed that teachers were uncomfortable using 
ICT tools, which made it difficult for them to assess assignments and give feedback. 
Furthermore, the fact that teachers asked students to display their homework in front 
of a webcam demonstrated their limited digital literacy.

Challenges and Opportunities of Zoom Class

	 Observation of teachers’ online classes revealed that most of them used the 
free basic version of the Zoom application, which allowed for a limited class time 
of fourty minutes. However, the participants expressed a degree of satisfaction with 
Zoom classes due to their features, such as the ability to share PowerPoint slides, 
YouTube videos, pictures, and chats. Their comments indicated that both teachers 
and students considered Zoom classes as an alternative mode of continuous learning 
following the government’s lockdown order. The majority of participants stated that 
they were initially confused about how to conduct and join Zoom classes, but they 
gradually developed their confidence through continuous practice. For example, 
Soniya, a teacher from Itahari Public School, said:

Online class in our school started after country-wide lockdown to control 
COVID-19. It has continuously been improving. I was confused at first 
whether we could conduct online class but now I feel confident enough.

	 It is a common problem for teachers who are new to online teaching and have 
limited experience with ICT facilities. However, Soniya’s experience shows how 
teachers can gain confidence in using new technologies for online learning through 
consistent practice. Our interviews with teachers also revealed that they developed 
their confidence in online teaching through training programmes. During our 
observation, we noticed that Soniya effectively used PowerPoint slides with relevant 
hyperlinks and occasionally engaged students in quizzes and group work. Parbati, a 
student from Birat School, appreciated online learning as it allowed her to continue 
her coursework during the pandemic. She said:

I am happy that we are learning from home with the help of internet even in 
lockdown due to COVID-19 pandemic. I am learning in online class what I 
could not learn in real classroom. 

	 She expressed her satisfaction with online learning and how it complemented 
her normal classroom learning during the pandemic. However, some participants 
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expressed their dissatisfaction with Zoom classes. For example, Surendra, a student 
from Sungabha School, said:

We can meet with each other and share emotions and feelings in physical 
class but online class lacks them all. Likewise, we face power cut and poor 
internet connection which affects our virtual learning.

	 Despite teachers’ limited ICT skills, there were many other challenges, such 
as limited or no access to the internet, power cuts, and technological issues. He 
suggested that students, parents, and teachers need to maintain a positive attitude for 
effective e-learning. His suggestion reflected the fact that online learning was in its 
early stages in the context of Nepal. 

We need to take virtual class seriously and take it regularly. We need to fix 
our personal problems such as supportive devices, internet connection and 
power supply so that virtual class will be more effective. (Priyata, student 
from Birat School) 

We need to have positive attitude towards online class and government too 
needs to validate it especially when our physical classroom is closed due to 
pandemic. (Lata, student from Siddartha School) 

	 It is much clearer that limited administrative support for managing online 
learning can be a major barrier. Priyata and Lata’s suggestions have pointed out 
several issues that affect the effectiveness of Zoom classes, such as the question 
of the validity of online classes, the attitudes of students and parents, and the 
availability of infrastructure. However, a new type of internet-based learning has 
caught the attention of students, teachers, and parents in Nepal, as it could serve as an 
alternative mode of education during and after the pandemic. Like Zoom, other ICT 
tools can also be used to alleviate the challenges posed by the pandemic and other 
complex situations.

Discussion

	 The findings revealed that urban schools employed Zoom as an alternative 
and flexible mode of distance education for online classes during school closures due 
to the COVID-19 pandemic. Both teachers and students reported becoming familiar 
with online learning and appreciated the new way of learning from home. However, 
teachers without intensive ICT training and limited knowledge of e-pedagogies 
(Rana & Rana, 2020) reported online teaching as an additional burden, as they 
struggled with computer and web tools for online delivery. Moreover, a number of 
challenges, such as lack of digital devices, unreliable internet, expensive mobile 
data, and irregular power supply (Adnan & Anwar, 2020) made it difficult for 
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teachers and students to continue their online learning. The participation of students 
without video on Zoom was doubtful, unlike a previous study (Alqurashi, 2019) 
that highlighted learner-content and learner-instructor interactions as major issues. 
However, flexibility, improved communication, self-motivation, course management, 
and independent work were identified as the strengths of Zoom classes, aligning 
with the findings of Davis et al. (2019). The findings of this study suggest that proper 
management of online learning can complement traditional physical schools and 
also serve as an alternative mode of learning. The findings revealed that Zoom was 
employed for online classes by urban schools as an alternative and flexible mode 
of distance education to continue educational activities during school closures due 
to the COVID-19 pandemic. Both teachers and students reported that they were 
getting familiarity with online mode of learning and appreciated the new way of 
learning from home. However, teachers with lack of intensive ICT training and 
limited knowledge of e-pedagogies (Rana & Rana, 2020) reported online teaching 
as an additional burden as they had to struggle with computer and web tools for 
online delivery. Moreover, a number of challenges, such as lack of digital devices, 
unreliable internet, expensive mobile data, and irregularity of power supply (Adnan 
& Anwar, 2020) challenged teachers and students to continue their online learning. 
Students’ participation without video on Zoom was doubtful unlike a previous study 
(Alqurashi, 2019) highlighting learner-content and learner-instructor interactions as 
major issues. However, flexibility, improved communication, self-motivation, course 
management, and working independently were found as the strengths of Zoom class 
aligning with the findings of Davis et al. (2019).

	 It was found that teachers’ efforts in creating PowerPoint slides that 
incorporated pictures, videos, and quizzes engaged students in learning activities. 
However, many schools in Nepal might not have teachers with the minimum 
ICT skills (Rana et al., 2020) required to manage online learning. Students, on 
the other hand, were aware of their teachers’ presentation style and their level of 
preparation for online class delivery. Students assessed their teachers’ ability to use 
digital technologies and how effectively they incorporated them into their classes. 
Teachers’ teaching strategies also indicated the importance of being prepared for 
online teaching. Unfortunately, teachers were unable to provide timely feedback 
on students’ work and support them with learning issues. It is evident that teachers’ 
limited skills in using modern technologies for online learning can negatively impact 
students’ motivation to learn, and their lack of support in students’ online learning 
may lead to anxiety, as earlier studies have shown (Halverson & Graham, 2019; 
Scagnoli et al., 2019). Teachers were found to be uncomfortable providing feedback 
on student assignments due to their limited ICT skills in utilising available features. 
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It was revealed how teachers can develop their confidence in using new technologies 
in online and distance learning through consistent practice and training programmes. 
Similar to international literature (Starkey, 2020; Valencia-Arias et al., 2019), this 
study has investigated teachers’ proactive engagement with new technologies and 
their progressive development of skills through continuous practice. Teachers 
extensively used PowerPoint slides with hyperlinks and sometimes engaged students 
in quizzes and group work. They expressed satisfaction with online learning and how 
it complemented traditional classroom learning during lockdown. However, some 
participants expressed dissatisfaction with Zoom classes. In addition to teachers’ 
limited ICT skills, there are other challenges, such as limited internet access, power-
cuts, and technological issues, which align with the findings of a case study in Ghana 
by Adarkwah (2020). This study suggests that students and parents’ limited internet 
access, power-cut, and technological issues align with the findings of a case study in 
Ghana by Adarkwah (2020). This study suggests that students, parents, and teachers 
need to have a positive attitude for effective e-learning. It has revealed that online 
learning is in its early stages in the context of Nepal and that limited administrative 
support to manage online learning can be a major barrier. Other issues, such as the 
validity of online classes, students and parents’ attitudes, and infrastructure also 
determine the efficacy of Zoom classes. However, a new kind of internet-based 
learning has drawn the attention of students, teachers, and parents in Nepal as a 
potential alternative mode of education during and post-pandemic situations similar 
to findings in an international context as reported by König et al. (2020). Online 
classes, although initiated and practised following school closures during COVID-
19, have provided the possibility of flexible learning in terms of time and place in 
any situation like a pandemic or other calamities. Several studies during and after 
the pandemic in Nepal (Giri & Rana, 2022; Kaphle & Rana, 2023; Rana, 2022) 
have found that although online learning was initially intimidating to many teachers, 
students, administrators, and parents, this new learning practice was eventually 
accepted and appreciated for its effectiveness in providing both teachers and students 
with flexibility in managing learning activities from convenient locations. If an 
ICT-skilled workforce is provided for the management and delivery of online and 
distance learning, this new practice can be well-developed to promote opportunities 
for quality education for all, including marginalised and disadvantaged community 
children.

Conclusion

	 The online mode of learning is highly regarded for its flexibility in terms 
of time and place. It has become a viable alternative to traditional learning during 
the COVID-19 pandemic, which has led to the closure of schools in order to 
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prevent and control the spread of the coronavirus. Research based on urban online 
learning practices suggests that effective management of ICT infrastructure, access 
to internet facilities, and teachers with basic ICT skills can significantly promote 
online and distance learning. However, schools in rural areas have faced challenges 
in transitioning from physical classrooms to online learning due to the lack of ICT 
infrastructure, electricity, internet access, and trained ICT teachers. Issues, such as 
irregular power supply, poor internet connectivity, weak mobile data, and a lack 
of digital devices have prevented a large number of rural students from accessing 
online learning. While teachers in urban schools were able to conduct online learning 
using platforms like Zoom, the number of students in these classes fluctuated due to 
ineffective classroom management and teaching strategies on the part of the teachers. 
Teachers who possessed basic ICT skills and delivered lessons using PowerPoint 
slides with pictures, videos, hyperlinks, and quizzes had more students in their 
classes compared to those teachers with limited knowledge and skills in e-pedagogy.

	 The majority of teachers, who had limited ICT skills and were unable to 
utilise features, seemed to fail in providing feedback on students’ work. However, 
consistent practice with technology and training programmes helped them develop 
the confidence to create and manage online classes. Limited administrative support 
in managing online learning was identified as a major barrier to teachers’ progress 
in online teaching. Similarly, several issues, such as the question of the validity 
of online classes, students’ and parents’ attitudes towards online learning, and 
inadequate ICT infrastructure were found to be challenges to web-based learning. 
Online classes, although initiated and practised following school closures during 
the pandemic, can be further developed by equipping all schools and students, 
particularly those students from marginalised and disadvantaged communities, with 
equal opportunities for quality education.
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Abstract

This study explores the factors that motivate Nepali students to study abroad as well as the obstacles they 
face in order to understand this phenomenon. Every year, the number of students going to study abroad 
from Nepal is increasing. Considering this situation, this study tries to find out why Nepali students 
choose to pursue their higher education overseas. A quantitative approach using surveys was used to 
acquire opinions from one hundred Nepali students. The findings indicate a significant propensity to 
study overseas in order to advance professionally, advance personally and obtain better employment 
prospects. Concerns regarding Nepal’s political unrest and lack of employment opportunities also play 
a role in decision-making for abroad study. These results highlight the complex interplay between 
socio-political, economic and personal factors when influencing decisions about educational migration. 
In order to meet the various needs of Nepali students and improve the regional educational system, 
policymakers and educational institutions must have a thorough understanding of these dynamics. 
Considering all things, the study adds to the conversation about globalization, educational mobility and 
the goals of young people in Nepal in an increasingly interconnected world.

Keywords: Overseas, opportunity, globalization, motivational factor 

Introduction

	 In a time of globalization and interconnectedness, students from all over 
the world are compelled to investigate opportunities outside their home countries 
as the pursuit of higher education crosses national borders (Killick, 2014). Situated 
in the center of Asia, Nepal has seen an increase in the number of its aspirational 
youth choosing to pursue their education overseas (Kölbel, 2015). This phenomenon 
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represents a paradigm shift in Nepal’s traditional higher education system as students 
become more aware of the numerous advantages and opportunities provided by 
foreign universities.

	 Nepali students are increasingly opting to study abroad for various reasons. 
One significant factor is the desire for access to higher quality education and 
specialized programmes that may not be readily available in Nepal (Acharya, 
2012). Rather than being based on any specific discipline, the various universities of 
Nepal are being operated based on the same nature. A study by Poudel and Gautam 
(2019) found that many Nepali students perceive foreign universities as offering 
superior academic opportunities, modern facilities and innovative teaching methods. 
Additionally, the allure of gaining international exposure and enhancing career 
prospects post-graduation motivates Nepali students to pursue education abroad 
(Dhungana & Neupane, 2018). The limited availability of certain fields of study 
and the perception of better employment opportunities overseas also contribute 
to this trend (Pokharel, 2016). Furthermore, the aspiration for cultural enrichment 
and personal growth through exposure to diverse societies and perspectives plays 
a significant role in Nepali students’ decision to study abroad (Poudel & Gautam, 
2019). Thus, the increasing number of Nepali students seeking education abroad 
reflects a complex interplay of academic, career and personal motivations.

	 This study explores the dynamic landscape the causes of study abroad 
for Nepali students. It is critical for educators, policymakers and stakeholders 
to comprehend the factors driving this migration as the demand for high-quality 
education rises and global competition intensifies.

	 Studying abroad is an experience with many facets, including intellectual, 
cultural and personal aspects (Immetman & Schneider, 1998). The number of Nepali 
students choosing to pursue higher education overseas has significantly increased 
recently, indicating a growing desire for international academic opportunities. This 
trend is influenced by a wide range of factors, such as the desire to experience 
different cultures, the availability of top-notch educational institutions and the pursuit 
of specialized programmes that might not be easily accessible in Nepal (Aveni, 
2005). Nepali students who are looking for high-quality education and better career 
prospects are increasingly choosing to study in the US, the UK, Australia, Canada 
and European countries. The appeal of an international network, the availability of 
scholarships and welcoming immigration laws are all important factors in drawing in 
Nepali students.

	 Understanding the complex reasons underlying this trend is a research 
challenge pertaining to the reasons why Nepali students are choosing to pursue 
higher education overseas. Especially in Nepal, despite the fact that there are so 
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many universities that provide higher education, every day students go out for higher 
education (Joshi, 2018). This entails looking into the institutional, cultural and 
socioeconomic elements that influence people to look for educational opportunities 
outside Nepal. Investigating the factors that lead Nepali students to choose foreign 
universities requires looking at things like perceived educational quality, specialized 
programme availability, career opportunities, language ability, exposure to different 
cultures, political unpredictability and constraints in the home educational system 
(Acharya, 2012). Determining the root causes of these issues can help clarify the 
nuances affecting educational migration trends and provide guidance for policies 
intended to improve higher education accessibility and quality in Nepal.

	 For a number of reasons, the investigation into the factors that lead Nepali 
students to pursue higher education overseas is essential. The present time is the 
era of competition and quality education. Various studies have shown the fact that 
higher education in western countries is better than in Nepal (Witenstein & Palmer, 
2013). In such a situation, Nepali students going abroad for higher education cannot 
be considered otherwise. But it may not be the only reason, it is also an important 
purpose of this study to find out what other reasons are causing this situation. 
First of all, it seeks to shed light on the socioeconomic, cultural and educational 
dynamics of Nepal by identifying the underlying motives and factors that push 
students to pursue education abroad (Thieme, 2017). In order to improve the local 
educational system, close gaps and keep talent in Nepal, policymakers, educational 
institutions and stakeholders can benefit greatly from an understanding of these 
causes. The research can also assist families and aspiring students in making well-
informed decisions about their options for higher education, taking into account the 
advantages, difficulties and alternatives of studying overseas. The research adds to 
larger conversations on globalization, educational mobility, and the goals of Nepali 
youth in an increasingly globalized world by exploring the causes of this trend.

	 There is still a discernible lack of data about the complex incentives and 
decision-making processes underlying Nepali students’ increasing interest in and 
participation in international higher education (Ra & Joshi, 2020). While numerous 
studies have examined general motivations like access to high-quality education, 
employment opportunities and international exposure, a thorough examination of 
the particular socioeconomic, cultural and individual elements that influence Nepali 
students’ decision to pursue their academic goals abroad is lacking. Going out of 
Nepal, every year for higher education is a serious challenge to spend a lot of money 
outside the country. On the one hand, new universities are opening day by day in 
Nepal and on the other hand, students are leaving for higher education. This is the 
serious issue about the higher education of Nepal. The government is increasing 
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investment in higher education, but the problem is that a large number of students 
from Nepal are going abroad for higher education. The objectives of this study are 
to find out why Nepali students choose to pursue their higher education overseas, 
and to identify the underlying causes that impact their decision-making processes by 
comprehending these motivations. 

	 The study of Nepali students pursuing higher education abroad provides 
valuable insights into international education and cross-cultural exchange. Factors 
such as limited opportunities, quality education, diverse perspectives and global 
career prospects drive this trend. This knowledge helps policymakers, educators and 
students make informed decisions about education and promotes cultural exchange, 
ultimately contributing to the advancement of global education systems.

Literature Review

Global Status of Higher Education in the 21st Century 

	 In the 21st century, higher education has experienced significant global 
transformations, driven by technological advancements, economic shifts and 
evolving societal needs. This era has witnessed a remarkable expansion in access to 
higher education worldwide, with enrollment rates soaring across diverse regions. 
According to the UNESCO Institute for Statistics (UIS), global enrollment in tertiary 
education reached 220 million in 2019, marking a substantial increase from previous 
decades (UIS, 2020). This surge in enrollment reflects the growing recognition of 
higher education as a vital driver of economic development, social mobility and 
innovation on a global scale.

	 Furthermore, the landscape of higher education in the 21st century is 
characterized by increasing internationalization and interconnectedness. Universities 
and colleges have become hubs of multiculturalism, attracting students, scholars and 
researchers from various parts of the world. The globalization of higher education is 
evident in the rise of international student mobility, collaborative research endeavors 
and the establishment of branch campuses and partnerships between institutions 
across borders (Altbach & Knight, 2007). This globalization trend has enriched 
academic discourse, fostered cross-cultural understanding and facilitated knowledge 
exchange on a global scale.

	 Moreover, the 21st century has witnessed a paradigm shift in the pedagogical 
approaches and learning methodologies within higher education. Digital technologies 
have revolutionized teaching and learning, enabling the proliferation of online 
education, blended learning models and the integration of immersive technologies 
such as virtual reality and augmented reality into curricula (Brown & Costanzo, 
2018). The emergence of Massive Open Online Courses (MOOCs) has democratized 
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access to high-quality educational content, offering learners around the world the 
opportunity to engage with top-notch faculty and prestigious institutions without 
geographical constraints.

	 Despite these advancements, challenges persist in the global higher education 
landscape, including issues of equity, affordability and quality assurance. Disparities 
in access to higher education persist across regions and socioeconomic backgrounds, 
with marginalized communities often facing barriers to entry due to financial 
constraints, inadequate infrastructure and systemic inequalities (UNESCO, 2020). 
Moreover, concerns about the commercialization and corporatization of higher 
education have raised questions about academic freedom, intellectual autonomy, and 
the commodification of knowledge in the contemporary university system (Slaughter 
& Rhoades, 2004).

	 The global status of higher education in the 21st century is marked by 
unprecedented expansion, internationalization and technological innovation. 
While these developments have enhanced access to learning opportunities and 
fostered cross-cultural exchange, they have also brought forth challenges related to 
equity, quality and sustainability. Addressing these challenges requires concerted 
efforts from governments, educational institutions, and stakeholders to ensure that 
higher education remains a force for positive societal transformation and inclusive 
development in the 21st century.

Current Status of Higher Education in Nepal

	  Although there are still ongoing difficulties, Nepal’s higher education 
system has seen substantial changes in recent years (Chauhan, 2008). The nation has 
made progress in increasing access to postsecondary education, as more and more 
universities offer a wide range of academic programmes. Nonetheless, problems in 
the higher education sector continue to exist, including inadequate funding, limited 
infrastructure and differences in accessibility and quality (Teferra & Altbachl, 2004). 
In an attempt to give students across the country fair opportunities, efforts are being 
made to decentralize education services to rural areas, even though Kathmandu 
continues to be the focal point for higher education institutions. Furthermore, 
collaborations with foreign colleges and organizations are growing more frequent, 
allowing for the sharing of information, resources and skills that raise the standard of 
higher education in Nepal as a whole (Adhikari & Shrestha, 2023).

	 Notwithstanding these developments, Nepal’s higher education system 
continues to face numerous obstacles that prevent it from reaching its full potential 
(Ghimire & Kim, 2018). There are still gaps in quality assurance systems, which 
causes differences in credentials and educational requirements. Furthermore, the 
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curriculum frequently finds it difficult to adapt to the changing demands of society 
and industry, which hurts graduates’ employability and competitiveness in the global 
labor market (Knight & Yorke, 2004). Furthermore, efforts to reform education 
continue to be hampered by bureaucratic inefficiencies and political unpredictability. 
In order to effectively address these problems, government organizations, academic 
institutions, and other stakeholders must work together to give infrastructure, 
curriculum development, faculty training, and regulatory frameworks top priority 
(Herbert et al., 2020). This will help to create a more robust and inclusive higher 
education environment that can better serve the diverse needs of Nepalese student 
body.

Issues of Higher Education in Nepal 

	 Nepal’s higher education system is beset by a number of serious issues that 
impede the country’s overall growth and advancement. Lack of access to high-
quality education, particularly in rural and isolated areas, is one of the main problems 
(Devkota, 2021). Due to inadequate infrastructure, a lack of resources and financial 
obstacles, many students especially those from marginalized communities find it 
difficult to pursue higher education. This difference hinders the nation’s attempts to 
attain inclusive growth and development and maintains social inequality. 

	 Furthermore, Nepal’s higher education system frequently falls short of 
international standards in terms of quality (Kapur & Crowley, 2008). Colleges and 
universities have to deal with issues like out-of-date curricula, poor programmes for 
developing faculty, and few opportunities for research (Levine, 2006). This has an 
impact on graduates’ employability as well as the country’s ability to innovate and 
compete on a worldwide scale. To ensure that higher education in Nepal satisfies 
the needs of both students and the larger society, addressing these issues calls for 
extensive reforms that include investments in infrastructure, improvements to 
teaching standards, and the encouragement of research and innovation (Panth & 
Hinchliffe, 2001). 

	 It is impossible to overestimate the extent to which the government has 
contributed to problems in Nepal’s higher education system (Panth & Hinchliffe, 
2001). A multitude of challenges has resulted from inadequate funding, ongoing 
political interference and a failure to prioritize education. Universities in Nepal suffer 
from antiquated facilities, a lack of funding and a faculty shortage (Chauhan, 2008). 
Furthermore, bureaucratic red tape stifles creativity and makes it more difficult to 
adapt to the changing needs of the labour market and students (Teofilovic, 2002). 
Because of this, many young people in Nepal have limited access to high-quality 
higher education, which exacerbates poverty cycles and impedes the socioeconomic 
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development of this nation (Joshee, 2016). To address these systemic problems and 
guarantee that education continues to be a driving force behind advancement rather 
than a hindrance, immediate reforms are necessary. 

Methods and Procedures

	 Numerical data is gathered and analysed as part of the quantitative research 
in order to comprehend and explain phenomena (Williams, 2007). Survey research 
design was used for this study. To collect data from a representative sample of Nepali 
students who are studying abroad or who plan to study abroad, rating scale was used. 
One hundred students were selected in this study. Specifically, snowball sampling 
was used to exclude other respondents on the basis of person-to-person relationships. 
Among them, 30 students were selected from among the students who went to Japan 
for study and 70 students were selected from among the students who were in contact 
with the Consultancy of Kathmandu. This selection process was based on stratified 
and snowball sampling method. 

	 I used rating scale for collecting the expected data. If one question is placed 
in the rating scale, then 10 statements are placed in it, among which the respondent 
has to give a rating on one statement. I gave the online and in-person rating scale 
to the selected students. Maintaining privacy and anonymity to promote truthful 
answers, I have used statistical techniques for analysis and interpretation of data. 
I got participants’ informed consent by outlining the rights they have, the goal of 
the study, and how their data have been used. I made sure the information gathered 
is kept private and utilized exclusively for study. By excluding any personally 
identifiable information from the dataset or research findings, I could safeguard the 
identity of the participants. For the validity, I made sure the questionnaire measures 
the relevant constructs (e.g., reasons for studying abroad) accurately. I have used 
table to clearly and concisely present the results, utilizing the quantitative data to be 
illustrated. I have talked about the implications of the findings and how they connect 
to the goals and research questions. 

Results and Discussion

Out of the rating scale form provided to 100 respondents, the responses 
received in the rating scale form were filled and returned by 70 people. The rating 
scale consisted of 10 statements in which the respondents had to assign a number 
from 1 to 10 based on their preference. In the rating scale, I asked what the reason 
was for going to study abroad.
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Table 1

Rating Response from Students 

S.N. Statement 
Number of Rating 
Given Priority 
Number One 

Percentage 

1
Better employment opportunity in study 
abroad 

20 28.57

2 Study abroad enhances career prospects 11 15.71

3
Personal growth and independence in 
study abroad

9 12.85

4 Employment problem in Nepal 8 11.42

5 Better quality life in study abroad 7 10

6
Challenge related to political instability 
in Nepal 

7 10

7 Limitations in career growth in Nepal 4 5.71

8
Better academic opportunity in study 
abroad

2 2.85

9
Faced challenge in accessing quality 
education within Nepal 

1 1.42

10 Lack of specialized course in Nepal 1 1.42

Based on the data presented, it seems that people have priorities or 
preferences when it comes to different aspects of education, work and overall well-
being, especially when it comes to studying overseas as opposed to remaining in 
Nepal. This is one interpretation:

	 Better employment opportunity while studying abroad: Out of all the options, 
this one garnered the most ratings and was assigned priority number one. With 20 
responses, or 28.57% of the total responses, this option was selected. This implies 
that a sizeable proportion of participants appreciate the possibility of enhanced career 
prospects that come with studying overseas.

	 Study abroad enhances career prospects: With 11 responses (15.71%), 
this option received fewer priority one ratings than the first option, despite still 
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being significant. It suggests that although career prospects are significant, actual 
employment opportunities may be viewed as being more important.

	 Studying abroad can lead to personal growth and independence: As evidenced 
by the nine priority one ratings this option received, a sizable percentage of 
respondents value these benefits. It received 12.85% of the answers.

	 Nepal’s employment issues: Although this is a concern, this option received 
8 priority one ratings, suggesting that although employment issues do exist in Nepal, 
they might not be the main reason to think about studying abroad. It makes up 
11.42% of the answers. 

	 Improved quality of life while studying abroad: This was rated as having 
seven priority one ratings, suggesting that some respondents placed a high value on 
the overall standard of living provided by studying abroad. It accounts for ten percent 
of the answers.

	 Problem relating to political unrest in Nepal: Similarly, this option was given 
top priority by 7 respondents, indicating that some people who are thinking about 
studying abroad are quite concerned about political unrest. Additionally, it accounts 
for 10% of the answers.

	 Career growth restrictions in Nepal: This option received four priority one 
ratings, suggesting that although these restrictions do exist, respondents may not be 
as concerned about them as they are about other factors. It makes up 5.71 percent of 
the answers. 

	 Better academic opportunities through study abroad: Just two respondents 
gave this option top priority, indicating that factors related to employment may be 
more important motivators than academic opportunities. It accounts for 2.85% of the 
answers.

	 Challenges in obtaining high-quality education in Nepal: This option was 
rated as a priority one, meaning that, although access to high-quality education is 
a concern, it might not be the main factor in deciding whether to study abroad. It 
makes up 1.42% of the answers. 

	 Absence of specialized courses in Nepal: As with the preceding option, 
this one also received a priority one rating, indicating that most respondents may 
not find the lack of specialized courses to be a compelling reason to study abroad. 
Furthermore, it accounts for 1.42% of the replies.
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Table 2

Priority Rating for Study Abroad 

	 “Better employment opportunity abroad” is the study abroad and related 
issue statements’ top-rated priority, according to the bar graph. This indicates that 
the possibility of better employment opportunities in foreign country is highly 
valued by students and those thinking about studying abroad. The focus on overseas 
employment prospects is part of a larger trend in which employers place a high 
value on international work experience and view it as a competitive advantage in 
the labour market (Blackmore et al., 2017). This goal is in line with the expanding 
understanding of the need for a worldwide workforce skilled in intercultural 
communication and global business procedures.

	 “Personal growth and independence abroad” and “Study abroad enhances 
career prospects” are closely behind. The notion that career enhancement can 
result in better career opportunities both abroad and domestically is supported by 
the high priority placed on it. This may be brought about by the development of a 
variety of skills, exposure to various educational environments, and capacity for 
global networking (Wilson et al., 2009). In the meantime, the focus on individual 
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development and independence emphasizes how important it is for students to 
study overseas to have a well-rounded education. Living abroad can help develop 
independence, flexibility, and a more global perspective all of which are valued 
qualities in both personal and professional settings (Tadmor et al., 2012). Overall, 
these priorities show a thorough comprehension of the numerous advantages of 
abroad study. 

	 Overall, the data indicates that the main reasons people think about studying 
abroad are greater job opportunities, career prospects, personal development, and 
independence; however, other important factors that influence their decision-making 
process include political unpredictability and general quality of life.

	 The information provided sheds important light on the preferences and 
priorities of those who are thinking about studying overseas vs staying in Nepal. 
The emphasis on greater employment opportunities that come with studying abroad 
is a recurring theme that shows up. The appeal of improved career prospects that 
come with international education is highlighted by the sizeable percentage of 
respondents who rated it as their top priority. The fact that the most people responded 
to this aspect indicates that a lot of people think studying abroad can help them land 
good jobs (Kinginger, 2008). Studying abroad places a strong focus on personal 
development and independence, which is another noteworthy finding. Even though 
a small percentage of respondents gave this feature more weight than improved 
job prospects, it was still highly discussed. This shows that people recognize the 
opportunity for self-development and cultural immersion that studying abroad offers, 
and they value the all-encompassing advantages of international education beyond 
merely advancing their careers (Ikendi, 2022).

	 Interestingly, the decision to study abroad was also found to be significantly 
influenced by worries about political unrest and Nepal’s job problems. Better job 
opportunities and personal development received higher priority ratings, but these 
aspects still attracted a lot of attention. This suggests that broader socio-political 
factors and worries about the general standard of living in Nepal may have an impact 
on the decision of some people to pursue education overseas (Acharya, 2012). All 
things considered; the information presents a complex picture of the reasons why 
people would want to think about studying abroad. While personal development 
and professional advancement are important motivators, other elements like 
political stability and standard of living also have a big impact on how decisions 
are made. In order to address the needs and aspirations of individuals in Nepal’s 
education landscape, legislators and educational institutions must have a thorough 
understanding of these priorities (Carney & Bista, 2009). 
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	 The results of the data analysis indicate that people who are thinking 
about studying overseas as opposed to staying in Nepal have different priorities 
and preferences when it comes to work, education, and general well-being. The 
relationship between studying abroad and the alleged greater job prospects it 
provides is a recurring theme in the findings (Aveni, 2005). The greatest percentage 
of respondents gave this feature the highest priority one rating, demonstrating how 
highly they regard the possibility of improved career prospects that come with an 
international education. The data indicates a strong correlation between international 
education and future employability, highlighting a common participant belief that 
studying abroad can significantly improve their job prospects.

	 Furthermore, the results underscore the importance linked to individual 
development and self-reliance in relation to studying overseas. Even though a smaller 
percentage of respondents gave this factor more weight than improved job prospects, 
it still attracted a lot of attention, suggesting that people are generally aware of the 
comprehensive advantages of international education that go beyond simple career 
advancement. This supports a linkage theory in which people view studying overseas 
as a way to advance their personal and cultural development in addition to their 
employment prospects, strengthening the notion that international education has 
many benefits beyond advancement in the workplace (Stone & Petrick, 2013).

	 However, worries about political unrest and job prospects in Nepal also play 
a role in the decision-making process when it comes to studying overseas (Sunam 
& McCarthy, 2016). Even with the focus on increased career prospects and personal 
growth, a sizable percentage of respondents still give careful thought to these 
sociopolitical and economic factors. This implies that decisions about education 
and migration are shaped by a complex interaction between sociopolitical context, 
economic conditions, and individual goals (Syed & Özbilgin, 2009). The results 
highlight how crucial it is to comprehend these complex priorities and issues when 
developing programmes and policies meant to meet the various needs and goals of 
people within Nepal’s educational system. 

Conclusion

	 The data analysis reveals distinct priorities and preferences among individuals 
considering studying abroad compared to remaining in Nepal. The predominant 
emphasis on the perceived greater job opportunities available through international 
education emerges as a consistent theme throughout the findings. This is evident 
from the significant percentage of respondents who prioritize this aspect, indicating 
a widespread belief in the potential for enhanced career prospects associated 
with studying overseas. The findings underscore a strong association between 
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international education and future employability, suggesting that many participants 
perceive studying abroad as a pathway to significantly improving their job prospects. 

	 Moreover, the results highlight the significance attributed to personal 
development and self-reliance in the context of studying abroad. Despite a smaller 
proportion of respondents assigning greater weight to this factor compared to 
improved job prospects, it still garners considerable attention. This suggests a 
broader recognition among participants of the multifaceted benefits of international 
education beyond mere career advancement. Such findings support a comprehensive 
perspective wherein studying abroad is perceived as facilitating not only professional 
growth but also personal and cultural development, underscoring the diverse 
advantages associated with international educational experiences.

	 However, the decision-making process regarding studying abroad is also 
influenced by concerns regarding political instability and job prospects within 
Nepal. Despite the predominant focus on increased career opportunities and personal 
growth, a notable percentage of respondents remain mindful of these socio-political 
and economic factors. This indicates that educational and migratory decisions 
are shaped by a nuanced interplay between individual aspirations, socio-political 
contexts, and economic conditions. The complexity of these priorities underscores 
the importance of understanding and addressing the diverse needs and goals of 
individuals within Nepal’s educational landscape through informed policy-making 
and programme development.
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Abstract

This study explored customers’ perceptions of banking communication in “A” grade banks within Surkhet 
Valley, Nepal, aiming to fill a critical gap in understanding the dynamics of communication within the 
banking sector. Drawing upon existing literature and theoretical frameworks, the research investigated 
factors influencing customer awareness and satisfaction regarding banking communication. Through a 
quantitative approach involving 405 respondents, the study employed ordered logistic regression analysis 
to discern significant relationships between various demographic and experiential factors and banking 
communication awareness levels. Findings revealed that age, participation in common schemes, hassle 
with account updates, involvement with ASWA (Automated Settlement of Withdrawals and Advances), 
gender and work experience significantly impacted banking communication awareness levels among 
customers. Age, common scheme participation, hassle with account updates and ASWA involvement 
positively influence awareness and gender and work experience exhibited negative associations. These 
results underscored the importance of tailored communication strategies targeting diverse demographic 
groups to enhance overall banking communication effectiveness. The implications extend to managerial 
practices, suggesting the adoption of transparent and accessible communication channels, and policy 
recommendations aimed at promoting regulatory frameworks conducive to improved customer 
engagement. Furthermore, the study highlighted avenues for future research, including the exploration 
of cultural and regional influences on banking communication perceptions. By addressing the identified 
factors, banks can strengthen customer relationships, foster loyalty and enhance service quality, thereby 
contributing to the sustainable growth of the banking sector in Surkhet Valley. 
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Introduction

	 In today’s digital age, effective communication between banks and customers is 
crucial for satisfaction, loyalty and perception of the institution. Digital communication 
channels like mobile banking apps, social media and email have transformed the 
landscape, requiring banks to ensure clarity, relevance and security in their messages 
(Horowitz, 2023). Effective banking communication includes account notifications, 
customer service inquiries, marketing messages and personalized financial advice. 
Customers favor clear, timely and relevant messages, with personalized communications 
being more positively received than generic ones (Rana, 2024). Transparency and 
honesty are highly valued, as highlighted by a Deloitte survey where customers preferred 
proactive communication about important account changes and security issues. This 
approach shows a bank’s commitment to their financial well-being (Horowitz, 2023). 
The mode of communication also shapes customer perception. While digital channels 
are convenient for some, others prefer personal interactions or phone calls. Thus, 
banks should adopt a multi-channel communication strategy to meet diverse customer 
preferences (Rana, 2024).

	 According to Cavallone and Modina (2014), communication is a critical factor 
for creating value and enhancing customer loyalty in the banking industry. They 
conducted a field research on two clusters of Italian banks and found that communication 
had a positive and tangible effect on customer satisfaction and bank image. They 
also suggested some strategies and tools for improving bank communication, such 
as developing a communication plan that is aligned with the bank’s mission, vision, 
values, and objectives. They also recommend using a mix of communication channels 
and media, such as websites, social networks, newsletters, brochures, events, etc., to 
reach different segments of customers and stakeholders. Moreover, they emphasize the 
importance of enhancing the quality and frequency of communication with customers, 
especially during critical moments, such as service failures, complaints, or changes. 
These strategies and tools can help banks to build a positive brand image and a strong 
customer relationship (Cavallone & Modina, 2014).

	 Enhancing communication in Nepal’s commercial banking involves 
integrating digital strategies, fostering transparency, and collaboration (Shrestha et 
al., 2019). Managers facilitate internal communication, emphasizing skills. Updating 
practices, ensuring security, and promoting stakeholder communication are crucial. 
Effective communication improves organizational effectiveness. Investing in training 
and knowledge management benefits. Encouraging employee expression, feedback 
channels, and clear customer communication fosters trust. Adopting a multifaceted 
approach enhances efficiency and satisfaction (Shrestha et al., 2019).
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	 Paudel et al. (2020) examined the factors that influence customers’ awareness 
and satisfaction with banking communication in Nepal. The authors use a survey of 384 
customers from 10 commercial banks and apply descriptive statistics and ordered logit 
regression. They find that providing time to address customers’ problems, DEMAT 
facility, and bank size are positively associated with banking communication awareness, 
while branch location, ATM facility, and bank age are negatively associated. They also 
find that customers’ satisfaction with banking communication is influenced by their 
awareness level, bank size, and branch location. The authors suggest some implications 
for bank managers and policymakers to improve banking communication practices and 
customer loyalty. Parajuli et al. (2020) explored the customers’ perception of banking 
communication in relation to customer relations in Nepal. The authors use a survey 
of 200 customers from four commercial banks and apply factor analysis and multiple 
regressions. They identify four dimensions of banking communication: information 
quality, service quality, responsiveness, and empathy. They find that information quality 
and service quality have a positive and significant impact on customer relations, while 
responsiveness and empathy have a positive but insignificant impact. The authors 
recommend some strategies for banks to enhance their communication quality and 
customer relations.

	 In the corporate banking sector, establishing effective communication systems is 
vital for facilitating understanding across different organizational levels. Additionally, 
improving management efficiency involves monitoring and supervising employees. 
The grounded theory model illustrates the complex relationships among managers, 
shareholders, employees, and customers, including causal factors, actions, and resulting 
consequences (Glaser & Strauss, 1967). The Expectation Communication System 
model, applied in banking, helps regulate internal management through communication 
audits, organizational analysis, and individual and group development. Communication 
audits in banking provide valuable insights into personal behaviors, interpersonal 
relationships, and group dynamics, revealing employee satisfaction levels and 
expectations (Goldhaber & Rogers, 1979). The COSO framework strengthens internal 
controls in banking, preventing communication frauds and errors through efficient 
operations. Its components include risk assessment, control environment, activities, 
monitoring, and information dissemination (Committee of Sponsoring Organizations 
of the Treadway Commission, 2013). Similarly, the COBIT framework aims to address 
business requirements, IT processes, and resources (ISACA, 2019). Furthermore, 
contemporary business practices involve banks transitioning from traditional clerical 
methods to digital platforms through online services. Online services bridge the gap 
between banks and customers, utilizing digital signatures, encryption, virtual private 
networks, and security protocols. Douglas McGregor’s Theory X and Theory Y highlight 
different assumptions about human behavior. Theory X relies on traditional methods, 
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while Theory Y emphasizes empowerment and continual organizational improvement. 
Banks embracing Theory Y principles encourage liberal and developmental approaches 
compared to Theory X-driven banks (McGregor, 1960).

	 The rationale for conducting the study on banking communication in Surkhet 
Valley, Nepal, draws heavily from existing research and theoretical frameworks 
emphasizing the critical role of effective communication in the banking industry. 
Cavallone and Modina (2014) highlighted that communication is pivotal for creating 
value and enhancing customer loyalty. Their findings underscore that well-planned 
communication strategies aligned with organizational goals can significantly improve 
customer satisfaction and bolster the bank’s image. They advocate for a diverse mix 
of communication channels and emphasize the importance of timely and quality 
communication, especially during critical moments such as service failures or 
changes.

	 Effective communication plays a pivotal role in enhancing customer 
satisfaction, loyalty, and perception of banks in Surkhet Valley, Nepal. Despite the 
significant role of effective communication in the banking industry, there remains a 
gap in understanding customers’ perceptions of banking communication in “A” grade 
banks of Surkhet Valley, Nepal. While existing literature provides insights into the 
factors influencing customer awareness and satisfaction with banking communication, 
there is limited research specifically focusing on the perceptions of customers in this 
region. Moreover, the banking landscape in Nepal has evolved considerably over 
the years, with the establishment of numerous commercial banks offering diverse 
financial services. However, the extent to which customers in Surkhet Valley perceive 
and engage with banking communication practices, particularly in “A” grade banks, 
remains understudied. 

	 Therefore, research problem revolves around the need to comprehensively 
explore and understand customers’ perceptions of banking communication in “A” 
grade banks of Surkhet Valley. Specifically, the study aimed 

To identify customer’s awareness of banking communication in “A” grade banks 1.	
of Surkhet Valley.

To measure factors affecting customers’ perception of banking communication in 2.	
“A” grade banks of Surkhet Valley.

To recommend proper management strategies for effective banking communication 3.	
in “A” grade banks of Surkhet Valley.

	 Based on the research problem and objectives outlined, the following alternative 
hypotheses have been developed for the study:
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H1: There is a significant relationship between socio-demographic variables (age, 
level of education, gender and work experience) and awareness level of banking 
communication in “A” grade banks of Surkhet Valley.

H2: There is a significant relationship between perceived quality (loyalty, immediate 
messages, empathy, timely information, and responsiveness) and banking 
communication awareness level.

H3: There is a significant relationship between trust (Good working environment, 
language, satisfaction, and security) and banking communication awareness level.

H4: There is a significant relationship between service offered (credit card, visa debit 
card, mobile banking, DEMA, ASWA, use of communication system, and other) and 
banking communication awareness level.

H5: There is a significant relationship between perceived value (positive image, 
process complexity, feeling hassle in account updates, and conflict) and banking 
communication awareness level.

H6: There is a significant relationship between expectation (Expected service and 
change) and banking communication awareness level.

H7: There is a significant relationship between complaints (Address complains, 
problem and listen problem) and banking communication awareness level.

Figure 1

Conceptual Framework

Modified from Ball et al. (2006), and adopted from Parajuli (2019)
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	 Effective communication is the cornerstone of successful customer relationships 
and satisfaction (Cavallone & Modina, 2014). At the heart of this interaction lies a 
web of interconnected elements, each influencing the overall experience. Loyalty, 
the bedrock of enduring relationships, is nurtured through consistent, transparent 
communication. This fosters trust, a fragile yet essential element in any customer-
business dynamic. Trust is further reinforced by perceived quality, which is shaped 
by the clarity and accuracy of communication regarding product or service attributes. 
The services offered by a banking institution, though integral, are only as valuable as 
the communication that surrounds them. Clear communication manages expectations, 
aligning them with the realities of the service provided. This alignment influences 
perceived value, a crucial factor in determining customer satisfaction. However, 
even in the most well-oiled systems, complaints may arise. Effective communication 
transforms complaints into opportunities for resolution, demonstrating responsiveness 
and care. Handling complaints with transparency and empathy not only resolves 
immediate issues but also strengthens customer relationships in the long term.

Methods and Procedures

	 The present study employs a quantitative research design with a positivist 
deductive approach, emphasizing numerical data and statistical analysis to investigate 
customer perceptions of banking communication in the Surkhet Valley banking sector. 
Using purposive sampling, the study collected 405 responses from customers holding 
accounts in commercial banks within the region. The sample size was determined 
to achieve a 5% margin of error with a 95% confidence level, initially aiming for 
385 respondents but incorporating all 405 valid responses to enhance statistical 
power and comprehensiveness, as suggested by Cochrane (1963, as cited in Israel, 
1992) and supported by Asiamah et al. (2017). Data collection relied on a structured 
questionnaire administered through interviews, with constructs and items based on 
existing literature, such as Parajuli (2019). The questionnaire was designed to measure 
customer awareness of banking communication, factors influencing comprehension, 
and perceived effectiveness of communication strategies. Analysis was conducted 
using Excel and STATA regression techniques, including the ordered logit model, for 
both descriptive and inferential purposes. This methodological approach aims to offer 
valuable insights into refining banking communication strategies, ultimately fostering 
heightened customer satisfaction and loyalty within Surkhet’s banking sector.
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Table 1

Variables Undertaken for the Present Study

Variables Description Value Expected 
Sign

Socio- Demographic

Age
Education (Edu)
Gender (gender)
Experience(wrk_exp)

Respondent's age
Formal education
Respondent's gender
 Work experience

Years
1 = Above SEE, 0 = 
otherwise
1= male, 0 = 
otherwise
Years

+
+
+ 
+

Perceived Quality

Loyalty

Immediate message 
(Imdt_msg)
Empathy (comm_
scheme)
Timely information 
(Info_time)
R e s p o n s i v e n e s s 
(Time_prob)

You receive message 
immediately
Bank communicate new 
scheme
Provide information 
timely 
Provide sufficient time 
to address problem

1= yes, 0 = otherwise

1= yes, 0 = otherwise

1= yes, 0 = otherwise

1= yes, 0 = otherwise

+

+

+

+

Trust

Good working 
environment (Bank_
co)
Language
S a t i s f a c t i o n 
(Satisfied_comm)
Security (Secured)

Bank co-operate you

Language used by 
employees 
Whether customers are 
satisfied or not
You feel secured after 
receiving message

1= yes, 0 = otherwise

1 = yes, 0 = 
otherwise

1 = yes, 0 = 
otherwise

1 = yes, 0 = 
otherwise

+

+

+

+

Service Offered
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Credit card 
(Credit_c)
Visa Debit card (visa_
dc)
Mobile Banking 
(Mob_Bnk)
DEMAT
ASWA
Others
Use of communication 
system (adv_comm)

You use Credit card

You use Visa Debit 
card

You use Mobile 
Banking

You use DEMAT 
facility
You use DEMAT 
facility
You use other facilities
Bank has used advance 
communication system

1= yes, 0= otherwise

1= yes, 0= otherwise

1= yes, 0= otherwise

1= yes, 0= otherwise

1= yes, 0= otherwise

1= yes, 0= otherwise

1= yes, 0= otherwise

+
+

+

+
+
+
+

Perceived Value

Image

Process Complexity 
(Prob_faced)
Hassle (hassle_acc 
update)
Conflict (mis_und)

You faced
communication
problem
You feel hassle in
account update
There has been 
misunderstanding
between you and
banking staffs

1 = yes, 0 = 
otherwise

1 = yes, 0 = 
otherwise

1 = yes, 0 = 
otherwise

+

+

+

Expectation

Expected service 
(comm_change)
Change (fulfill_
expctation)

You expect bank will 
communicate in change
New changes fulfill your 
expectation

1 = yes, 0 = 
otherwise

1 = yes, 0 = 
otherwise

+

+

Complaints
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Address complaints 
(adrs_cmplain)
Problem (Prob_ATM)
Listen problem (Lstn_ 
ATM prob)

Bankers address your 
complaints as soon as 
you make it
You faced problem using 
ATM
They listen your ATM 
problem carefully

1 = yes, 0 = 
otherwise

1 = yes, 0 = 
otherwise

1 = yes, 0 = 
otherwise

+

+

+

Banking Awareness 
level 

Out of 12 questions on 
banking awareness, if an 
individual receives more 
than/equal to 9 questions 
yes then they are highly 
aware.

Y=0, If Scale Score 
<50% -Less aware
Y=1 50% <If Score 
<75%- Moderately 
Aware
Y=2, If Scale Score 
>75% above- Highly 
Aware

Source: Researcher’s calculation/ assumption

Results 

Demographic Information

Table 2
Age Group and Gender Cross Tabulation

Demographic Information Gender TotalMale Female

Age group

Below 25 years
78 80 158

49.40 percent 50.60 
percent

100.00 
percent

26-35 years
37 37 74

50.00 percent 50.00 
percent

100.00 
percent

36 to 45 years
44 34 78

56.40 percent 43.60 
percent

100.00 
percent

46-55 years
23 36 59

39.00 percent 61.00 
percent

100.00 
percent

56 and above years
14 15 29

48.30 percent 51.70 
percent

100.00 
percent

207-225



216KMC Journal, Volume 6, Issue 2, August 2024,

Total
196 202 398

49.20 percent 50.80 
percent

100.00 
percent

	 The table provides a breakdown of age groups and Gender distribution within a 
sample of 405. Out of total sample, 398 respondents indicated their gender. It reveals a 
roughly equal split between males (49.20 percent) and females (50.80 percent). Across 
age groups, females slightly outnumber males in the younger and older categories, while 
males dominate in the 36-45 age bracket. Notably, the 26-35 age group shows an equal 
gender split. Overall, while the sample maintains a balanced Gender ratio, variations 
exist across different age brackets, indicating nuanced demographic patterns.

Table 3

Work Experience and Gender Cross Tabulation

  Gender TotalFemale Male

Work_Exp

Less than 1 years
14 19 33

42.40 percent 57.60 
percent

100.00 
percent

2-5 years
43 43 86

50.00 percent 50.00 
percent

100.00 
percent

6 to 10 years
30 27 57

52.60 percent 47.40 
percent

100.00 
percent

11 to 15 years
10 16 26

38.50 percent 61.50 
percent

100.00 
percent

16 and above
23 58 81

28.40 percent 71.60 
percent

100.00 
percent

Total
120 163 283

42.40 percent 57.60 
percent

100.00 
percent

	 The table provides breakdown years of work experience and Gender 
distribution within a sample of 405. Out of total sample, 283 respondents indicated 
their gender.  It shows that males make up the majority of the sample, accounting for 
57.60 percent, while females represent 42.40 percent. Across all experience categories, 
males outnumber females. Particularly, in the 11 to 15 years and 16 and above years 
experience brackets, males significantly surpass females. Conversely, in the less than 
1 year and 2-5 years categories, males also dominate, albeit to a lesser extent. Overall, 
the data illustrates a gender disparity across various levels of work experience, with 
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males consistently comprising a larger proportion of the sample.

Table 4
Education and Gender Cross Tabulation

  Gender Total0 1

Edu
Less than SEE 30 28 58

51.70 percent 48.30 percent 100.00 percent

Above SEE 150 153 303
49.50 percent 50.50 percent 100.00 percent

Total 180 181 361
49.90 percent 50.10 percent 100.00 percent

	 The table provides a breakdown of level of education and Gender distribution 
within a sample of 405. Out of total sample, 361 respondents indicated their gender. 
It indicates that the majority of individuals fall into the “Above SEE” education 
category, comprising 303 individuals, while 58 individuals have an educational level 
categorized as “Less than SEE.” Despite slight variations, the gender distribution 
remains relatively balanced across both education categories. In the “Less than SEE” 
group, males slightly outnumber females by 51.70 percent to 48.30 percent, while in 
the “Above SEE” category, the split is nearly equal, with 49.50 percent males and 
50.50 percent females.

Table 5
Banking Communication Awareness Level
Level of Awareness Frequency Percent
Less aware 88 21.7
Moderately Aware 204 50.4
Highly Aware 113 27.9
Total 405 100.0

	 The table illustrates the varying levels of awareness regarding banking 
communication among customers of “A” grade banks in Surkhet Valley. Nearly a 
quarter of the respondents (21.7 percent) are categorized as “Less Aware,” indicating 
a limited understanding of banking communication. The majority (50.4 percent) fall 
under the “Moderately Aware” group, suggesting a basic comprehension but room for 
improvement. On the other hand, about a third (27.9 percent) are classified as “Highly 
Aware,” signifying a strong understanding of banking communication practices. 
Overall, while a significant portion of customers exhibit moderate to high awareness, 
there remains a need for targeted efforts to enhance understanding among those less 
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familiar with banking communication concepts.

Pre and Post-estimation Tests 

Multicollinearity Test

Table 6

VIF Table

Variable VIF 1/VIF 

Work_Exp 2.12 0.472188
Age 2.03 0.493312
Language 1.51 0.663727
Mob_bnk 1.44 0.694478
ASWA 1.42 0.701774
Edu 1.41 0.706836

DEMAT 1.41 0.707688

mis_und 1.40 0.711819

Bank_co 1.38 0.723259

Visa_dc 1.31 0.761283

hassle_acc~e 1.27 0.789898
time_pob 1.26 0.795781
others 1.23 0.813232
Credit_c 1.22 0.820225
Lstn_ATMProb 1.17 0.857385

comm_scheme 1.16 0.859102

Gender 1.16 0.865721
Prob_ATM 1.14 0.877475
imdt_msg 1.08 0.922030

Mean VIF 1.38

	 The Variance Inflation Factor (VIF) is a statistical measure used to identify 
multicollinearity, a condition where independent variables in a regression model are 
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highly correlated. Williams (2015) suggests that if the VIF score is less than 10, it 
generally indicates the absence of severe multicollinearity issues. In summary, a mean 
VIF of 1.38 indicates a low level of multicollinearity on average, which is favorable 
for regression analysis. 

Heteroscedasticity Test

Table 7

Heteroscedasticity Test

Model Chi2 Prob> chi2
1 1.880 0.1799

	 From the test we observed there is no heteroscedastic problem in the data set 
as Chau (2017) specified if the value is greater than 0.05 the data can be said to be free 
from heteroscedastic problem. Hence, table is the final regression result for the present 
study.

Ordered Logit Regression Result 

Log likelihood = -74.196891                     Pseudo R2         =     0.2193
                                                Prob > chi2       =     0.0020
                                                LR chi2(19)       =      41.69
Logistic regression                             Number of obs     =        184

Table 8

Ordered Logistic Regression

Banking communication awareness level
VARIABLES Coefficient Odds Ratio
age .0389869 1.039757

.0192313  
gender -.5921835* .5531182

.326768
work_exp -.064373* .9376552

.0246556
edu -.5170886 .5962539

.5438767
imdt_msg .0519097 1.053281

.4462268
comm_scheme .7046136 2.023065
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.3293221
time_prob 1.343999  3.834347

.3597648
bank_co -.9327518 .3934695

.6502643
language .8237735 2.279084

.7553599
hassle_accupdate .6334696* 1.884136

.3443888
mis_und .1044604 1.110111

.3690477  
lstn_atmprob .4242053 1.528375

.3588749
prob_atm -.0866775 .9169728

.3221496
credit_c .059577 1.061387

.3997199
visa_dc -.6842322 .5044774

.4636697
mob_bnk -.564735 .5685108

.3944651
demat .2444415 1.276908

.4362402
aswa 1.238358* 3.449944

.4645476
others -.070020 .9323749

.4181599
Constant cut1 -.7114268 -.7114268

1.130657
Constant cut2 2.308146   2.308146

1.143793  
Observations 184

Standard errors in parentheses

* p<0.01,  p<0.05, * p<0.1
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Result Interpretation 

	 The ordered logistic regression analysis conducted to explore the awareness 
level of customers regarding banking communication in “A” grade banks in Surkhet 
valley yielded several notable findings. 

	 The result generated from the table depicts that six independent variables were 
found to have significant relationship with banking communication awareness level. 
Four of the factors had positive relationship in a line with a priori expectation. At 5 
percent level, age and common scheme had positive significant relationship. Similarly, 
hassle account update and aswa had positive significant relationship at 10 percent 
and 1 percent respectively. Likewise, gender factor work experience had negative 
significant relationship at 10 percent and 1 percent respectively. It indicates that, one 
unit change in age, common scheme, hassle account update, and aswa change by 0.39 
units, 0.070 units, 0.63 units, and 1.24units in the log of odds respectively. Similarly, 
gender results in -0.59 units and work experience results -0.064 units change in the 
log of odds. Looking at their odds ratio, our result indicates that for one unit change 
in age, common scheme, hassle account update, and aswa in banking communication 
increases by 1.04 times, 2.02 times, 1.88 times, and 3.44 times respectively. Similarly, 
gender results in -0.59 units and work experience results -0.064 units change in the 
log of odds. Looking at their odds ratio, our result indicates that for one unit change 
in gender and work experience in banking communication decreases by 0.55 times 
and 0.98 times respectively. Hence, hypothesis is rejected as there is significant 
relationship/ association between banking communication awareness level and the 
given explanatory variables. Hence, it concludes that gender and work experience are 
inversely related with awareness level of banking communication and in age, common 
scheme, hassle account update, and aswa have positive association with awareness 
level.

Discussion

	 The present study’s findings on the awareness levels regarding banking 
communication among customers of “A” grade banks in Surkhet Valley are further 
substantiated by Parajuli (2019). These findings highlight the necessity for targeted 
interventions to enhance understanding, particularly among the segment categorized 
as “Less Aware.” While a substantial proportion of customers demonstrate moderate 
to high awareness, the presence of the less aware group underscores the importance of 
tailored initiatives aimed at bridging the gap in understanding banking communication 
concepts. The ordered logistic regression analysis revealed six independent variables 
that significantly influence the awareness level of customers regarding banking 
communication in “A” grade banks in Surkhet Valley. Age and participation in common 
schemes were positively and significantly related to banking communication awareness 
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at the 5 percent significance level. This suggests that as age increases and customers 
engage more in common schemes offered by banks, their awareness of banking 
communication also increases. A study by N.K.V and Harsolekar (2022) supports the 
positive relationship between participation in schemes and banking communication 
awareness, finding that awareness through branch/bank employees was effective in 
creating awareness about these schemes. 

	 Additionally, hassle with account updates and involvement with ASWA 
(banking service) were positively and significantly related to banking communication 
awareness level at 10 percent and 1 percent significance levels, respectively. This 
indicates that customers who experience fewer hassles with account updates and are 
involved with ASWA have higher awareness levels of banking communication. The 
positive relationship between hassle with account updates and banking communication 
awareness is also supported. Jahan and Kim (2020) found that helping each other 
makes people share more knowledge online, which means that making things easier 
can increase awareness. However, they also found that gender and work experience 
negatively affect awareness of banking communication, with gender significant at 10 
percent and work experience at 1 percent. This implies that being female and having 
more work experience are associated with lower levels of awareness regarding banking 
communication. Although not directly, studies like the one by Trachtman et al. (2021) 
focus on age-related factors and political participation, they indirectly suggest that 
demographic characteristics, including age and accumulated work experience, can 
shape individuals’ awareness and behaviors across different domains. As individuals 
gain more experience in the workforce, they often develop a deeper understanding of 
their profession, industry, and organizational context, which can ultimately influence 
their levels of awareness and engagement in various aspects of life.

Conclusion

	 The study highlights the varying levels of awareness among customers of 
“A” grade banks in Surkhet Valley regarding banking communication. While many 
customers demonstrate good awareness, there is a notable group categorized as “Less 
Aware,” indicating the need for targeted efforts to bridge this gap. Factors like age 
and participation in common schemes positively influence awareness, suggesting 
that older customers and those engaged in bank schemes tend to have higher levels 
of understanding. Similarly, customers facing fewer hassles with account updates 
and involved with ASWA show heightened awareness. However, gender and work 
experience exhibit a negative relationship with awareness, implying that being female 
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or having more work experience may correlate with lower levels of understanding. 
Overall, the study underscores the importance of tailored interventions to enhance 
banking communication comprehension among all customer segments, ensuring a 
more inclusive and informed banking experience for everyone in Surkhet Valley.

	 Bank managers should focus on implementing communication strategies that 
target customers of all ages, especially those participating in common schemes and 
services like ASWA. Efforts to reduce hassle with account updates can also contribute 
to higher awareness levels. Additionally, understanding gender differences and 
tailoring communication efforts accordingly can improve overall awareness levels 
among customers.

	 Regulatory bodies and policymakers may consider mandating banks to enhance 
communication strategies to improve customer awareness levels. Policies could focus 
on promoting transparent and accessible communication channels, particularly for 
account updates and new services.

	 The study was conducted from December 1, 2023, to January 31, 2024, 
focusing on A-grade banking institutions located in Birendranagar, with a sample size 
of 405 respondents. However, there were some limitations in the demographic data 
collection. Out of the total respondents, only 398 indicated their gender, 283 provided 
information about their work experience, and 361 reported their age group. These 
discrepancies in data could introduce bias and limit the generalizability of the study’s 
findings. Specifically, the missing work experience data might significantly affect the 
robustness of conclusions related to the impact of work experience on the studied 
variables. 

	 Future research could delve deeper into the specific communication channels 
and strategies that effectively increase awareness levels among different demographic 
groups. Exploring the impact of cultural factors and regional differences on banking 
communication awareness could also provide valuable insights for designing targeted 
communication campaigns.

	 Overall, the study emphasize the importance of continuous monitoring and 
improvement of communication practices in the banking sector to ensure customers 
are well-informed and engaged with banking services and updates. By addressing 
the identified factors influencing awareness levels, banks can strengthen customer 
relationships and enhance overall service quality.
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Abstract

Child marriage in Nepal, a practice deeply rooted in cultural traditions, poses significant barriers to 

education and has profound impacts on the health and well-being of young girls, highlighting the urgent 

need for educational interventions to break this cycle and promote healthier life. The objective of this 

study was to assess the role of education on child marriage and the impact of child marriage on health 

in the context of Nepal. Specifically, the research concentrates on gathering information on the health 

status, education status, perceptions and the role of influencing factors on early marriage. The study 

used a sequential mixed-method design, including questionnaires completed by 125 women married 

before 18, two focus group discussions with 20 students (10 boys and 10 girls), and quantitative surveys 

for statistical analysis. This research shows that the role of education plays an important role before 

and after child marriage and it shows that society functions as the primary agent of socialization for 

child marriage. Apart from that, poverty, education, gender discrimination, cultural practice and lack of 

awareness are some of the factors (preventive measures) of child marriage. This study, therefore, seeks 

to depict the main components of child marriage pointing out the effect on girls’ health that increased 

risk for death during childbirth including obstetric fistulas, school dropout and domestic violence. 

This study concludes with possible strategies and programmes that must be implemented by all the 

representatives for education, raising awareness about women’s health through government and non-

government organizations. 
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Introduction

Marriage, typically regarded as the cornerstone of family and consequently, 
societal structure, holds significant significance in the life journey of individuals 
(Haas & Whitton, 2015). Nonetheless, the concept of marriage manifests differently 
across various cultural contexts, encompassing legal, religious, customary, 
traditional, or informal dimensions. These delineations are not mutually exclusive, 
often intertwining in practice. Even marriages lacking formal legal recognition may 
carry substantial social acknowledgment within their communities. Nepali cultural 
traditions exhibit a diverse array of rituals and norms, yielding both favourable and 
unfavourable outcomes. Within Nepal, marriage rituals are observed in accordance 
with socio-cultural mores and religious protocols, signifying the union of two 
individuals with familial and communal endorsement. However, practices such as 
early marriage exemplify detrimental ramifications within this cultural framework.

Child marriage is defined as an illegal or informal union of boys or girls before 
the age of 18. Historically, child marriage is a common practice, perhaps, since the 
beginning of the institution of marriage. It is driven or shaped by cultural traditions, 
religious beliefs and poverty exacerbated by vulnerability. Child marriage is regarded 
as a social and gender violence which refers to the practice of marrying individuals, 
typically girls, under the age of 18, which perpetuates gender inequality and subjects 
them to various forms of abuse and exploitation. It is a violation of children’s rights, 
often leading to adverse physical, psychological and social consequences, including 
interrupted education, increased risk of domestic violence, and severe health risks 
associated with early pregnancies. The consequences of child marriage are felt at 
both the individual and societal levels while it hurts girls’ maternal health, social-
economic status and the future. In 2016, following numerous postponements, the 
governmental initiative titled the National Strategy to Eradicate Child Marriage 
was introduced (Human Rights Watch 2016). This strategy delineates six distinct 
elements: the empowerment of young girls, the enhancement of educational 
opportunities for girls, and the facilitation of services aimed at curtailing child 
marriage.

In Nepal, the Criminal Code Act (2017) has officially stipulated 20 years as 
the minimum age requirement for marriage. Consequently, any marriage involving 
one or both parties under the age of 20 is classified as early marriage. Nepal was 
ranked third in the prevalence of child marriage in South Asia by the United Nations 
Children’s Fund (UNICEF) in 2016, following Bangladesh and India. According to 
the Nepal Law Commission (NLC) Part-3 (2016), the Nepali constitution recognizes 
health and education as fundamental rights. The adverse effects of child marriage, 
particularly on health, contradict the principles enshrined in these rights.
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Moreover, as evidenced in the most recent census data from 2011, a substantial 
portion of females in Nepal enter into marriage prior to reaching the age of 18, with 
41% falling into this category, and a concerning 8.1% of these individuals becoming 
pregnant between the ages of 15 and 19 (CBS, 2012). The Ministry of Health and 
Population (2011) has noted that a significant majority, 55%, of these marriages 
occur at the age of 18, with 74% involving girls below the age of 20, underscoring 
the persistent prevalence of early marriage practices in Nepal. As outlined in a 2011 
report by the Ministry of Health and Population (MOHP, 2012), the proportion of 
women married by the age of 15 demonstrates a decline from 24% among those aged 
45-49 to 5% among those aged 15-19, mirroring a similar trend among men who 
typically marry four years later than women. The median age at first marriage among 
women aged 25-49 stands at 17.5 years, while for men, it is 21.6 years.

According to Nepal Census (2011), in Kailali district, 169,965 (21.92%) 
people got married when they were below age 10. Among them, the number of boys 
was 87,483 (23.12%) and the number of girls was 82,482 (20.76%). The number 
of people who got married between the ages of 10-14 years was 108462 where the 
number of boys was 55,706 (14.72%) and girls were 52,756 (13.28%). The number 
of people who got married between the ages of 15-19 years was 93690 (12.08%) 
whereas the number of boys was 45,078 (11.91%) and for girls was 48612 (12.24%). 
Approximately 47.97% of girls were married before the legal age of 20 in Kailali. 

Child marriage obstructs the educational and professional progression of young 
girls. The ramifications of such unions are substantial, predominantly manifesting 
as psychological and physical ailments. In accordance with data from the United 
Nations Population Fund in 2012, females lacking formal education face a threefold 
increased likelihood of marrying or entering a marital union before reaching the 
age of 18. Pandey (2017) contends that the prevalence of underage marriage is 
disproportionately higher among women residing in less educated rural areas, 
belonging to lower caste Hindu communities, and identified as Madhesi, as compared 
to their counterparts who are more educated, reside in urban locales, and belong to 
higher caste Hindu groups. Nonetheless, the enforcement of extant legal frameworks 
and prior commitments remains deficient, resulting in minimal advancements (Regmi 
et al., 2016).

According to King and Winthrop (2015), child marriage can function as both a 
catalyst and an outcome of inadequate educational achievement. It frequently occurs 
either prior to a girl’s impending marriage or shortly thereafter, as her domestic 
responsibilities escalate, impeding her educational pursuits. This investigation delves 
into the determinants that potentially precipitate early marriage, examining the 
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viewpoints of young girls regarding their health during pregnancy and the legality of 
marrying at a non-conventional age.

This study makes a tangible empirical contribution toward addressing the 
issue of child marriage by furnishing benchmark data and information pertinent to 
the implementation and monitoring of initiatives targeting child marriage within 
the Godavari region. Despite its significant implications, child marriage in Nepal 
receives insufficient attention, despite being a pressing issue in various regions, 
notably rural areas such as Mugu, Doti, Kalikot, Morang, Bardiya, Kailali, and 
others. Studies consistently identify gender norms and societal expectations as the 
underlying drivers of this harmful practice. Whether rooted in cultural traditions or 
exacerbated by limited access to education, the subordinate status of girls and women 
within society remains a central factor. Moreover, certain ethnic communities in 
Nepal hold beliefs that marrying girls before puberty or their first menstruation leads 
to spiritual rewards, further perpetuating the practice of child marriage.

According to UNFPA 42.9% of women residing in rural areas married before 
reaching the age of 18 in comparison to 26.9% of those residing in urban areas. Girls 
with no education or from low-income families are at high risk. Child marriage is 
more prevalent among marginalized groups such as Janjatis and Dalits. The young 
females who are forced to enter into early marriage are not able to cope with married 
life and their children. That makes poor health for both mother and child. Child 
marriages not only deprive girls of educational and decision-making opportunities 
but also stem from socioeconomic pressures, wherein impoverished parents or 
guardians may feel compelled to marry off their daughters in exchange for a bride 
price, erroneously believing it will alleviate their financial struggles. However, such 
individuals often lack awareness of the detrimental effects of early marriage on the 
health and well-being of young females.

Taking concept of child marriage practices and its problems into account, the 
study primarily attempted to identify and explain the social determinants of early 
marriage in Nepal and specifically in Godawari Municipality of Kailali district. 
Specifically, this study attempted to:

Identify the girls’ attitude towards child marriage in Godavari Municipality.1.	

Investigate the relationship between the reproductive health condition of girls and 2.	
early marriage in Godavari Municipality.

Identify causes of child marriage and its impact on the health and education of 3.	
girls in Godavari Municipality.
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Literature Review 

Social Factors of Early Marriage

The educational attainment of parents significantly influences the occurrence of 
early marriage. Educated parents typically prioritize the importance of education in 
contrast to securing a career and contributing to society, while less educated parents 
often perceive their children, especially daughters, primarily in terms of household 
duties. Bhandari (2017) discerns distinctive cognitive approaches between educated 
and uneducated households regarding their offspring.

According to the United Nations Population Fund (2012), various factors 
contribute to and perpetuate the practice of early marriage, including economic 
hardship, familial reputation, religious doctrines, societal and cultural norms, 
educational opportunities, and conflict dynamics, all of which stem from gender 
disparities. The institution of dowry serves as a catalyst for early marriages, as 
families of girls often face reduced financial obligations when arranging marriages 
at a young age (Maharjan et al., 2012). This customary practice places a significant 
burden on impoverished families. In Nepal, parents are apprehensive about societal 
judgments if their daughters, who have reached adulthood (over 18 years old), 
remain unmarried. Concerns about tarnishing the family’s reputation through 
elopement or engaging in illicit relationships contribute to this fear, making it 
challenging to find suitable matches for older daughters within their social circles. 
Additionally, economic constraints render daughters a financial strain on the family, 
leading to the perceived alleviation of this burden through their early marriages, 
which is perceived to be advantageous for both the family and the girl herself.

Child Marriage and Education

The constitution of Nepal (2015) enshrines education as a fundamental right for 
all Nepalese citizens. Nonetheless, entrenched cultural norms, particularly prevalent 
in Kailali, perpetuate the practice of early marriage, resulting in the deprivation of 
educational opportunities for many young girls. Societal conventions encourage 
parents to arrange marriages for their daughters prematurely, thereby impeding their 
access to schooling. This practice, compounded by traditional perceptions of girls 
as chattels, undermines familial prioritization of girls’ educational pursuits (Bista, 
2004). Previous scholarly inquiries have elucidated a notable association between 
early matrimony and educational attainment. Studies indicate a notably low rate of 
educational engagement among married adolescent girls, as evidenced by Sekine and 
Hodgkin (2014), who report a mere 31.2% attendance rate among girls aged 15-17. 
Conversely, early initiation of sexual activity has been linked to heightened risks of 
academic underperformance and premature withdrawal from schooling (Biddlecom 
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et al., 2008; Grant & Hallman, 2008; Hindin & Fatusi, 2009). Disparities in the 
mean age of marriage between individuals with secondary and primary educational 
backgrounds are pronounced, accentuating the importance of education in delaying 
marriage (Bongaarts et al., 2017). The United Nations Educational, Scientific 
and Cultural Organization underscores the pivotal role of secondary education in 
mitigating the prevalence of early marriage among girls (UNESCO, 2014).

Among school-aged girls, marriage followed by pregnancy is frequently cited 
as the primary cause for discontinuing education (Thapa et al., 1997). Sustaining 
girls’ enrolment in schools stands out as a highly effective strategy in preventing 
child marriages (UNESCO, 2014). Barr (2017) contends that the likelihood of early 
marriage among girls coincides with their school-age years and escalates notably 
with each passing year post-primary education completion. Across various cultural 
contexts, attendance at school is often perceived as incongruent with the societal 
expectations and duties associated with marriage and parenthood (Bajracharya & 
Amin, 2012; Mensch et al., 2005; Schuler et al., 2006; UNESCO, 2014).

Child Marriage and Girls’ Health

Based on prior investigations, it has been observed that women often encounter 
challenges when attempting to access healthcare services. In Nepal specifically, a 
significant proportion of women, approximately 83%, encounter at least one barrier 
in accessing healthcare for themselves. Concerns are prevalent among women, with 
around 68% expressing reluctance to visit health facilities unaccompanied and a 
similar percentage expressing apprehension regarding the unavailability of female 
healthcare providers. Financial constraints are a worry for 55% of women, while 
53% cite distance to healthcare facilities as a concern. Additionally, less than 25% of 
women express concerns about obtaining permission for seeking medical treatment. 
(Nepal Demographic and Health Survey: NDHS, 2016). For example, in the case of 
childbirth: according to Nepal Demographic and Health Survey Key Finding (2016), 
more than 57% of Nepalese women give birth in health facilities, and 41% give birth 
at home. According to Nepal Demographic and Health Survey (NDHS, 2016), access 
to healthcare is correlated to the level of education: women having education above 
grade 10th, School Leaving Certificate (SLC) 85% deliver in health facilities, more 
than 57% receive a postnatal check in the first 2 days of the birth, with most check-
up’s occurring within 4 hours of delivery and 42% did not receive any postnatal 
check. But early married women also face specific problems.

According to UNICEF (cited in Brown, 2012), an estimated 150 out of every 
1,000 births worldwide are to adolescent girls aged 15-18. For some adolescents, 
pregnancy and childbirth occur unexpectedly and against their wishes. In certain 
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societal contexts, there exists significant pressure for girls to marry, leading to early 
pregnancies within marriage (Franjic, 2018). The prevalence of early marriage 
is highlighted by Franjic’s claim that approximately 15 million girls under 18 
are married annually, with 90% of births to girls aged 15 to 19 occurring within 
marriage. In Nepal, 41% of girls are married before reaching 18 years of age. 
To address these challenges, there is a need for investments in girls’ education, 
healthcare access, and the development of their social and economic capabilities to 
enable them to delay marriage until they are prepared. The Government of Nepal 
has recently endorsed a new National Strategy on Ending Child Marriage, setting 
the legal marriage age at 20 (UNFPA, Nepal, 2016). Regarding teenage pregnancies, 
data from the NDHS (2016) indicate that 17% of adolescent women aged 15-19 are 
either already mothers or pregnant with their first child. This phenomenon is more 
prevalent in rural areas (22%) compared to urban areas (13%). Of these pregnancies, 
81% result in live births, 9% end in miscarriages, and 9% are terminated through 
abortions.

Similarly, Blanc et al. (2013) posit that adolescent mothers confront elevated 
risks of maternal mortality in comparison to their counterparts who give birth 
between the ages of 20 and 24. Early marriage, particularly before the age of 18, is 
associated with higher parity rates compared to later marriages. Moreover, according 
to Central Bureau Statistics (2015), fatalities linked to pregnancy are a significant 
contributor to mortality among both married and unmarried adolescents aged 15 
to 19, particularly within the younger spectrum of this age bracket. Darroch et al. 
(2016) report that in 2016, approximately 21 million pregnancies occurred among 
adolescent girls, with roughly half culminating in childbirth.

In this existing literature, I found few explorations of the perception of women 
towards marriage.  A lot has already been written about child marriage in Nepal by 
lots of organizations and scholars, for example, World Vision Nepal, UNICEF, and 
many more organizations. And scholars from Nepal, as well as other countries such 
as Bhandari (2017), wrote about Early marriage in Nepal: Prospects for Schoolgirls, 
and Barr (2017) wrote about child marriage many more have written. Along with the 
above-mentioned relationships between education, health, and marriage, and along 
with research that prompts a perception of free will towards the early marriage (love 
marriage, interest in sex), it appeared that an evaluation of girl’s perceptions would 
be beneficial to understanding the consensually and interest in the marriage of this 
population. This research will specifically explore the perceptions of young girls on 
child marriage, causes of child marriage and relationship between child marriage and 
health of young girls of Godavari municipality.
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Methods and Procedures

Research Design

The study has employed sequential mixed method design applying qualitative 
and quantitative tools. The key methods of the study include focus group discussions, 
key informant interviews, and case stories as qualitative data and surveys as 
quantitative methods.

Description of the Research Area

Based on the national statistics on marriage (Central Bureau Statistics, 2011), 
I selected Kailali district, Province no 7, which has 12 Wards, from it I selected 
Godavari municipality no.2. The total population of Godavari is 78,018 and the 
number of females is 41,376 (53.03%) and male is 36,642 (46.97%) in which the age 
group of 10-19 years old female numbers is 10,339 (13.25%) and age group of 10-19 
years old male is 10,067 (12.90%). Being a resident of Kailali, (Godavari) it was not 
much difficult to convene the participants, stakeholders, and local representatives. 
The selection of my informants was guided by a need for a variety of opinions, by 
their expertise as well as by their accessibility.

Sampling

To understand the perspectives of early married girls and assemble a 
representative sample of the population of early married girls in the Godavari 
municipality, 125 women from 20 to 24 years old, who got married between 14 
and18 years old and had at least one child or became pregnant before 18 years old, 
were selected to complete this research between March 3rd and March 15th, 2020. 
All of them dropped school before 19. I contacted participants with the help of social 
mobilizers working for NGOs i.e., Nepal Jaycees (JCI), Youth Acting for Change-
Nepal (YAC-Nepal), Women for Human Rights (WHR-Nepal), and many more, 
local representatives from different sectors like red cross, local women development 
cooperation and many more and local government agencies i.e., Municipality office, 
Health post, School and many more. In addition, through snowball sampling, I asked 
research participants to provide information about other women in the same category 
who could be willing to participate.

Focus Group Discussions

A total of 20 students from Durga Laxmi Higher Secondary School (DLHSS) 
(10 boys and 10 girls) participated in Focus Group Discussions (FGDs) which 
were organized in the same location on the issue of early marriage including status, 
causes, consequences, and possible interventions, on March 16th, 2019, in the 
Godavari, municipality, district of Kailali. Two FGDs (comprising 10 boys and 
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10 girls separately) I had taken help from school staff and administration for the 
sampling of the same school. All relevant structured and unstructured questionnaires 
were developed and administered. The questionnaires were developed in a written 
schedule which contained the early married women, their health problems, and their 
educational situation.

Variable Specification

Every researcher used the variables for determining their positions and justifies 
the relationship among the different concepts of the research topic and theories. The 
core concept is marriage practices and child marriage. Independent variables are 
social values and economic values. The dependent values are child marriage, age, 
education, occupation, health, gender, and income. Child marriage is a dependent 
variable because it can increase or decrease based on social and economic functions 
and values.

Data Processing and Analysis

A structured interview was directly administered to the respondents in which 
the predetermined questions were used. The interview involved the use of fixed, 
alternative questions to get the certification of the subject. An unstructured interview 
was administered to the FGD. Interviewees and FGD participants were selected 
purposely. The intentional selection of participants provided a basis for the collection 
of rich information related to the subject of the study and a maximum variation in 
research participants. The collected data were processed and analysed in descriptive 
as well as statistical table presentation. The quantitative data were analysed by 
tabulation, and percentages and conclusions were drawn.

Results and Discussion

Social Determinants of Early Marriage in Western Nepal

The phenomenon of school dropout is influenced by a variety of factors, each 
contributing to the overall rates observed within educational systems. The data 
highlight that the predominant reason for school dropout is marriage cases. This is 
followed by economic constraints and a lack of interest in studying. Additionally, 
parental disapproval of continuing education is a factor some dropouts, while the 
distance to school facilities also affects students. Physical disabilities, though less 
common, still impact the student population. 
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Table 1

Reason for School Dropping of Informants Aged 20-24 (n=125)

Got married

Did not like to study

Economic reasons

Parents did not allow

School facility far away

Physical disability

49.6%

12.8%

22.4%

9.6%

4%

1.6%

 (Source: Field Survey 2019)

In Kailali, Godavari the average literacy rate is 66.3% and for the women, 
the literacy rate is 21079 (27.01%) and 14765 (18.92%) women are illiterate (CBS. 
2011). The dropout rate has been one of the cross-cutting issues which definitely 
will create obstacles to obtaining education for all. The above table shows the 
main reason for leaving school is child marriage with 49.6% and having economic 
problems 22.4% were unable to continue their study. The other reasons for school 
dropout were parents’ decisions, physical accessibility, school facilities, socio-
cultural values, and others. Women who were married at a young age were more 
likely to have dropped out of school, have no formal education, reside in a rural 
setting, live in poverty, or have an uneducated household head, and they tended to be 
older adolescents.

In our society, marriage is more socially acceptable than other possible reasons 
because of our social values and norms, it has been reported as the primary reason for 
leaving school, even if other factors are more attributable. Decisions about marriage 
and dropout are the result of a complex interplay of various factors. Even most of 
the girls cite marriage rather than other factors for child marriage because of positive 
social status. Social pressure to maintain family honour, household heads with less 
education, more children, and less income in the family are other factors as described 
by the informants.  

Health and Early Marriage

Research shows that child marriage often leads to very early pregnancy and 
childbirth for girls, who often, at least initially, feel unable to negotiate to delay 
childbearing with their husbands. When girls get pulled out of school earlier, because 
of early marriage, they are often even less familiar with production health issues. 
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Much of the reason that health education is so important is that there are many 
health benefits and risks associated with premature pregnancy, and by association, 
premature marriage. Because many of the husband’s families pressure girls to have 
babies immediately, early marriage also often leads to early childbirth and mothering.

Table 2 shows the women’s health situation during pregnancy.

Table 2

Medical Check-up during Pregnancy and Delivery of Baby (n=125)

Regular medical check-up 

Check-up in case of a problem

No check-up

Delivery in hospital

Delivery in home

Complication during delivery

17.6%

59.2%

23.2%

51.2%

48.8%

62.4%

 (Source: Field Survey 2019)

  The above table shows the health condition of women during their 
reproduction period. Girls who get married early have a higher probability of 
getting pregnant and having more children. This opens them up to risks related to 
reproductive health and unaware of risks to their health. The negative health impact 
as reported by the informants includes miscarriage, infanticide, uterus prolapse, 
maternity death, sexual disease, and infertility. Out of the one hundred and twenty-
five women 62.4% face complicity during delivery because of their early age and 
were immature physically and physiologically. They also lack access to reproductive 
health information and services and lack parental care for them during pregnancy. 

        Similarly, 48.8% of women give birth in their homes. There are multiple 
variables for these reasons such as cultural rules and values, poverty, lack of health 
post, lack of knowledge about maternal health, and many more. 59.2% of them visit 
hospitals when needed. Having more or less information and education in the family 
members, and for the sake of their upcoming child, they visit the hospital. And some 
women regularly visit hospitals for a check-up. The reason for this is to educate 
family members on at least one, care and good economic status. Some of them 
didn’t visit the hospital because of various reasons (culture, lack of money, hospital 
facilities, etc.). When this is combined with pregnancy at a young age with a lack 
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of power, information, and access to services, married girls experience much higher 
rates of maternal mortality and morbidity.

Adolescent childbirth is dangerous for the infant as well as the mother. 
Underdeveloped bodies of girls have led to complications during childbirth that 
causes infant death as well as maternal death. They are pressured to bear children as 
soon as they are married. Physical and emotional immaturity of the mothers, their 
malnutrition, and lack of access to social services and health care are also important 
concerns for child married women. 

Influencing Factors for Early Marriage

  Lack of access to education, poverty, child labour, social pressures, family 
planning information, contraceptive supplies, and harmful practices including 
dowry and beliefs about menstruation and virginity typically drive child marriage in 
Godavari, Kailali Nepal.

  According to the respondents, school girls are fully conscious that marriage 
is associated with low education, socio-cultural norms, gender discrimination, and 
poverty which causes harm to their physical and mental health after early marriage. 
The practice of marriage with no parental involvement is also common in these 
societies. Neighbours, relatives, religion, and social culture also promote early 
marriage, by bringing marriage proposals and convincing or pressuring parents to 
marry daughters early. So, nobody thinks about their future, health complications, 
mental pressure, immaturity, etc. which happen after child marriage.

The respondent’s view from their interview is that having less or no education 
from their parents is one of the main reasons to marry their daughter from the age 
of 12/13 years old. As a result, the girls left their school, and must bear a child at an 
early age which occurs lots of health complications during and after the pregnancy 
with physiological unstable. It can harm the newborn infant too.

Relation between Early Marriage and Education

As per the respondents in the study, furthering one’s education enhances the 
likelihood of delaying marriage. Research indicates a link between early marriage 
and levels of educational achievement (Barr, 2017; Sekine & Hodgkin, 2014). 
Additionally, they contend that a significant proportion of female students dropping 
out of school is attributable to early marriage.

The participants indicated that marriage proposals began at the age of 12 for 
them. Should a girl cease attending school, whether due to financial constraints, 
geographical distance, familial issues, or employment, marriage becomes an 

226-242



238KMC Journal, Volume 6, Issue 2, August 2024,

inevitable outcome. This perpetuates the trend of dwindling educational engagement, 
as married girls typically withdraw from or abandon their studies. Many of the 
respondents were wedded at the age of 12 for diverse reasons, consequently 
hindering their educational pursuits.

Relation between Early Marriage and Health Complications

  Premature pregnancy poses significant health risks for both mothers and 
infants, leading to increased incidences of severe health complications and mortality. 
Pregnancy-related complications stand as the primary cause of mortality among 
adolescent females aged 14-19 in Kailali. Studies indicate that girls aged 10-14 face 
a fivefold higher risk of mortality during childbirth compared to mothers aged 20-
24, while those aged 15-19 face double the risk of maternal mortality compared to 
women in the 20-24 age group.

Early pregnancy can have severe health consequences for both mothers and 
babies including elevated rates of serious health problems and death. Complications 
resulting from pregnancy are the most important causes of death in Kailali, among 
adolescent girls aged 14-19 years old. Research shows those girls aged 10-14 are 5 
times more likely to die during delivery than mothers aged 20-24; girls aged 15-19 
are twice as likely to die during delivery as women aged 20-24.

  According to respondents due to immaturity, young girls are more susceptible 
to obstructed labour, which is the leading cause of maternal mortality among them. 
The data shows that most of these women face complications during pregnancy and 
are not able to get health access in the meantime of their delivery and during their 
difficulties. Lack of knowledge about reproductive health, health awareness, basic 
knowledge during pregnancy, and workload during pregnancy causes complications 
for both mother and child.

Opinion of Focus Group Discussion towards the Early Marriage

 The participatory approach was used to gather in-depth information from 
key people, such as local boys and girls. It was used to extract key information on 
causes, patterns, and impact of child marriage, its initiatives, and recent practices 
and development-related issue in the locality. The views of young children towards 
early marriage were taken. They assisted the research team in identifying good, 
programmed designs, practices, and initiatives against child marriage and identifying 
the present programmed design and delivery, etc. The majority of the children have 
raised a similar opinion that they are having mental pressure from their parents for 
having early marriage which causes them physical abuse and mental distraction. 
Even if they do not want to have a marriage at an early age because they do not 
know the meaning of it and want to continue their life by studying and enjoying their 
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livelihood but being pressured by their parents. Most of them are conscious of the 
effect of early marriage on their upcoming future life because of education and wish 
they would be rescued or prevented from their secure life and good future.

The participants also express the belief that the enactment and enforcement 
of robust legislation against child marriage could instil fear of legal repercussions 
among their parents and members of society, potentially leading to a shift away from 
early marriage. Moreover, they suggest that parental education and warnings about 
early marriage and other detrimental social customs are necessary. Respondents 
attribute the prevalence of early marriage partly to parents’ lack of awareness 
regarding its negative consequences. One participant recounted her unsuccessful 
attempts to dissuade her parents and relatives from proceeding with her marriage, 
despite employing emotional appeals. They acknowledge the difficulty in halting 
the process once parents have agreed to a proposal, largely due to familial pride. 
Educating neighbours and providing counselling to relatives are proposed strategies 
to diminish the incidence of early marriage, as parents may be swayed by these 
individuals to marry their children prematurely.

Conclusion

  The issue of child marriage at the present is still one of the critical subjects 
in society. Though there is substantive work initiated to reduce the incidence of 
child marriage, there is a lot that remains to be done to reduce the lower point. The 
study finds some of the important issues that are intertwined with child marriage: 
discontinuation of education among the women, lack of education among the parents 
as well as society, lack of maternal health awareness and knowledge, economic 
instability, and influence of socio-cultural and religious aspects.

The overall educational status of disadvantaged groups has changed over 
time but they still lag in several instances. The commitment to the widespread and 
equitable provision of education is the basic requirement for child marriage control. 
Because of child marriage, girls are unable to continue their studies and fulfil their 
dreams. Most of them have to drop out of school because of early marriage.

Early marriage has detrimental effects on both adolescent girls and society. 
This research affirms its association with various factors, albeit on a limited 
scale, primarily focusing on health issues during pregnancy. Bearing children at 
a young age increases susceptibility to health complications and mortality. Young 
mothers often face pregnancy-related challenges without emotional, physical, and 
psychological readiness. This hinders their ability to pursue personal and professional 
aspirations, thus impeding career advancement. While attitudes towards marriage 
and pregnancy may be evolving positively among informants, the prevalence of child 
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marriage persists in contemporary society.
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Abstract

Women’s participation in cooperatives has emerged as a transformative force, significantly impacting 
their mobility and empowerment. This study explores the impact of women’s involvement in cooperatives 
on their mobility, specifically focusing on the impact within the Parijat Saving and Credit Cooperative 
Limited in Bhaktapur District, which was purposively selected. The study focused on cooperative 
members who regularly saved and invested in income-generative activities through loans for at least 
a year. It employed the concurrent mixed methods research design. A systematic random sampling 
technique was employed for quantitative data collection, yielding a sample of 238 participants from 
various ethnic backgrounds, and the data were analyzed descriptively using cross-tabulation. Qualitative 
information was gathered through nine case studies, ensuring data saturation concerning changes in 
mobility following cooperative involvement, which were triangulated to derive findings. The findings 
revealed significant improvements in women’s mobility following their participation in cooperatives. 
Notable increases were observed in visits to new religious places, which rose from 40% to 50%, 
and to health centers, which increased from 48% to 85%. Particularly noteworthy was the rise in the 
percentage of women utilizing their vehicles, which increased from 2% before joining to approximately 
20% afterward. These findings imply that cooperative involvement significantly enhances women’s 
mobility and independence, promoting greater access to religious and health facilities and increasing 
the use of personal vehicles.
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Introduction

	 Mobility includes both physical movement and social mobility. Phogaat 
(2019) defines it as the ability to move easily and freely while Andari et al. (2023) 
further elaborate, describing it as the capacity to move or be moved freely and easily. 
In a socio-cultural context, Mehta and Sai (2021) highlight mobility as the degree 
of freedom of individuals, particularly women, to leave the household without 
permission for various activities such as visiting markets or relatives. It significantly 
impacts individuals’ life chances, especially among women, including access to 
education, healthcare and economic opportunities. 

	 Mobility is a crucial indicator of empowerment, as highlighted by Hashemi et 
al. (1996) and supported by Alkire (2007). In the context of women’s empowerment, 
a significant factor is their ability to make decisions about visiting family and 
relatives (Ministry of Health and Population et al., 2017). This ability greatly impacts 
their decision-making power and socioeconomic status (Mahmud et al., 2012). The 
journey of women’s empowerment is both dynamic and complex (Mahmud et al., 
2012), and it varies across different contexts and over time (Karki & Thapa, 2022; 
Mahmud et al., 2012).

	 Empowerment, as defined by Kabeer (2005), encompasses resources, agency 
and achievements, enabling women to make strategic life choices and participate 
in decision-making processes. Mobility, therefore, can be seen as both a personal 
change and moving from one place to another and transforming oneself, adapting to 
new situations, and changing status, position and skills (Kaufmann, 2021). Similarly, 
Friedman (1992) delineates empowerment into three dimensions: social (access 
to resources such as information, knowledge, and skill), political (participation in 
decision-making processes), and psychological (an individual’s sense of potency 
and self-esteem, which can positively influence their access to social and political 
power). 

	 Mobility opportunities and group participation are known indicators 
of empowerment (Alkire, 2007). Collective organizations among women offer 
ways for upward mobility (Lake, 2019), with collective action being recognized 
as a remedy for women’s disadvantages (Selhausen, 2016). Community-based 
programmes, including microcredit, self-help groups, and cooperatives, contribute 
to enhancing women’s mobility and access to resources, promoting their social 
status and leadership roles (Dulhunty, 2022; Senarath & Gunawardena, 2009). 
Similarly, women who participate in Self-Help Groups increase their confidence and 
can make decisions about their own lives (Shrestha, 2022). Cooperatives, among 
various community-based programmes, serve as collective organizations that unite 
individuals to empower themselves collectively (Okem, 2016). These cooperatives 
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emphasize empowering and mobilizing each member to assert ownership and 
actively engage in democratic participation, thereby promoting socio-economic 
advancement (Yaebiyo & Teklehaimanot, 2012). Participation in cooperatives is 
associated with improved access to resources such as self-employment opportunities 
and healthcare visits, indicating a positive impact on empowerment conditions 
(Mahmud, 2003).

	 Cooperatives aim to enhance the social and economic status of women by 
providing services such as regular saving, credit facilities, training participation and 
skill enhancement opportunities. Their primary objective is to empower each member 
to take ownership and participate actively in their socio-economic development 
(Yaebiyo & Teklehaimanot, 2012). Economic empowerment automatically fosters 
women’s empowerment positively (Karki & Thapa, 2022). Thus, this study explores 
the impact of cooperative involvement on women’s mobility in Bhaktapur district of 
Nepal. It focuses on their ability to independently visit religious places, visit health 
centers and use personal vehicles. By examining these aspects, the study aims to 
analyze how involvement in cooperatives can enhance freedom of mobility that 
contributes to empowerment. 

Methods and Procedures

	 The study conducted in the Bhaktapur district of Nepal in 2020 focused on 
examining changes in women’s mobility following their involvement in cooperatives. 
It adopted a concurrent mixed methods design, blending quantitative and qualitative 
techniques to achieve a comprehensive understanding of this phenomenon. The 
researchers chose the Parijat Saving and Credit Cooperative Limited as their focal 
cooperative, aiming to capture the diversity of the ethnic community within the 
district as it covers all four municipalities. This cooperative boasted 1,668 members, 
predominantly comprising 934 females and 734 males, actively engaging in regular 
savings and investment activities through loans for income generation over at least a 
year.

	 Quantitative data collection involved a systematic random sampling 
technique, resulting in 238 participants from diverse ethnic backgrounds. Structured 
and semi-structured questionnaires were used to collect the quantitative data. At the 
same time, in-depth interviews were conducted to gather qualitative information 
from nine participants as cases considering the saturation of information related to 
mobility changes after cooperative involvement.

	 This dataset was subjected to descriptive analysis, primarily employing cross-
tabulation to observe the patterns in women’s mobility changes. Complementing the 
quantitative findings, qualitative insights were blended to triangulate and validate 
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the information, offering a more nuanced perspective on the impact of cooperative 
involvement on women’s mobility. The study prioritized ethical considerations by 
obtaining verbal informed consent from all participants before conducting interviews, 
ensuring voluntary participation. Additionally, the actual names of the respondents 
were anonymized during the interpretation of qualitative information.

Results

	 The data collected through both quantitative and qualitative methods were 
categorized into three themes: changes in visiting religious places, independent visits 
to health centers, and the use of transportation for visiting markets, banks, or health 
centers before and after joining the cooperative. The findings were then analyzed and 
interpreted as follows.

Changes in Visiting Religious Places 

	 Table 1 presents the percentage distribution of respondents based on their 
visits to religious sites before and after joining the cooperative. The data highlight 
a positive link in respondents’ exploration of new religious sites following their 
involvement in the cooperative in terms of age, caste/ethnicity, and educational 
attainment. Notably, seniors aged 50–64 years exhibit the most significant percentage 
(22.7%) change compared to other age brackets. Within the caste/ethnicity, there is 
a substantial shift observed among the “Others group,” encompassing Sunar, Kami, 
Damai, and Madhesi castes, with a notable percentage change (i.e., 25%). Regarding 
education, the data suggest that the rate of increase in visits to new religious sites 
slows down as educational attainment rises. Specifically, women with no education 
experienced a substantial increase (36%) in post-cooperative involvement, while 
those with Bachelor’s degrees and higher observed a slow increase (5.2%), as 
presented in Table 1.

Table 1

Percent Distribution of Respondents Visiting Religious Places by Socio-Demographic 
Characteristics

Socio-demographic Characteristics Before After Total Number Change
Age  

18–34 years 26.2 35.7 42 9.5
35–49 years 45.4 51.3 152 5.9
50–64 years 34.1 56.8 44 22.7

Caste/ethnic group  
Brahmin/Chhetri 50.0 54.0 150 4.0
Janajati 26.3 44.7 76 18.4
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Others (Sunar, Damai, Kami, Madhesi) 0.0 25.0 12 25.0
Women education 

No education 18.2 54.5 11 36.3
Basic (1–8) 17.4 30.4 46 13.0
Secondary (9–12) 44.8 52.4 143 7.6
Bachelor and above 55.3 60.5 38 5.2

Total 39.9 49.6 238 9.7

	 During the interview, one participant reported that being involved in a 
cooperative transformed her lifeline. She said:

I set up a cafeteria, which significantly boosted my financial situation thanks 
to a supportive loan from this cooperative. Taking part in the tour programs 
managed by the cooperative tailored for entrepreneurs and active members 
inspired me to engage in group activities. Despite encountering assistance, 
it has had a profound impact on my life. For me, the cooperative serves as a 
school, providing essential knowledge to navigate life and thrive as a human 
being. (Pinky Sah, 41 years, illiterate)

Relating to Pinky’s point, another participant shared her transformative experience 
after joining the cooperative, highlighting a shift from fear to empowerment. She 
expressed how being part of the cooperative enabled her to overcome fears and 
embrace freedom. She said: 

I participated in cooperative-organized travel events for the first time without 
my family’s company. Convincing my husband was challenging, and I felt 
nervous about traveling alone. However, a neighbor advised me not to miss 
out on the opportunity. During the journey, I learned valuable skills like 
communication, bargaining, and showing respect to elders. Exploring new 
places and sharing experiences with friends boosted my confidence and self-
reliance. Now, I feel empowered, free from fear and hesitation, and capable 
of making the decision to travel anywhere. Thanks to the cooperative. 
(Sangita Suwal, 57 years, illiterate)

Cooperatives organize people into groups and provide training for awareness, 
knowledge development, and skill enhancement, along with organizing picnics 
and travel trips to visit new places. Participation in various activities is not easy for 
individuals belonging to different caste/ethnic groups, primarily due to the low status 
assigned to certain castes by society. In this context, a Dalit respondent shared her 
experiences: 

Before I joined the cooperative, and even in the early stages of my 
membership, I faced segregation and discrimination due to my Dalit caste. 
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Despite This, I continued to participate in all activities, never losing my 
courage. Over time, I integrated fully, moving freely like other members, and 
now I am respected as a bold cooperative member, with caste discrimination 
no longer affecting me. (Kanchhi Bishwokarma, 46 years, basic level 
education)

	 This respondent’s experience highlights the transformative potential of 
cooperatives in promoting social integration and reducing caste-based discrimination. 
By providing opportunities for participation and skill development, cooperatives can 
empower individuals from marginalized communities to overcome societal barriers. 
The success of this Dalit member underscores the importance of inclusivity and 
persistence in achieving social equity within cooperative structures.

Changes in Visiting Independently at Health Centers 

	 This study has sought information on women’s mobility in terms of visiting 
health centers independently before and after involving the cooperative. Among 
respondents aged 50 to 64 years, the most significant change (40.9%) was observed 
after joining the cooperative. In contrast, the age group of 18 to 34 years had the 
highest percentage before joining compared to other age groups (Table 2).

Table 2

Percentage Distribution of Respondents Visiting alone at Health Centers by Socio-
Demographic Characteristics 

Socio-demographic characteristics Before After Total 
Number Change

Age 
18–34 years 47.6 83.3 42 35.7
35–49 years 49.3 86.2 152 36.9
50–64 years 40.9 81.8 44 40.9

Caste/ethnic group 
Brahmin/Chhetri 54.0 86.7 150 32.7
Janajati 38.2 81.6 76 43.4

Others (Sunar, Damai, Kami, Madhesi) 25.0 83.3 12 58.3

Women Education 
No education 9.1 72.7 11 63.6
Basic (1–8) 32.6 78.3 46 45.7
Secondary (9–12) 46.2 86.0 143 39.8
Bachelor and above 81.6 92.1 38 10.5

Total 47.5 84.9 238  37.4
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	 One respondent expressed that joining the cooperative empowered her to 
become self-reliant and independent in her daily ventures. Her experience was:

After becoming a member of this cooperative, I participated in pickle-making 
training and eventually began managing a pickle industry. I personally 
delivered goods to customer’s homes according to their orders using my own 
vehicle. It enhanced my independence, enabling me to visit markets, banks, 
health centers, and relatives myself. Before joining the cooperative, I relied 
on my husband’s assistance to venture outside t of my home. (Mina Karki, 38 
years, SLC)

In a similar vein, before joining the cooperative, Brahmin/Chhetri caste members had 
the highest participation rate at 86.7%, with a change rate of 33%. However, after 
joining, other caste groups such as Sunar, Damai, Kami, and Madhesi experienced 
the most significant change at 58.3%, empowering them to access health centers 
independently without male assistance. Additionally, respondents with no education 
saw a substantial change of 63.6% following their involvement in the cooperative. 
One respondent shared that the cooperative transformed her from hesitancy to 
empowerment. She expressed:

Initially, my husband pressured me to join the cooperative for a loan. But, 
my involvement was merely to participate in activities as required. Later, my 
interest grew, and I became an active member of an organization, along with 
others. Thanks to the training and programs provided by the cooperative, 
my knowledge and skills regarding individual duties and responsibilities 
increased. This enabled me to become involved in the household decision-
making process and effective utilization of economic resources. Now, I 
visit health centers according to my needs and those of my children. I feel 
empowered when I get involved in cooperative activities. (Dhana Sunar, 50 
years, illiterate) 

Similarly, another participant said that cooperation helped her boost her confidence in 
advocating for her health. She said:

Before joining the cooperative, I lacked the confidence to enter to the 
health center and express my health problems with health providers. I felt 
afraid and became unable to communicate effectively. However, at present, 
I have developed the ability to speak in front of groups of people through 
participation and practice in training and group activities after getting 
involved in cooperative activities. Now, I feel comfortable visiting the health 
center alone without relying on my husband’s support. (Ganga Ghimire, 46 
years, basic education)
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These statements highlight the significant impact of the cooperative on participants’ 
confidence and self-reliance in health matters. Through training and group activities, 
women like Ganga Ghimire have gained the skills and courage needed to access and 
communicate with health services independently.

Changes Using the Means of Transportation 

	 Table 3 shows the means of transportation used by respondents when 
visiting markets, banks, and health centers before and after joining the cooperative. 
Respondents were asked about their means of transportation while visiting the 
market, bank, or health center before and after joining the cooperative.

	 Among women aged 35–49 years, there was a notable decline in the 
percentage of those who walked before joining the cooperative, which decreased by 
approximately 3% afterward. Apart from this age group, there were no changes in 
walking behavior among other age groups after joining the cooperative. Despite an 
initial increase in private vehicle usage after joining the cooperative, this decreased 
with age. Across all age groups, there was a decrease in the percentage of women 
using public vehicles, with a more pronounced decline among the older age group.

	 Respondents belonging to the Brahmin/Chhetri and Janajati communities 
exhibited a decrease in the percentage of women walking. In contrast, other caste/
ethnic groups (Sunar, Damai, Kami, and Madhesi) did not report significant changes 
in walking habits before or after joining the cooperative. Before joining, only a tiny 
percentage (0.7%) of Brahmin/Chhetri women used private vehicles, but the figure 
increased across all caste groups after joining the cooperative decreased across all 
groups (Table 3). 

Table 3

Percentage of Using the Means of Transportation by Socio-Demographic 
Characteristics

Characteristics

Before After

Number

Change (After -Before)

Walking Private 
Vehicle

Public 
Vehicle Walking Private 

Vehicle
Public 
Vehicle Walking Private 

Vehicle
Public 
Vehicle

Age

18–34 years 4.8 2.4 92.9 4.8 19.3 76.0 42 0.0 16.9 -17.0

35–49 years 5.9 0.0 94.1 3.3 16.8 79.9 152 -2.6 16.8 -14.2

50– 64 years 2.3 0.0 97.7 2.3 9.6 88.2 44 0.0 9.5 -9.5

Caste/Ethnic Group

Brahmin/Chhetri 5.3 0.7 94.0 4.7 18.3 77.0 150 -0.6 17.63 -17.0

Janajati, 5.3 0.0 94.7 1.3 12.9 85.8 76 -4.0 12.9 -8.9
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Others (Sunar, 
Damai, Kami, 
Madhesi)

0.0 0.0 100.0 0.0 5.0 95.0 12 0.0 5.0 -5.0

Women Education

No education 0.0 0.0 100.0 0.0 5.0 95.0 11 0.0 5.0 -5.0

Basic (1–8) 13.0 0.0 87.0 6.5 20.2 73.3 46 -6.5 20.2 -13.7

Secondary 
(9–12) 4.2 0.0 95.8 2.1 15.5 82.4 143 -2.1 15.5 -13.4

Bachelor and 
above 0.0 2.6 97.4 5.3 15.5 79.2 38 5.3 12.9 -18.2

Total 5.0 0.4 94.6 3.4 15.9 80.7 238 -1.6 15.5  -13.9

	 With regard to education, respondents with no education and those with the 
highest level of education did not engage in walking. There was a rise in private 
vehicle usage among respondents with Bachelor’s and above degrees, showing 
a notable increase in private vehicle usage after joining. Across all educational 
backgrounds, there was a decline in the percentage of women using public vehicles. 
A respondent shared her experiences regarding the challenges women face while 
using public transportation.

During my journeys on public transportation, I frequently encounter 
harassment from male passengers and vehicle staff, which includes offensive 
language, attempted physical contact, invasion of personal space, and dispute 
change. As a result, acquiring a loan from the cooperative allowed me to 
establish a parlor and purchase a scooter. Now, I rely on my scooter for 
marketing, visiting banks or health centers, and relatives, which makes me 
comfortable and free from the tension of using it. (Sabina Sharma, 34 years, 
SLC)

	 There is another experience of another respondent whose life was raised to be 
an entrepreneur from a wage laborer with the financial support of this cooperative.

 During the internal conflict in Nepal, I lost my husband, leaving me to 
care for three small children on my own. This marked the beginning of a 
challenging and uncertain period in my life. Ensuring that my children were 
fed and cared for became a daily struggle. Despite searching for employment 
opportunities, the only option available was labor work. I relied on my 
wages to support my children, and as they grew older, they began to assist 
me with their daily tasks. Eventually, I became a member of this cooperative 
and started saving a portion of my earnings regularly. With the help of a loan 
from the cooperative, I was able to start my own cow farm. This decision 
proved to be a turning point in my life. Now I proud owner of a van, which 
has contributed significantly to my livelihood. (Bina Thapa, 50 years, Basic 
education)
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	 Particularly notable in private vehicles, none of them in before joining, but it 
reached about 13% among the Janajati respondents post-joining the cooperative. One 
of the Janajati respondents explains her opinion:

I operate my fruits and vegetables business with financial assistance from 
this cooperative. I own a scooter, which serves as a convenient mode of 
transportation for traveling between my shop and other locations. It enables 
me to manage my shop efficiently by facilitating the collection and delivery 
of goods to nearby customers. Additionally, I use it for personal mobility, 
such as visiting health center banks and visiting relatives. (Sita Tamang, 34 
years, Ten Plus)

	 In conclusion, the cooperative’s financial support has significantly impacted 
the lives of its members, particularly in terms of transportation and entrepreneurship. 
The stories of Sabina Sharma and Bina Thapa illustrate how access to loans enabled 
them to transition from relying on public transportation to owning private vehicles, 
enhancing their independence and safety. Additionally, the increase in private 
vehicle usage among educated respondents reflects a broader trend toward improved 
mobility and economic opportunities. This cooperative’s role in transforming lives 
underscores the importance of financial inclusion in fostering socio-economic 
development.

Discussion

	 This study explored independent mobility behavior after involvement 
in the cooperative of women concerning their visits to religious sites and health 
centers and the use of personal vehicles independently, with a focus on their age, 
caste/ethnicity, and education level. Cooperatives, as collective organizations, 
aim to empower themselves through collective action, emphasizing inclusivity 
and active participation in socio-economic progress (Yaebiyo & Teklehaimanot, 
2012). Kabeer (1999) informs that cooperative involvement can provide women 
with the necessary resources (like financial support and social networks) and 
enhance their agency (by increasing their confidence and decision-making abilities). 
This, in turn, leads to more remarkable achievements, such as the ability to use 
personal vehicles independently, visit religious sites, and access health facilities, 
thereby contributing to their overall empowerment. The qualitative information 
highlights the significant impact of cooperative involvement on women’s mobility 
and empowerment. Sabina Sharma’s experience exemplifies the broader theme of 
increased autonomy and reduced vulnerability among women in cooperatives. Her 
story supports existing literature on the positive effects of financial empowerment 
on women’s mobility and safety. By integrating her narrative, we see a clear link 
between cooperative participation and enhanced freedom of movement, contributing 
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to overall empowerment. This aligns with Kabeer’s (1999) model of empowerment, 
where resources (the loan), agency (the ability to purchase and use a scooter), and 
achievements (improved mobility and reduced harassment) collectively foster 
women’s empowerment. Thus, cooperative involvement is crucial in addressing 
mobility challenges and promoting women’s independence and well-being.

	 The result also revealed a change in mobility patterns among senior-aged 
women (50–64 years), with a notable increase of 22.7% in visits to new religious 
places compared to 9.5% for the 35–49 age group and 5.9% for the 18–35 age 
group. In Nepal, women often experience oppression within patriarchal structures 
(Karki & Thapa, 2021; UN, 2019), where age is crucial factor influencing mobility. 
Additionally, the unequal distribution of caregiving responsibilities between women 
and men in housework, childcare, and other families exacerbates the challenges 
faced by women in balancing their public and private lives (Mussideda & Patimo, 
2020). Moreover, even after their children have grown, women may encounter their 
autonomy and freedom movement.

	 Likewise, changes in caste/ethnic groups, particularly among other groups 
(Sunar, Damai, Kami, and Madhesi) women, accounted for one-fourth (25%) of 
the total changes, surpassing other caste/ethnic groups. Similarly, illiterate women 
exhibited the highest rate of mobility compared to other education levels. Women’s 
autonomy in decision-making regarding visits to health centers appears to align 
with Mahmud’s (2003) findings on the positive impact of microcredit programs on 
women’s agency and access to health care.

	 Overall, women are gradually shifting their mode of transportation after 
getting involved in cooperatives, with an increase observed in both public and private 
vehicle usage across all ages, caste/ethnic, and education groups. However, women 
continue to face the fear of harassment while using public transport, which limits 
their social and economic mobility (Kapoor, 2020), leading to a growing preference 
for private vehicles.

	 These findings also highlight the influence of age, caste/ethnicity, and 
education on women’s choice of transportation. Younger women and those from 
supposedly higher castes exhibit higher rates of changes towards private vehicle 
usage. In comparison, the opposite trend is observed among older women and those 
from supposedly lower castes. Likewise, the rate of change in vehicle usage is lower 
among illiterate women compared to others. Notably, younger age groups show a 
higher shift towards private vehicle usage, while older, illiterate women from lower 
castes demonstrate the opposite pattern.

	 Hence, women’s decision-making autonomy regarding visits to family and 
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relatives is identified as a crucial factor in empowerment (Ministry of Health and 
Population, 2017), with changes in educational levels and caste groups contributing 
to increasing rates of mobility. This study suggests that the shift in mobility 
following participation in cooperatives in Nepal serves as an indication of women’s 
empowerment, particularly among those from illiterate and marginalized groups.

Conclusion

	 This study highlights the impact of cooperative engagement on women’s 
mobility, reflecting broader empowerment processes within the Bhaktapur district 
of Nepal. The findings demonstrate that women’s involvement in cooperatives is 
associated with transformative shifts in their ability to access and navigate public 
spaces, engage in economic activities, and make independent decisions about 
their mobility. The study reveals changes in women’s mobility across various age 
groups, caste/ethnic backgrounds, and educational levels following cooperative 
participation. Senior-aged women (50–64 years), illiterate individuals, and members 
of marginalized caste/ethnic groups experienced substantial improvements in their 
mobility patterns, such as increased visits to religious sites and enhanced access to 
health centers without male accompaniment. These changes signify a significant 
expansion of women’s agency and freedom of movement within their communities.

	 Furthermore, the shift in transportation preferences—from increased use of 
private vehicles to reduced reliance on walking and public transport—underlines 
the tangible benefits of cooperative support in overcoming mobility challenges 
faced by women, including safety concerns and social barriers. Younger women and 
those from supposedly higher castes demonstrated more pronounced shifts towards 
private vehicle usage. In contrast, older, illiterate women from marginalized groups 
exhibited slower but equally significant changes in their mobility behavior. This shift 
towards private vehicle usage particularly empowers women to engage more actively 
in economic and social activities outside their homes, contributing to their overall 
socio-economic empowerment.

	 This study places a strong foundation for future research by highlighting the 
transformative potential of cooperatives in empowering women. It opens avenues 
for exploring the long-term impacts of cooperative membership on women’s 
socio-economic status and empowerment. Additionally, it suggests the need for 
comparative analyses between different community-based study to identify the most 
effective models to empower women. The research also points to the importance of 
examining barriers to participation in cooperatives, such as cultural and economic 
obstacles, and how these can be overcome. Furthermore, it underscores the role 
of education and training within cooperatives in enhancing women’s skills and 
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leadership abilities. By addressing these areas, future research can be conducted 
and provide evidence-based recommendations for empowering women through 
cooperative. 
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Abstract

Noise pollution is one of the major environmental threats that highly affects human livelihood. This 
study aims to assess the noise level near educational institutions located in Dhangadhi Sub-Metropolitan 
City. Eighteen schools were chosen for this study. The noise level was recorded in those schools in the 
school time (10:00-16:00). For measurement, time was categorized into three parts viz. 10:00-12:00; 
12:00-14:00; and 14:00-16:00. The noise level was measured using a digital sound level meter in the 
month of February 2024. The result shows that the noise level ( ) measured at different locations is 
above the prescribed standard value of noise level. Among the selected institutions, the noise level was 
higher in those schools which are near the roads. The institutions that are little inside the road are less 
noisy. This study reveals that the noise pollution in the respective institutions is due to high traffic of 
vehicles, bad condition of road, human crowd, unnecessary use of horns, etc. 

Keywords: Noise pollution, environmental pollution, traffic, human crowd 

Introduction

Noise is considered as the undesirable and unwanted entity for human beings. 
Pollution because of abundant amount of noise is called noise pollution. A major 
cause behind noise pollution is due to the increase of population, industrialization 
and other technological advancements like speakers, sound boxes, etc. From road 
to home, there are many sources which produce a lot of sound leading to noise 
pollution. In contrast to other forms of pollution, noise pollution is a little bit 
different and least understood. However, its harmful effects can easily be observed. It 

Copyright 2024 Author(s) This open access article is distributed under a Creative Commons 
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causes several side effects like decrease in efficiency, increase in blood pressure and 
other health related issues (Bhattarai, 2014).  Noise is a common problem faced by 
many people in the world. With the increase in motor traffic, the noise level also goes 
on increasing (Baltrenas et al., 2010).   

Noise pollution deteriorates the quality of life especially in urban areas across 
the world. Throughout the globe, urbanization is at the apex causing rapid road 
traffic, construction of roads and infrastructures which results the noise pollution. 
Among various forms of noise pollution, traffic pollution results due to continuous 
flow of vehicles, poor maintenance of the vehicles and unnecessary blowing of the 
horns (Singh et al., 2022).  

A sound wave is a form of wave moving in air or in other media that causes 
hearing sensation. Noise is simply defined as unwanted sound which may be due 
to different natural and artificial means. According to World Health Organization 
(WHO), noise pollution falls in second rank among different environmental pollution 
(Chhetri et al., 2019). Rapid urbanization and industrialization are the significant 
causes of noise pollution. Noise pollution causes severe effect on human beings. 
WHO also highlighted noise pollution as one of the major environmental pollution. 
Apart from several other causes, noise coming from road traffic highly affects the 
quality of life especially in urban areas. Noise pollution causes several side effects 
like annoyance, sleep disturbance, hormonal disorder, hypertension and psychiatric 
disorder (Mishra et al., 2021). 

 High noise level in the background may cause side effects on auditory and 
nervous system (Chauhan et al., 2010). In the urban areas, traffic due to vehicles is 
the major source of noise pollution (Bhosale, 2010; Mavrin et al., 2018).  Due to 
high population rise and several industrial activities, cities and towns are facing the 
big problem in the form of noise pollution (Datta et al., 2006). The noise pollution 
can cause several problems in human health like noise induced hearing impairment, 
disturbance of sleep and other mental side effects. High noise in the festival time is 
also being one of the sources of annoyance (Goswami et al., 2013). 

Noise pollution has severe effect on physical and psychological aspects of 
human health. Noise also affects nervous and endocrine system. Aircrafts, vehicles 
and other transportation system are the major sources of noise pollution in urban 
cities (Geravandi et al., 2015).  Due to the continuous exposure to high noise, the 
workers in the factory are suffering from various health effects. Directly or indirectly, 
noise pollution causes the adverse effects that impair the human health. Apart from 
human health, noise pollution possesses adverse effects on the resident, society and 
environment. Exposure to high level of noise increases the stress on human being 
which leads to increase in antisocial activity in them (Jariwala et al., 2017).
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This study tries to explore the level of noise near educational institutions 
located in Dhangadhi Sub-Metropolitan City. This study shows the present status 
of noise in those areas and some recommendations to reduce noise pollution. This 
study deals with a basic research question: What is the current noise level near the 
educational institutions of Dhangadhi Sub-Metropolitan City?

Literature Review 

There have been various studies in the past carried out to assess or 
measure the noise level in different locations. In national and international level, 
there has been a number of studies that explored the noise level. In this regard, 
Bhattarai (2014) has done a survey to measure the sound level at various places of 
Siddharthanagar Municipality by categorising selected locations into three zones viz. 
silent, residential and commercial zones. He used Dick Smith Digital Sound Level 
Meter Q 1362 to measure the sound level. He concluded that average noise level at 
all the selected regions was more than that prescribed by Government of Nepal and 
WHO. Furthermore, he mentioned the heavy noise pollution near road side area is 
due to bad condition of roads, vehicles and unnecessary use of horns.

Likewise, Whittaker et al. (2014) carried out a study to assess noise-induced 
hearing loss in small scale metal industry in Nepal. They took 115 metal workers 
and 123 hotel workers (control group) for the study. They found that noise induced 
hearing was 30.4 percent in metal workers and 4.1 percent in the hotel workers. They 
found that in the workplace, the noise level was 65.3-84.7 dB in metal workers sites 
and in hotel workers (control site) the noise level was 51.4-68.6 dB. They concluded 
that metal workers have greater possibility for the noise-induced hearing loss. 

Singh et al. (2022) carried out a study to assess a traffic noise along the ring 
road side of Kathmandu Valley, Nepal. They recorded noise level data using sound-
level meters. At all the junction points they had selected, Leq exceeded 70 dB which 
is more than the standard national and international noise level. They mentioned that 
if population rises in the same fashion, it may cause many adverse health effects in 
human beings.  

Another study conducted by Chhetri et al. (2019) aimed to evaluate traffic 
noise levels in Kathmandu valley. They recorded intensities of noise level at 
31 different places of Kathmandu valley. They have mentioned Satdobato and 
Putalisadak as a highly polluted area exceeding noise level beyond 80 dB. They 
concluded that in Kathmandu valley, the noise level was about 72 dB. They also 
recommended that policy need to be implemented perfectly and it is also needed to 
spread the awareness of adverse effects of noise pollution. 
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Likewise, Mishra et al. (2021) made a study to assess the effect of COVID-19 
lockdown on noise pollution level of Lucknow city of India. They investigated the 
change in noise level at different areas of Lucknow city viz. residential, commercial, 
industrial and silent zones. They have compared and analysed the level of noise 
before, during and after the lockdown at the selected places. They have used portable 
environmental sensors to collect the data. They found that average noise levels 
before lockdown were 44.85 dB to 79.57 dB whereas the average noise levels after 
the lockdown found as 38.55 dB to 57.79 dB. They found significant decrease in the 
sound level during the lockdown time as compared to that of pre and post lockdown 
period. Their study observed significant decrease in annoyance and sleep disturbance 
level during lockdown period than pre- and post-lockdown period. They suggest to 
implementing strict noise control policies to reduce the adverse effects caused due to 
noise pollution.

Another study by Chauhan et al. (2021) assessed noise pollution level in 
Kathmandu valley and also investigated the effectiveness of implementation of noise 
standard. They concluded that there is significant amount of noise pollution and no 
horn regulation were not followed strictly. They recorded average noise level as 66.8 
dB in Kathmandu valley. They mentioned that in about 65.2% of sample locations, 
the noise level was more than standard noise level. Likewise, Baltrenas et al. (2010) 
assessed noise level in the southern part of Panevezys. They took measurement 
during three periods of the day; daytime (6 a.m. to 6 p.m.), evening (6 p.m. to 10 
p.m.) and at night (10 p.m. to 6 a.m.). They mentioned that noise generated by the car 
is the major source of noise pollution. 

Chauhan et al. (2010) also mentioned that electricity generators and 
transportation are the major sources of noise pollution in Moradabad city of India. 
They found the noise level was above the prescribed standard noise level. They 
recommended that proper maintenance of vehicles and roads, planation of the trees 
may help in reducing the noise level. They also highlighted that awareness about the 
effects of noise pollution may help in controlling the noise pollution.  

Bhosale et al. (2010) measured the traffic noise level in the Aurangabad city 
of India. They found maximum and minimum noise level in working day were 84 
dB and 74 dB whereas in holidays maximum and minimum noise levels were 81 dB 
and 70 dB. They also pointed that as like other forms of pollution, noise pollution is 
also one of the emerging environmental pollution. Especially for the people of urban 
areas noise pollution is the subject of concern.  Likewise, Datta et al. (2006) assessed 
the noise level in Burdwan town of West Bengal India using the sound level meter. 
They found noise level in the range of 64-85 dB. They also mentioned adverse effect 
of noise on human health. They pointed that different pathological and psychological 
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disorder can occur in human health because of noise pollution. They also argued the 
necessity of public awareness among the people to control the noise pollution.

Stansfeld and Matheson (2003) discussed about the effects of noise pollution 
on human health. Noise pollution causes sleep disturbance, modifies social 
behaviour, cause annoyance, hypertension and etc. Aircraft and traffic noise exposure 
causes psychological symptoms. Especially in children, aircraft noise may cause 
impairment in reading comprehension and long-term memory.  Along with this, 
Singh and Davar (2004) performed a cross sectional survey in the Delhi state. They 
pointed that loudspeakers and automobiles were the major sources of noise pollution. 
Noise pollution effects are interference with communication, sleeplessness, and 
reduction in efficiency. Apart from this, noise pollution may cause extreme level of 
deafness and mental breakdown. They recommended reducing or stopping the noise 
produced in the party to control the noise pollution. Regardless of administrative 
kind of punishment to the people, the public awareness and public education about 
the noise pollution may help in reducing noise pollution.  

Geravandi et al. (2015) conducted a study to evaluate the effect of noise 
pollution on human health. From the cross-sectional study, they found that equivalent 
sound level in all station were 76.28±3.12 dB. They concluded that, to compensate 
the noise from road traffic, proper planning is necessary to prevent noise pollution 
and become safe from its effects.  

Munzel et al. (2021) mentioned that with the increase in noise pollution there 
is high risk of happening heart related disease. The traffic noise disturbs the sleep, 
elevates the stress hormone levels. Noise-induced stress may deteriorate the learning 
and memory of the children when exposed to aircraft noise.  Juang et al. (2010) 
conducted a study to assess the effect of noise pollution on medical care workers and 
patients in some hospitals of Taiwan. They found that daily average sound levels 
inside the hospitals in day time were between 52.6 dB and 64.6 dB. This noise level 
was more than standard noise level (50 dB) of Taiwan. 

The literature discussed above implies that noise pollution is one of the major 
issues of the modern urban society. In the context of Nepal too, the urbanization is 
rapidly growing. Above discussion also shows, in Nepali cities, there is high level 
of noise pollution. This study mainly focuses to assess the noise level in Dhangadhi 
Sub-Metropolitan City, Kailali, Nepal. 

Methods and Procedures

Study Area

	 Dhangadhi Sub-Metropolitan City is located in Kailali district of the Far 

258-272



KMC Journal, Volume 6, Issue 2, August 2024, 263

Western Province of Nepal. It is the district headquarters of Kailali. Dhangadhi is 
one of the major cities of the whole Far Western region. It is the centre of education, 
health, industries and commerce of this province. Dhangadhi Airport, a national 
airport, also lies in this Sub-Metropolitan City. Moreover, this Sub-Metropolitan City 
is adjacent to India-Nepal border. This is one of the gateways for entering into Nepal 
from India. It is located about 109 meters above the sea level and is about 750 km 
west from capital city Kathmandu. This Sub-Metropolitan City lies in plane region 
covering an area of about 271.74 sq. km. 

Figure 1

Geographical Map of Dhangadhi Sub-Metropolitan City

Data Collection

	 This study is field based. For this study, we have chosen eighteen locations. 
The selected sites are near the educational institutions of Dhangadhi Sub-
Metropolitan City. We have selected eighteen educational institutions namely; 
Aishwarya Vidya Niketan (AVN), Galaxy Secondary School, Kantipur Technical 
College, Panchodaya Secondary School, Axis Vidyashram, Balmiki, Jay Malika 
College, Hill World School, Jaycess English Secondary School, Steeping Stone 
English Boarding School, Himal Secondary School, Saradha Secondary School, 
SPA Academy, Aristo English Boarding School, Three Star Secondary School, Apee 
Academy, Kailali Vidya Niketan and Kailali Multiple Campus (KMC). 

	 The noise level was measured using a portable digital sound level meter. The 
258-272
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sound level meter has the range of 30-130 dB having an accuracy of 1.5 dB. The 
measurements were carried out in the day time from 10:00 to 16:00 in the month of 
February 2024.  We categorized this time into three parts 10:00-12:00, 12:00-14:00, 
and 14:00-16:00.  At each location the reading was recorded thrice a day as the above 
mentioned time range.  All the readings were measured under normal atmospheric 
condition. The data recorded from the field are then refined and tabulated. For the 
analysis of the data, different bar diagrams are plotted which makes visualization 
clear and meaningful. 

Features of Digital Sound Level Meter

Measuring range: 30~130 dBA 

Accuracy: ±1.5dB  

Frequency Response: 31.5Hz ~ 8 KHz

Resolution: 0.1dB

Working Temperature and Humidity: 10~ 600 C, 0~90 % RH

Power source: 3* 1.5V AAA Batteries

Weight: 84.08g (excluding battery)		                              

Sound Intensity Level

	 The rate of flow of sound energy through an area is the intensity of sound 
wave. The intensity level of sound is defined as 

Where, I represents the intensity of sound and  represents threshold of hearing, 
. 

Results and Discussion

	 The data recorded from the field are arranged in tabulated form as shown 
below. 

Table 1

Noise Level in dB at near Different Educational Institutions of Dhangadhi Sub-
Metropolitan City 

S.N Name of 
place Latitude Longitude

10:00 - 12:00   12:00 - 14:00 14:00 - 16:00

Leq Lmax Lmin Leq Lmax Lmin Leq Lmax Lmin

1 A.V.N 28 42’ N 80 35’ E 71.47 74.16 58.35 62.88 72.54 56.63 57.49 67.07 55.76

258-272



KMC Journal, Volume 6, Issue 2, August 2024, 265

2 Galaxy 28 42’ N 80 35’ E 68.5 77.76 60.6 67.61 73.5 60.64 62.75 70.43 54.58

3 Kantipur 28 42’ N 80 35’ E 57.07 63.15 48.32 51.65 57.32 42.74 49.41 57.52 43.7

4 Panchadaya 28 42’ N 80 35’ E 59.01 63.25 47.26 52.99 60.66 48.76 45.64 51.35 39.1

5 Axis 28 42’ N 80 35’ E 67.11 70.61 55.5 67.15 68.91 55.5 65.75 70.2 58.35

6 Balmiki 28 42’ N 80 35’ E 66.88 72.96 57.01 70.39 74.06 58.5 67.81 73.46 57.84

7 Jaya malika 28 42’ N 80 35’ E 62.02 63.9 48.18 61.34 58.18 45.34 61.79 62.51 50.9

8 Hill world 28 42’ N 80 35’ E 67.21 69.35 53.48 63.15 67.77 62.45 62.25 59.39 47.88

9 Jaycees E.S 28 42’ N 80 34’ E 62.15 67.18 53.95 64.36 62.81 49.53 57.69 61.43 48.92

10 Steeping 28 42’ N 80 34’ E 61.17 58.63 49.49 60.45 63.18 48.13 54.35 60.6 49.95

11 Himal 
school 28 42’ N 80 34’ E 61.08 67.97 52.18 62.07 63.53 51.65 63.95 65.39 52.31

12 Saradha 28 42’ N 80 34’ E 63.67 67.23 55.66 63.74 69.8 56.56 66.93 68.42 57.43

13 S.P.A 28 42’ N 80 34’ E 60.71 64.25 51.31 57.66 62.56 45.4 63.06 66.87 54.66

14 Aristo.E.S 28 42’ N 80 36’ E 65.26 69.64 57.71 65.19 69.37 57.99 67 72.11 59.11

15 Three Star S 28 42’ N 80 36’ E 61.9 67.34 56.27 67.63 71.08 61.7 60.6 70.8 53.77

16 Apee 
academy 28 42’ N 80 36’ E 56.24 64.62 49.15 59.12 67.37 46.84 59.84 67.5 46.12

17 Kailali V.N 28 42’ N 80 36’ E 53.94 59.94 39.39 52.71 64.52 40.08 58.75 65.21 42.39

18 K.M.C 28 42’ N 80 36’ E 49.08 61.11 42.18 57.48 58.97 44.93 58.13 66.76 45.45

Table 2

Noise Level Standard of Nepal (Bhattarai, 2014)

S.N. Area Noise level in dB 
(Day time) 

Noise level in dB 
(Night time)

1 Silent Zone 50 40
2 Business Area 65 55
3 Urban Residential Area 55 45

	 WHO also indicates safe noise level for urban area as 45 dB. Table 2 shows 
the standard noise level of Nepal (Bhattarai, 2014). 

Table 1 shows the noise level indices near various schools of Dhangadhi Sub-
Metropolitan city.  The results show that noise level at all locations is greater than 
the noise level as prescribed by government of Nepal and WHO.  The maximum 
Leq 71.47 dB was observed near A.V.N school in the time zone of 10:00 – 12:00.  
However minimum noise level of Leq 45.64 dB was observed at Panchodaya 
Secondary School in the time zone of 14:00- 16:00. Table 1 also shows that the value 
of Leq in selected locations is around 60 dB which above the standard value of noise.
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Figure 2

Representation of Noise level (Leq) in dB at various locations at time 10:00 – 12:00

	 Figure 2 shows the noise level at various locations (Educational institutions) 
of Dhangadhi Sub-Metropolitan City at time between 10:00 – 12:00. Above figure 
shows that noise level is maximum (71.47 dB) near A.V.N. school Dhanagdhi. It is 
because of high traffic in the road and high crowd as this school is close to crowded 
road.  Comparatively low noise level (51.65 dB) was found at Kantipur Technical 
College because it lies at low crowd region and also it lies little inside highway. 
This figure shows that in majority (around 72% of the total schools) noise level was 
beyond 60 dB in the time range of 10:00 – 12:00. 

Figure 3

Representation of Noise level (Leq) in dB at Various Locations at Time 12:00 – 14:00

258-272



KMC Journal, Volume 6, Issue 2, August 2024, 267

	 Figure 3 shows that the noise level is maximum (70.39 dB) at Balmiki school. 
This is because of high traffic in the road and bad condition of the road. Along with 
this, as the construction is going in the road, the chance of noise pollution is high. 
Likewise, the low noise level (51.65 dB) was observed in Kantipur Technical college 
which is because this college lies in low crowd area where road traffic is also low. In 
majority of the places, the noise level was greater than 60 dB. About 66% of the total 
schools have noise level higher than 60 dB. 

Figure 4

Representation of Noise Level (Leq) in dB at Various Locations at Time 14:00 – 
16:00

Figure 4 shows the noise level variation near different schools at time 14:00 – 
16:00. In this time range too, the noise level was maximum (67.81 dB) near Balmiki 
school. The high noise level was due to high road traffic and bad condition of the 
road. Whereas, noise level was least (45.64 dB) near Panchodaya School which is 
because the school lies little inside the highway. Again in this time range too, the 
noise level in those schools was more than 60 dB. In this time range, the noise level 
was found as little less than that of 10:00- 14:00 range.  
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Figure 5

Representation of Variation of Lmax and Lmin in dB at Various Locations at Time 
10:00 – 12:00

Figure 5 shows the comparison of Lmax and Lmin in the time range 10:00 – 
12:00.  In this time range Lmax has maximum value of 77.76 dB at Galaxy School 
whereas Lmin  has minimum value of 39.39 dB at Kailali V.N. In majority of the 
schools Lmax  has the noise level greater than 60 dB.    

Figure 6

Representation of Variation of Lmax and Lmin in dB at Various Locations at Time 
12:00 – 14:00
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Figure 6 shows the comparison of Lmax and Lmin in the time range 12:00 – 
14:00. In this time range Lmax has maximum value of 74.06 dB at Balmiki School 
whereas the Lmin  has minimum value of 40.08 dB at Kailali V.N. In majority of the 
schools Lmax has the noise level greater than 60 dB.  

Figure 7

Representation of Variation of Lmax and Lmin in dB of Various Locations at Time 
14:00 – 16:00

Figure 7 shows the comparison of Lmax and Lmin in the time range 14:00 – 
16:00. In this time range Lmax has maximum value of 73.46 dB at Balmiki School 
whereas the Lmin has minimum value of 39.10 dB at Panchodaya school. In majority 
of the schools Lmax has the noise level greater than 60 dB.  

Figure 8

Representation of Average of Leq in dB at Various Locations 
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Figure 8 shows the comparison of average value of Leq at different locations. 
It can be seen that, Balmiki school has maximum noise level of 68.36 dB whereas 
Panchodaya school has minimum noise level of 52.54 dB. At majority of locations, 
average noise level was beyond 60 dB. 

This study was limited to assess the noise level near educational institutions 
of Dhangadhi Sub-Metropolitan City. We found in majority of the locations value 
of Leq is more than 60 dB, which shows that the site was noise polluted area. We 
observed that near the chosen educational institutions the noise is due to vehicular 
traffic, which is in supportive with Baltrenas et al. (2010). Baltrenas et al. (2010) 
also argued that motor traffic causes noise pollution. Another important issue in 
Dhangadhi is that most of the roads are in construction and reconstruction phase by 
which condition of existing road is very worse. Because of bad condition of the road, 
the chance of noise pollution increases. As the chosen institutions are located in the 
city of Dhangadhi, there were many construction related work going on which also 
produces noise. This is also supported by Singh et al.  (2022), as they mentioned 
construction of infrastructure and road cause the noise pollution.  To reduce the noise 
level, the noise related policy have to be implemented strictly. The poor conditioned 
vehicles should not be allowed to ride in the road as they also cause noise pollution.  
Chhetri et al. (2019) also suggest to strictly regulate the noise policy to avoid or less 
the noise pollution. Unnecessary use of pressure horns also increased a noise level 
which is supported by Bhattarai (2014). 

Conclusion 

This study aimed to measure the noise level in Dhangadhi Sub-Metropolitan 
City. This study showed that the educational institutions which were adjacent to 
crowded road were found to be noisier. In majority of the locations, the average noise 
level was found more than 60 dB. This study reveals that transportation is the major 
source of noise pollution. Apart from that, condition of road, bad condition of vehicle 
also causes noise pollution. It was also observed that people have lack of awareness 
about the harmful effects of noise pollution. To control the noise pollution, a noise 
control policy needs to be formulated for this Sub-Metropolitan City and it should be 
implemented strictly. More importantly, the public awareness needs to be spread to 
people so that they can also understand the adverse effects of noise pollution leading 
to reduce noise pollution by some amount.  
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Abstract

In today’s world, human tumor growth has become a critical health issue. Many patients experience 
ineffective chemotherapeutic treatments, prompting the need for alternative methods. Our recent 
research has explored active alkaloid extracts from Withania somnifera as potential inhibitors of 
the MDM2-p53 interaction, a key factor in tumor growth. Using in silico molecular docking and 
dynamic approaches, we identified eight effective alkaloids with high docking score are WithanolideD 
(–10.0Kcal/mol), Withanolide (–10.0Kcal/mol), WithaferinA ( ̶  9.9Kcal/mol), WithanolideB ( ̶  9.5Kcal/
mol), WithalongolideA ( –9.4Kcal/mol), WithanolideE ( ̶  9.4Kcal/mol), WithanolideA ( ̶ 9.0Kcal/mol), 
Withanone ( ̶ 8.9Kcal/mol). Among them, WithaferinA, WithanolideA, WithanolideD, WithanolideE, 
and Withanone demonstrated the most stable hydrogen bonding, stable RMSD, and RMSF. Lipinski’s 
rule of five, which assesses drug-like qualities, confirmed their potential through canonical SMILES 
verification. Molecular dynamics of the protein-ligand complex revealed that these docked complexes 
remain thermally stable, with consistent bond energy, dihedral angles, and stereochemical conformation 
over a 100 ns time frame. Our findings suggest that these alkaloids from Withania somnifera hold promise 
as effective treatments against tumor growth. Further investigation and exploration are necessary to 
confirm their efficacy in clinical settings.
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Introduction

	 The application of the computational approach in drug design and discovery 
has changed the scenario in the last few decades (Ahmed et al., 2022). Molecular 
docking expands the dimension to understand protein-protein or protein-ligand 
interaction (Meng et al., 2011). The method of docking is carried out through 
server-based (Docking, Modelling, Prediction, Binding, Protein structure quality 
assessment, Molecular dynamic, Remote access or analysis) and programme-based 
(Docking, Dynamics, Visualization, Analysis, and interpretation) (Pagadala et al., 
2017). Molecular docking is the ultimate tool for designing and simulation of drugs 
(Alonso et al., 2006). In the present research work, we have designed a noble and 
promising drug to inhibit MDM2-p53 interaction against tumor growth in Homo 
sapiens.

	 The p53 is an oncogene that has a significant role in cell cycle regulation. It 
is a tumor suppressor gene also known as the ‘guardian of the human genome’. Its 
activity shows numerous cellular signals including DNA repairing, cell cycle arrest, 
and maybe apoptosis (Efeyan & Serrano, 2007). Phosphorylation of p53 and MDM2-
p53 linkage disturbance causes p53 abnormalities and then becomes wild-type 
(Brooks & Gu, 2003).  Induced p53, possibly involved in cell cycle arrest for DNA 
repair to maintain and restart the cell cycle in a usual way, otherwise, apoptosis may 
cause death and damage the cell (Hanel & Moll, 2012). Such biological phenomenon 
conspicuously occurs in cells for genetic stability (Chen, 2016). Transcription in p53 
is induced through radiation, oncogene abnormalities, DNA damage, nutrition, stress, 
and aging factors (Rufini et al., 2013). Defective p53 oncogene interacts with MDM2 
and causes uncontrolled growth of the cell as the initiation of apoptosis (Ashcroft & 
Vousden, 1999). In the majority of clinical diagnoses, the p53 oncogene was found 
surprisingly mutant (Song et al., 2007). Normal cell cycle works with unstable p53 
activity, whereas in DNA damage, its activity increases accordingly as a negative 
regulator (Hafner et al., 2019). While running the repair mechanism, deformities 
from DNA to the new replication trend stop (Torgovnick & Schumacher, 2015). The 
mechanism of p53 activity is maintained by stabilizing the binding affinity of MDM2 
with p53 interaction at a normal autoregulatory function that suppresses the abnormal 
activity of p53 in transcription. Similarly, phosphorylation of p53 activity occurs as 
a usual oncogene phenomenon and MDM2 is solely responsible for the degradation 
of p53(Michael & Oren, 2003). The p53 activity is controlled by MDM2 protein 
working as E3 ligase enhancing the degradation of p53 in proteasome degradation 
(Mihara et al., 2003). The p53 activity is persisted in the cell through the inhibitors 
for MDM2-p53 (Ahmed et al., 2022). The mechanism associated with p53 oncogene 
implies that its tumor suppressive function can be restored by inhibiting MDM2-
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p53 interaction. In this present research work, we have selected Withania somnifera 
extract as a potential inhibitor in MDM2-p53 interaction through molecular docking.

	 Withania somnifera, also known as ‘Ashwagandha,’ a medicinal shrub, 
belongs to the Solanaceae family and has been in practice since ancient times in 
Nepal, India, and South Asia (Ven Murthy et al., 2010). In Nepal, it is distributed 
in the lower Himalayan range below 1500 meters of subtropical zone. In Ayurved 
practice, the plant extract is used to make brain tonic, stimulant, anti-rheumatic, 
peristaltic disorder, malignant growth, cardiovascular obstruction, atrophy, power 
buster, etc. (Duke, 2002). Clinical and pharmaceutical success has revealed 
that Withania somnifera extract can be used in a wide range of medicines effectively 
as an antidiabetic, neurogenic, immunoregulator, cancer, and parkinson (Kumar 
et al., 2015). Bioactive natural product contains a high amount of polyphenolic 
compounds as an antioxidant, metabolites, bioflavonoids, terpenes, sesquiterpenes, 
diterpene esters, triterpenes, etc (Sovrlić & Manojlović, 2017). Traditional medicinal 
practice has shown that its roots and leaves contain sufficient active alkaloids to 
show anticancer activity.  The major alkaloids found in Withania somnifera are 
Withanolide, WithaferinA, Withanone, Anaferine, Withasomnine, Beta-sitosterol, 
Chlorogenic acid, Withanolides A-Y, Withanine, Withananine, Tropanol, Anahygrine, 
Somniferiene, Somniferinine, Cuscohygrine, Pseudotropine etc. (Bone, 1996;  
Elsakka et al., 1990).  Withanoferin, Withanolides, and metabolites like Withanone 
and Withnosides are found effective against cancer growth (Rai et al., 2016). The 
prominent activity of the bioactive alkaloid Withaferin is highly used in cytotoxic 
activity as an anti-carcinogenic compound. The inhibitory activity of Withaferin is so 
remarkable that it is widely used against different types of cancer in the brain, lungs, 
colon, prostate, breast ovaries, etc. (Dutta et al., 2019). The biological activity of 
WithaferinaA with different concentrations of the main protease was found effective 
against breast cancer cells (Szarc vel Szic et al., 2014). The activity of Withanolide 
and Withaferin is found effective against prostate cancer cells in early treatment (Roy 
et al., 2013). The tumor growth in human beings can be suppressed by the biological 
activity of Withanolides (Jayaprakasam et al., 2003).

	 Oncogene p53 and MDM2 interaction inhibition is a prime concern to stop 
cancerous activity in the human body. Radiotherapy and Chemotherapeutic drugs 
fail to revive the cell in many cases and make the scenario more critical (Gewirtz et 
al., 2008). Studies from ancient therapeutic trials have shown that some specified 
Withania somnifera extracts are effective in avoiding tumor growth (Yin et al., 2013). 
These bioactive compounds have a strong tendency to bind MDM2 protein and p53 
becomes free to perform usual cellular function. Strong and stable hydrogen bonding 
of these alkolides may be the possible candidates against rampant tumor growth 
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in cells (De Mejía & Prisecaru, 2005). This research work focuses mainly on the 
interaction between MDM2 with different bioactive compounds present in Withania 
somnifera based on molecular docking and dynamics. The selection of bioactive 
alkaloids-drug-like features is based on Lipinski’s rule of five (Lipinski, 2004) 
selection or rejection method.

Methods and Procedures

Docking and Dynamics Software

	 In-silico molecular docking and dynamic approach were applied in the 
present work. The experimental part of molecular docking is strictly based on 
computer-based and server-based programs. The server-based online programs were 
carried out by modern technological methods including Swiss dock (Swiss drug 
design, https://www.swissdock.ch/, based on attracting cavities with auto dock Vina 
docking engine), Homology modeling, ADMET prediction, Binding site prediction, 
protein structure quality assessment, and molecular dynamics. The computer-based 
programs involve docking, dynamics, visualization, and interpretation. The major 
software used in the research work is listed below. These software are modern in-
silico, versatile, and precise tools widely used in molecular modeling, docking, and 
dynamic study.

Table 1

Different Softwares Used in the Experiment

Name 
of the 
Software

Version Script Operating 
System

Distributor/

Developer
Applications Software link

PyMol 3.0 C, C++, 
Python

Cross-
platform, 
Linux, 
Windows, 
MacOS, Unix

Schrödinger, 
Inc.

3D- 
Molecular 
visualization

https://pymol.
org/2/#download

BIOVIA 
Discovery 
Studio 
Visualizer

21.1 Perl 
script

Linux, 
Windows, 
MacOS, Unix

Dassault 
Systemes 
BIOVIA

Interactive 
2D and 3D 
visualization

https://discover.3ds.
com/discovery-
studio-visualizer-
download

Avogadro 1.0 C++ (Qt)
Linux, 
Windows, 
MacOS, Unix

Wikimedia 
Foundation 
and 
contributors

Molecule 
editor https://avogadro.cc/
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VMD

(Visual 
Molecular 
Dynamics)

1.9.4a53 C
Linux, 
Windows, 
MacOS, Unix

University 
of Illinois at 
Urbana–
Champaign

Molecular 
modelling

https://www.ks.uiuc.
edu/Development/
Download/
download.
cgi?PackageName 
= VMD

ADFR V2.7 C, C++
Linux, 
Windows, 
MacOS, Unix

Avada Molecular 
docking

https://ccsb.scripps.
edu/adfr/

Homology Modelling: Protein Preparation

	 The Swiss modeler technique was used in this research study to curtail the 
gap between protein sequence and experimental structure (Waterhouse et al., 2018). 
Comparative modeling gives the nearest matching 3D geometry of the protein in 
SBDD format. Target identification, sequence alignment, model building, and model 
refinements are the principal features of this study. The backbone of the protein, loop, 
side chain creation of templet, and defect-free protein preparation are carried out 
through modern computational tools. Amino acid sequence (FASTA) and pbd format 
were downloaded from the Research Collaborator for Structural Bioinformatics 
(RCSB.org) as (PBD ID: 5TRF). Protein residue was observed in PyMol (TM) 2.5.5. 
The sequence identity was carried out by QMEANDisCO, GMQE. While preparation 
of protein, all the water molecules are removed first. The process is followed by 
Removing ligands, ions, or any other molecules and then adding polar hydrogens to 
the protein. The formed protein was represented by “5TRF_clean.pbd”.  The ‘pbd’ 
file is further converted into ‘pddqt’ by issuing a command in Power Shell in the 
working directory. Following power shell command was issued.

                   prepare_receptor -r .\5TRF_clean.pdb -o .\5TRF_clean.pdbqt

X-ray diffraction technique has shown its resolution of 2.10Å, R-value free 
0.208, R-value work 0.185, and observed R-value 0.186. The molecular weight of 
the protein is 11,140.088g/mol, dipole moment 648.433, number of atoms 960, bonds 
974, and number of residues 98 in residue segment A. The energy was found 25850 
KJ/Mol by Avogadro software. 
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Figure 1 

3D Structure of 5TRF Protease from Homo Sapiens

Reference: RCSB, PDB, (Wang et al., 2014)

Calculation Procedure: Avogadro Software

	 The “.sdf” file format was opened and hydrogen atoms and bonds were 
checked. Avogadro Software was used here as a cross-plate form molecular editor 
3D-visualization design. Which gave flexible, high-quality rendering and strong 
plugin architecture (Hanwell et al., 2012).  Water molecules were removed from the 
protein, ligands were removed, and ions or other molecules were eliminated from 
the structure. The pH was adjusted to 7.4. The software examined hydrogen atoms 
and bonds in protein structure. The energy of the protein and ligand was minimized 
through molecular mechanics DFT (Fonseca & Fleming, 1998). The target was 
prepared then the clean protein was exported as “5TRF_Clean.pbd”. The file was 
further saved as “5TRF_Clean.pbdqt”.

Preparation of ligands: PubChem

	 The literature review has shown that more than ten bioactive compounds 
from Withania somnifera have anti-carcinogenic properties. PubChem database 

273-297



KMC Journal, Volume 6, Issue 2, August 2024, 279

shows that the active compound in (Sdf) with their ID as WithaferinA (PubChem ID: 
155887202), WithanolideA (PubChem ID: 11294368), Withasomnine (PubChem ID: 
442877), WithanosideIV (PubChem ID: 71312551), WithanolideD (PubChem ID: 
161671), WithalongolideA (PubChem ID: 56649343), WithanosideIV  (PubChem 
ID: 91827019), Withanolide (PubChem ID: 53477765), Anaferine (PubChem ID: 
443143), Tropanol (PubChem ID: 4824), Anahygrin (PubChem ID: 36762693), 
WithanolideE (PubChem ID: 301751), WithanolideB (PubChem ID: 14236711), 
Cuscohygrin (PubChem ID:1201543). A power shell command was issued to convert 
‘pbd’ into ‘pddqt’ file format. In working directory following command was issued 
for the conversion of ‘pdb’ file format into ‘pddqt’.

prepare_ligand -l .\Ligand.pdb -o .\Ligand.pdbqt

prepare_ligand -l .\WithaferinA.pdb -o .\WithaferinA.pdbqt

prepare_ligand -l .\WithanolideA.pdb -o .\WithanolideA.pdbqt

prepare_ligand -l .\Withasomnine.pdb -o .\Withasomnine.pdbqt

prepare_ligand -l .\WithanosideIV.pdb -o .\WithanosideIV.pdbqt

prepare_ligand -l .\Withanolide.pdb -o .\Withanolide.pdbqt

prepare_ligand -l .\WithanolideE.pdb -o .\WithanolideE.pdbqt

prepare_ligand -l .\WithanolideB.pdb -o .\WithanolideB.pdbqt

prepare_ligand -l .\Anaferin.pdb -o .\Anaferin.pdb

prepare_ligand -l .\Cuscohygrin.pdb -o .\Cuscohygrin.pdbqt

	 Withania somnifera is a vital traditional herbal plant. It contains many 
metabolites, phenols, and antioxidants. Reports have shown that Withania 
somnifera mainly contains bioflavonoids, terpenes, sesquiterpenes, diterpenes 
esters, triterpenes, steroids, and lignans. The ligands for the docking with 5TRF 
were chosen through their important anticancerous property. The selected ligands 
are: WithaferinA, WithanolideA, Withanone, Withasomnine, WithanosideIV, 
WithanolideD, WithalongolideA, WithanosideVI, WithanolideD, WithalongolideA, 
WithanosideVI, Withanolide, Anaferine, Tropanol, WithanolideB, Anahygrin, 
WithanolideE, Cuscohygrin etc. 

273-297



280KMC Journal, Volume 6, Issue 2, August 2024,

Figure 2

Chemical Structure of Different Alkaloids and Compounds Found in Withania 
Somnifera 
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(Source: RCSB PDB, modified on ChemDraw Ultra 12.0) 

ADMET lab 2.0

	 The toxicity and pharmacokinetics nature of bioactive compounds resists 
a possible candidacy of the drug. The major criteria like absorption, distribution, 
metabolism, excretion, and toxicity (ADMET) should be examined before docking 
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(Xiong et al., 2021). Lipinski’s rule of five was tested by inserting canonical SMILES 
for each ligand and the BBB barrier was observed for all ligands.

Molecular Docking: AGFR 1.2

AGFR is a molecular docking program with flexible receptors and desolvation. 
Receptor and ligand were loaded on the software in pdbqt format and software was 
run for all atom types, the pocket was computed (Auto site 1.1). After identifying 
the active site with AS score, ligand position, and catalytic site were verified by 
CASTp. A grid box with proper dimension and centering was created by adjusting 
padding (2.0) and the water map was set with weight and entropy. The target file 
was generated by taking at least 30 flexible residues. After issuing a command in the 
power shell, flexible receptor molecular docking began in a hydrated environment. 
Binding affinity was calculated for each ligand-protein interaction. The command 
issue for the docking was operated as:

adfr -l Ligand.pdbqt -t Protein.trg --jobName flexRes --nbRuns 4 --maxEvals 
5000 -O --seed 1

adfr -l Ligand.pdbqt -t Protein.trg --jobName flexRes --nbRuns 4 --maxEvals 
50000 -O --seed 1

adfr -l WithferinA.pdbqt -t 5TRF_clean.trg --jobName flexRes --nbRuns 4 --maxEvals 
50000 -O --seed 1

adfr -l WithanolideA.pdbqt -t 5TRF_clean.trg --jobName flexRes --nbRuns 4 
--maxEvals 50000 -O --seed 1

adfr -l Withasomnine.pdbqt -t 5TRF_clean.trg --jobName flexRes --nbRuns 4 
--maxEvals 50000 -O --seed 1

adfr -l WithanosideIV.pdbqt -t 5TRF_clean.trg --jobName flexRes --nbRuns 4 
--maxEvals 50000 -O --seed 1

adfr -l Withanolide.pdbqt -t 5TRF_clean.trg --jobName flexRes --nbRuns 4 --maxEvals 
50000 -O --seed 1

adfr -l WithanolideE.pdbqt -t 5TRF_clean.trg --jobName flexRes --nbRuns 4 
--maxEvals 50000 -O --seed 1

adfr -l WithanolideB.pdbqt -t 5TRF_clean.trg --jobName flexRes --nbRuns 4 
--maxEvals 50000 -O --seed 1

adfr -l Anaferin.pdbqt -t 5TRF_clean.trg --jobName flexRes --nbRuns 4 --maxEvals 
50000 -O --seed 1
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adfr -l Cuscohygrin.pdbqt -t 5TRF_clean.trg --jobName flexRes --nbRuns 4 
--maxEvals 50000 -O --seed 1

The lowest possible binding affinities and clusters (DLG file) were chosen for the 
experiment. The file obtained as Poses “_flexRes_out.pdbqt’’. Which was followed 
by opening PyMOL, the receptor 5TRF_clean.pdbqt and *flexRes_out.pdbqt together 
loaded, and the best pose as “.pdb” file was saved.

Biovia Discovery Studio 2021

The 2D and 3D protein-ligand interaction was observed in Biovia Discovery 
studio. The display had shown macromolecule setup, simulation, interaction, 
pharmacophores, X-ray, etc. The bond distance in each conventional hydrogen 
bonding and hydrophobic interaction including alkyl and pi-alkyl bonds were 
analyzed.

CABS-flex 2.0

	 Protein structure fluctuation was observed in CABS-flex 2.0. online server for 
10ns. Larger and multimeric proteins 5TRF and heavy ligands distance restrain and 
simulation including contact maps were analyzed (Kuriata, 2018).

Results and Discussion

Active Site Prediction of Protein: CASTp 3.0 Server

The CASTp 3.0 server was used to predict active sites in the protein. It was found 
that after removing water molecules, ions, metals, and unnecessary residue proteins 
become free for docking with active alkaloids. The protein volume was found 
1220.906 Å3 and its surface area was found to be 1785.909 Å2 with a resolution of 
2.10 Å. After removing B, C, and D residue from the main protease, chain A contains 
109 residues and the predicted active site in protein was found to contain AA residue 
22.

Table 2

Active Site Prediction for Targeted Protein 5TRF with CASTp 3.0 Server

Protein
Volume (SA)

Å3

Area (SA)

Å2

Resolution

Å

Total AA 
residue in 
Chain A

AA residue at 
the predicted 

active site

5TRF 1220.906 1785.909 2.10 109 22
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Lipinski’s Rule of Five: Screening of drug-like properties in ADMET Lab 2.0

Physiochemical properties of ligands were studied through the selection and 
screening of active alkaloids in ADMET Lab 2.0. Only eleven bioactive compounds 
were selected. The properties of ligands like molecular weight, volume, and density 
are determined from the SMILES string. The number of Hydrogen bond acceptors 
(nHA), number of Hydrogen bond donors (nHD), number of rotatable bonds 
(nRot), Number of rings (nRing), MaxRing, number of heteroatom (nHet), fChar, 
Topological polar surface(TPSA), Logarithm of aqueous solubility value (LogS), 
Water distribution coefficient at 7.4 pH and Caco-2-permeability were determined 
before testing Lipinski’s Rule of five.

       Molecular Weight(MW)  	
       LogP (n-Octanol/ water distribution coefficient)

       Hacc  and Hdon 

       No. of Violation , No. of Violation 

       (Lipinski 2004)

Table 3

Physiochemical Properties of Bioactive Compounds from Withania Somnifera

Compound 
Name

M.Wt.
< 500

nHD 
<5

nHA 
< 10

Log
P < 5

Max 
Ring HIA LogS >

-5
Caco-2 
(cm/m)

Carcino
gencity

Lipinski
Rule Violation

Withaferin A 470.27 2 6 3.190 18 - - - 4.204 -5.023 + Accepted No

Withanolide A 470.27 2 6 3.445 18 - - - -4.475 -4.745 ++ Accepted No

Withasomnine 184.10 0 2 2.955 8 - - - -2.965 -4.517 ++ Accepted No

Withanoside IV 782.41 9 15 1.345 17 +++ -3.361 -6.291 + Rejected Yes

Withanolide D 470.27 3 6 3.524 18 - - - -4.440 -4.826 ++ Accepted No

Withalongolide A 470.27 2 6 3.198 18 - -4.204 - + Accepted No

Withanolide 470.27 2 6 3.620 18 - - - -4.469 -4.846 ++ Accepted No

Anaferine 224.19 2 3 0.300 6 - - -0.491 -5.425 -- Accepted No

Withanolide E 486.26 3 7 2.140 18 - - - -4.479 -5.254 +++ Accepted No

Withanolide B 454.27 1 5 5.100 18 - 4.642 - - Accepted No

Cuscohygrin 508.04 0 3 -2.329 5 - 0.341 -5.818 ++ Accepted No

	 Lipinski’s rule of five was applied to each alkaloid from Withania somnifera. 
For the analysis of drug-like properties, ligands should not violate more than five 
categories. The molecular weight of Cuscohygrin was 508.05 which is the highest of 
all alkaloids taken and a minimum molecular weight was found for Withasomnine. 
All the alkaloids were suitable for docking though they have high molecular weight 
and were found in the acceptable range between 100 600. The Number of Hydrogen 
bond acceptors should be in the range of 0 7 and all the chosen ligands have nHD 
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from 0 7 except WithanosideIV. The maximum ring for each alkaloid found in the 
range 5 18 that obeys the soft rule to be drunk-like properties. The logarithm of 
the aqueous solubility Log(S) value should be > -5. For the considerable dissolution 
of drugs in the solvent its value should be in the range of -4 to 0.5Log(Mol/L). 
All the selected alkaloids except WithaferinA and WithanolideD do not show this 
property but the remaining criteria are sufficient for them to be considered as drug-
like ligands. Out of eleven ligands screened from ADMET lab 2.0, eight ligands are 
selected for docking with the 5TRF database protein (Lipinski, 2004).

Molecular Docking

The scoring result has shown that the active alkaloid extracted from Withania 
somnifera has a strong binding affinity with significant scores. Table 3. Shows the 
different binding energy of protein-ligand complex. The binding affinity of 5TRF 
with WithanolideD (-10.1Kcal/mol), Withanolide (-10.0 Kcal/mol), WithaferinA 
(-9.9 Kcal/mol), WithalongolideA (-9.4Kcal/mol), WithanolideB (-9.4 Kcal/mol), 
WithanolideE (-9.4Kcal/mol), WithanolideA (-9.0 Kcal/mol), Withanone (-8.9 Kcal/
mol). Performing search for all the scores were obtained at 12 GA evolutions with 
500000 maxEvals each. The 5TRF-Withanolide has box parameter in AGFR1.1 
shown for center X: -6.917, Y: 25.094, Z: 17.875 and Size X: 32.350, Y: 36.750, Z: 
36.750, spacing 0.375, smoothing 0.500 and AS score point 122. Out of 50 flexible 
residues only 30 were selected in the docking box: A: VAL14, THR16, SER17, 
GLN18, ILE19, GLN24, LEU34, VAL41, GLU52, VAL53, LEU54, PHE55, LEU57, 
GLE59, ILE61, MET62, THR63, ARG65, TYR67, VAL57, PHE91, VAL93, LYS94, 
HIS96, AR97, ILE99, TYR100, MET102, ILE103. Figure ‘A’ shows the docking box 
and binding pockets fill points, ‘B’ shows ‘trg map gui’ with receptor surface, and ‘C’ 
shows receptors in padding 2. 

Figure 3

trg for 5TRF-WithanolideA complex in AGFR 1.1

Centre view of docking box showing possible active sites for the interaction A.	
with ligand in cartoon model.

3D box showing receptor surface in docking boxB.	

Selected padding showing ligand binding pocket with ligand around the C.	
center of small docking box.
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                                A	              B	 C

	 The 5TRF-WithaferinA has box parameters shown for center X: -9.917, 
Y: 17.597, Z: 21.875 and Size X: 32.350, Y: 23.250, Z: 22.500, spacing 0.375, 
smoothing 0.500 and AS score point 296.38, 72 points exactly. It has RadGyr 
5.50 and buriedness 0.85 lies on the box. Out of 50 flexible residues, only 29 were 
selected in the box: A: THR10, ASP11, VAL14, THR15, THR16, SER17, GLN18, 
ILE19, GLN24, LEU34, LEU37, LEU38, VAL41, TYR48, THR49, MET50, LYS51, 
GLU52, VAL53, LEU54, PHE55, TYR56, LEU57, GLN59, TYR60, ILE61, MET62, 
THR63, LYS64, ARG65, TYR67, GLN72, HIS73, ILE74, VAL75, LEU82, LEU85, 
PHE86, PHE91, SER92, VAL93, LYS94, HIS96, ARG97, LYS98, ILE99, TYR100, 
MET102, ILE103, ASN106. The protein-ligand complex has a water map setting 
in weight 0.60 and entropy -0.20. The computational setup for AGFR 1.1 for all 
selected ligand-protein was the same. 

Figure 4

Molecular docking of 5TRF protein with WithaferinA, 

3D structure of 5TRF(MDM2) protease from Homo sapiens showing, C and A.	
N-terminal docked with WithaferinA.

2D interaction diagram of WithaferianA with 5TRF showing very strong B.	
hydrogen bonding 2.08Å with GLN A:24 and 2.93Åbond distance with VAL A: 
14 protein residue. 

Protein-ligand interC.	 action and their distances showing hydrogen bonding.
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	 2D and 3D representations of 5TRF-WithaferinA represent six conventional 
hydrogen bonds. Hydrogen bondings are formed in : UNK0:H - A: VAL14:O 
with bond distance 2.92672Å, DHL 103.08 and HAY 116.792, : UNK0:H - A: 
GLN24:OE1with bond distance 2.084Å, DHA 130.088 and HAY 150.565, A: 
HIS96:HE2 - A: VAL93:O interaction forms conventional hydrogen bonding 
with bond distance 2.207Å, DHA 123.809 and HAY 151.54. Similarly, the A: 
ILE99:HN - A: HIS96:O interaction has a bond distance of 2.207Å, DHA 117.241 
and HAY 90.126. :UNK0:H - A:VAL14:O ineraction gives bond distance 2.926Å 
with DHA 103.08 and HAY 116.792. : UNK0:H - A: GLN24:OE1 interaction gives 
conventional hydrogen bonding with bond distance 2.084, DHA 130.088, and HAY 
150.565. The hydrophobic alkyl and pi-alkyl bonds are also significantly interacted 
in A: VAL14 - : UNK0, A: VAL93 - : UNK0, : UNK0 - A: MET62, : UNK0:C - A: 
VAL93, : UNK0:C - A: ILE99, : UNK0:C - A: VAL14, : UNK0:C - A: LEU54, A: 
HIS96 - : UNK0:C. Similarly, the pi-Alkyl bond was seen in A: HIS96: UNK0:C 
with a bond distance of 3.64Å.

Figure 5

Molecular docking of 5TRF protein with WithanolideD, 

Ramachandran plot showing stereochemical property of 5TRF(MDM2)-A.	
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WithanolideD showing Phi  vs Psi(ψ) in polypeptide linkage, the highest 
dot density shows allowed energy region

Hydrogen bonding contact plot.B.	

Five residue average running hydrophobicity vs residue index.C.	

3D interaction diagram of WithanolideD with 5TRF showing very strong D.	
hydrogen bonding 2.0Å bond distance with protein.

	 2D diagram for receptor-ligand for 5TRF-WithanolideD has shown single 
but stable hydrogen bonding UNK0:H - A:VAL93:O. The interaction has a distance 
of 2.0034Å. It is a conventional hydrogen bond with angle DHA 164.042 and angle 
HAY 117.08. Alkyl and pi-alkyl bonds are distinctly seen in  A:VAL14 - :UNK0 with 
bond distance 5.02036Å, A:VAL93 - :UNK0 with bond distance 4.30426Å, :UNK0 
- A:MET62 with bond distance 4.15207, A:UNK0:C - A:LEU54 with bond distance 
3.89433, :UNK0:C - A:VAL14 with bond distance 3.59888Å and A:TYR100 - 
:UNK0:C with bond distance 4.66782.

	 5TRF-WithanolideE interaction shows conventional single but very strong 
and stable hydrogen bonding. The interaction between UNK0:H1 - A: VAL93:O 

D
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shows a 1.774Å bond distance, DHA 178.456 and HAY 132.7. The hydrophobic 
interaction between protein and ligand is prominent in the 5TRF-WithanolideE 
complex. The alky bondings are: UNK0 - A:LEU54, UNK0:C14 - A:ILE61, 
:UNK0:C25 - A:LEU54, :UNK0:C27 - A:VAL14,  and the least possible bond 
distance has shown by A:VAL14 - :UNK0 with distance 4.207Å. The pi-alkyl 
interaction was found in A:PHE55 - :UNK0, A:TYR100 - :UNK0:C25, and 
A:TYR100 - A:LEU54.The stable and strong interaction of protein-ligand interaction 
reveals the stability in the docked complex. 

Figure 6 

Molecular Docking of 5TRF Protein with WithalolideA 

3D structure of 5TRF (MDM2) protease with WithanolideA, showing A.	
interpolated charge in the complex.

2D interaction diagram of Withanolide with 5TRF showing very strong B.	
hydrogen bonding 2.15Å and 2.66Å bond distance with protein, and Protein-
ligand interaction and their bond distances with carbon hydrogen bond, alkyl 
and pi-alkyl bond

	 5TRF database protein was docked in AGFR 1.1 revealing the the highest 
docking score with WithanolideD and the free energy change was found to be -10.1 
KCalMol-1. The last docking score -6 KCalMol-1 was obtained by Withasomnine. 
Similarly, the docking score for Withanolide (-10.0  KCalMol-1), WithaferinA (-9.9 
KCalMol-1), WithanolideB (-9.5 KCalMol-1), wwithalongolideA (-9.4 KCalMol-1), 
WithanolideE (-9.4 KCalMol-1), WithanolideA (-9.0 KCalMol-1), and Withanone (-8.9 
KCalMol-1) with highest docking score and the most stable conventional hydrogen 
bonding. The WithanolideA, WithaferinA, and WithanolideE are possible inhibitors 

273-297



KMC Journal, Volume 6, Issue 2, August 2024, 289

in MDM2-p53 interaction against the mutant growth of cancerous tumors in Homo 
sapiens. 

Table 4

List of Bioactive Chemicals with Binding Energy
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Free energy

(K Cal Mol-1)
-10.1 -10.0 -9.9 -9.5 -9.4 -9.4 -9.0 -8.9 -6.0

	 Targeted protein 5TRF(A) formed very stable and strong conventional 
hydrogen bonding. WithaferinA interacts with residue GLA A: 24 with a bond 
distance of 2.08Å and with residue VAL A: 14 with a bond distance of 2.92Å. 
Similarly, WithanolideA formed two hydrogen bonds with residue Val A: 93 
having a bond distance of 2.15Å and HIS A: 96 forming a bond distance of 2.66Å. 
WithanolideD formed hydrogen bonding with residue VAL A: 93 with a bond 
distance of 2.15Å, and with HIS A: 96 with a bond distance of 2.66Å. WithanolideE 
also forms very stable hydrogen bonding with interactin residue VAL A: 93 having 
a bond distance of 1.77Å. High docking scores and strong hydrogen bonding of 
WithanolideA, WithanolideD, WithanolideE, and WithaferinA explore the possibility 
of the drug against the growth of the tumor.

	 Hydrogen bonding and its stability is a major parameter for the 
characterization of protein-ligand complex (Panigrahi et al., 2007). It affects the 
topological polar surface area (TPSA) of the complex, water distribution coefficient, 
LogS, and LogP (Ali et al., 2012). Their variation in the ligand/protein/complex 
significantly affects the hydrophobic binding of macromolecules, plasma protein, 
and enzyme activity. Maintaining hydrogen bonding in the long run of time is 
challenging and the fluctuation considerably reduces the chance of being selected as 
a drug. Table 4. Shows the stable hydrogen bonding of 5TRF targeted protein with 
Withanolide, WithanolideE, WithanolideD, WithanolideA, and WithafrinA.

273-297



290KMC Journal, Volume 6, Issue 2, August 2024,

Table 5

Interacting Amino Acid Residues of Targeted 5TRF Protein with Selected Bioactive 
Compounds

Targeted 
Protein

Bioactive 
compounds

Number of 
Hydrogen 
bonding

Interacting

residue
Distance 

(Å)

5TRF(A)

Withaferin A 2
GLN A: 24

VAL A:14

2.08,

2.93

Withanolide A 2
VAL A: 93,

HIS A: 96

2.15,

2.66

Withasomnine 2
VAL A: 93,

HIS A: 96

2.15,

2.66

Withanolide D 2
VAL A: 93,

HIS A: 96

2.15,

2.66

Withalongolide A 2
MET A: 62,

VAL A: 14

2.75,

2.05
Withanolide 1 VAL A: 93 2.00

Withanolide E 1 VAL A: 93 1.77

Withanolide B 3

VAL A: 93

TYR A: 67

LEU A: 66

1.91,

2.34,

2.96

Withasone 1 GLY A: 58 2.92

RMSF plots: CABS-flex 2.0 

The flexibility of the protein-ligand structure is analyzed by the simulation 
modeling from the CABS-flex 2.0 online server. Protein dynamics obtained from 
the curve nearly correlate with high-resolution NMR. The aggregation propensity of 
protein is determined by the  RMSF curve which shows the stable complex for all. 
Dynamic properties of the donor-acceptor complex were analyzed in RMSF in 10ns. 
RMSF values for all complexes were < 4Å which indicates the less flexible complex 
in the given circumstances. The RMSF values for the 5TRF-WithanolideA, 5TRF-
Withasomnine, 5TRF-WithanolideA, 5TRF-Withanolide, 5TRF-Withalongolide, 
5TRF-WithanolideE are 3.2, 3.1, 2.2, 1.3, 3.5, 3.7nm, respectively. The results reveal 
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that up to 10ns protein-ligand complex does not change its configuration and remains 
intact in structure and stability. 

Figure 7 

RMSF plot showing RMSF vs Residue index for 10ns obtained from CABS-flex 2.0 
5TRF-WithanolideA   B. 5TRF-Withasomnine C. 5TRF-WithanolideA  D. 5TRF-
WithanolideD E. 5TRF-Withalongolide  F. 5TRF-WithanolideE 

Molecular Dynamics: VMD 1.9.4a53

	 Figure 8(A) shows bond energy and bond angle vs TS(ns). At high 
temperatures, bonds are thermally stable which implies that the hydrogen bonds are 
not broken and possess energy around 1500Kcal/mol up to 100ns. Bond angles are 
stable with energy 1500Kcal/mol in the applied parameters. In 40ns, bond energy 
is abruptly increased but its effect is not seen in angle conformation. Bond angle 
calculation has shown that the 5TRF-WithanolideA complex possesses a bond 
distance of 2.149Å, angle DHA 105.202, and angle HAY 125.69 in  UNK0 H-A: 
VAL93:O and interaction in A: HIS96:HE2-UNK0:O forms bond distance of 2.66Å, 
DHA 94.463 and HAY 92.783. Bond energy and bond length are unchanged which 
shows the formation of a stable complex conformation in a given time frame (Chang 
et al., 2007). 
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Figure 8

Molecular Dynamics for the 5TRF-WithanolideA complex(VMD 1.9.4a53, NAMD 
plots) generated by Dell i5-11th gen 16GB DDR4RAM, 512 NVME SSD, 2.90GHz, 
GSST, MU.

	 The thermal stability of the protein-ligand complex is analyzed from its 
kinetic, potential, and total energy variation in the time frame shown in Figure 8(B). 
The Kinetic, Potential energy, and total energy vs TS(ns) for 5TRF-WithanolideA 
complex shows high kinetic energy around 75000 -10000Kcal/mol at 100ns. The 
potential energy of the complex was obtained at around -375000 to - 42500Kcal/mol. 
The low potential energy minimizes total energy in the system as a result average or 
total energy for the complex becomes -18500Kcal/mol while operating the molecular 
dynamics up to 200ns. The molecular dynamics result reveals that kinetic energy 
increases in the complex for a given time frame but strong interaction stabilizes its 
energy as a result complex becomes intact.

	 Volume vs TS(ns) for 5TRF-WithanoideA, the entropy of the complex 
increased with increased energy continuously up to 2500TS frame, Figure 8(C). 
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Though the entropy of the docked complex was kept constant at around 0.2 in 
AGFR1.1, the volume of the complex decreased constantly within the given time 
frame with decreased temperature. Electrostatic, Potential vs TS(ns) shows that 
electrostatic and field potential dropped sharply up to 100 TS(ns),  in Pressure, 
Gpressavg vs TS(ns), in Figure 8(E) Pressure increases abnormally at 10ns but 
continuously decreases in the shown time frame, gpressavg shows high fluctuation 
energy below zero at the given circumstances up to 100TS(ns). Figure 8(F) shows 
RMSD vs Time(ns), RMSD was found in the range 0.7-0.8Å

Conclusion

	 In the present research work, in silico approach is applied to search for 
potential inhibitors against the MDM2-P53 interaction. Bioactive alkaloids from 
Withania somnifera are screened from ADMET prediction following Lipinki’s rule 
of five gave a successful result. Lipinski’s rule of five confirms the nature of the 
promising drug-like quality of alkaloids through canonical SMILES verification 
for each ligand. Only drug-like candidates are selected for docking with the protein 
that gave the highest docking score. Molecular docking has shown that eight 
different active alkaloids are effective with the highest docking score, WithanolideD 
(–10.0 Kcal/mol), Withanolide (–10.0 Kcal/mol), WithaferinA ( ̶ 9.9Kcal/mol), 
WithanolideB ( ̶ 9.5 Kcal/mol), WithalongolideA ( ̶ 9.4 Kcal/mol), WithanolideE ( ̶  
9.4 Kcal/mol), WithanolideA ( ̶  9.0 Kcal/mol), Withanone ( ̶ 8.9 Kcal/mol). The most 
stable hydrogen bonding is shown by WithalongolideA with VAL A:14 (2.05 Å bond 
distance), WithaferinA with GLN A:24(2.05 Å) and WithanolideE with VAL A:93 
(1.77 Å). The strong and stable hydrogen bonding with bond distance < 2Å protein-
ligand interaction is considered a potential inhibitor which is shown by Withaferin, 
WithanolideA, WithanolideD, WithanolideE, and Withanone. So, these alkaloids 
become the possible candidates to inhibit MDM2-P53 interaction. Molecular 
Dynamics of protein-ligand complex reveals that docked complexes are thermally 
stable. Their structural conformation has not changed up to 100ns time frame. 5TRF 
and WithanolideA complex shows stable bonds below 1500Kcal/mol and distinct 
bond angle below 1000Kcal/mol up to 100ns. RMSD, RMSF plot is used to analyze 
the stability of complex which shows that WithanolideA forms a very strong and 
stable hydrogen bonding without fluctuation in the given time frame. Molecular 
docking, simulation, and dynamic of different alkaloids from Withania somnifera are 
found to be potential inhibitors against MDM2-p53 interaction, which profounds the 
possibility of drug-like properties of the complex to expand further investigation in 
the direction against tumor growth. 
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Abstract

Wheat, the most important food crop in terms of food and nutrition security in Nepal, production 
could not meet the demand of growing population due to limited use of high yielding variety and 
use of inappropriate variety in the context of increasing heat stress during ripening. For assessing 
the performance of different wheat genotypes, this study was carried out during November 2022 to 
April 2023 at Agronomy Farm of Far Western University, Kailali, Nepal. The study was designed in 
Randomized complete block design (RCBD) with three replications. Eleven genotypes with nine Nepal 
lines and two Bhairhawa lines were evaluated and compared with a popular variety, Vijay for their 
performance at Tikapur condition. The result revealed the highest grain yield from NL 1506, recording 
3.36 t/ha, which was statistically at par with NL 1452, NL 1488 and BL 5116 at 5% level of significance. 
The popular variety Vijay yielded only 3.02 t/ha which was statistically at par with NL 1638, but was 
inferior to NL 1450. Statistically poor performance was observed in the genotypes NL 1445 and BL 
4984.

Keywords: Effective tiller, grain diameter, phenology, yield attributes

Introduction

	 Wheat (Triticum aestivum L.), a major food crop belonging to Poaceae family 
provides sufficient calories as well as huge amount of protein to majority of people 
across the globe. It is the key staple food crop in more than 40 countries in the 
world (Shiferaw et al., 2013; Chaves et al., 2013), grown over 219153830 ha land, 
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which produced 808441568.18 tons in the year 2022 (FAOSTAT, 2024). This crop is 
important both in terms of food and nutrient security, as wheat grains contain 14.7% 
protein, 78.10% carbohydrates, 2.1% fat, sufficient amount of thiamine, vitamin B, 
zinc, iron, selenium and magnesium as well as dietary fibres (Kumar et al., 2011; 
Velu et al., 2015). In Nepal, it is third important cereal crop of Nepal after rice and 
maize in terms of area and production, occupying 20.56% of total area under cereals 
making 19.9% of the total cereal production. Wheat crop alone contributed 5.67% to 
the total AGDP of the country during the year 2022 (MoALD, 2023).

	 Despite significant contribution of wheat to Nepal and Nepali people, the 
production and productivity is low in most of the wheat growing districts. Wheat 
crop faces several issues like improper water and nutrient management, delayed 
sowing and increased insect-pest infestations with severe changes in weather pattern 
during the growing seasons as has been observed in Tikapur. Similarly, wheat 
varieties perform poorly in rain fed condition than irrigated, given the similar inputs 
(Sayar et al., 2005). Most of these issues could be addressed by replacing the current 
low yielding varieties with high yielding appropriate varieties (Prasai & Shrestha, 
2015), and providing sufficient irrigation during the critical growth stages at different 
locations, as the water requirement of wheat crop is 266.9-500mm, which is higher 
than other crops including maize (Deo et al., 2017). Also, more than 75% of wheat 
growing area in the terai region is irrigated, and hence the evaluation of genotypes 
under irrigated environment is important to suggest the suitable high yielding 
varieties for improving production and productivity of wheat.

	 More than 60% of wheat in Nepal is produced from terai region (Subedi 
et al., 2020), and Kailali is one of the major wheat growing terai district, where 
it is grown in over 34944 ha land. Also considered as wheat super zone of Nepal, 
Kailali district produced 125252 mt in the year 2021/22 (MoALD, 2023) with the 
productivity of 3.58t/ha, which is quite higher than other districts of Far Western 
Province. Owing to the use of popular varieties like Vijay, NL971, Aaditya, Gautam 
and some other Indian varieties, this district performed better (Yadav et al., 2022). 
But in the context of increasing cold waves during winter and heat stress during 
the ripening period, there is still the room for improving the productivity of wheat 
through testing new varieties and evaluating the genotypes for their performance at 
different locations.

Methods and Procedures

Experimental Site

	 The study was conducted at Agronomy farm of Far Western University, 
Faculty of Agriculture Science during the month of November 2022 to April 2023 
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in Tikapur, Kailali. This place is located in Sudurpaschim Province of Nepal at 
an elevation of 158 meter above sea level (masl), with geographical coordinates, 
28°31’30” North and 81°07’15” East, which falls in the tropical zone. The site had 
sandy loam soil with pH 6.6 with 1.45 % organic matter content, 0.07 % nitrogen, 
17.49 kg/ha phosphorous and 108 kg/ha potassium. The site received a total of 46.05 
mm rainfall during the experimental period, with the highest precipitation of 23.1mm 
at maturity stage as shown in figure 1. The average maximum temperatures during 
the experimental period were 38.70C and minimum was 23.110C; experienced the 
lowest temperature of 16.50C during germination stage and the highest reaching 
40.510C at maturity stage.

Figure 1

Weather Condition of the Study Site during the Experimental Period (November 2022 
-March, 2023)

Planting Materials

	 For studying, eleven genotypes (nine NL line and two BL lines) of wheat 
and a popular variety among the farmers of Tikapur, i.e. Vijay was taken as check in 
the experiment. All the planting materials were obtained from Regional Agriculture 
Research Station, NARC, Khajura.

Experimental Design 

	 All the planting materials (genotypes and check variety) were arranged 
randomly in each replication. The experiment was done in RCBD (Randomized 
Complete Block Design) with three replications. The total area of the experimental 
area was 504 m2 with each plot size 8 m2 and each replication was maintained at 1m. 
The distance between each plot was maintained at 0.5 m.
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Cultural Practices

	 Seeds were sown continuously in rows spaced at 25 cm @ 120 kg/ha. The 
chemical fertilizers were applied @120:50:50 NPK kg/ha, one third nitrogen and 
full dose of phosphorus and potassium were used as basal application and remaining 
two third was applied during tillering and anthesis period. Irrigation was applied four 
times i.e., at tillering, booting, anthesis and grain filling stages.

Data Collection

	 Data pertaining plant height (PH) and tiller number were recorded at frequent 
interval and at harvest. Observations were also made on days to heading (DH), days 
to anthesis (DA), days to senescence (DS), and days to maturity (DM) for each of 
the genotypes and check variety of wheat. Plant heights were taken from randomly 
selected 10 plants, days to heading was recorded when 50 percent of the plant 
population showed visible spikes whereas days to anthesis was recorded when 50 
percent plant spikes showed yellow flower. and days to senescence was recorded 
when 50 percent plant populations’ flag leaf dried up. Similarly, days to maturity was 
recorded, when the seeds produced cracking sound when placed between the teeth. 
The distance between flag leaf and the base of the spike was considered as peduncle 
length and length of the spike was measured from base of the spike to the tip of 
the spike. Yield attributing traits like spike length, grains per spike, and 1000 grain 
weight were recorded from randomly selected plants, at the time of harvest whereas 
grain yield and straw yield were taken from 1 m2area for each of the genotypes and 
check variety of wheat. 

Statistical Analysis

	 MS Excel 2007 was used for Data entry, processing, correlation and 
regression analysis. Software R studio version 4.3.0., package “doe bioresearch” was 
used for Analysis of variance (ANOVA) and mean estimation.

Results and Discussion

	 The results obtained for all the growth and yield parameters are tabulated and 
discussed under different sections.

Plant Stand

	 Among the genotypes, NL 1437 showed significantly highest plant stand 
compared to all the genotypes followed by NL 1638, NL 1503 and Vijay. Plant stand 
was the lowest in NL 1506, which was only 151.33 per square meter. This indicates 
the use of higher seed rates for the genotypes, which performed poorly over Vijay.

298-316



302KMC Journal, Volume 6, Issue 2, August 2024,

Table 1

Plantstand and Tiller Count Per Square Meter of Wheat Genotypes at Tikapur, 
Kailali, 2023

Genotypes
Number 
of plants

Tillers
(60 DAS)

Tillers 
(80 DAS)

Effective 
tillers

Tiller 
sterility %

NL 1638 215.00ab 302.66a-c 297.00a-d 245.33ab 17.44c-e

NL 1437 219.66a 318.66ab 310.00a-c 237.66a-c 23.29a-c

NL 1509 188.66cd 283.66b-d 273.66c-e 214.00b-e 21.62a-d

NL 1503 200.66a-c 295.00a-c 316.33ab 231.66bc 26.13a

NL 1506 151.33g 242.66de 228.66f 193.33de 15.42de

BL 5116 165.33e-g 341.66a 325.00a 265.33a 18.14b-e

NL 1488 153.66fg 234.66de 247.33ef 187.33e 24.15ab

BL 4984 187.00c-e 255.66c-e 265.00d-f 209.00c-e 20.67a-d

NL 1445 179.66c-e 316.00ab 309.33a-c 238.00a-c 23.09a-c

NL 1452 178.33c-e 283.00b-d 270.66c-f 224.00b-d 17.22c-e

NL 1450 176.66d-f 271.66b-e 275.66b-e 220.00b-d 20.20a-e

     Vijay 194.33b-d 228.33e 245.33ef 210.33c-e 14.24e

SEm (±) 7.94 17.16 14.50 10.93 2.12
F-test (0.05) *** ** ** ** *
LSD value 23.29 50.34 42.53 32.06 6.24
CV 7.46 10.57 8.96 8.49 18.31
Grand mean 184.19 281.13 280.33 223 20.13

LSD: Least Significant Difference; CV: Coefficient of Variation; SEm: Standard Error 
of Mean; *: significant at ≤0.05 level of significance; **: significant at ≤0.01 level of 
significance; ***: significant at ≤0.001 level of significance; DAS: Days after sowing

Tiller Count

	 Most of the genotypes tested in the study were quick in showing up the 
tillers i.e. they formed maximum tillers at 60 DAS, as is observed from the decline 
in number of tillers during 80 DAS (Table 1). But the genotypes like NL1503, 
NL1450, BL4984, NL1488 were found to develop the tillers until 80 DAS, similar to 
the check variety Vijay.  The result showed significant increase in number of tillers 
at both 60 and 80 DAS, with the highest obtained from BL 5116. This genotype 
(BL 5116) was prolific in bearing both the effective tillers and total number of 
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tillers, where only 18% tillers were ineffective. The lowest number of tillers was 
obtained from NL 1506, which also had statistically lesser number of effective tillers. 
Similarly, the genotypes NL 1506, NL 1488, BL 4958 showed significantly lesser 
number of effective tillers, when compared with the check variety Vijay. Considering 
the effective tillers, all the genotypes performed equally or better than Vijay. NL 
1503 and BL 1488 had the highest tiller sterility i.e., spike bearing tillers where the 
lowest. But the check variety Vijay had the highest number of spikes bearing tillers, 
as is observed from the tiller sterility percentage. NL 1638 had comparatively higher 
number of effective tillers and relatively lower sterility percentage. Variation in total 
number of tillers and effective tillers among the genotypes were also reported in 
several researches (Khan et al., 2021; Siyal et al., 2021), which might be due to the 
differences in environmental response among the varieties (Rahman et al., 2009). 
Variation in root architecture and hormonal balances among the genotypes might 
have impacted the tiller number differently (Nagel et al., 2015; Hodgkinson, 2017)). 
During tiller formation, the temperature reached 24.980C, and genotypes might have 
responded differently to this low temperature. Bos and Neuteboom (1998) reported 
the effect of temperature and light responses on variation in tiller count.

Table 2

Plant Height of Wheat Genotypes at Tikapur, Kailali, 2023

Genotypes
Plant height (cm)

PH (40 DAS) PH (60 DAS) PH (80 DAS) PH FINAL
NL 1638 20.16f 32.66g 64.16f 82.83d

NL 1437 23.90c-e 44.00de 75.90b-d 86.66b-d

NL 1509 25.96a-c 48.80bc 78.53a-c 86.43b-d

NL 1503 24.40b-d 41.00ef 70.20e 83.13cd

NL 1506 23.13de 38.00f 75.26cd 86.53b-d

BL 5116 21.56ef 33.23g 65.50f 90.36ab

NL 1488 25.70a-d 47.83b-d 79.96ab 94.26a

BL 4984 26.53a-c 50.46ab 80.80a 88.23bc

NL 1445 26.66ab 43.13de 72.73de 88.80b

NL 1452 26.40a-c 45.83b-d 77.53a-c 86.16b-d

NL 1450 24.23b-e 45.56c-e 78.83a-c 87.50b-d

Vijay 28.13a 54.06a 79.80ab 94.40a
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SEm (±) 0.93 1.62 1.41 1.82
F-test (0.05) *** *** *** **
LSD value 2.73 4.76 4.15 5.34
CV 6.54 6.43 3.27 3.58
Grand mean 24.73 43.71 74.93 87.94

LSD: Least Significant Difference; CV: Coefficient of Variation; SEm: Standard Error 
of Mean; *: significant at ≤0.05 level of significance; **: significant at ≤0.01 level of 
significance; ***: significant at ≤0.001 level of significance; DAS: Days after sowing

Plant Height

	 The results showed that plant height increased rapidly in BL 5116 at later 
growth stages (80DAS), when compared with other genotypes and had significantly 
taller plants, though smaller than the check variety Vijay, in table 2. Similarly, the 
genotype NL 1488 was statistically at par with Vijay in showing plant height, which 
was 94cm at the time of harvest.  Significant variation in plant heights were observed 
among the genotypes tested with the genotype NL 1638 having statistically smallest 
plant height. Apart from these, BL 5116 performed statistically better than others 
in plant height, indicating its comparable performance at Tikapur condition. These 
results are in line with several findings (Poudel et al., 2020; Prasai & Shrestha, 2015), 
where variation in plant heights were observed among genotypes and varieties. 
Parents of these genotypes might differ greatly and hence variation in plant heights 
was observed, which could be used for improving these traits in breeding programs 
(Ljubicic et al., 2013). Wang et al. (2019) have reported apical dominance in certain 
wheat genotypes to be responsible for their increased plant heights.

Days to Heading

	 The study revealed highly significant differences in days to heading among 
different wheat genotypes, where the check variety Vijay was quick to show heads 
taking only 77.33 days followed by NL-1509 (80.33 days), NL 1488 (81.33 days) 
and NL 1450 (81.6 days), as observed in table 3. Similarly, the genotype NL 1638 
took higher number of days for heading i.e., 91.00 days. Between Bhairahawa 
lines used in the study, BL 4984 was quick in heading taking 82.66 days, whereas 
BL 5116 took nearly 90 days to reach the same stage. The development of grain 
production per plant was also directly influenced by plant height and days to 50% 
heading (Anwar et al., 2009). Early maturity varieties are bred to yield optimum 
during short life cycle (Aljazairi et al., 2014), whereas some varieties extend their 
vegetative growth for performing better. Stresses related to temperature, nutrient 
availability, moisture conditions also shorten the time to reach heading and maturity 
in some varieties (Ihsan et al., 2016), whereas others may be able to tolerate drought 
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condition (Ali, 2019; Farooq et al., 2011). Garg et al. (2013) has reported cooler 
temperature increases the grain filling and maturity period.

Days to Anthesis

	 The days to anthesis in wheat genotypes varied from 82 days to 94.33 days, 
with a mean of 87.77 days, according to the study, which were statistically significant. 
Similar to heading, Vijay took statistically lesser number of days to flowering and 
pollination followed by NL1509 and NL1488 respectively. But the genotype NL-1638 
took longer time to reach the anthesis, which was statistically at par with BL5116 
followed by NL 1452. But when compared with check variety Vijay, NL 1509 took 2 
days more to reach anthesis stage though the difference was 3 days for heading. The 
days to anthesis varied in line with heading as observed in table 3. The genotypes 
having longer duration for heading shows delayed anthesis as compared to those 
with earlier heading, which is in line with research finding (Upadhyaya & Bhandari, 
2022). 

Table 3

Phenology of Wheat Genotypes at Tikapur, Kailali, 2023

Genotypes
Days 

to 50% 
heading

Days 
to 50% 
anthesis

Days 
to 50% 

senescence

Grain filling 
period

Days to 
maturity

NL 1638 91.00a 94.33a 121.33a  27.00g 134.00ab

NL 1437 84.00c 87.00cd 117.33d-f 30.33de 130.33d-f

NL 1509 80.33f 84.00f 115.66f 31.66b-e 128.33fg

NL 1503  84.66c 88.00c 121.33a 33.33a-c 134.33a

NL 1506 86.66b 89.66b 119.33bc 29.66ef 129.66ef

BL 5116 90.00a 93.66a 121.00ab 27.33fg 133.00a-c

NL 1488  81.33ef 85.00ef 118.66cd  33.66ab 129.33e-g

BL 4984 82.66d 86.33de 117.33d-f 31.00c-e 129.66ef

NL 1445 86.00b 88.00c 120.66ab  32.66a-d 131.33c-e

NL 1452 86.33b 90.00b 121.33a 31.33b-e 132.00b-d

NL 1450  81.66de 85.33ef 118.00c-e  32.66a-d 129.33e-g

Vijay 77.33g 82.00g 116.33ef  34.33a 127.33g

SEm (±) 0.44 0.53 0.63 0.80 0.69
F-test (0.05) *** ***  *** ***  *** 
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LSD value 1.30 1.55 1.85 2.35 2.03
CV 0.91 1.04 0.91 4.45 0.91

Grand mean 84.33 87.77 119.02 31.25 130.72

LSD: Least Significant Difference; CV: Coefficient of Variation; SEm: Standard Error 
of Mean; *: significant at ≤0.05 level of significance; **: significant at ≤0.01 level of 
significance; ***: significant at ≤0.001 level of significance; DAS: Days after sowing

Days to Senescence

	 The days to senescence in wheat genotypes varied from 115.66 days to 
121.33 days, with a mean of 119.02 days. The result showed highly significant 
variances in the days to senescence among the wheat genotypes. Among them, NL 
1638, NL 1503 and NL 1452took longest days to reach senescence followed by 
BL 5116 and NL 1445.But the genotype NL 1509 took only 115.66 days to reach 
senescence, which was 1 day lesser than the check variety Vijay. Some genotypes 
matured quickly and on time but some genotypes matured forcefully due to higher 
temperature during grain filling, and hence difference in days to senescence was 
observed. Higher temperature during flowering, grain filling and ripening might 
prepone or postpone the days to senescence (Farooq et al., 2014; Hill & Li, 2022).

Grain Filling Period

	 Photosynthesis period showed statistically significant differences among 
treatments, where the longest grain filling period was observed in Vijay taking more 
than 34 days followed by NL1488 and NL 1503 requiring 1 day lesser than the check 
variety Vijay. However, the genotype NL1638 took only 27.00 days for filling up 
the grains. The genotype BL 5116 required only 27.33 days for grain filling, which 
was nearly a week lesser than the check variety Vijay. Varieties adapted to certain 
environment with optimal growing conditions might require certain grain filling 
period for optimum yield, but it might not be the case with other gentoypes compared 
in this study. In contradictory to our findings, Jocković et al. (2014) reported that 
grain filling period was not significantly correlated with grain yield, and hence could 
be concluded that the extension of the period of grain filling is not a simple strategy 
that can be used to increase the yield.

Days to Maturity

	 The study revealed that the genotype NL 1509 and NL 1488 matured 1 day 
and 2 day later than the check variety Vijay. Wheat genotypes varied greatly in 
reaching the maturity stages as is observed in Table 3. But delay in maturity was 
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observed in the genotype NL-1503 and Nl 1638, which took additional one week 
than Vijay. Again, between the Bhairawa lines, BL 4984 matured 4 days earlier than 
BL 5116. There was a positive genotypic connection between days to maturity and 
plant-1 grain yield, plant-1 number of tillers, and plant-1 1000-grain weight (Anwar 
et al., 2009). So, the varieties having long days to maturity have more grain yield 
due to more nutrient uptake, more growth, more energy conversion, extended 
photosynthesis period. Maurya et al. (2020) also reported positive and significant 
association between the grain yield and the days to maturity. 

Spike Length

	 Significant variations in spike lengths were observed across the genotypes 
used in the study, as is observed in Table 4. The result showed that spike length was 
statistically highest in in NL 1506 followed by NL 1452 and NL 1488, which were 
more than 10 cm. The smallest NL 1503 had the smallest length of spike followed by 
NL 1638, which were less than 9 cm. In the study, average spike length of wheat was 
9.58. But when compared to the check variety, Vijayhad smaller spikes than both the 
Bhairawa lines. These results were in line with  the findings by Bhattrai et al. (2017) 
who reported that the spike length differs between genotypes.

Peduncle Length

	 Effect of wheat genotypes on peduncle length were found to be highly 
significant. The longest length of peduncle was recorded in Vijay i.e. 26.66 cm, 
followed by BL 4984 i.e. 21.10 cm and the least in NL-1506 i.e. 13.46 cm. The 
average peduncle length recorded in the study was 18.55 cm. When compared 
between the Nepal lines, NL 1488 (19.88 cm), had the longest peduncle whereas NL 
1506 (13.46 cm), had the smallest. According to Rebetzke et al. (2011), increased 
crop radiation usage efficiency and grain yield has been reported to increase due to 
shorter peduncle length.

Table 4

Yield Attributing Traits of Wheat Genotypes at Tikapur, Kailali, 2023

Genotypes
Spike 
length 
(cm)

Peduncle 
length 
(cm)

Grain per 
spike (no.)

Seed 
length 
(mm)

Seed 
diameter 

(cm)

Thousand 
grain weight 

(g)
NL 1638 8.80de 16.93f 40.55cd 6.31d 3.62b-d  48.66d

NL 1437  9.50cd 18.03d-f 40.55e-g 6.74bc 3.54de 50.33cd

NL 1509  9.26c-e 17.16ef 40.88b-d 6.35d 3.52de 52.00bc

NL 1503 8.66e  17.16ef 31.22g 6.51cd 3.72a-c  50.00cd

298-316



308KMC Journal, Volume 6, Issue 2, August 2024,

NL 1506 10.43a 13.46g 43.38a-c 6.28d 3.80a 54.00ab

BL 5116 9.80a-c 19.23cd 37.61d-f 6.78bc 3.48e 45.00e

NL 1488 10.30ab 19.80bc 46.88a 6.84ab 3.76ab 55.33a

BL 4984 9.63bc 21.10b 38.55de 6.73bc 3.49de 50.66cd

NL 1445 9.56b-d 18.66c-e 33.11g 7.01ab 3.70a-c  55.00a

NL 1452 10.30ab 16.50f 39.50cd 6.89ab 3.68a-c 52.00bc

NL 1450 9.63bc 17.96d-f 44.72ab 6.39d 3.62c-e 49.66cd

   Vijay 9.16c-e 26.66a 34.38fg 7.14a 3.80a 54.33ab

SEm (±) 0.26 0.57 1.39 0.11 0.04 0.98
F-test 
(0.05)  **  *** ***   ***  ***  ***

LSD value 0.77 1.68 4.08 0.32 0.13 2.88
CV 4.76 5.36 6.21 2.91 2.23 3.31
Grand 
mean 9.58 18.55 38.81 6.66 3.64 51.41

LSD: Least Significant Difference; CV: Coefficient of Variation; SEm: Standard Error 
of Mean; *: significant at ≤0.05 level of significance; **: significant at ≤0.01 level of 
significance; ***: significant at ≤0.001 level of significance; DAS: Days after sowing

Grains Per Spike

	 The number of grains per spike varied significantly across the genotypes in 
the study, which ranged from 31.22 to 46.88. The highest number of grains per spike 
was observed in NL 1488 i.e., 46.88, followed by NL 1450 i.e., 44.72, NL 1506 i.e., 
43.38, which were far more than the check variety Vijay. The genotypes NL 1503 
produced significantly lowest number of grains per spike, among all the genotypes 
compared in the study. Only NL 1503 and NL 1445 produced statistically lowest 
number of grains per spike, which were even lower than the local check Vijay. Some 
varieties have shown higher number of grains per spike where as some show lesser 
number of grains per spike. Regmi et al. (2021) also reported significant correlation 
between grain yield and number of grains per spike, indicating its important 
contribution. The number of spikes per plant is closely linked to the tillering ability, 
with higher number of spikes per plant correlating with higher yield potential due to 
certain number of grains being produced by each spike (Frantová et al., 2022).

Seed Size

	 The effects of genotypes were observed in both the seed length and diameter. 
The genotype NL 1445 was found to be slightly inferior to local check Vijay in the 
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length of seed, which recorded more than 7 cm. Statistically smallest seed length 
was observed in NL 1638, which was only 6.31 cm. But, when compared among the 
genotypes for the seed diameter, NL 1506 and Vijay were statistically superior over 
all the genotypes compared in the study. The seed diameter of Bhairahawa lines were 
found to be lower than the Nepal lines with BL 5116 having the smallest diameter. 
Both the seed diameter and lengths were statistically the highest in the local check, 
Vijay.

Table 5

Grain Yield, Straw Yield and Harvest Index of Wheat Genotypes at Tikapur, Kailali, 
2023

Genotypes Grain yield (t/ha) Straw yield (t/ha) Harvest Index 

NL 1638 3.07a-c 7.31a 0.29f

NL 1437 2.81bc 6.29b 0.31f

NL 1509 2.84bc 4.52d 0.38ab

NL 1503 2.97a-c 5.79b 0.33de

NL 1506 3.36a 5.85b 0.36bc

BL 5116 3.25a 4.89cd 0.39a

NL 1488 3.26a 4.95cd 0.39a

BL 4984 2.70c 5.82b 0.31ef

NL 1445 2.69c 6.34b 0.29f

NL 1452 3.30a 5.93b 0.35cd

NL 1450 3.18ab 5.71bc 0.35cd

     Vijay 3.02a-c 4.74d 0.38a

SEm (±) 0.13 0.28 0.007
F-test (0.05)  * ***  ***
LSD value 0.40 0.83 0.02
CV 7.83 8.71 3.89

Grand mean 3.04 5.68 0.35

LSD: Least Significant Difference; CV: Coefficient of Variation; SEm: Standard Error 
of Mean; *: significant at ≤0.05 level of significance; **: significant at ≤0.01 level of 
significance; ***: significant at ≤0.001 level of significance; DAS: Days after sowing
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Thousand Grain Weight

	 The results showed significant variation in thousand grain weight among 
the genotypes tested in the study. NL 1488 had the plumpest seed weighing 55.33 
grams for thousand grains, which was statistically superior over all genotypes. 
Similarly, the thousand grain weight of NL 1445 was also found to be higher than 
Vijay weighing 55 grams. The genotype BL 5116 had the lightest seed measuring 
only 45.00 gram owing to smaller diameter of the seed. Shorter grain filling period 
and high temperature build up, during ripening and maturity, were observed in wheat, 
which are sown late, as in our condition. This has also been reported by Poudel et al. 
(2020).

Grain Yield

	 The grain yield was found to be significantly highest in NL 1506, which was 
statistically at par with NL 1452, NL 1488 and BL 5116 at 5% level of significance, 
table 5. Similarly, the genotypes NL 1450 and NL 1638 were statistically superior 
over the local check Vijay in yielding the total amount of grains per ha. The local 
check variety, Vijay yielded lesser than Bhairawa line 5116 but higher than BL4984. 
Poudel et al. (2021) also reported that variation of yield is due to genotypes. In the 
similar locations like Tikapur, all these lines whose performance were superior to 
Vijay in grain yield could be suggested for further trials, considering participatory 
varietal selection, based on the qualities preferred by farmers.

Harvest Index 

	 The result showed significant variations in the harvest index with the highest 
obtained for the genotype BL 5116 and NL 1488, with the value 0.39 indicating the 
efficiency in accumulation of dry matters in grains. The harvest index obtained from 
Vijay was statistically at par with these genotypes. The NL 1638 was found to be 
inferior (i.e., 0.29) in yielding harvest index, among all the genotypes tested in the 
study.

Correlation and Regression Study

	 The study showed significant positive correlation between spike length and 
grain yield with correlation coefficient, r=0.43; grains per spike and grain yield (r= 
0.33); harvest index and plant height (r=0.44),) whereas non-significant but negative 
correlation was observed between grain yield and peduncle length (r=-0.25).
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Figure 2

Relationship between Grain Yield and Spike Length (left) and Grain Yield and Grains 
Per Spike (right) at Kailali, Nepal 2023
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Figure 3

Correlation between Grain Yield and Peduncle Length at Kailali, Nepal 2023

Conclusion

	 The performance of few wheat genotypes belonging to Nepal lines were 
superior in grain yield over the popular variety Vijay. Some of the superior 
performing genotypes had higher number of grains per spike, whereas some had 
the heavier seeds, and others possessed higher number of effective tillers than Vijay 
variety of wheat.  Considering the traits like effective number of tillers in BL 5116, 
bold grains in NL 1488 and higher number of grains per spikes in NL1506, these 
genotypes could be suggested for evaluations at different locations after harvest of 
paddy in far western province. 
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Abstract

Madheshi women experience various ways of discrimination in Nepali society. They suffer from 
race, caste, class and gender-based discrimination in society. In this context, this study explores the 
experiences and perceptions of Madheshi women about discrimination based on race, gender, class, 
caste/ethnicity, age and education through qualitative research. Eighteen participants were selected 
through purposive sampling. An in-depth interview was conducted with fourteen Madheshi women 
from various backgrounds and four Madheshi males were the key information participants. The 
Madheshi women from various backgrounds experienced discrimination and marginalization based 
on caste/ethnicity, class, race, gender, age and education. Madheshi women are not a homogeneous 
group, as they experience different kinds of exclusion in diverse settings. This study suggests enhancing 
the respect and recognition of Madheshi women in society. Furthermore, it suggests implementing 
and formulating relevant policies and legislation for Madheshi women, considering the prevalence of 
discrimination faced by Madheshi women in Nepal. 

Keywords: Gender, intersectionality, inequalities, exclusion

Introduction

	 The majority of Madheshi women primarily live in the Madhesh region of 
Nepal, which spans across the southern plains of the country.  Madheshi is a citizen 
of Nepal, a non-hill origin, and a non-native speaker of the Nepali language living 
in the plain of Terai. The Terai area shares borders with India (Hachhethu, 2007; 
Lal, 2018; Nayak, 2011; Shah, 2006; Tiwari, 2013) with eight districts in Madhesh 
Province.  The Madheshis claim that the upper caste of the Terai, Terai Dalits, Tharus 
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and Terai Muslims all fall under the Madheshi category. However, the Tharus refute 
this assertion, stating that they do not want to be identified as Madheshi. Similarly, 
certain Terai Muslims and Dalits reject their Madheshi identity although a majority 
feel comfortable with the Madheshi definition (Mathema, 2011, pp. 2-3). 

	 Despite being a multicultural society, Nepal has historically been governed 
predominantly by rulers of hill origin. Madheshi women are backward compared to 
Pahadi women. The nationality of Madheshi is always questioned because of their 
proximity and close relation to the Indians. They have always been neglected and 
discriminated against by the state in various ways over the past years. Discrimination 
led exclusion of marginalized communities in the state which perpetuated cycles of 
poverty. They are less represented in Nepali politics, bureaucracy, planning process 
and administration sectors (Shah, 2006). This type of exclusion creates many 
forms of discrimination against Madheshi women. Discrimination impacts various 
dimensions including mental health.

	 Madheshi women face disadvantages across various social and regional 
activities, impacting their overall status. They often have minimal influence in 
household decisions concerning both domestic and organizational matters. They may 
have less autonomy in decision-making due to less education and access to power 
and resources. This situation is the same as politics where only a few Madheshi 
women secured a higher position (Tiwari, 2013). So, they are unable to contribute to 
policy-making for marginalized people.  

	 Madheshi women encompass diverse identities determined by various factors 
such as caste/ethnicity, class, place of origin, marital status, ability and more (Lal, 
2018). Among Madheshi, most Dalits are landless at Madhesh and living in ailani 
jagga. They are backward even in their community, and most of them do not have 
citizenship (Tiwari, 2014). Further, poverty remains high among Muslims who are 
living in rural areas and have below-average literacy rates (Shah, 2006). Poverty 
creates complex challenges as poor people cannot afford the quality of education and 
health facilities. They may not be assigned well-paying jobs, perpetuating the cycle 
of poverty. Madheshi women faces greater challenges than the Pahadi women and 
men from their community. Academic writing on discrimination against Madhesi’s 
women is rare. The discrimination faced by Madheshi women based on gender, caste/
ethnicity, class and race is considered insignificant. However, gender, caste/ethnicity, 
class and race-based inequality are still practised in society which contributes to the 
further marginalizing of Madheshi women. 

	 The women’s experience of inequality differs from one to another based 
on race, sexual orientation, identity, class, history and political orientation 
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(Collins, 2000; Crenshaw, 1991). The intersecting factors create a wide range of 
discrimination.  For instance, Madheshi Jha women may not face the discrimination 
faced by the Madheshi Mushar women belonging to the Dalit communities.

There is some literature on discrimination in Madheshi men, particularly 
highlighting the racial discrimination by the state mechanism. However, there 
is a dearth of empirical studies exploring various forms of discrimination faced 
by diverse Madheshi women in their daily life. Therefore, this study focuses on 
the Madheshi women’s experiences of discrimination in public life where power 
dynamics are often controlled by men, Pahadi individuals and higher castes. This 
study will broaden the understanding of Madheshi women’s marginalization, 
fostering respect and equitable treatment for them. Furthermore, it will also 
contribute to maintaining harmony in the multicultural society. 

Marginalization of Madheshi Community

 	 The Muluki Ain (General Code) of 1854 was the first law of Nepal which 
categorized all Nepali into five major hierarchical ranks without considering cultural 
diversity. These ranks were tagadhari, namasine matwali, masine matwali, touchable 
castes and untouchable castes. The code was rigid and hierarchical (Höfer, 2004) 
introduced by Prime Minister Jung Bahadur and institutionalized by other Rana 
prime ministers. 

	 In 1854, the Muluki Ain in Nepal ranked Parbatiya Brahmans higher 
than Madheshi Brahmans, since the people from the hills shared a sentiment of 
distinctiveness with the people from the plains. Madheshi were consequently 
perceived as outsiders (Whelpton, 2005, p.58). Their culture, dress and languages 
have not been recognized by the nation. They are often regarded as Indian due to the 
Madheshi community’s shared culture and language with India, for instance, until 
1958, Madheshi needed a visa issued by a Gurkha officer to enter the Kathmandu 
Valley from the plains (Chamlagai, 2020; Hachhethu, 2007; Sah, 2017, p.208). 
This statement is also supported by Gaige (1975). Terai residents and Indians were 
required to stop at the border town of Birgunj to get a passport before proceeding 
to Kathmandu, except during Shiva Ratri, when Indians were allowed to make 
pilgrimages to the Pashupatinath temple in Kathmandu. Passports were then checked 
at Chispani Garhi on the way to Kathmandu. However, they can travel to India 
without restrictions which was the boundary of the British East India Company 
(Raut, 2018, p.26).  

	 Programmes and policies have often been designed to favour hilly people. 
A large population of Madheshi finds themselves excluded from the policies and 
programmes of the state (Ghimire, 2013). They’ve faced marginalization and been 
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excluded not only from political, administrative and judicial bodies but also from 
development partners. Tamang (2009) argues that Madhesi women were absent from 
development programmes which was targeted towards Nepali women. She observed 
that in contrast to Janajati and Dalit women, Madhesi women have faced challenges 
in pushing their agendas through NGOs. The interest and activities of NGOs and 
civil society in the Madhesh are limited due to historical neglect by the state and 
foreign aid organizations. This is illustrated by the absence of a dedicated chapter 
on Madhesh in the draft report of the World Bank on social exclusion in Nepal, 
completed in June 2005. High-caste Bahun women are working as gatekeepers for 
non-speaking Nepali donors.

	 There is not an established system for documenting cross-border marriages. 
However, it has been frequently reported that a large number of Madheshi males 
marry Indian women each year and are brought to Nepal. It is observed that 
Madheshi men are not the only ones who tie with Indian women, but non-Madheshi, 
including some men from Kathmandu’s elite families also marry Indian noblewomen, 
as well as non-Madheshi from the far-eastern districts, marry with ethnic Nepalis 
from Northeast India, have such relationships for a long time (Pandey, 2022). In 
the case of cross border marriage, women faced various challenges. They had to 
justify that they surrendered the Indian citizenship certificate, whereas there is no 
provision for a citizenship card in India. They do not have citizenship cards similar 
to Nepali citizenship until today. Instead, they have other types of certifications such 
as birth registration certificates, passport, aadhar cards, rashon cards, PAN cards, 
driving licenses, voter cards and land registration for their national identification. 
Therefore, it was difficult for women to prove their surrender certificate to Nepal 
which was a provision in the 1962 constitution (Sah, 2017, p.219). In the absence 
of citizenship, they are facing problems in opening bank account, starting business, 
apply government jobs and so on. 

	 The constitution of Nepal fails to reflect the language, religion and culture 
of marginalized groups such as Madheshi, Janjati, Dalit and others which make 
them invisible in their nation. The elites who hold power in Nepal since its inception 
in the eighteenth century, have deliberately ignored the ethnic/minority language 
issues for socio-political reasons (Giri, 2009). There was a domination of the Nepali 
language in the state to serve the interest of dominant groups. For instance, there 
was a provision in the 1962 constitution that one could read and write the Nepali 
language at the time of acquiring citizenship (Gaige, 1975; Sah, 2017). Learning the 
Nepali language for Madheshi’s illiterate women was a big challenge because most 
of the Madheshi women were primarily homemakers and peasants. Plain people have 
controlled and prospered the Nepali plain land for thousands of years, and are well 
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recorded in ancient epics of Ramayana and Mahabharata. In the recorded history 
since Budhha time too, plain people have controlled the land, and have been recorded 
as Vriji Republic, Tirhut, Videha, Kapilvastu, or Mithila civilization (Sah, 2017, 
p.219).

	 Madheshi has never experienced full integration into the Nepali socio-
economic framework, national politics and human resource development agenda. 
They have faced exclusion from the state, resulting in inadequate participation 
in employment opportunities, educational facilities and development activities 
(Shah, 2006). They were not allowed to work in military service and only a 
limited number of Madheshi were able to hold major positions in political parties. 
Decision-making positions remain largely dominated by the higher caste Bahun 
and Chhetri communities. People of every community have the right to revitalize, 
utilize, cultivate and promote their language. Since 1990, the language issue has 
gained momentum and enthusiasts are highly motivated to develop and promote 
their mother tongues. However, some government employees pose obstacles to 
implementing plans and policies for preservation and development of minority 
languages (Tumbahang, 2009). Consequently, the curriculum that could enhance 
confidence and creativity at the primary level has yet to be developed in different 
languages.

Gender Inequality in Madhesh

	 Women are excluded in society due to gender discrimination which is the 
most universal form of social exclusion (Sah, 2021). Boundaries between public 
and private are sharp where women’s responsibility is associated with household 
activities and men’s for public politics (Acharya & Bennett, 1983). Men are generally 
expected to work as breadwinners whereas women are in the caring and nursing 
roles. Household chores performed by women are not calculated in monetary value 
and are not included in the national income.

	 Education is a major component of human rights. But most of the schools 
have no gender-friendly environment. Gupta et al. (2021) found that education is the 
major tool for fighting against gender inequality. It also helps to eliminate patriarchy 
which is deeply rooted in Nepali society. However, even a well-educated person 
does not want to send their daughter outside of the city to get a higher education or 
to do a job. The women of the Madheshi community are considered as the ijjat of 
the family. The prestige of the family (ijjat) is attached to the daughter’s behaviour 
in a patriarchal society. Women of the family are controlled in the family.  They 
are suffering from socially ill practices such as witchcraft, polygamy, dowry, etc. 
The Nepali policy is inadequate and fails to address the issues of Madheshi women 
uniformly. Major decisions have not been made with the advice or input of women. 
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 	 Traditionally, women’s decisions were not accepted and acknowledged 
within the family. However, the trend is changing as some women are now making 
decisions on their own due to male migration to a foreign country. The practice 
of dowry exists in Nepali society and is considered as the prestige of the family. 
Unfortunately, in some cases, daughters-in-law commit suicide due to the mental 
torture inflicted by the family. Tragically, they are also killed by the family due to the 
insufficient dowry (Tiwari, 2019). They are physically and mentally tortured in the 
family. Parents of the daughter’s family experience pain and psychological shock.

Untouchability and Caste-based Discrimination in Nepal 

	 Untouchability and discrimination based on caste persist in South Asian 
countries including Nepal. Dalit women face discrimination based on caste, class, 
gender and education. They suffer a higher degree of violence and exploitation by 
the upper-caste Hindu people in rural areas of India which is legitimatized in the 
society (Kumar, 2021; Valarmathi et. al, 2017). Most Dalits are working as wage 
laborers and are exploited by their honor.  Historically Dalit women were considered 
as achhut (untouchable) in Madhesh. They significantly lag in political, social and 
economic matters. Untouchability has been practised in Nepali society. However, it 
has been declared illegal and prohibits caste-based discrimination by the constitution 
of Nepal. They are also discriminated against among the same caste. Dalit women 
experienced discrimination compared to other women, not only people from the 
upper caste but also among their communities because of Dalit patriarchies (Arya, 
2020). Dalit women face physical violence and abuse by the men within their 
families. Similarly, an earlier study conducted in India by Kumar (2009) stated 
that Dalit women in India are oppressed based on class, caste and gender. They are 
separated from general women based on their unique location, and occupation in 
caste-ridden society. Likewise, Madheshi Dalit women are exploited and excluded 
not only based on gender, caste and class but also because of their race in Nepal. 
Intersectionality believes that all women do not face the same level and kind of 
discrimination and oppression. They might suffer multiple forms of discrimination.

	 Dalit women experienced discrimination under the Manusmriti which was a 
social and religious code rooted in Brahminical Hinduism. According to this code, 
higher-caste men were permitted to engage in sexual intercourse with lower-caste 
women, with or without their consent, and could undergo purification by chanting 
a mantra (Höfer, 2004). Most of the Dalit girls are the victim of sexual violence in 
Nepal. In Madhesh, most of the higher caste individuals refuse to eat meals at the 
feast hosted by the Dalits. Incidents of untouchability are frequently reported in daily 
newspapers. For instance, a higher caste man was excluded from his community 
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because he attended the feast hosted by the Dalit (Mahato, 2023). Such kind of 
activity promotes untouchability in society.

	 Dalit women have been energetically participating in various social and 
political movements, fostering optimism for increased tolerance and reducing 
discrimination in society (Poudel, 2007). As a result of the movements, some 
changes have been seen in the average Nepali behaviour. Anti-caste discrimination 
programmes are inclusive and extended to non-Dalits as well. The major 
achievement is implementing a quota for Dalit women at the ward level. However, 
these women faced lots of challenges in the execution of their responsibilities 
(Kharel & Suji, 2019). The suggestions provided by the Dalit women members are 
often not considered seriously and most of them encounter challenges in playing an 
effective role in local-level planning and budgeting.

Methods and Procedures

I have applied the qualitative approach in this study as it gives detailed 
information about individuals’ experiences and their ideas. This study applied the 
intersectionality theory which believes people are marginalized by various sources of 
oppression including race, class, gender identity, sexual orientation and religion.  

Purposive sampling was used to select the participants from Madhesh 
Province. The study incorporated participants to reflect diversity in terms of castes, 
education, political affiliation, districts and age.  I conducted in-depth interviews 
with fourteen Madheshi women and four Madheshi males were selected for key 
informants’ interviews. 

 I conducted in-depth interviews with the participants. I started by asking 
them for their demographic information. After that, I went with some general 
questions on their involvement in politics, journalism, and activism.  The second 
round delved into their personal experience regarding discrimination. A checklist 
for interviews was developed and used to maintain focus on the objectives of the 
research.

The informed consent form was provided to participants to get permission to 
record the interview before the commencement of the interviews. The consent form 
was handed to the educated participants to read, the researcher read it loudly and 
translated it into their mother tongue for those who were uneducated such as Maithili, 
Hindi and Bhojpuri since the form was developed only in Nepali and English 
languages. Most participants gave the verbal consent to an audio recording. The 
researcher made notes during the recording, and pseudonyms were used for ethical 
considerations. 
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 	 The researcher recorded and transcribed all interviews. The collected data 
were analyzed using NVivo software. 

Results and Discussion

Gender Discrimination within the Family

	 Gender discrimination is universal and people in developing countries 
experience gender discrimination in everyday life (Wadesango, 2011). Nepali women 
also experience more or less gender-based discrimination in their lives which varies 
based on age, education, economy and social condition of the community (Gupta et 
al., 2021). Further, they are subjugated based on their gender. It is an unfair treatment 
between the sexes. Many informants faced gender discrimination in their lives. 
Najbullah (pseudonym), the leader of Loktantrik Samajwadi Party Nepal, said:

More girls study in government schools whereas boys are sent to private 
schools. Parents tend to send their daughters to government schools whereas 
boys are at private schools because they are reluctant to invest in girls. They 
think that they will earn for others.

 	 A study conducted by Barcellos et al. (2014) in India found that parents tend 
to invest less in girls due to the perception that investments have a lower return. Boys 
and girls are not treated equally especially in rural areas of India. Most of the women 
faced gender discrimination because of traditional social and cultural practices of 
the society which expanded male domination. Rural women experience more gender 
discrimination than urban women because patriarchal ideology is deeply rooted in 
rural areas (Gupta et al., 2021). A large number of people in rural areas are poor and 
uneducated and believe in the traditional value system.

	 Gupta et al. (2021) have a similar view that rich people suffer a lot more 
gender discrimination than poor and middle-class families. Another participant 
Naina who has two brothers and two sisters said that I experienced more gender 
discrimination than my friend who was from the Dalit community. She shared her 
experience:

I wanted to go to study India where my brother was sent but my father 
did not allow me. He insisted me on studying humanities and social 
science at the government college of Nepal. He went abroad, and 
then I appeared in the entrance examination for forestry and secured a 
good rank. I asked money for my mom to get admission but she told 
me if Papa knew then he would be angry. She was compelled to give 
me money because I did not eat for two days. We did not inform my 
father about my admission. After some time, he came to Nepal and got 
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informed. Then he became angry and did not speak with me for some 
weeks.

Gender Disparity in Politics

	 Women’s representation in politics is very low which is not satisfactory even 
though women’s population is higher than that of men. Further, the study conducted 
by Kabeer (1999) stated that women’s participation in politics is miserable even 
in developed countries. Women politicians are not appointed to major positions. 
Most decisions are made by the higher caste males in the political parties. Those 
women are given space in the political institutions who are close to the men’s 
leaders (Manandhar, 2021). According to Lal (2013), due to the absence of internal 
democracy and structural participation, political parties in Nepal have been unable to 
gain true national status. 

	 Deo (2009) noted that the Madheshi women’s representation in higher 
positions is negligible even in major political parties. Regarding women’s 
representation, most of the women leaders said that the women who have been 
actively involved in various movements were not given tickets to the election. Only 
a few women are provided the tickets who are closer to the top leaders, and family 
relations and able to influence financially. Furthermore, Muni, a leader, shared her 
experience: 

I was ready to contest the election but the party denied the ticket to me. 
However, I participated in the movements. Women are not being trusted by 
the party. There are not enough women in the decision-making positions in 
any party. Each party uses women to show mass in the movements.

A political analyst Tulanarayan also holds similar views that it is difficult for 
women, Muslims, and Dalits to contest elections through first-past-the-post (FPTP). 
Not any party is trying to give them tickets. The party gives the tickets to women 
candidates where they will lose. One of the participants Sakina who was from the 
Muslim community was very frustrated with the politics and shared her story:

Top leaders said you should not go to the local election this time and 
come to the state assembly. I thought it was better to go to the province 
rather than the local’s  election. A large amount of money is also needed 
to fight the election. Then I did not give a nomination in the local-level 
election. My name was sent in the first number in the proportional 
representation (PR) list from the district. I had worked as hard as I could 
in the election as well. In the last hour, my name was put in second 
numbers due to some personal conflict and interest. However, I am 
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working for the party. The top male leaders of the party said you are too 
young and you will have an opportunity in the next election.

	 Lotter (2017) stated that women political leaders are always criticized 
for being excessively strong and dominant, or too traditional and submissive. 
Additionally, they are also accused of no decision of their own due to lack of 
education or being highly well educated but suspected of following the advice of 
their male relatives. Sometimes people even those who are well-educated attempt to 
disqualify women based on their dress such as the veil which is their identity marker 
and ignore their performance. These biases appear due to gender inequality in the 
political landscape. 

Socio-cultural Bias 

	 Sanskrit Pathshala and University is funded by the government where most 
of the students are Hindu males. The state is imposing Hindu norms and culture on 
those who are non-Hindus. The state does not want to spend more on Madrasas 
and Buddhist monasteries. Hindu religious books are published by the Royal Nepal 
Academy (Lawoti, 2001). However, Nepal is a secular nation. So, everyone’s culture 
and religion should be respected equally. One of the Muslim women’s rights activists 
Mohana, a Muslim women right activist, shared her experience regarding the nature 
of the state.

The state’s investment in the empowerment of Muslim women is 
less. A community in which the state does not invest then such kind 
of community could not be developed. Madrassas education exists in 
Nepal, but even within that, the segregation of males and females is 
another separation of the people in the education system. But going to the 
Madrasa is their obligation. They do not feel safe in mainstream schools. 
For example, some schools have a mandatory dress code, which causes 
them to drop out.

I talked to one of the Muslim former members of parliament. She shared her 
views as below:

I told Chief Minister Lal Babu Raut several times to form a Muslim 
Madrasa Board, but it was not formed. No one wants the Madrasa Board 
to be established.  Everyone thinks that after the formation of the Muslim 
Madrasa Board, only the children of Muslims would study and they 
wanted to make Pakistan.

Discrimination in Formal Institutions

Most of the participants reported they experienced bullying by their friends 
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due to their skin colour, tone and culture. It is common for Madheshi to face 
verbal and physical bullying. The students and teachers bully Madheshi students. 
Sometimes students in the school mimic Madhesi’s accent and tone. Some teachers 
do not respond to the discrimination in the classroom. Bipana narrated her story as 
follows:

I studied at one of the recognized and most prestigious schools in 
Kathmandu. I was randomly questioned by my friends and teachers, 
“You must be visiting India during your vacation. Right?”. I now think 
that it was not their fault. Society has enabled them to ask that type of 
question.

	 Bullying does not create a conducive environment for study. It promotes 
disrespect among the students. There are several consequences of bullying in 
students. It can have psychological and mental health. The research conducted 
by Eslea and Mukhtar (2000) explored that bullying among the same ethnicity 
was comparatively rare although several Hindu children said they experienced 
humiliation related to the caste system.

	 MP (Member of Parliament) of the Madhesh Province from FPTP states: 

 Lawmakers elected through the PR system often make a minimal 
commitment to the populace, so ordinary people do not expect much from 
them. Consequently, these lawmakers have relatively easier to win in the 
elections. However, ordinary people expect much from the MPs like us. 

	 One of the former Dalit lawmakers shared her experience:

I served as a lawmaker elected through the PR system under the Dalit quota. 
However, I received significantly fewer funds for development programs than 
the lawmakers elected via the FPTP system. Moreover, they were unwilling 
to collaborate and work together. They even did not want to sit with us. They 
had their groups. 

	  Another MP who was elected for the first time also shared her experience:  

I have a problem in comprehending the rules, regulations, and procedures 
of the parliament because I am new in this field. Unfortunately, some highly 
educated women MPs from different parties who had extensive experience in 
politics, seem hesitant to share their knowledge with me. So, I seek assistance 
from a male colleague.

	 Yadav (2016) notes that during breaks at the CA (Constituent Assembly) 
divisions were easily observed.  Women from Terai/Madhesh were seated on one 
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side, while women from the Pahadi community chose to sit separately (p. 70). The 
Nepal government has adopted policies and legal measures to prevent discrimination 
and promote equality. However, individuals still face discrimination in the 
workplace.

Discrimination against Women with Disabilities

	 Persons with disabilities are marginalized, excluded, deprived and isolated 
groups of society and women who are disabled are the components of it (Timilsana, 
2018). Madheshi women with disabilities are one of the most vulnerable and 
unrecognized groups in the society. A study conducted by Vidhya (2016) observed 
that women with disability face triple jeopardy in India. The disabled boy is 
generally acceptable in the family whereas the birth of a disabled daughter is viewed 
as a curse. They are considered a burden on the family. Their discrimination starts 
with the family. They are not allowed to take part in social gatherings or ceremonies 
(Subh Karya) at home. They could not get easily married. 

	 Women are treated as second-class citizens in society. They are rejected by 
the family as well as the government institution. Disabled men are more privileged 
than disabled women. Their representation is disproportionate including education 
and other major sectors (Dhungana, 2006). They are not easily getting admission to 
the school. However, inclusive education is a process of responding to the various 
needs of students so that schools can promote inclusion (Poudel, 2007). They are 
deprived of education because the schools do not have disability-friendly physical 
infrastructure. One of the disabled staff of the disabled organization shared her 
experience: 

Even parents of disabled children also argue about what they will do after 
studying. If the child is a girl, then they said no I do not want to send her to 
a school because who will take responsibility for gender-based violence? 
Teachers treat them differently in the school as well. Students were not enrolled 
in the school because they would hamper other students. Despite this, they 
faced racial discrimination as well. 

	 Another female member of the disabled organization shared her experience. 
She said: 

There is only one Madheshi woman and man on the board members of 
the National Federation of Disabled Nepal (NFDN) out of 41 members. A 
federation is also dominated by the Pahadi. In the last election of NFDN one 
Madheshi man and a woman gave the candidacy but both of them lost in the 
election.
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	 I got Meera’s (pseudo name) number from NFDN and called her. She 
asked me to come to her at noon. The next day I went to meet her. After informal 
communication, she shared her experience: 

I have no siblings. I am the only child in my family. My father passed away 
when I was two years old. My relatives once suggested my mother that she 
could not do anything and should kill her. My mother has always been my 
unwavering support. With her encouragement, I have been able to study up to 
a bachelor’s degree in Janakpur. 

	 After her interview, she asked me, “Would you like to meet another 
girl with disabilities?” I replied yes, and she said, “Okay, come tomorrow. I will 
introduce and her home is very close to me.” The next day we went to her house 
together. She requested me not to disclose her name and began to share her story.

	 I have two brothers and one sister. My siblings are about to finish their 
master’s, bachelor and SEE respectively. I have never been to school. My 
mom used to tell me I would not carry you to school because of your weight. 
I could not walk because I had a problem with my legs.

Madheshi Dalit Women’s Oppression

	 Dalits are oppressed and marginalized in Nepal. Their basic human rights 
are denied. They suffer humiliation, harassment and structural domination including 
psychological as well as physiological violence. However, the experience of social 
exclusion is varied among Dalits, but Madheshi Dalits are more marginalized than 
the Hill Dalits (Pariyar & Lovett, 2016). Madheshi Dalits are one of the major 
marginalized groups and are socially and economically excluded in Madhesh. 
Dalit women are not allowed to enter the temple along with the upper caste due 
to caste-based discrimination and untouchability (Tiwari, 2014). However, caste-
based discrimination has been prohibited and considered illegal in Nepal. It has 
been practised in the country (Bhattachan, 2001). This resulted in poor mental 
health, economic status and unemployment within their community. The working 
environment is not conducive and they feel discrimination where they work. One of 
the well-known journalists Roshan Janakpuri said:

Untouchability has been reduced in public places somehow but has continued 
in private places. Such as Dalit women are not allowed to enter the kitchen 
and puja kotha of higher caste. However, higher castes use the materials in 
puja made by the Dalit. Such as Daura, Dala, Koniya, etc.
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Caste-based Discrimination at Work

Madheshi Dalit women suffer from caste-based discrimination in the 
workplace, public places, schools and more from the dominant caste. They faced 
discrimination within their caste because of their gender. Dalit women’s rights 
activists said:

Now we are interviewing in this hotel freely and if the hotel’s owner is from 
a lower caste, people might avoid having food. However, most of the Dalit 
women are working as dishwashing staff to sustain their livelihood in this 
hotel due to their poor economic condition. They are illiterate so they are 
working in low-paid jobs. Some of them are very good at cooking. Despite 
being skilled in cooking, they are not assigned as cooks.

Sunaina has a series of discriminatory experiences even after being involved 
in politics. She was elected as a ward member in 2074 B.S. Now she has been 
involved in various Dalit organizations including central-level politics. She shared 
her experience:

I was elected as a ward member and a member of the Municipal Executive 
Committee. There was a man who was from a higher caste and was also an 
elected representative in the municipality. He was older and more educated 
than me. He did not have tea with me for about six months in the office. 
Once, there was a sanitation campaign and lots of people were having tea 
after the programme. A tea vendor came and served tea to everyone. But his 
wife grabbed the glass of the tea and said that her husband would not drink 
this tea because a Dalit ward member (I) was sitting very close to him. After 
that, the man also refused to have tea. Then, the mayor told them, they could 
not do such behaviour because we are leaders working as a change agent in 
society. Then, the man agreed to have the tea because it was a public place. 
But he said he would refuse to have tea or food in his house with anyone 
belonging to the Dalit Community.

	 Madheshi women are discriminated against based on their caste, race, age 
and education in the workplace. Yadav (2016) stated that women are excluded based 
on their education, class, caste, region, political affiliation and age in a patriarchal 
structure. Similarly, Walby (1990) observed that patriarchy diminishes the agency of 
women, placing it in an inferior position.

	 Gender discrimination persists in Nepali society particularly in Madhesh 
Province. Most of the women faced gender discrimination because of traditional 
social and cultural practices of the society. The women who are very close to the 
party get tickets only in subordinate positions. Only a minimal number of women 
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get tickets for the major positions. A study conducted by Begum (2015) holds the 
similar view that Indian politics remains a male bastion. Only a minimal number 
of women have prominent positions of power, primarily due to their close relations 
with male leaders. It seems that women are portrayed as less competent. Sometimes 
people even those who are well-educated attempt to disqualify women based 
on several unnecessary factors. People with disabilities are often ignored by the 
family as well as the society. Disabled women face greater discrimination in life 
compared to disabled men because women’s role is not recognized by the society as 
a breadwinner. Women with disability get less support in comparison with the other 
family members and their presence in any ceremony is considered as bad fortune and 
brings bad luck in the family. This is very similar to Dhungana’s (2006) statement 
that a person with disability lacks their family support in terms of food, education, 
rehabilitation, love and more than other members of the family. 

Conclusion

	 This study found that Madheshi women faced multiple discriminations based 
on gender, caste, race, education and age discrimination in Nepali society. Madheshi 
women are not homogeneous groups. They are not treated equally in the country. 
There are lots of provisions to eliminate all forms of discrimination. The constitution 
of Nepal guarantees equal rights and eliminates all forms of discrimination based 
on class, gender, religion, language, ethnicity and or any other ground. However, 
marginalized communities including Madheshi women are excluded from male-
dominated politics. Dalit Madheshi women faced untouchability and caste penalty 
in society. Untouchability has been diminished to some extent in public domains but 
still exists in private places. Madheshi women face discrimination and harassment in 
formal and informal institutions. They are discriminated against because of gendered 
roles and patriarchies of society. Women with disabilities are more vulnerable or 
burdensome because of gender stereotypes. They have the right to live free from 
humiliation and stress and get justice in society. Discrimination positions women 
socially, politically and economically in low status. They should also raise their 
voices and unite against discrimination reactively and proactively. Various kinds 
of discrimination are a major issue of justice in Nepal for Madheshi women. There 
needs to be more research on how discrimination affects Madheshi women and why 
discrimination still exists in Nepal. Future studies focusing on Madheshi women 
need to be conducted and should include the voices of more Madheshi women from 
ordinary backgrounds. 
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;/sf/L lgsfosf ;fj{hlgs ;"rgfdf k|o'Qm eflifs q'l6 / To;sf] z}Ifl0fs pkfb]otf
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n]v;f/

g]kfnsf ;/sf/L lgsfox¿n] ;fj{hlgs ;/f]sf/sf ;"rgfx¿ k|sflzt, k|;fl/t ub{5g\ . ;"rgfsf] dfWod efiff  
g]kfnL /x]sf] 5 . g]kfnL efiff /fli6«o sfdsfhsf] efiff xf] . k|:t't cWoog ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf 
k|o'Qm eflifs q'l6 / To;sf] z}Ifl0fs pkfb]otf vf]hL ug]{ ljifodf s]lG›t /x]sf] 5 . ;fj{hlgs ;"rgfdf dfgs  
g]kfnL efiff k|of]usf] cj:yf, ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf k|o'Qm eflifs q'l6x¿, eflifs q'l6x¿nfO{ 
;'wf/  ug{sf nflu cjnDag ug{ ;lsg] pofo / ;'emfjx¿ k|:t't ug{ / eflifs q'l6x¿sf] z}Ifl0fs pkfb]otfsf] 
k|efjnfO{ ;d:ofsf ¿kdf lnO{ n]v tof/ ul/Psf] xf] . o;df u'0ffTds ljlwcGtu{t /xL ;fj{hlgs ;"rgfsf] 
cj:yfsf] cWoog ljZn]if0f ul/Psf] 5 . ;fj{hlgs lgsfoaf6 ;Dkfbg x'g] jf ePsf] / tT;DaGwL sf/afxL jf 
lg0f{o;Fu ;DalGwt lnlvt hfgsf/Ld"ns ;"rgf ;Íngu/L g]kfnL efiffsf] dfgs k|of]usf] cj:yfsf] cWoog  
ul/Psf] 5 . o; cWoogsf nflu k|fof]lus efifflj1fg cGtu{t /x]sf] q'l6 ljZn]if0fnfO{ ;}4flGts cfwf/ agfOPsf] 
5 . efiffsf] k|of]u lzIff, ;~rf/, ;flxTo, sfg'g, k|zf;g cflb ljljw  If]qdf ul/Psf] x'G5 . efiffsf] z'4 k|of]usf 
nflu sf]z, Jofs/0f, z}nL k'l:tsfsf] k|of]u cfjZos dflgPsf] 5 . ;fj{hlgs ;"rgf z'4 / dfgs x'g'k5{ . ;"rgf  
cfdgful/sn] a'‰g ;Sg] ;/n, ;xh / ;Dk|]io efiffdf x'g'k5{ . ;fj{hlgs ;"rgfdf j0f{ljGof;ut, jfSout /  
sf/sLo  q'l6x¿ k|z:t dfqfdf ePsf kfOG5g\ . ;a}eGbf a9L q'l6 x|:j / bL3{df /x]sf] kfOG5 . …aÚ– …jÚ, …zÚ – …ifÚ – …;Ú,  
…kbof]u – kbljof]uÚ, …rG›ljGb' – lz/ljGbÚ' sf] k|of]u ;DaGwL q'l6x¿ ePsf] kfOG5 . 6Í0f, d'›0fdf ;d]t ;d:of 
b]lvPsf] 5 eg] kf08'lnlk ;+zf]wg gu/L ;fj{hlgs ;"rgf k|sflzt ug]{, k|fljlws wf/ k9]sf ;"rgf clwsf/L jf 
sd{rf/Ln] g]kfnL efiffsf] dfgs k|of]udf ;r]ttf ckgfpg g;s]sf] kfOG5 . Pp6} ;fj{hlgs ;"rgfdf $÷%  
b]lv !%÷@) cf]6f;Dd q'l6x¿ /x]sf] kfOG5 . ;/sf/L lgsfosf ;fj{hlgs ;"rgf z'4 / dfgs g]kfnL efiffsf] 
k|of]usf nflu b[i6fGtsf ¿kdf k|of]u x'g'kg]{df To;f] x'g ;s]sf 5}gGf\Ù h;sf sf/0f z}Ifl0fs ultljlwsf b[li6df 
l;sfOsf] unt ;fdfGoLs/0f x'g] 8/ /x]sf] kfOG5 . z'4 / dfgs g]kfnL efiffsf] k|of]usf nflu ;"rgfsf] Jofjxfl/s 
sfo{;Dkfbg;Fu} zAbsf]z, Jofs/0f / z}nL k'l:tsfsf] k|of]u ug'{kg]{ / tflnd, ;]ldgf/, k|lzIf0fsf] cleofg g} 
;~rfng u/L eflifs Ps?ktf sfod ug'{ cfjZos /x]sf] lgisif{ k|:t't ul/Psf] 5 .

zAbs'~hL M dfgs, j0f{ljGof;, Ps¿ktf, lgsfo, ;"rgf
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kl/ro

g]kfnL efiff g]kfnsf] ;/sf/L sfdsfhsf] dfWod efiff xf] . g]kfnL efiff g]kfne/L af]lnG5 . ljrf/sf] 
k|s6Ls/0f efiffsf] dfWodaf6 ;Dej ePsf] xf] . g]kfnL efiffsf] Ifdtf lj:tf/ / dfgsLs/0fsf nflu Jofs/0f 
n]vgn] dxŒjk"0f{ e"ldsf v]n]sf] kfOG5 . Jofs/0f k|:tfljt / j0f{gfTds k|s[ltsf /x]sf 5g\ . g]kfnL efiffsf 
k|fylds sfnLg Jofs/0fx¿ k|:tfljt k|s[ltsf lyP eg] xfn j0f{gfTds Jofs/0f n]vgsf] ;'? ePsf] 5 . efiffsf] 
:t/Ls/0fdf zAbsf]zsf] dxŒjk"0f{ e"ldsf /x]sf] kfOG5 . eflifs PsfOsf lxHh], zAbju{, ;|f]t cy{ cflb ;"rgf 
lbP/ zAbsf]zn] efiffsf] dfgsLs/0fdf dxŒjk"0f{ e"ldsf lgjf{x u5{ . efiffsf] :t/Ls/0fsf lgldQ kq klqsfsf] 
klg dxŒjk"0f{ e"ldsf /x]sf] kfOG5 . efiffsf] dfgsLs/0fsf k|lqmofdf j0f{ ljGof;df ;'wf/, zAbsf]zsf] ;Dkfbg, 
Jofs/0f n]vg, k|rf/ k|;f/, :jLs/0f h:tf s'/f kb{5g\ . g]kfnL efiffsf] dfgsL/0fsf nflu Jofs/0f, zAbsf]z / 
kqklqsfsf] e"ldsf pNn]vgLo /x]sf] kfOG5 . g]kfnL efiffsf] Jofs/0f, zAbsf]z / kqklqsfsf] sf/0fn] g]kfnL 
efiffn] /fHoefiffsf] ¿kdf ;+j}wflgs dfGotf kfPsf] xf] . ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf eflifs z'4tf / 
dfgs g]kfnL efiffsf] k|of]udf Ps¿ktf ePsf] kfOFb}g . Jofs/0f, zAbsf]z, z}nL k'l:tsf h:tf cflwsfl/s  
g]kfnL efiffsf dfgsLs/0fsf ;fdu|L x'Fbf x'Fb} klg 5'§f 5'§} k|of]u u/L eflifs q'l6 ul/Psf] kfOG5 . 

efiff ;Dk|]if0fsf] dxŒjk"0f{ ;fwg xf] . æjfuLZj/L, jf0fLsL b]jL ;/:jtLsf] 7"nf] dlxdf 5 . jf0fLsf] 
dxŒjn] ubf{ g} pgnfO{ ;dfb/0fLo :yfg ldn]sf] xf] . efifflagf ;dfhsf] cl:tTj ;Dej 5}g . b'O{hgf dflg; 
e]6 eP eg] efiff cfjZos kl/xfN5 . ljrf/ / efjgf JoQm ug{ efiff rflxG5 . efiff ;fdfGotM lnlvt / df}lvs 
b'O{k|sf/n] JoQm x'g] ub{5 . eflifs ;Dk|]if0fLotfsf] cefjdf jfª\do, wd{, bz{g, lj1fg, jfl0fHo, snf, ;+:s[lt,  
/fHoJoj:yf cflb ;f/fsf ;f/f dfgjLo lqmofsnfkx¿ cj?4 x'g] lyP . efiffsf] j/b zlQmn] ubf{ g} dfgj 
;Eotfsf] ljsf; cfhsf] ¿kdf cfOk'u]sf] xf]  -clwsf/L, @)&% k[=!_ .ÚÚ efiffsf] z'4, :t/Lo / dfgs k|of]usf 
;fy} eflifs P¿ktf sfod ug{ g]kfnL efiffsf k|of]uQmfx¿n] ;r]ttf ckgfpg' cfjZos x'G5 .

;fj{hlgs ;"rgfdf efiffsf] dxŒjsf] ljifonfO{ k|:t't u/]sf] x'G5 . efiff ljrf/ ljlgdosf] ;zQm 
dfWod ePsf]n] ;Dk|]lift x'g] ;"rgfsf] efiff z'4, :ki6 x'g' cfjZos x'G5 . ;fj{hlgs lgsfosf ;"rgf eGgfn]  
;/sf/åf/f dfGotf k|fKt, ;fj{hlgs ?kdf ;]jf k|jfx ug]{,  /sd k|fKt u/]/ ;]jf lbg],  ;/sf/L / u}/;/sf/L 
;+3 ;+:yfnfO{ lnOPsf] 5 . oL ;+:yfx¿n] ;"rgf k|;f/0f, ;Dk|]if0f ug]{ efiffdf /x]sf eflifs sdL sdhf]/LnfO{ g} 
q'l6sf ¿kdf lnOPsf] 5 . oL q'l6x¿sf sf/0f  l;sfOdf s:tf] vfnsf] k|efj k5{ eGg] ljifonfO{ cg';Gwfgsf] 
d'Vo ljifo agfOPsf] 5 . ;fj{hlgs lgsfosf ;"rgfdf k|o'Qm eflifs q'l6 / To;sf] z}lIfs pkfb]otf zLif{sdf 
cg';GwfgfTds sfo{ ul/Psf] ge]l6Psfn] of] ljifo gjLg, df}lns / Jofjxfl/s ePsfn] cg';Gwfgsf] ljifosf] 
?kdf lnOPsf] xf] . /fli6«o ;"rgf cfof]un] ;"rgfsf] xs sfof{Gjog lgb]{lzsf -@)^$, k[= %_ df ;fj{hlgs 
lgsfo eGgfn] æ;+ljwfg cGtu{tsf  /x]sf g]kfn ;/sf/, k|b]z ;/sf/åf/f P]g, sfg'gadf]lhd :yflkt, ul7t  
;]jfk|bfos u}/;/sf/L, ;/sf/L, ;/sf/af6 /sd k|fKt u/L ;~rfng x'g] / /fhkqdf ;"rgf k|sflzt x'g] ;+3 
;+:yfnfO{ ;fj{hlgs lgsfosf ?kdf kl/eflift u/]sf] kfOG5 .ÚÚ o;/L kl/eflift ul/Psf ;fj{hlgs lgsfox¿af6 
;"rgf ;Íng ul/Psf] 5 .

;"rgf k|fKt ug'{ gful/ssf] g};lu{s clwsf/ xf] . ;"rgf ljZj;gLo / j}w x'g' cfjZos x'G5 .  
æ;/f]sf/jfnf ;a}nfO{ hfgsf/L lbg lnlvt ¿kdf k|sflzt ul/Psf] kq ;"rgf xf] . -;"rgfsf] xs sfof{Gjog  
lgb]{lzsf, @)^$ k[= ^_ .Æ ;fj{hlgs ;/f]sf/sf ;"rgfx¿ ;To, tYo ¿kdf l56f] 5l/tf] tl/sfn] kfpg'  
k5{ . æ;DalGwt ;a}nfO{ hfgsf/L lbgsf nflu n]lvPsf] jf k|sflzt ul/Psf] kqnfO{ ;"rgf elgG5 -zdf{, 1jfnL 
/ 1jfnL, @)&# k[=!&!_ .Æ ;"rgfsf dfWodn] ;';"lrt eO{ cfˆgf k|of]hgnfO{ ;dod} ;Dkfbg ug{ ;"rgfsf] 
cfjZostf kb{5 . æs'g} ljifosf af/]df hfgsf/L lbgsf nflu n]lvPsf], 5flkPsf], 6fFl;Psf] lj1fkg cflb ;"rgf 

xf] -clwsf/L / e§/fO{ @)^# k[=!)@*_ .ÚÚ s'g} ljifosf] af/]df hfgsf/L lbg] sfo{ ;"rgf  xf] . 



338KMC Journal, Volume 6, Issue 2, August 2024,

efiffsf sYo / n]Vo u/L b'O{ ¿k x'G5g\ . sYo ¿k pRrf/0f;Fu ;DalGwt x'G5 eg] n]Vo ¿k 

lnlklrXgåf/f JoQm x'G5 .æsYo efiffdf pRrf/0fut q'l6 b]vfkb{5 . lnlvt cleJolQmdf sYo efiffsf 

Wjlgx¿nfO{ vf;vf; lnlklrXgåf/f JoQm ug'{ k5{ . h:tf] k|of]u ug]{ k|rlnt k/Dk/f 5, To;eGbf leGg ¿kdf 

k|of]u ug'{ ;fdlos x'Fb}g . cf}krfl/s, lzi6 / :t/Lo eflifs k|of]udf tL leGg :j¿ksf] ljGof;Lo  

k|of]u rfdndf laofFh:tf cg'ej x'G5g\ -9sfn / vltj8f, @)^( k[=!%(_ .Æ  efiff dfgjLo / ;fdflhs j:t'  

xf] . of] ;dfhåf/f lkF9L b/lk9LF x'Fb} k|fKt x'g] j:t' xf] . ljrf/ ljlgdosf] ;/n / ;'ud dfWod efiff xf] .  

df}lvs efiff WjGofTds dfWod ePsfn] ljrf/ ljlgdosf] nflu ;/n, ;'ud / k|efjsf/L x'G5 . efiffsf] jf:tljs 

¿k klg df}lvs g} xf] t/ ljleGg sf/0fn] ubf{ dfgjLo ;dfhdf lnlvt efiffsf] klg k|of]u x'g] ub{5 . efiffsf] 

lnlvt dfWod df}lvs efiffs} k|lt¿k xf] . o;nfO{ sfuh / sndsf] ;xfotfn] d"t{¿k lbOG5 . n]Vo efiff 

>JofTds geO{ b[ZofTds lsl;dsf] x'G5 .

lnlvt efiffnfO{ dfgjn] 1fglj1fgsf If]qdf pknAw u/]sf] k|flKt / pkfb]otfnfO{ ;'/lIft u/]/ /fVg 

;lsG5 / ltgsf] cWoog / k|of]u u/]/ o'uo'ufGt/;Dd dfgjLo ;Eotfsf] ljsf;df 7"nf] 6]jf k'¥ofpg ;lsG5 

. æg]kfnsf] ;Gbe{df ljljw 1fgsf] k|efjsf/L ;~rf/ ug{sf nflu klg g]kfnL efiffsf] k|of]u ul/G5 . ;~rf/ 

k|0ffnLdf g]kfnL efiffeGbf klg cË|]hL efiffsf] Jofks k|of]u ul/Psf] kfOG5 . g]kfnL efiffsf] e"ldsf ;"rgf 

k|jfxsf ¿kdf, ;Dk|]if0fsf ¿kdf, k|ljlwsf ¿kdf, ;"rgf u|x0fsf ¿kdf ul/g'k5{ -kf}8]n, / wfdL, @)&%_ .Æ 

To;}n] efiffsf] n]Vo ¿k hfGg' / dfgs ¿ksf] k|of]u ug'{ cltcfjZos x'G5 . efiffn] ljrf/, efjgf, 36gf, 

kl/l:ylt / cj:yfnfO{ hgfpF5 . uxg / kl/is[t ljrf/ q'l6k"0f{ x'g' /fd|f] x'Fb}g . ljifosf] uDeL/tf, uxgtf / 

:t/LotfnfO{ efiffn] jxg ug'{k5{ . efiffnfO{ z'4, Ps¿ktfk"0f{ 9Ën] Jojfxfl/s agfpg] sfd Jofs/0fn] ub{5 . 

Jofs/0fleq j0f{ljGof; kb{5 . j0f{ljGof; efiffsf] Ps¿ktfsf nflu dxŒjk"0f{ kIf xf] .

j0f{ljGof; lnlvt cleJolQml;t ;DalGwt x'G5 . j0f{x¿sf] ;d'lrt k|of]u g} j0f{ljGof; xf] . 

j0f{ljGof;sf] hyfefjL k|of]un] cy{sf] cgy{ x'G5 eg] csf{lt/ eflifs ;Dk|]if0fdf ;d:of pTkGg x'G5 . efiff / 

lnlk /fli6«otf / ;f+:s[lts klxrfgsf cfwf/ x'g\ . ctM efiffsf] z'4 k|of]udf ;r]t x'g'k5{ . g]kfnL efiffdf klg 

eflifs cz'l4sf ljifodf k|Zg p7\g] u/]sf 5g\ . g]kfnL efiffsf] z'4 k|of]udf c1fgtf, c;fjwfgL / a]jf:tfh:tf 

;d:ofx¿sf sf/0f dfgs g]kfnL efiffsf] k|of]udf ;fj{hlgs ug]{ ;"rgfdf Jofks q'l6 x'g] u/]sf] kfOG5 . oL 

q'l6x¿n] eflifs cy{ut q'l6sf ;fy} l;sfOdf ;d]t c;/ u/]sf] x'G5 . To;}n] oL ljljw ;d:ofx¿sf sf/0f 

;fj{hlgs ;"rgfdf k|of]u ePsf eflifs  q'l6nfO{ cWoog ljZn]if0f u/L efiff l;sfOdf kf/]sf] k|efjsf] vf]hL u/L 

;dfwfgsf pkfox¿ kQf nufpg' cfjZos b]lvPsf]n] ;fj{hlgs ;"rgfdf k|of]u ul/g] efiffsf] q'l6ljZn]if0f / 

To;sf] z}Ifl0fs pkof]lutnfnfO{ cg';Gwfgsf] ljifo agfOPsf] 5 . 

o; cg';Gwfg sfo{sf nflu dfgs g]kfnL efiff k|of]usf] cj:yf s:tf] 5 < ;/sf/L lgsfosf 

;fj{hlgs ;"rgfdf k|o'Qm eflifs q'l6x¿ s]–s:tf /x]sf 5g\ < eflifs q'l6x¿df ;'wf/ Nofpg s]–s:tf 

;'emfjx¿ k|:t't ug{ ;lsG5 <  eflifs q'l6x¿sf] z}Ifl0fs pkfb]otfsf] k|efj s] s:tf] /x]sf] 5 < eGg] 

;d:ofdf cfwfl/t /xL cg';Gwfg ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf k|o'Qm eflifs q'l6sf] klxrfg ug]{,  

;/sf/L lgsfosf ;fj{hlgs ;"rgfdf k|o'Qm eflifs q'l6sf] t'ngfTds ljZn]if0f ug]{ / q'l6x¿sf] z}Ifl0fs  

pkfb]otfsf] k|efj lg/fs/0fsf nflu pkfox¿ kQf nufO{ ;'emfj k|:t't ug]{ d'Vo ;d:ofdf s]lG›t /x]sf] 5 .

cWoogljlw

;/sf/L lgsfosf ;fj{hlgs ;"rgfdf k|o'Qm efiffsf] q'l6 / To;sf] z}lIfs pkfb]otf zLif{ssf] 

cg';Gwfg sfo{nfO{ d"t{ ¿k lbg lgDgfg';f/sf] cWoog ljlw / k|lqmofnfO{ cjnDjg ul/Psf] 5 . 

336-364



KMC Journal, Volume 6, Issue 2, August 2024, 339

cg';Gwfg 9fFrf

o; cg';Gwfgdf u'0ffTds 9fFrfsf] k|of]u ul/Psf] 5 . o;df If]qLo cWoog ljlwaf6 k|fKt tYofÍsf] 

j0f{g / ljZn]if0faf6 lgisif{ lgsflnPsf] 5 .

gd'gf 5gf]6

k|:t't  cWoogdf g]kfnL efiffsf ljleGg kIfdWo] ;f]2]Zod"ns gd'gf 5gf]6 k4ltsf cfwf/df s}nfnL 

lhNnfsf] wgu9L pkgu/kflnsfleq /x]sf ;/sf/L lgsfox¿af6 ;fdu|L 5gf]6 ul/Psf] 5 .

cWoogsf] If]q

k|:t't cWoogsf] If]q ;'b"/klZrd k|b]zsf] s}nfnL lhNnfsf] wgu9L pkdxfgu/kflnsf /x]sf] 5 .   

;/sf/L lgsfox¿n] ljleGg dfWodaf6 ;fj{hlgs ;"rgf k|jfx ubf{ ug]{ eflifs q'l6nfO{ dfq cWoogsf] If]qleq 

;dfj]z ul/Psf] 5 .  

tYofÍ ;Íngsf ;|f]tx¿

k|:t't cWoogdf g]kfnL efiffsf] k|of]u u/L hf/L ePsf ;"rgfx¿ / ;"rgf k|of]ufj:yfsf] ;"Id  

cjnf]sgnfO{ cfwf/ agfP/ k|fylds ;|f]tsf] ;fdu|L ;Íng ul/Psf] 5 . ;"rgf ;Íngsf nflu lj=;+= @)*) 

dlª\;/ ! ut] b]lv @)*! j}zfv #) ut];Ddsf ;"rgfx¿ ;Íng ul/Psf] 5 .      

cg';GwfgnfO{ Jojl:yt / lgwf{l/t ;doleq ;DkGg ug'{ kg]{ ePsf]n] ljZj;gLo / j}w ;"rgf k|flKtsf 

nflu ldlt @)*) dlª\;/ )! ut] b]lv @)*! j}zfv #) ut];Ddsf ;"rgfnfO{ lnOPsf] xf] . ;"rgf ;DaGwL 

k|sflzt, n]v, klqsf / ljB'tLo dfWodnfO{ låtLos ;|f]tsf ¿kdf lnO{ Jofjxfl/s kIfsf] cWoog ljZn]if0f  

ul/Psf] 5 . tYofÍ ;Íng, ;Tofkg / ljZn]if0fsf nflu tLg hgfsf] cGtjf{tf{ ;d]t lnOPsf] 5 . cGtjf{tf{df 

Pshgf lgDg dfWolds lzIfs, Pshgf ;DalGwt sfof{nosf] ;"rgf clwsf/L / Pshgf ljZjljBfnosf 

k|fWofks /x]sf 5g\ .

tYo ljZn]if0f k|lqmof

k|:t't cWoogsf nflu k|fKt tYosf] j0f{g, To;sf] k'li6sf nflu k|sfzg z}nL -@)&^_, :yfgLo txsf 

nflu tof/ kfl/Psf] k|lzIf0f ;fdu|Lsf ¿kdf /x]sf] g]kfnL efiff z'4 n]vg -@)&*_, k|1f g]kfnL a[xt zAbsf]z 

-@)&(_, Jofs/0fsf k':ts, k|fof]lus efifflj1fgcGtu{t ul/g] q'l6 ljZn]if0fsf] ;}4flGts dfGotfdf /xL  

cjnf]sg, pbfx/0f / k|of]uaf6 lgisif{ lgsfnL lgudg ljlwaf6 lgisif{ k|:t't ul/Psf] 5 .

;}4flGts kof{wf/

k|:t't n]vdf k|fof]lus efifflj1fgcGtu{tsf] efiff of]hgfdf ;d]l6g] efiffsf] dfgsLs/0fsf nflu 

q'l6ljZn]if0fnfO{ ;}4flGts kof{wf/ agfOPsf] 5 . ;fj{hlgs ;]jf k|jfxnfO{ r':t / b'?:t agfpg ;"rgfsf]  

k|of]u ul/Psf] x'G5 . æs'g} klg JolQm ;+:yf, sfof{no, pBf]uwGbf, Joj;fo cflb lgsfoaf6 hgtf jf 

;j{;fwf/0fsf nflu lbg] clen]vut hfgsf/LnfO{ ;"rgf elgG5 . ;"rgf sfof{no jf ;Ël7t ;+:yfx¿n] cfˆgf] 

;"rgf kf6Ldf 6fF; ub{5g\ t/ cfd hgtfsf] ;/f]sf/sf] ljifo 5 eg] ljleGg kqklqsf, /]l8of], 6]lnlehg, 

km];a's cflbaf6 k|sfzg / k|;f/0f ul/G5 - e§/fO{, k[= $$_ .ÚÚ s'g} klg ;fj{hlgs lgsfon] ;"rgfnfO{ k|sflzt 

/ ;Dk|]if0f ubf{ j0f{ljGof;, efiff / 6Íg h:tf eflifs cz'l4sf ljifodf ;r]t x'g' cfjZos x'G5 . 

æj0f{x¿sf] plrt /vfOnfO{ j0f{ljGof; elgG5 . j0f{x¿sf] pko'Qm / :ki6 n]vg tyf ldNbf] k|of]u g} 
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j0f{ljGof; xf] . efiffdf pRrfo{ / n]Vo b'O{ e]b x'G5g\  . j0f{ljGof;sf] lgod  oL b'j}df nfu' x'g'kg]{ xf] t/  

;+;f/sf w]/} efiffx¿df pRrfo{ j0f{ / n]Vo j0f{df Pstf kfOb}g . g]kfnL efiff klg To; k/Dk/faf6 d'Qm  

5}g . ;fdfGotM j0f{ljGof;eGbf x|:j / bL3{sf lgodnfO{ dfq a'‰g] ul/G5 t/ Tolt dfq geP/ ;a} vfn] 

j0f{x¿sf] ;d'lrt ljGof; x'g'k5{ -g]kfn, @)&* k[=^*_ .Æ n]Vo efiffdf Ps¿ktf, Jojl:yttf / lgoldttfsf 

nflu j0f{, cÍ, n]VolrXgsf] z'4 / qmlds ljGof; j0f{ljGof; xf] . 

 	 æg]kfnL j0f{ljGof; g]kfnL lgodsf] Joj:yf / tT;d lgodsf] Joj:yf u/L b'O{ leGg Joj:yfaf6  

lgb]{lzt 5 . ;fdfGotM x|:j, bL3{, z–if–;, a–j, o–P, lz/laGb'–rG›ljGb', chGt–xnGt / kbof]u–  

kbljof]u cflb;Fu ;DalGwt lgodnfO{ j0f{ljGof;cGtu{t /flvG5ÚÚ -hf]zL, @)&( k[=(_ .Æ oL j0f{ljGofsf q'l6 If]q 

x'g\ . æljZjsf k|frLg efiffx¿ ;+:s[t, Nofl6gb]lv afx]s kl5 ljsl;t ePsf cGo h'g;'s} efiffdf klg k"j{jlt{ 

efiffsf zAbx¿sf] cfudg ePsf] x'G5ÚÚ -g]kfn, @)&* k[=^*_ . g]kfnL efiffdf klg tT;d, tb\ej, cfuGt's / 

em/f{ g]kfnL zAbx¿sf] k|of]u x'G5 . 

g]kfnL efiff ;+:s[t, k|fs[t / cke|+z eO{ ljsfl;t ePsf] efiff xf] . g]kfnL efiffsf] hggL efiff ;+:s[t 

efiff xf] . æ;+:s[t efiffaf6 g]kfnLdf cfpg] qmddf ¿k gablnO{ h:tfsf] To:t} cfPsf zAbnfO{ tT;d  

elgG5 . ;+:s[t efiffaf6 g]kfnLdf cfpFbf ¿k kl/jt{g eP/ cfpg] zAbnfO{ tb\ej elgG5 . ;+:s[t efiffafx]s 

cGo efiffaf6 cfPsf zAbnfO{ cfuGt's zAb elgG5 . g]kfnL efiffsf] df}lns lrgf/L ag]/ a;]sf cg's/0ffTds, 

lj:doflbaf]ws, lgkft / s]xL 7]6 g]kfnL zAbx¿nfO{ em/f{ zAb elgG5ÚÚ  -g]kfn, @)&* k[= ^*–&)_ . 

;fj{hlgs ;"rgfdf tT;d, tb\ej, cfuGt's zAbsf] k|of]u ul/Psf] x'G5 .  s'g} vf; ljifosf] ;"rgf 

lbgsf nflu k7fOPsf] 6fFl;Psf], kqklqsfdf k|sflzt ul/Psf] n]vgnfO{ ;"rgf elgG5 . ljB'tLo ;~rf/ 

dfWodaf6 k|;fl/t ;"rgfx¿, b}lgs kqklqsfdf k|sflzt, k|;fl/t ;"rgfx¿, 3/ / 6f]ndf 6fF; ul/Psf]  

;/sf/L sfof{nosf] ;"rgf jf kf6Ldf 6fFl;Psf] kqfrf/af6 hfgsf/L u/fOPsf ;a} ;"rgfx¿ x'g\ . o; cWoogdf 

kq klqsfdf k|o'Qm eflifs q'l6, sfof{noLo lr7L, lj1fkg, ;"rgf, xf]lnª af]8{, gful/s j8fkq, lgdGq0ff,  

lgj]bg Pjd\ ;/sf/L sfof{nox¿n] hf/L u/]sf] ;"rgfdf eflifs q'l6sf] klxrfg, t'ngfTds ljZn]if0f u/L  

z}Ifl0fs pkfb]otfsf] kIfnfO{ phfu/ ug]{ sfo{ ul/Psf] 5 .  x]dfË/fh clwsf/L -@)&^_ n] …g]kfnL n]vgdf  

kbof]u / kb ljof]usf ;d:of / ;dfwfgsf pkfoÚ zLif{sdf n]v k|:t't u/]sf] kfOG5 . ækbof]un] Pp6f kbsf 

¿kdf cfpg] PsfO jf To;sf c+znfO{ Pp6f l8sf]df n]lvg' / kb ljof]un] PseGbf a9L kbnfO{ leGg leGg 

l8sf]df n]lvg'nfO{ hgfPsf] 5 . Pp6} kbsf c+z jf v08nfO{ Psn l8sf]df n]Vg] ls leGg l8sf]df eGg] s'/f 

g} g]kfnL n]vgdf kbof]u / kbljof]usf] ;d:ofsf] ;dfwfgsf] ljleGg k|of;x¿sf] ;dLIff ul/Psf] 5Æ . o;n] 

;"rgfdf eflifs q'l6 / z}Ifl0fs pkof]lutfsf] cWoogsf nflu d2t u/]sf] 5 .  

efiffdf q'l6x¿ x'g] ub{5g\ . eflifs q'l6sf] ljZn]if0f ug]{ ;}4flGts cfwf/sf ¿kdf q'l6  

ljZn]if0fnfO{ lnOG5 . æq'l6x¿nfO{ ljsf;zLntf, efiffsf]l6, ;|f]t, uDeL/tf, Jofkstf, :j¿k / cgf}lrTosf 

cfwf/df juL{s/0f ug{ ;lsG5 -9sfn, @)&* k[= !^$_ .ÚÚ ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf k|o'Qm eflifs 

q'l6 / To;sf] z}Ifl0fs pkof]lutfsf] cWoogsf nflu ;xof]uL ;fdu|L ag]sf] 5 . efiff lzIf0f  

k|fof]lus efifflj1fgsf] Pp6f k|d'v kIf xf] . g]kfndf afnaflnsfsf nflu n]lvPsf kf7\o;fdu|Lx¿df 

j0f{ljGof;df Ps¿ktf b]lvb}g . To;n] afnaflnsfsf] k9fO / n]vfOdf dgf]j}1flgs ¿kn] 7'nf] c;/ u/]sf] 

kfOG5 . dft[efifL tyf ladft[efifL b'a} vfnsf afnaflnsfx¿nfO{ k9fO / n]vfOdf Ps¿ktf / ;/ntf sfod 

u/L u'0f:t/Lo lzIff k|bfg ug{sf nflu ljz'4 afn pkof]uL z}Ifl0fs k|of]hgsf nflu klg n]vfOdf dfgsLs/0f  

ul/Psf k|z:t pbfx/0fx¿ e]l6G5g\ . g]kfnL h:tf] ;/sf/L sfdsfh / lzIf0fsf] dfWod efiffsf] ¿kdf k|o'Qm 

efiffdf o;sf efiffj}1flgs ljz]iftfx¿ s]nfO{ n]vfOnfO{ klg sd eGbf sd lgodx¿sf cfwf/df ;/nLs[t  

336-364



KMC Journal, Volume 6, Issue 2, August 2024, 341

ub}{ hfg'kb{5 . of] cfhsf] cfjZostf xf] . o; k|of]hgaf6 ul/Psf k|ofx¿n] cf}lrTonfO{ /fd|f];Fu k'li6 eg] 

ug'{kb{5 . z}Ifl0fs k|of]hgsf nflu ul/g] j0f{ljGof; ;'wf/nfO{ dnf]g -@))$_ n] k'li6 u/]sL 5g\  . 

	 n'O6]n -@)&#_ n] g]kfnL efiffdf aNemfOPsf ;d:of / ;dfwfgsf pkfox¿ gfds sfo{kqdf lbOPsf] 

k|x/Ln] lxhf] ;fthgf rf]/ ;dfTof] / ef]lnkN6 …ltgnfO{ 5f]l8lbof]Ú eGg] jfSonfO{ em§ x]bf{ …ltgÚ zAbn] b'O{ 

cy{ lbg ;Sg] b]lvG5 . o; jfSodf …ltgÚ sf] k5fl8 dfgj hgfpg] sf]l6sf/ …hgfÚ hf]l8Psf] 5}g . t}klg w]/} 

dft[efiffn] of] jfSosf] …ltgÚ n] ;ª\Vof ga'emfO{ klxnf] k9fOdf ;fj{gflds ljz]if0f …;a}Ú eGg] a'emfPsf] kfOG5 . 

bf];|f] jf t];|f] k9fOdf dfq ;ª\Vof a'emfpg] b]lvG5 eg]/ pNn]v u/]sf] kfOG5 . g]kfnL efiffdf >'lt;dleGgfy{s 

cy{ lbg] zAbx¿ 5g\ . >'lt;dleGgfy{s zAbx¿sf] plrt k|of]u gePdf cy{sf] cgy{ x'g] s'/fsf] k'li6  

u/]sf] kfOG5 . ;"rgfdf z'4tf, lzi6tf, ;Gt'ng, ljZj;gLotf, :jR5tf h:tf u'0f x'g' cfjZos x'G5 . x/]s  

;/sf/L lgsfon] cfd ;/f]sf/jfnf kIfx¿nfO{ ;';"lrt ug{ ljleGg dfWodaf6 ;"rgf hf/L ub{5g\ . tL hf/L  

ul/Psf ;"rgfdf eflifs q'l6x¿ x'g] u/]sf] kfOG5 . ;/sf/L lgsfox¿n] ;"rgf hf/L ubf{ dfgs g]kfnL efiffsf] 

z'4 / lzi6 k|of]udf zAb rogut, Jofs/l0fs, j0f{ ljGof;ut, Jofs/l0fs q'l6x¿ x'g] u/]sf] kfOG5 . ;/sf/L 

sfof{nox¿n] ;fj{hlgs ;"rgf hf/L ubf{ x'g] q'l6x¿sf] klxrfg u/L z}Ifl0fs If]qdf k7gkf7gsf lglDt z}lIfs 

;fdu|L lgdf{0f tyf cEof; lgdf{0f ug]{ sfo{df o;n] d2t ub{5 .  JolQmsf] ;"rgf k|jfx ug]{ Ifdtfsf] klxrfg 

u/L ;'wf/ ug{, ;"rgf k|jfx ug]{ JolQmn] cfTdcfnf]rgf u/L ;"rgf k|jfxdf r':ttf, b'¿:ttf, z'4tf, lzi6tf 

sfod ug{sf nflu cg';Gwfgdf ;fj{hlgs ;"rgfdf ePsf q'l6sf] / z'4 ¿ksf] t'ngf u/L b]vfOPsf] 5 . 

glthf 

k|:t't cWoogsf] If]q ;'b"/klZrd k|b]zsf] s}nfnL lhNnfsf] wgu9L pkdxfgu/kflnsf /x]sf] 5 .   

;/sf/L lgsfox¿n] ljleGg dfWodaf6 ;fj{hlgs ;"rgf k|jfx ubf{ ug]{ eflifs q'l6nfO{ dfq cWoogsf] If]qleq 

;dfj]z ul/Psf] 5 . ;fj{hlgs lgsfosf eflifs q'l6n] z}lIfs pkfb]otfsf] kIfnfO{ s;/L lnPsf] 5 eGg] kIfnfO{ 

cg';Gwfgsf] If]qleq ;d]l6Psf] 5 . ;fj{hlgs ;"rgf ;DaGwL eflifs q'l6 / To;sf] z}Ifl0fs pkfb]otfsf 

ljifodf ;"rgf clwsf/L, lgDgdfWolds g]kfnL ljifo lzIfs / SofDk;df cWofkg/t g]kfnL ljifo lzIfssf] 

cGtjf{tf{nfO{ lgDgfg';f/ pNn]v ul/Psf] 5 M 

;/sf/L sfof{nosf  ;"rgf clwsf/Lsf cg';f/ æefiffut gjLg k|of]usf] 1fgsf] cefj, sltko 7fpFdf 

k|fljlws ljifo k9]sfx¿nfO{ ;"rgf clwsf/Lsf] lhDd]jf/L lbFOg', efiffsf] gjLgtd k|of]usf af/]df ;]ldgf/, uf]i7L, 

tflnd s]xL gx'g', d'›0f, 6Í0f / lk|G6 ubf{ kmG6x¿sf] c;/ kg'{, lk|G6 ul/Psf ;"rgfx¿ ;RofP/ ;fj{hlgs  

ug]{ sfo{ gx'g', sfd rn]kl5 eOxfNof] eGg] ;f]r / k|j[lQsf sf/0f g} ;"rgfdf eflifs q'l6x¿ x'g] s'/fÆ 

cGtjf{tf{df pNn]v u/]sf 5g\ . q'l6x¿ j0f{ ljGof;Lo, zAb rogut, Jofs/l0fs, cy{tflŒjs ljleGg lsl;dsf 

x'g] atfPsf 5g\ .

lgDg dfWolds txdf cWofkg/t g]kfnL efiff ljifosf lzIfssfcg';f/ æ;/sf/L lgsfosf ;"rgf 

clwsf/L efiffsf] k|of]udf  lhDd]jf/ aGg' kg]{,  af}l4s JolQmn] efiffsf] k|of]udf ;lRrP/ ;Ifd x'g'kg]{, 1fgsf] 

s'/f ;+zo ePsfn] cfnf]rgf ePkl5 dfq cF xf] eGg'eGbf klg g]kfnL efiffsf] dfgs k|of]usf nflu k|sflzt k|1f 

g]kfnL a[xt zAbsf]z, z}nL k'l:tsfsf] k|of]u ug'{kg]{ / efiffdf eO/x]sf] v]njf8 / a]jf:tfk|lt ;dod} ;lRrP/ 

;fawfgL ckgfpg' kg]{, g]kfnL efiff ljifosf lzIfsx¿sf] dfq g]kfnL z'4 n]vgsf] 7]Ssf geP/ Ot/ g]kfnL 

ljifosf lzIfs Pjd\ g]kfnL efiffsf k|of]Qmf hf] s;}n] klg g]kfnL efiff cfpFb}g, hfGb}g eGg gkfpg], ;/sf/n] 

;fj{hlgs ;"rgfsf] cg'udg / lgu/fgL ug'{kg]{ÚÚ s'/fnfO{ cGtjf{tf{df pNn]v u/]sf 5g\ . 

SofDk;df cWofkg/t g]kfnL efiff ljifosf lzIfssfcg';f/ æ;+ljwfgtM P]g, lgod adf]lhd vf]lnPsf, 
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;fj{hlgs ;"rgf k|jfx ug]{ lgsfo g} ;fj{hlgs lgsfo x'g\ eg] tL lgsfox¿n] cfd hg;/f]sf/sf ljifox¿nfO{ 

;';"lrt u/fpg k|of]udf cfpg] ;"rgf g} ;fj{hlgs ;"rgf x'g\ . ;fj{hlgs ;"rgf ;/n, ;xh, z'4 / :ki6 

¿kdf kfpg' gful/ssf] clwsf/sf] ljifo klg xf] . ;"rgfx¿ clxn] dgnfUbf] tl/sfn] dfgs g]kfnL efiffsf] 

ljkl/t lbzflt/ pGd'v eO{ k|sflzt, k|;fl/t ePsf] kfOG5 . of] efiffk|ltsf] a]jf:tf xf] . Pp6} ;fj{hlgs 

;"rgfdf !)/!% b]lv @)/@% cf]6f ;Dd ljljw k|s[ltsf eflifs q'l6x¿ b]lvG5g\ . ;"rgfdf b]lvg] o:tf] q'l6 

nHhf:kb dflgG5 . dfgs g]kfnL efiffsf] k|of]u u/L ;"rgf ;Dk|]if0f ePsf] kfOFb}g . g]kfnL k9]sfn] jf g]kfnL 

ljifo lzIfssf] dfq g]kfnL efiff z'4 n]vg / k|of]u ug]{ 7]Ssf xf] eGg] dfgl;stfn] u|l;t, c+u|]hL efiffk|ltsf] 

nufj, 6Í0f, d'›0fdf ;d:of, lgodg, lgu/fgLsf] ;d:of, tflnd, ;]ldgf/, uf]i7L gx'g' / k|1f g]kfnL a[xt 

zAbsf]zsf] k|of]u gul/g', dfgs efiff k|of]usf nflu k|lzIf0f gx'g] ;d:ofn] ;"rgfdf q'l6 x'g] u/]sf] kfOG5 . 

;"rgfdf x'g] oxL uNtLsf] cGwfg's/0f l;sf¿n] ug]{ ePsfn]  l;sfOdf gsf/fTds k|efj kb{5 . efiffsf] k|of]udf 

;r]ttf ckgfO{ k|of]u Jojxf/ ug'{ ÚÚ cfjZos /x]sf] s'/f cGtjf{tf{df pNn]v u/]sf 5g\ . ;fj{hlgs ;"rgfdf 

k|o'Qm efiffsf] q'l6 ljZn]if0f / To;sf] z}Ifl0fs pkfb]otfnfO{ lgDgfg';f/ cWoog ljZn]if0f ul/Psf] 5 .

dfgs g]kfnL efiff / ;/sf/L sfof{nodf x'g] eflifs k|of]uut q'l6

dfgs g]kfnL efiff ;/sf/L sfdsfhsf] efiff xf] . ;femf ;Dks{sf] efiff, cfd;~rf/, kqklqsf,  

k7gkf7gsf]  efiffsf ;fy}  ljZjJofkLs/0fsf] lbzftkm{ cu|;/ eO/x]sf] efiffsf] ¿kdf g]kfnL efiff /x]sf] 5 . 
dfgs g]kfnL efiff / ;/sf/L sfof{nosf ;fj{hlgs ;"rgfdf x'g] eflifs k|of]uut q'l6x¿nfO{ lgDgfg';f/ pNn]v  

ul/Psf] 5 .

j0f{ljGof;ut q'l6

j0f{ljGof; ;DaGwL q'l6nfO{ lgDgfg';f/ pNn]v ug{ ;lsG5M

x|:j – bL3{ ;DaGwL q'l6

g]kfnLsf O, p, / C x|:j j0f{ x'g\ . oL :j/j0f{x¿ :jtGq ¿kdf k|of]u x'Fbf o; ¿kdf cfP klg 

Jo~hg;Fu ldNgf;fy ls, s', ?, s[ aGb5g\ . bL3{ :j/ dflgg] O{ / pm klg Jo~hgsf ;fy cfpFbf sL, s" ag]/ 

cfpF5g\ -g]kfn,@)&*, k[=&!_ . x|:j jf bL3{ Osf/ psf/sf] k|of]u lgDgfg';f/ x'G5 .

x|:j ;DaGwL q'l6

zAbsf ;'¿df x|:j Osf/ / psf/sf] k|of]u x'G5 . pk;u{ nfu]/ ag]sf zAbx¿, lå, lq ;'¿df cfpg] 

;ª\Vofjfrs zAbx¿, cJo'TkGg gfdx¿, cfuGt's gfd, PsfIf/Lafx]ssf ;a} ;j{gfd, ljz]if0f zAb, wft', 

lqmofkb, cJoo, cg's/0ffTds zAb, tT;d zAbdf g]kfnL Osf/,psf/ nfu]sf zAbx¿ kbflbdf x|:j x'G5g\ . 

kbdWodf cg', cle, clt, k|lt, kl/ pk;u{ nfu]sf zAbx¿ x|:j x'G5g\ . Jo'TkGg gfd, cJo'TkGg gfd, cfuGt's 

gfd, ;a} ljz]if0f, lqmofkb, sd{ / efj jfRosf lqmofkb / cg's/0ffTds zAbx¿ kbdWodf x|:j x'G5g\ . 

kbfGtdf ;a} k'lnËL gfd x|:j x'G5g\ . ckjfbdf k/]sf v;L, ;DwL, xfQL / :jfdL bL3{ x'G5 . :yfgjfrs / 

lghL{j gfd, cfO, cfOF, ofO, ofOF, cfp, g', k|Too nfu]/ ag]sf zAb, cf¿, cfn', p, Pn', t' k|Too nfu]sf ljz]

if0f zAb, ;a} d"n cjoox¿, nfO{, sL, /L gL afx]ssf cGo ljelQmx¿ x|:j x'G5g\  -g]kfn, @)&* k[=&@–&#_ 

.  x|:j n]vg;DaGwL :ki6 lgod eP tfklg ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf z'4 / dfgs g]kfnL ;DaGwL 

lgDgfg';f/sf q'l6x¿ u/]sf kfOG5g\ .
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tflnsf g+= !

x|:j ;DaGwL q'l6

lrq g+= !

dflysf] tflnsf g+= ! df x|:j ;DaGwL q'l6 k|:t't ul/Psf] 5 . ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf 

x|:j ;DaGwL q'l6 sd x'g] u/]sf] kfOG5 .  dfly k|:t't ePsf nfuL, b]vL, O{R5's zAbx¿ qmdzM nflu, b]lv, 

OR5's eP/ ;"rgfdf k|of]u x'g'kg]{ b]lvG5 . x|:j  / bL3{sf] k|of]un] eflifs cleJolQm / cy{af]wdf km/s kg]{ 

ePsf]n] dfgs g]kfnL efiffsf] lgodfg';f/ k|of]u ug'{ cfjZos x'G5 .

bL3{ ;DaGwL q'l6

;+:s[taf6 g]kfnLdf h:tfsf] t:t} cfPsf oL zAbx¿ d"n, hLjg, bLks, s"k, z"n, eLif0f, e"uf]n, e"ld, 

;"rgf, psf/ cflbdf ePsf zAbdf Ú;'Ú pk;u{ nfu]/ ag]sf cGTodf bL3{ x'g] Ú;"QmÚ, Ú;"lQmÚ cflb zAbx¿ bL3{ 

x'G5g\ . cgLo, O{o, O{g, k|Too nfu]sf zAbx¿ bL3{ x'G5g\ . s/0f, s[t, sf/, ejg, efj;Fu hf]l8g] zAbx¿ bL3{ 

x'G5g\ . zAbsf cGTodf ÚO{Ú k|Too cfpg] zAb, jtL, jL, k|Too nfu]/ ag]sf zAb, ;a} :qLlnËL gfdkb, ljz]if0f, 

k];f, y/, hflt a'emfpg] zAb, O{sf/fGt lghL{j gfd, ;a} ;j{gfd, ;a} O{sf/fGt ljz]if0fx¿ bL3{ x'G5g\  -g]kfn, 

@)&* k[=&$_. ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf b]xfo adf]lhdsf bL3{ ;DaGwL eflifs q'l6x¿ x'g] u/]sf 

kfOG5g\ .

336-364



344KMC Journal, Volume 6, Issue 2, August 2024,

tflnsf g+= @ 

bL3{ ;DaGwL q'l6

lrq g+= @

bL3{ k|of]u ;DaGwL q'l6

                   

dflysf] tflnsfdf g+= @ df bL3{ k|of]u ;DaGwL q'l6 k|of]u ul/Psf] 5 .  pRrf/0fdf nfdf] ;do 

lng] j0f{ g} bL3{ j0f{ x'g\ .  k|:t't kl/If0f, ;'rgf, ;d'x, tklzn, x?, ;'b'/klZrd, :yflgo, gljs/0f, kz'k+IfL, 

;DalGw, ug]{nfO, dfglgo, pBdlzntf, ljljlws/0f, cfk'lt{, Plss[t, kl~hs/0f zAbx¿sf] k|of]u bL3{  

x'g'kg]{ 7fpFdf x|:j ePsf] 5 . k|:t't zAbx¿ qmdzM …k/LIf0fÚ, …;"rgfÚ, …;d"xÚ, …tk;LnÚ, …x¿Ú, …;'b"/klZrdÚ, 

…:yfgLoÚ, …gjLs/0fÚ, …kz'kG5LÚ, …;DaGwLÚ, …ug]{nfO{Ú, …dfggLoÚ, …pBdlzntfÚ, …ljljwLs/0fÚ, …cfk"lt{Ú, …PsLs[tÚ,  
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…k~hLs/0fÚ sf] k|of]u eO{ n]lvg' k5{ . zAbsf]zdf oL zAbx¿sf] z'4 k|of]u lbOPsf] 5 . To;}u/L Jofs/l0fs 

lgod klg bL3{ /x]sf] cj:yfdf Jofjxfl/s sfo{ ;Dkfbgsf qmddf z'4 k|of]u ePsf] kfOFb}g . zAbsf]z, z}nL 

k'l:tsf / Jofs/0fsf] k|of]u u/L ;"rgf ;fj{hlgs ug{‘kg]{ b]lvG5 .

z– if– ; ;DaGwL q'l6

g]kfnLdf Pp6f dfq …;Ú sf] k|of]u x'G5 . tT;d zAbdf  zf:q, s[ifs, ;'t h:tf zAbdf tLgcf]6} …zÚ  

…ifÚ …;Ú sf] k|of]u eP klg cfuGt's / tb\ej zAbdf eg] ;a}lt/ …;Ú sf] dfq k|of]u ug'{k5{ . …zÚ sf]  

k|of]u tT;d zAbdf x'G5 . …zÚ, …ifÚ …;Ú tLgcf]6fdf s'g} klg b'O{cf]6f cfPdf cufl8sf] …zÚ x'G5 . …rju{Ú /  

…nÚ sf cl3 …zÚ x'G5 . …CÚ / …/Ú sf ;fydf …zÚ x'G5 . lj;u{sf cufl8 …zÚ x'G5 . …ifÚ sf] k|of]u 6, 7, 8, 9, 0f 

/ s]xL …kÚ sf cufl8 …ifÚ x'G5 . …OÚ / …pÚ sf cl3 …sÚ / …kÚ 5g\ eg] …ifÚ sf] k|of]u x'G5 . …;Ú sf] k|of]u ;, ;t, 

;d\, ;', :j, :jod\ cflb hf]l8Psf zAbsf ;'?df x'G5 . zAbsf dWodf k|foM …;Ú x'G5 . …;Ú sf] k|of]u x'g] gfdkb, 

;j{gfd, ljz]if0f, wft' / lqmofkb, cJoodf x'G5 . tT;daf6 tb\ej x'Fbf …zÚ, …ifÚ kl/jt{g eP/ …;Ú  

x'G5 . ;a} cfuGt's zAbx¿df …;Ú sf] k|of]u x'G5 . -g]kfn, @)&* k[= &&_ . ;/sf/L lgsfosf ;fj{hlgs 

;"rgfdf lgDgfg';f/sf eflifs q'l6x¿ x'g] u/]sf kfOG5g\ .

tflnsf g+= #

…zÚ ;DaGwL q'l6

dflysf] tflnsf g+= # df …zÚ ;DaGwL q'l6x¿ lbOPsf 5g\ . tT;d zAbdf …zÚ sf] k|of]u ul/G5 . 

dfgs g]kfnLdf ;+:s[taf6 g]kfnLdf h:tfsf] To:t} ¿kdf cfP/ k|of]u Jojxf/df JojÅt ePsf zAbnfO{ tT;d 

zAbsf ?kdf lnOG5 . k|:t't …lj:n]if0fÚ, …;f;gÚ, …z';f;gÚ, …k|;f;gÚ, …cfjZosÚ zAbx¿sf] k|of]u ;fj{hlgs 

;"rgfdf q'l6 eO{ k|sflzt ePsf kfOG5g\ . k|:t't zAbx¿nfO{ qmdzM …ljZn]if0fÚ, …zf;gÚ, …;'zf;gÚ, …k|zf;gÚ,  

…cfjZosÚ sf] dfgs k|of]udf n]Vg' kg]{ b]lvG5 .

tflnsf g+= $

…ifÚ ;DaGwL q'l6

k|:t't tflnsf g+= $ df …ifÚ sf] k|of]u ul/Psf zAbx¿ pNn]v ul/Psf 5g\ . …zÚ / …ifÚ ;+:s[tsf j0f{ 

x'g\ . …ifÚ sf] k|of]u klg tT;d zAbdf g} a9L x'G5 . ;+:s[t efiffnfO{ g]kfnL efiffsf] hggL efiffsf ¿kdf lng] 

dfGotf ePsf]n] dfgs efiffsf] k|of]udf …ifÚ sf] ;dLrLg k|of]u x'g' cfjZos dflgG5 . ;fj{hlgs ;"rgfdf k|:t't 
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…s[l;Ú, …jl/:6Ú, …k':kÚ, …dl:t:sÚ h:tf zAbx¿sf] k|of]u q'l6k"0f{ /x]sf] kfOG5 . oL zAbx¿nfO{ dfgs g]kfnL 

efiffdf k|of]u ubf{ qmdzM …s[lifÚ, …jl/i7Ú, …k'ikÚ, …dl:tisÚ sf ¿kdf k|of]u ul/g' k5{ . 

tflnsf g+= %

…;Ú ;DaGwL q'l6

lrq g+= #

dflysf] tflnsf g+= % df …;Ú sf] k|of]u ul/Psf zAbx¿ pNn]v ul/Psf 5g\ . …zÚ / …ifÚ ;+:s[t j0f{ 

x'g eg] …;Ú g]kfnLsf] j0f{ xf] . cfuGt's zAb, g]kfnLsf df}lns zAbx¿df …;Ú sf] k|of]u ul/G5 . k|:t't …;]d]i6/Ú, 

…sf]if{Ú, …zt{Ú, …k]zÚ, …kf]i6Ú zAbx¿sf] qmdzM z'4 dfgs ¿k …cfjZosÚ, …;]d]:6/Ú, …;t{Ú, …k];Ú, …kf]:6Ú sf] ¿kdf 

k|of]u x'g' kg]{ b]lvG5 .

a– j ;DaGwL q'l6

…aÚ / …jÚ sf] k|of]u x'g] sltko zAbdf sYo / n]Vo ¿k km/s km/s b]lvg] x'gfn] j0f{ljGof;df  

cGof]n b]vfk/]sf] 5 . tT;d zAbdf rflxF pRrf/0f / n]vgdf leGgfleGg} ¿k b]lvG5 . slj, jg, /lj h:tf 

tT;d zAbsf] n]vgdf …jÚ eP klg pRrf/0f …aÚ x'G5 t/ tb\ej / cfuGt's zAbdf eg] h:tf] pRrf/0f ul/G5 

To:tf] n]Vg'k5{  - g]kfn, @)&* k[= &*_ . …aÚ / …jÚ sf] k|of]unfO{ lgDgfg';f/ pNn]v ug{ ;lsG5 .
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a ;DaGwL

g]kfnL efiffsf] z'4 n]vgdf b, w, n, x, xd\sf cufl8 k|foM …aÚ x'G5 . cfwf …DÚ sf kl5 …aÚ  

x'G5 .  as'Nnf] aVv', art, aRrf h:tf :ki6 …aÚ pRrf/0f x'g] zAbx¿, ca, ta, ha, ah], a? …aÚ pRrf/0f 

x'g] cjojx¿, afFr\, a]r\, a;\, a]/\, aU5, la;{G5, af:of], afFw]5, laemfof], af/]5 h:tf wft' / lqmofkbx¿df …aÚ 

sf] k|of]u ul/G5 . a], ab\, la pk;u{ nfu]sf zAbx¿ h:t}M a]sfd, a]d]n, abgfd, ablgot cflbdf klg …aÚ sf] 

k|of]u x'G5 -g]kfn, @)&* k[= &*_ ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf …aÚ ;DaGwL q'l6x¿ lgDgfg';f/ /x]sf 

kfOG5g\ .

tflnsf g+= ^

…aÚ ;DaGwL q'l6

lrq g+= $

tflnsf g+= ^ df …aÚ ;DaGwL q'l6x¿ k|:t't ul/Psf] 5  . ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf  

…aÚ / …jÚ sf] k|of]udf ;r]ttf / ;fjwfgLsf] k|of]u gePsf] kfOG5 . g]kfnL efiff z'4 n]vg k'l:tsfdf …aÚ / …jÚ 

;DaGwL :ki6 lgb]{zg lbOPsf] 5 . …jfFemf]Ú …ljkm/Ú, …jf]qmf]Ú, …j'l4Ú, …js;Ú, …jbgfdÚ, …tnjÚ, …tnjLÚ, …sfof{nojf6Ú 

zAbdf …aÚ sf] qmdzM …afFemf]Ú, …lakm/Ú, …af]qmf]Ú, …a'l4Ú, …as;Ú, …abgfdÚ, …tnaÚ, …tnaLÚ sf] z'4, dfgs k|of]u 

ug'{kg]{ b]lvG5 . g]kfnL efiffsf] z'4 n]vg / k|of]u ;DaGwL ;/sf/L lgsfosf sd{rf/Lx¿nfO{ tflnd, ;]ldgf/,  

uf]i7Lsf] ;d]t cj;/ k|bfg ePsf] kfOFb}g . dfgs g]kfnL efiffsf] Ps¿ktf sfod ug{ eflifs k|of]usf]  

;r]ttfdf hf]8 lbg'kg]{ b]lvG5 . 
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…jÚ ;DaGwL

…ljÚ pk;u{ nfu]sf zAbx¿, j}, /]km, C ePsf zAbx¿, j/, tJo, Tj, jt\, jfg\, jtL k|Too nfu]sf 

zAbx¿, …;d\Ú pk;u{kl5sf zAbx¿, ;Gtfgjfrs zAbsf cGTodf / s'jf, sf}jf, v'jf, uFjf/, h'jfFO, tfjf,  

b]j/, j}lbs, k'jf, kfn'jf, kfj/ h:tf zAbx¿df …jÚ n]lvG5 -g]kfn, @)&* k[= &*_ . ;/sf/L lgsfosf ;fj{hlgs 

;"rgfdf lgDgfg';f/sf q'l6x¿ /x]sf kfOG5g\ .

tflnsf g+= &

…jÚ ;DaGwL q'l6

 lrq g+= %

tflnsf g+= & df …jÚ ;DaGwL q'l6 k|:t't ul/Psf] 5 . …jÚ sf] k|of]udf ;r]ttf / ;fjwfgL k|of]u sd 

ePsf] kfOG5 . cfa]bg, clgafo{, lga]bg, k|lalw, b'a}, laifo, 4f/f, la:t[t, k|:tfa, laa/0f, aflif{s h:tf zAbdf 

…jÚ sf] k|of]u x'g'kg]{df …aÚ sf] k|of]u ul/Psf]n] c;fawfgLsf] k|of]un] cTolws dfqfdf ePsf] kfOG5 . dfly 

lbOPsf zAbx¿ qmdzM …cfj]bgÚ, …clgjfo{Ú, …lgj]bgÚ, …k|ljlwÚ, …b'j}Ú, …ljifoÚ, …åf/fÚ, …lj:t[tÚ, …k|:tfjÚ, …ljj/0fÚ  
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…sf]Ú z'4 k|of]u x'g'kg]{ b]lvG5 . …aÚ / …jÚ sf] k|of]udf cGof]n b]lvg'sf] d'Vo sf/0f sYo / n]Vo ¿k km/s km/s 

x'g' xf] . 

If– 5 ;DaGwL q'l6

oL j0f{df klg n]vg / pRrf/0f b'j}df :ki6 leGgtf 5 t/ sltko cj:yfdf logn] klg n]Vo ¿kdf 

k|efj kfg]{ u/]sf 5g\ . If, If] / Iosf] k|of]u If0f, Iflt, Ifdf, cIf/, gIfq, eIf0f, sIf, cWoIf, nIo, kl/k|]Io  

cf/Io, If]q, If]qLo tT;d zAbdf x'G5 . 5, 5], 5\osf] k|of]u tT;d, tb\ej / cfuGt's zAbdf x'G5 . 5]s,  

5]sf/f], 5]kf/f], 5]:sf] h:tf zAbdf …5]Ú sf] k|of]u x'G5 . cf]5\ofg, 5\ofKk, 5\of:; h:tf zAbx¿df …5Ú sf] k|of]u 

x'G5 -g]kfn, @)&* k[=*)_ . ;fj{hlgs lgsfosf ;"rgfx¿df lgDgfg';f/sf q'l6x¿ x'g] u/]sf kfOG5g\ .

If– 5

oL j0f{df klg n]vg / pRrf/0f b'j}df :ki6 leGgtf 5 t/ sltko cj:yfdf logn] klg n]Vo ¿kdf 

k|efj ¿kdf kfg]{ u/]sf 5g\ -g]kfn, @)&* k[=*)_ . ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf lgDgfg';f/ …IfÚ / …5Ú 

;DaGwL q'l6 x'g] u/]sf] kfOG5 .

tflnsf g+= *

…IfÚ, …If]Ú, …IoÚ ;DaGwL q'l6

tflnsf g+= * df …IfÚ , …If]Ú , Io sf] k|of]u ;DaGwL ;"rgfx¿df plNnlvt zAbx¿nfO{ k|:t't ul/Psf] 

5 . k|:t't …cf/5\oÚ, …5]qÚ, …kl/k|]IoÚ, …g5\oqÚ, …5L0fÚ zAbx¿sf] k|of]u q'l6k"0f{ /x]sf] 5 . tT;d zAbdf …IfÚ sf] 

k|of]u x'G5 .  dfgs g]kfnLcg';f/ qmdzM …cf/IfÚ, …If]qÚ, …kl/k|]IoÚ, …gIfqÚ, …IfL0fÚ sf] z'4 ?kdf n]Vg' kg]{ x'G5 . 

;"rgfdf b]lvg] o:tf q'l6x¿n] eflifs cleJolQm / af]wdf k|efj kf/]sf] kfOG5 . 

tflnsf g+= (

…5Ú, …5]Ú, …5\oÚ ;DaGwL q'l6

tflnsfdf g+= ( df k|:t't …Iof:;Ú, …IofnAofNnÚ, …ORIffÚ, …t'RIfÚ, …:jRIoÚ zAbx¿sf] k|of]u q'l6k"0f{  

/x]sf] 5 . k|:t't zAbx¿sf] z'4 qmdzM …5\of:;Ú, …5\ofnAofNnÚ, …OR5fÚ, Út'R5Ú, Ú:jR5Ú sf] ?kdf k|of]u x'g'  
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kg]{ b]lvG5 . s]xL tT;d, tb\ej  / cfuGt's zAbdf …5Ú / …5\ofÚ sf] k|of]u x'G5 . …IfÚ / …5Ú, …5]Ú, …5\oÚ ;DaGwL 

q'l6x¿ x|:j / bL3{ eGbf sd eP klg s]xL q'l6x¿ x'g] u/]sf kfOG5g\ .

lz/laGb' – rG›laGb' ;DaGwL q'l6

lz/ljGb' k~rd j0f{ xf] eg] rG›ljGb' gfl;So Wjlg xf] . lz/ljGb' 5'§} pRrf/0f x'g ;S5 eg] rG›ljGb' 

5'§} pRrf/0f x'g ;Sb}g . o;sf ;fy} tT;d zAbdf kl5Nnf] j0f{cg';f/ lz/ljGb'sf 7fpFdf k~rd j0f{s}  

k|of]u ug'{k5{ . clxn] O, O{, P, cf], cf} cflb :j/df Jo~hg j0f{ hf]l8Fbf lz/ljGb' lbg] rng 5 t/ Tof] unt  

k|of]u xf] . lz/ljGb'sf 7fpFdf rG›ljGb' / rG›ljGb'sf 7fpFdf lz/ljGb'sf] k|of]u ug'{ x'Fb}g . s'g} klg tT;d zAbdf 

rG›ljGb'sf] k|of]u x'Fb}g / s'g} klg tb\ej / cfuGt's zAbdf lz/ljGb'sf] k|of]u x'Fb}g -g]kfn, @)&* k[=&%_ .  

;/sf/L lgsfosf ;fj{hlgs ;"rgfdf lgDgfg';f/sf lz/ljGb' tyf k~rd j0f{ / rG›ljGb' ;DaGwL q'l6x¿ /x]sf 

5g\ .

lz/ljGb' tyf k~rd j0f{ ;DaGwL q'l6

g]kfnL tb\ej / cfuGt's zAbdf lz/ljGb'sf] k|of]u x'Fb}g . ;+:s[tdf lz/ljGb' ePsf zAb tb\ej eP/ 

cfpFbf x+;–xfF;, j+z–afF; df kl/jt{g x'G5g\ . tT;d zAbdf o, /, n, j, z, if, ;, x, 1 j0f{sf cufl8  

lz/ljGb'sf] k|of]u ug'{k5{ / c¿ 7fpFdf k~rd j0f{sf] k|of]u ug'{k5{ . tT;d zAbdf …sÚ b]lv …dÚ ;Ddsf j0f{sf 

cufl8 lz/ljGb' k|of]u ug'{kg]{ cj:yf cfof] eg] ToxfF k~rd j0f{sf] k|of]u x'G5 . s, v, u, 3 / IfeGbf cufl8 

ª\, r, 5, h, emeGbf cufl8 `, 6, 7, 8, 9, 0feGbf cufl8 0f, t, y, b, w, g / qeGbf cufl8 g, k, km, a, e, 

deGbf cufl8 d x'G5 . -g]kfn, @)&* k[= &%_ . ;/sf/L lgsfosf ;fj{hlgs lgsfodf b]xfo adf]lhdsf  

lz/ljGb' tyf k~rd j0f{ ;DaGwL q'l6 /x]sf kfOG5g\ .

tflnsf g+= !)

lz/ljGb' / k~rd j0f{ ;DaGwL q'l6

lrq g+= ^
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dflysf] tflnsf g+= !) df k~rd j0f{sf] k|of]u x'g'kg]{ 7fpFdf lz/ljGb'sf] k|of]u ePsf] 5 . …sÚ b]lv …dÚ 

;Ddsf j0f{sf cufl8 lz/ljGb' k|of]u ug'{kg]{ cj:yf cfof] eg] ToxfF k~rd j0f{sf] k|of]u x'G5 . k|:t't …;+rfngÚ, 

…;+qmd0fÚ, …d+h'/LgfdfÚ, …s+rgÚ, …d+qLÚ zAbx¿ qmdzM …;~rfngÚ, Ú;ª\qmd0fÚ, Úd~h'/LgfdfÚ, Ús~rgÚ, ÚdGqLÚ sf] 

dfgs k|of]udf cfpg' kg]{ b]lvG5 . …oÚ, …/Ú, …nÚ, …jÚ, …zÚ, …ifÚ, …;Ú, …xÚ,…1Ú eGbf cufl8 lz/ljGb'sf] k|of]u x'G5 . 

;+ljwfg, ;+of]hs, ;+/If0f, ;+jfb, k|z+;f cflb zAbsf] k|of]udf lz/ljGb'sf] k|of]u ;d'lrt ePsf] kfOG5 .

rG›ljGb' ;DaGwL

rG›ljGb'sf] k|of]u tT;d zAbdf x'Fb}g, tb\ej / cfuGt's zAbdf dfq x'G5 . tb\ej / cfuGt's zAbdf 

gfs] pRrf/0f x'g] h:t}M cFuf/, cFh'nL, cfFk, vfFaf], 3fF;, sfqmf] h:tf 7fpFdf rG›ljGb'sf] k|of]u ug'{k5{ . k|yd 

k'?ifjfrs lqmofkbdf h:t}M vfPF, uPF, u?Fnf, x]/f}Fnf df rG›ljGb'sf] k|of]u x'G5 . :j/fGt / lå:j/fGt wft'df  

bf / b} hf]l8Fbf h:t}M hfFbf, vfFbf, lkpFb}, x'Fb} h:tf zAbdf rG›ljGb'sf] k|of]u x'G5 . lå:j/fGt wft'df …5Ú /  

…yÚ cfPdf h:t}M cfpF5, b]vfpF5, v'jfpF5, ufpFYof], b]vfpFyL h:tf zAbdf rG›ljGb'sf] k|of]u x'G5 -g]kfn, @)&* 

k[=&^_ . ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf lgDgfg';f/sf rG›ljGb' ;DaGwL q'l6 /x]sf kfOG5g\ .

tflnsf g+= !!

rG›ljGb' ;DaGwL q'l6

lrq g+= &

dflysf] tflnsf g+= !! df rG›ljGb' ;DaGwL ;fj{hlgs ;"rgfdf ul/Psf q'l6x¿ x'g\ . rG›ljGb' lbg'kg]{ 

7fpFdf lz/ljGb'sf] k|of]u ePsf] kfOG5 . k|:t't 9f+rf, lbp;f], af;, e};L, lbb}, ;fF:s[lts zAbx¿ qmdzM …9fFrfÚ, …

lbpF;f]Ú, …afF;Ú, …e}F;LÚ, …lbFb}Ú, …;f+:s[ltsÚ sf] z'4 k|of]udf cfpg' kg]{ x'G5 . efiffk|ltsf] a]jf:tfsf sf/0f zAbsf]z 

jf z'4 k|of]usf] l:yltnfO{ gxg]{ k|j[lQsf sf/0f oL ;d:ofx¿ b]lvPsf kfOG5g\ .
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kbof]u – kbljof]u ;DaGwL q'l6

eflifs k|of]udf hf]8]/ n]Vg] k|lqmofnfO{ kbof]u / 5'6\ofP/ n]Vg] k|lqmofnfO{ kbljof]u elgG5 . cGo 

j0f{ljGof;sf] k|of]u z'4 eP klg kbof]u / kbljof]u ldn]sf] 5}g eg] To;nfO{ klg cz'4 dflgg] x'gfn] n]Vo 

efiffdf o;nfO{ Wofg lbg' cfjZos x'G5 -g]kfn, @)&* k[=*!_ . Ps Zjf; k|jfxdf af]lng] j0f{ jf j0f{;d"xnfO{ 

Ps l8sfdf n]Vg' kbof]u xf] eg] k|To]s Zjf; k|jfxdf af]lng] j0f{ jf j0f{;d"xnfO{ cnu cnu l8sfdf  

n]Vg' kbljof]u xf] . ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf k|o'Qm kbof]u / kbljof]u ;DaGwL eflifs q'l6x¿ 

lgDgfg';f/ x'g] u/]sf kfOG5g\ . 

kbof]u ;DaGwL

kbof]udf pk;u{, k|Too, ljelQm, gfdof]uL, ;d:t zAb / cfcfˆgf], em}Femu8f h:tf lg/y{s låTjnfO{ 

hf]8]/ n]lvG5 . ldlnt lqmofkb h:t}M uO;Sof], s'l6lbPF, n]lvlbg'ky{\of] h:tf zAbx¿ kbof]u eP/  

n]Vg'k5{ . lsgeg],  lsgls, tfklg, oBlk, tyflk cflb ;+of]hsx¿ hf]8]/ n]lvG5g\ . cf]6f, ju{ ;DaGwL tLgcf]6f, 

lzIfsju{, 1fg;DaGwL cflb kbx¿ hf]8]/ n]Vg'k5{ . t'ngfjfrL h:t}, em}F, ;/x hf]l8P/ cfpg] rG›h:t} d'v, 

k|f0fem}F Kof/f] cflb zAbx¿ kbof]u eP/ n]lvG5g\  -g]kfn, @)&* k[= *!_ . ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf 

b]xfocg';f/sf q'l6x¿ kbof]udf x'g] u/]sf kfOG5g\ .

tflnsf g+= !@

kbof]u ;DaGwL q'l6

lrq g+= *

tflnsf g+= !@ df kbof]u ;DaGwL eflifs q'l6x¿ k|:t't ul/Psf 5g\ . ;/sf/L lgsfosf ;fj{hlgs 

;"rgfdf k|o'Qm ePsf kbof]u ;DaGwL q'l6x¿ k|z:t e]l6Psf 5g\ . …zfvf af6Ú df cfPsf] ljelQmnfO{ hf]8]/  

…zfvfaf6Ú, ;+qmd0f sf] df cfPsf] ifi7L ljelQmnfO{ kbof]u u/L …;ª\qmd0fsf]Ú sf] kbof]u u/L n]Vg'kg]{ b]lvG5 . 
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To;}u/L …afn aflnsfx¿Ú, …hfgsf/L sfÚ, …sfo{qmd cg';f/Ú, lgj]bg ;lxt, …;"rgf sf]Ú, k|df0f kq h:tf zAbx¿ 

qmdzM kbljof]u u/L n]lvPsf kfOG5g\ . oL zAbx¿ qmdzM …afnaflnsfx¿Ú, …hfgsf/LsfÚ, …sfo{qmdcg';f/Ú,  

…lgj]bg;lxtÚ / …;"rgfsf]Ú kbof]u eO{ ;"rgf k|;fl/t x'g'kg]{ b]lvG5 . ;"rgf 6Íg / d'›0f eO{;s]kl5 ;Dkfbg 

gu/L 6fF; ug'{sf] sf/0fn] klg of] ;d:of b]lvPsf] kfOG5 . k|fljlws wf/tkm{sf ;/sf/L lgsfox¿df cy{af]w eP 

eOxfNof] eGg] dfgl;stf ag]sf] sf/0fn] klg dfgs g]kfnL efiffsf] k|of]udf ;d:of b]lvPsf] kfOG5 .

kbljof]u ;DaGwL

jfSodf k|of]u x'g] k|To]s zAb 5'6\ofP/ n]Vg'k5{ . ljelQmsf k5fl8 cfpg] gfdof]uL 5'6\ofP/ n]lvG5 . 

nflu, lglDt / b'O{cf]6f ljelQm Ps} 7fpFdf cfP/ 5'6\ofP/ n]Vg'k5{ . ;a} lgkftx¿ 5'6\ofP/ n]lvG5 . …gÚ ;+of]hs 

ag]/ cfPdf 5'6\ofP/ n]Vg'k5{ . ck"0f{ / k"0f{ kIf hgfpg] lqmofkbx¿ 5'6\ofP/ n]Vg'k5{ . …g] 5Ú hf]l8P/ ag]sf] 

eljiot\ sfnaf]ws lqmofkb 5'6\ofP/ n]Vg'k5{ . ;+o'Qm lqmofkbsf lardf  h:t}M …k9\g' g} k5{Ú, …hfg' t kg]{ xf]Ú 

h:tf lgkft cfPdf 5'6\ofP/ n]Vg'k5{ . …g'Ú / …gÚ kl5 cfpg] lqmofkb h:t}M hfg' 5, x]g{‘ 5, eGg ;S5 cflbnfO{ 

cnu n]Vg'k5{ . hgf, y/L h:tf sf]l6s/ kbx¿ h:t}M rf/ hgf, ;o y/L, Ps lsnf], kfFr d'7f cflb 5'6\ofP/  

n]Vg'k5{ . ;fy{s låTj -k"0f{ låTj_ nfO{ 5'6\ofP/ n]Vg'k5{ . JolQm, hflt, :yfg cflb a'emfpg] h:t}M sf:sL lhNnf, 

sf];L gbL, lzIfs ;dfh cflb zLif{ gfdx¿ 5'6\ofP/ n]Vg'k5{ . ljz]if0f  / gfd ;Fu;Fu} cfPdf h:t}M vfg] kfgL, 

leQ] kfqf], gub] afnL cflb 5'6\ofP/ n]Vg'k5{  -g]kfn, @)&* k[= *@_ . ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf 

kbljof]u ;DaGwL q'l6x¿ lgDgfg';f/ x'g] u/]sf kfOG5g\ .

tflnsf g+= !#

kbljof]u ;DaGwL q'l6

lrq g+= (
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tflnsf !# df kbljof]u ;DaGwL q'l6x¿ k|:t't ul/Psf 5g\ . ;/sf/L lgsfosf ;"rgfx¿df  

kbof]u x'g'kg]{ zAbnfO{ kbljof]u / kbljof]u u/L n]Vg'kg]{ zAbx¿sf] :ki6 k|fjwfg x'Fbfx'Fb} klg k|of]u ul/Psf] 

kfOb}g .  ljelQm lrXg;Fu} hf]l8P/ cfPsf] csf]{ ljelQm h:t}M …;dfhsflglDtÚ nfO{ ;dfhsf lglDt, eljiot\ 

sflns lqmof …ul/g]5Ú nfO{ …ul/g] 5Ú u/L n]Vg' kbljof]usf] z'4 k|of]u xf] . …cfpg ;S5Ú, …eGg ;S5Ú df   

…cfpgÚ / …eGgÚ df …gÚ sf] k|of]u ePsfn] To;kl5 cfpg] lqmofkb …;S5Ú nfO{ cnUofP/ n]Vg'kg]{ b]lvG5 .  

;/sf/L lgsfosf ;fj{hlgs ;"rgfdf kbof]u / kbljof]u ;DaGwL lgodsf] k|of]usf] a]jf:tf ul/Psf] kfOG5 . 

d'b{|0f ul/;s]kl5 k'gM kf08'lnlknfO{ ;Dkfbg gu/L ;"rgf k|;fl/t ug]{ ;d:ofn] klg eflifs z'4tfsf] k|of]udf 

;d:of b]lvPsf] kfOG5 .

…PÚ / …oÚ sf] k|of]u	

…PÚ / …oÚ km/s x'g\ t/ st} st} n]vgdf logn] Pscsf{nfO{ k|efj kf/]sf] b]lvG5 . ;r]ttfk"j{s 

pRrf/0f ug]{ xf] eg] logdf :ki6 leGgtf kfOG5 . …PÚ sf] k|of]u e"t sfnsf] k|yd k'?ifsf] Psjrg / t[tLo 

k'?ifsf] ax'jrgsf lqmofkbx¿ h:t}M ePF, lnPF, k9fPF,  vfP, lbP sf] :j¿kdf n]lvG5g\ . …P/Ú / …Psf]Ú,  

…PsfÚ, …PsLÚ k|Too nfu]sf s[bGt zAbx¿ uP/, cfP/, kfPsf] u/L n]lvG5g\ . c1ft e"tsf s/0f / cs/0f b'j} 

lqmofkbx¿ cfP5, kfP5f}, cfPg5f}F, kfPg5' eP/ n]lvG5g\ . OR5fy{s lqmofkbx¿ uP, uP;\, lnP / Ps zAbaf6 

ag]sf zAbx¿ Ps, P3f/, PSsfO;, Psrfln;df …PÚ sf] k|of]u x'G5 . s]xL cfuGt's zAbx¿ …Ps8Ú, …PS;/]Ú,  

…Ph]G6Ú h:tf zAbdf klg …PÚ sf] k|of]u x'G5  -g]kfn, @)&* k[= &(_ . ;fj{hlgs lgsfoaf6 ;Dk|]if0f x'g] eflifs 

;"rgfdf …PÚ ;DaGwL k|of]usf lgDgfg';f/sf q'l6x¿ x'g] u/]sf kfOG5g\ .

tflnsf g+= !$

…PÚ sf] k|of]u ;DaGwL q'l6

lrq g+= !)
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tflnsf g+= !$ df …PÚ ;DaGwL q'l6x¿ k|:t't ul/Psf 5g\ . k|:t't …b]lvPdfÚ, …uoÚ, …ul/osf]Ú, …cfosf]Ú, 

…oS;k|];Ú zAbx¿ q'l6k"0f{ /x]sf 5g\  . oL zAbx¿sf] k|of]u qmdzM …b]lvPdfÚ, …uPÚ, …ul/Psf]Ú, …cfPsf]Ú, …PS;k|];Ú 

sf] k|of]udf Ps¿ktf sfod eO{ k|of]udf cfpg'kg]{ b]lvG5 . s'g}df z'4 dfgs / s'g}df cz'4 eflifs ?ksf]  

k|of]u x'g] ul/Psf]n] efiffdf Ps?ktf sfod ug{ ;lsb}g . oL q'l6x¿ eflifs ;r]ttfsf] cefj / a]jf:tfk"0f{ 

k|j[lQ a9]sf] kfOG5 .

…oÚ sf] k|of]u

;j{gfd / ;j{gfdaf6 ag]sf zAbx¿ h:t}M of], Tof], Tolt, s]xL ;fdfGo e"t sfnLg lqmofkbx¿ h:t}M 

eof}, uof}, lbof], vfof}, lyof}F h:tf zAbx¿df …oÚ sf] k|of]u x'G5 . s]xL Jo'TkGg zAb h:t}M hxflgofF, sd}of,  

el/of, sl/of, 76\of}nL, s]xL tT;d zAbx¿ h:t}M o1, oIf, oTg, oy]i6 / s]xL cfuGt's zAb Po/, ;hfo, 6fo/ 

cflb zAbdf …oÚ sf] k|of]u ul/G5 -g]kfn, @)&* k[= *)_ . g]kfnL efiff z'4 n]vg k'l:tsfdf g]kfnL efiffsf] 

dfgs n]vg ;DaGwL :ki6 lgod x'Fbfx'Fb} klg ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf lgDgfg';f/sf q'l6x¿ x'g]  

u/]sf kfOG5g\ .

tflnsf g+= !%

…oÚ sf] k|of]u ;DaGwL q'l6

tflnsf g+= !% df cfPsf …oÚ ;DaGwL q'l6x¿ k|:t't ul/Psf 5g\ . k|:t't …PqtqÚ, …k|TP]sÚ, …kmfP/Ú, …

uPnÚ, …bfP/fÚ zAbx¿sf] z'4 k|of]u qmdzM …oqtqÚ, …k|To]sÚ, …kmfo/Ú, …uonÚ, …bfo/fÚ sf ¿kdf x'g'kg]{  

b]lvG5 . oL j0f{x¿pRrf/0fdf ;dfg /x]sf j0f{ x'g\ . …PÚ, …oÚ j0f{sf] 5gf}6sf] ;Gb]xsf sf/0f klg n]vfOdf 

Ps?ktf / z'4tf x'g g;s]sf] kfOG5 .

n]Vo lrXgsf] k|of]u ;DaGwL q'l6

eflifs cleJolQmdf lrXgn] 7'nf] e"ldsf v]n]sf] x'G5 . g]kfnL efiffdf cNklj/fd -,_, cw{lj/fd -Ù_,  

k|Zgjfrs - <_, k"0f{lj/fd -._, lj:doflbjf]ws -Û_, lgb]{zs -M–_,  sf]i7s -_, p4/0f -… Ú, æ Æ_, of]hs -–_, lto{s\ 

lj/fd -÷_, ;+If]k -,_, P]hg -æ_, cflb lrXgsf] k|of]u ePsf] kfOG5 -g]kfn, @)&* k[=**_ . cNklj/fd, cw{lj/fd, 

k"0f{lj/fd, k|ZglrXg, lj:doflbjf]ws, lgb]{zs / of]hs lrXggn] cy{df km/s kfb{5g\ eg] sf]i7s, p4/0f, lto{s\, 

;+If]k / P]hg lrXg cy{df km/s gkfg]{ lrXg x'g\ . ;/sf/L sfof{nosf ;fj{hlgs ;"rgfdf b]xfo adf]lhdsf 

eflifs q'l6x¿ x'g] u/]sf kfOG5g\ .

cNklj/fd, cw{lj/fd / k"0f{ lj/fd ;DaGwL q'l6

jfSodf n3'lj>fdnfO{ hgfpg] lrXg cNklj/fd xf] . of] kb, kbfjnL, pkjfSo cflbnfO{ 5'§ofpg' kbf{ 
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k|of]u x'G5 -g]kfn, @)&* k[=**_ . kb, kbfjnL, pkjfSo cflbnfO{ 5'6\ofpFbf cNklj/fdsf] k|of]u ul/G5 . ;/sf/L 

lgsfodf b]xfo adf]lhdsf q'l6x¿ /x]sf kfOG5Gf\ .

tflnsf g+= !^

cNklj/fd, cw{lj/fd, k"0f{lj/fd ;DaGwL q'l6

lrq g+= !!

dflysf] tflnsf g+= !^ df cNk lj/fd, cw{lj/fd, k"0f{lj/fd;Fu ;DalGwt q'l6x¿ lbOPsf 5g\ . klxnf] 

jfSodf k"0f{lj/fd lrXgsf] k|of]udf q'l6 ePsf] 5 . bf];|f] jfSodf cNk lj/fd, cw{lj/fd / k"0f{lj/fd lrXgsf]  

k|of]udf q'l6 ePsf] 5 . t];|f] jfSodf cNklj/fd / cw{lj/fdsf] q'l6 ePsf] 5 . clGtd jfSodf cNklj/fdsf] dfq 

k|of]u ul/Psf] 5 . o; jfSodf zAbut ¿kdf /x]sf …nfluÚ, …zlxbÚ, …lk58LPsf]Ú, …cg'lQ0f{Ú, …lbO{g]5Ú zAbx¿sf] 

k|of]u qmdzM …nfluÚ, …;lxbÚ, …lk5l8Psf]Ú, …cg'QL0f{Ú, …lbOg] 5Ú sf ¿kdf x'g'kg]{ b]lvG5 . ;/sf/L lgsfosf 

;"rgfdf x'g] o; lsl;dsf q'l6n] eflifs Ps¿ktf sfod ug{ g;lsg] x'G5 . o; lsl;dsf] ;"rgfsf] z}nLn] 

efiffk|ltsf] a]jf:tf / lhDd]jf/ aGg g;s]sf] s'/fnfO{ b]vfPsf] kfOG5 .

pk;u{  hf]l8Fbfsf] q'l6

zAbsf cufl8 hf]l8g] Jo'Tkfbs eflifs PsfOnfO{ pk;u{ elgG5  -e§/fO{ / 9'Ë]n, k[=!)#_ . zAbsf 
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cufl8 hf]l8P/ cfpg] zAb  pk;u{ xf] . d"n zAb;Fu hf]l8P/ cfpg] zAbx¿ Ps} l8sfdf n]lvG5g\ . ;fj{hlgs 

;"rgfdf e]l§Psf pk;u{ ;DaGwL k|of]udf q'l6 ePsf zAbx¿nfO{ lgDgfg';f/ pNn]v ul/Psf] 5Ù

tflnsf g+= !&

pk;u{ hf]l8Fbfsf] q'l6

dfly tflnsf g+= !& df k|:t't ul/Psf …pk –dxfgu/kflnsfÚ, …pNn]lvtÚ, …kl/IffÚ,  …kl/If0fÚ, …lgl/If0fÚ, 

…k'g/jnf]sgÚ zAbsf] k|of]udf q'l6 /x]sf] 5 . k|:t't zAbx¿ qmdzM …pkdxfgu/kflnsfÚ, …plNnlvtÚ,  

…k/LIffÚ, …k/LIf0fÚ, …lg/LIf0fÚ,  …k'g/fjnf]sgÚ sf] z'4 k|of]u eO{ dfgs k|of]udf cfpg' kg]{dfÙ To;f] x'g ;s]sf] 

kfOFb}g . pkdxfgu/kflnsfnfO{ hf]8\g of]hs -–_ lrXgsf] k|of]u ul/Psf] 5 . …dxfgu/kflnsfÚ d"n zAbdf …pkÚ 

pk;u{ nfu]sf] x'gfn] o;df of]hs lrXgsf] k|of]u u/L n]Vg] k|rng q'l6k"0f{ /x]sf] 5 . pkdxfgu/kflnsf n]Vg' 

efiffsf] z'4 ¿k ePsfn] k|of]udf Nofpg' kg]{ b]lvPsf] 5 .

k|Too hf]l8Fbfsf] q'l6

d"n zAbsf k5fl8 hf]l8g] Jo'Tkfbs k|ToonfO{ k/;u{ elgG5 -e§/fO{ / 9'Ë]n, k[=!)*_ . d"n zAbdf 

k5fl8 km'Fbf hf]8]/ zAb lgdf{0f ug]{ k|lqmof k|Too xf] . ;fj{hlgs ;"rgfdf k|o'Qm k|Too ;DaGwL q'l6x¿nfO{ 

lgDgfg';f/ pNn]v ug{ ;lsG5Ù

tflnsf g+= !* 

k|Too hf]l8Fbfsf] q'l6

dflysf] tflnsf g+= !* df k|Too hf]l8P/ ag]sf zAbx¿sf] n]vgdf j0f{ljGof;ut bL3{ n]vgsf] q'l6 

ePsf] kfOG5 . k|:t't cflwsf/Ls, zfl//Ls, Pltxfl;s, :yflgo, dfglgo zAbx¿ qmdzM …cflwsfl/sÚ, …zf/Ll/sÚ, 

…P]ltxfl;sÚ, …:yfgLoÚ, …dfggLoÚ sf] z'4 k|of]u x'g'kg]{ b]lvG5 . …OsÚ k|Too hf]l8Psf zAb x|:j x'g] / …O{oÚ,  

…cgLoÚ k|Toox¿ hf]l8bf bL3{ x'G5 eGg] 1fgsf] cefjsf sf/0f q'l6x¿ x'g] u/]sf] kfOG5 . k/Dk/fut k|of]uk|lt 

9'Ss x'gfn] / cfkm"n] n]Vg] u/]sf] j0f{ljGof;df ljZjf; ugf{n] uNtLx¿ x'g] u/]sf] kfOG5 . 
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jfSofTds, sf/sLo k|of]uut q'l6  

gflds kb / lqmofsf larsf] ;DaGw hgfpg] Jofs/l0fs sf]l6nfO{ sf/s elgG5 . æsf/s Joj:yf 

eGgfn] jfSodf lqmof;Fu gflds kb jf kbfjnLsf larsf] cfyL{ ;DaGw jf e"ldsf ;DaGwL Jo:yfnfO{ dflgPsf] 

kfOG5 -clwsf/L, k[= !_.ÚÚ   ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf k|o'Qm jfSofTds / sf/sLo eflifs q'l6x¿nfO{ 

lgDgfg';f/ pNn]v ug{ ;lsG5 Ù	

tflnsf g+= !(

jfSofTds / sf/sLo k|of]uut q'l6

 tflnsf !(

lrq g+= !@
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tflnsf g+= !( df jfSofTds / sf/sLo k|of]uut q'l6sf] cWoog ul/Psf] 5 . k|:t't cWoogdf …

hfgsf/Lsf] nflu cg'/f]w 5Ú, …5gf}6 x'g' ePsf]n]Ú,  jfSo …;DalGwt ;a}sf] hfgsf/Lsf] nfluÚ, …ug]{ lg0f{o  

ePsf]n]Ú,  …o; s]G›dfÚ sf ¿kdf k|of]udf cfPsf jfSox¿ qmdzM hfgsf/Lsf nflu cg'/f]w ul/Psf] 5Ú, …5gf}6 

x'g ;kmn ePsfn]Ú , …;DalGwt ;a}sf] hfgsf/Lsf nfluÚ, …ug]{ lg0f{o ePsfn]Ú, …o; s]G›åf/fÚ sf] jfSofTds / 

sf/sLo k|of]udf cfpg' kg]{ b]lvG5 .  g]kfnL efiffdf sf/sLo ;DaGw JoQm ug{ jfSodf ljelQm,  

gfdof]uL / kbqmdsf] k|of]u ul/G5 . k|:t't ;"rgfdf pQm lgodsf] kfngf ePsf] kfOFb}g . sf/s a'emfpg 

PseGbf a9L ljelQm k|o'Qm x'G5g\ . Pp6} ljelQm PseGbf a9L sf/ssf nflu cfpF5g\ . g]kfnLdf sf/snfO{  

;+/rgf jf ¿kfTds cfwf/df ;/n / lto{s\ x'G5g\ eg] cy{, k|sfo{ jf k|sfo{sf cfwf/df stf{, sd{, s/0f, 

;Dk|bfg, ckfbfg, clws/0f,  ;DaGw / ;Daf]wg sf/s /x]sf 5g\ . jfSofTds ¿kdf k|o'Qm sf/sx¿n] cfyL{ 

;DaGw k|s6g u/L k|;Ëk"0f{ agfpg dxŒjk"0f{ e"ldsf v]n]sf] x'G5 . ;"rgfdf k|o'Qm x'g] …eGg'ePsf] s'/fÚ, …

ckxl/t ePsf]Ú, …b]zsf] lglDtÚ, …;"rgfsf] cfwf/dfÚ cflb kbfjnLx¿sf] k|of]unfO{ qmdzM …eg]sf] s'/fÚ, ckx/0f 

ePsf], …b]zsf lglDtÚ,  ;"rgfsf cfwf/df kbfjnLsf] k|of]u u/]/ ;"rgf ;Dk|]if0f ug'{kg]{ b]lvG5 .

;/sf/L lgsfosf ;fj{hlgs ;"rgfdf k|o'Qm eflifs q'l6x¿ tyf lg/fs/0fsf nflu ;'emfjx¿

;/sf/L lgsfosf ;fj{hlgs ;"rgfdf k|o'Qm eflifs q'l6x¿ j0f{ljGof;ut, n]VolrXgut,  jfSout  / 

sf/sLo eflifs q'l6x¿ /x]sf 5g\ . ;fj{hlgs ;"rgfdf j0f{ljG;fut q'l6df x|:j / bL3{ ;DaGwL q'l6,  

kbof]u– kbljof]u ;DaGwL q'l6, …z–if–;Ú, ;DaGwL q'l6, lz/ljGb', rG›ljGb' ;DaGwL q'l6, …a–jÚ ;DaGwL q'l6x¿ 

Kf|z:t dfqfdf /x]sf kfOG5g\ . ;fj{hlgs ;"rgfdf  k|o'Qm eflifs q'l6x¿ tyf ;'emfjx¿nfO{ lgDgfg';f/ k|:t't 

ul/Psf] 5 M

tflnsf g+= @)

cGo eflifs q'l6

k|:t't tflnsf g+= @) df ;fj{hlgs lgsfosf ;"rgfdf ePsf q'l6sf p2/0fx¿ k|:t't ul/Psf] 5 . 

;"rgfdf j0f{ljGof;ut, jfSout / sf/sLo k|of]uut q'l6x¿ /x]sf 5g\  . j0f{ljGof;cGtu{t x:j / bL3{sf]  
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k|of]u ;DaGwL q'l6, kbof]u, kbljof]u ;DaGwL q'l6 d'Vo /x]sf 5g\ . jfSout, sf/sLo k|of]uut q'l6x¿n]  

cy{af]wdf afwf pTkGg u/]sf] kfOG5 . ;fj{hlgs ;"rgfdf x'g] q'l6x¿df d'Votof z'4Ls/0f gug]{ ;d:of /x]sf] 

kfOG5 . eflifs z'4Ls/0f ;DaGwL tflnd k|efjsf/L ¿kdf ;~rfng ePsf] kfOFb}g .

g]kfn ;/sf/sf cf}krfl/s lgsfox¿df k|of]u ul/g] efiff, ljZjljBfno / ljZjljBfnosf k7g 

kf7gsf ;fdu|Ldf k|of]u ul/g] efiff, ;+ljwfg, P]]g, sfg'g, cbfnt, ljB'tLo  jf 5fkfvfgf,  ;~rf/dfWodaf6 

k|sflzt x'g] efiffdf dfgs g]kfnL efiffsf] k|of]u x'g' cfjZos 5 . oL ;fdu|Lx¿df cf}krfl/s efiffsf] k|of]u  

ckl/xfo{ /x]sf] x'G5 . ;"rgf, la1lKt, ;dfrf/,  kq, kl/kq h:tf eflifs ;Dk|]if0f / ;"rgfsf ;fwgx¿df x'g] 

eflifs cz'4tf cIfDo ck/fwsf ¿kdf lnOPsf] kfOG5 . g]kfnL efiffsf] dfgs k|of]u x'g g;Sg'sf d'Vo sf/0fsf 

¿kdf c;fjwfgL, a]jf:tf, c1fgtf, c+u|]hL efiffk|ltsf] df]x, dft[efiffsf] k|efj /x]sf 5g\ . ;fj{hlgs ;"rgfdf 

k|o'Qm eflifs q'l6sf] lg/fs/0fsf nflu lgDglnlvt ;'emfjx¿ k]; ug{ ;lsG5Ù

!= 	 c;fjwfgL, a]jf:tf, c+u|]hL efiffk|ltsf] df]x / dft[efiffsf] k|efjnfO{ Go"gLs/0f ug'{kg]{,

@= 	 dfgs g]kfnL efiff z'4 n]vg / k|of]u cleofgnfO{ ;~rfng ug'{ kg]{,

#= 	 g]kfn ;/sf/sf dGqfnob]lv :yfgLo lgsfo;Dd /x]sf ;fOgaf]8{, xf]lnª af]8{, ;"rgf kf6L{, ;fj{hlgs 

lj1fkgsf lglDt k|of]u ePsf ;fdu|Lx¿df z'4Ls/0f ug'{ kg]{,

$= 	 dfgs g]kfnL efiffsf] k|of]usf nflu eflifs ;r]ttfsf] kIfnfO{ phfu/ u/L hfu¿s aGg' kg]{,

%= 	 dfgs efiffsf] k|of]usf nflu ;'emfOPsf zAbsf]z, dfgs Jofs/0f, z}nL k'l:tsfsf] k|of]unfO{ clgjfo{ 

/ cljnDa k|of]u ug{ sfof{nox¿df gLlt lgdf{0f u/L lgb]{zg hf/L ug'{ kg]{,

^= 	 ;"rgf k|sfzg, k|;fl/t x'g'eGbf k"j{ lj1x¿af6 efiff ;Dkfbg u/]/ dfq ;Dk|]if0f u/L k|of]udf Nofpg' 

kg]{,

&=  	 eflifs z'4Ls/0fsf nflu sfof{no k|d'v, ;"rgf clwsf/L, ;/f]sf/jfnf JolQmx¿nfO{ tflnd, k|lzIf0f 

lbg' kg]{,

*= 	 dfgs g]kfnL efiffsf] k|of]u u/L ;"rgf k|sfzg, ;Dk|]if0f eP gePsf] s'/fnfO{ s8fOsf;fy cg'udg 

u/L d"NofÍg ug]{ Joj:yf sfof{Gjogdf Nofpg' kg]{,

(=	 dfgs g]kfnL efiffsf] k|of]u ug'{ k|To]s g]kfnL gful/ssf] bfloTj ;Dem]/ /fli6«o uf}/j, cl:tTj / 

cfTd:jfledfgsf] ljifosf] ?kdf ;"rgfnfO{ lng' kg]{,

eflifs q'l6x¿sf] z}Ifl0fs pkfb]otf

efiff ljrf/ ljlgdosf] ;zQm dfWod xf] . ljBfno, ljZjljBfnodf g]kfnL efiffnfO{ dfWod efiff 

agfOPsf] 5 . ;+j}wflgs dfGotf k|fKt efiff, ef/tsf] ;+ljwfgdf cf7f}F cg';"rLdf /x]sf] efiff g]kfnL efiff xf] . 

;flxTo, Jofs/0f, zAbsf]zn] ;DkGg efiff g]kfnL efiff xf] . z}Ifl0fs ultljlw ;~rfngsf] efiff, kqklqsfsf] 

efiff, ;femf ;Dks{ efiffsf]] ¿kdf g]kfnL efiff /x]sf] 5 . g]kfnL efiffsf] z'4, :t/Lo / dfgs k|of]usf nflu 

eflifs q'l6sf] cWoog ljZn]if0f / k|efjsfl/tfsf] cWoog ug{  ;fj{hlgs ;"rgfdf x'g] eflifs q'l6sf] z}Ifl0fs 

pkfof]lutf  /x]sf] kfOG5 .        

efiff lzIf0f eflifs l;ksf] lzIf0f xf] .  l;sf?df eflifs l;ksf] ljsf;sf nflu efiff lzIf0f  k|fylds 

txb]lv ljBfjfl/lB tx;Dd ul/Psf] 5 t/ eflifs Ps¿ktf / dfgsLs/0fsf] kf6f]df g]kfnL efiffdf ;d:of  
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b]vfk/]sf] 5 . ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf x'g] eflifs q'l6x¿ ljljw k|sf/sf 5g\ . j0f{ljGof;ut, 

jfSout / sf/sLo q'l6x¿ ;"rgfdf k|o'Qm 5g\ . efiff lzIf0fdf efiffsf cfbfgfTds / k|bfgfTds l;kx¿sf] 

lzIf0f x'G5 . efiffsf ;'gfO, af]nfO, k9fO / n]vfO rf/cf]6f l;kx¿ af]w / cleJolQm;Fu ;DalGwt 5g\ . ;'gfO 

/ k9fO cfbfgfTds l;k x'g eg] af]nfO / n]vfO k|bfgfTds l;k x'g\ . efiffsf rf/cf]6} l;kx¿sf] ;dfg'kflts 

ljsf;n] efiffsf] ;Dk|]if0f / k|of]u Ifdtfdf ;Ifdtf k|bfg ug{, eflifs q'l6x¿sf] ljZn]if0f ug{sf nflu ;fj{hlgs 

;"rgfdf k|o'Qm q'l6x¿nfO{ pkof]u ug{ ;lsG5 . l;sf?sf] l;sfO cEof;nfO{ k|fof]lus / Jofjxfl/s agfpg 

q'l6x¿sf] pkof]u ul/P klg cg's/0f / j}Btfsf b[li6n] cflwsfl/s lgsfoaf6 k|;f/0f, Kf|sflzt x'g] ;"rgfx¿sf] 

k|efj gsf/fTds kg{ hfG5 . l;sf?df eflifs q'l6x¿sf] unt l;sfOsf] ;fdfGoLs/0f eO{ efiffsf] cz'4, 

cdfgs k|of]u al9/x]sf] kfOG5 .  g]kfnL j0f{ ljGof;nfO{ z'4 ¿kdf k|of]u ug{ ;lsPsf] kfOFb}g . efiffsf] sYo 

¿kaf6 cy{af]w ePkl5 n]Vo ¿kdf z'4 n]Vg] / k|of]u ug]{ k|j[lQdf Wofg glbgfn] eflifs cz'l4x¿ x'g]  

u/]sf 5g\ . g]kfn ;/sf/sf cf}krfl/s lgsfox¿df k|of]u ul/g] efiff ljZjljBfno / ljBfnosf kf7\o;fdu|Ldf, 

sIffsf]7fdf k|of]u ul/g] efiff,  ;+ljwfg, P]]g,  sfg'g, cbfnt cflbdf k|of]u ul/g] efiff, ljB'tLo, 5fkf, ;~rf/ 

dfWoddf k|of]u ul/g] efiffdf dfgs g]kfnLsf] k|of]u clgjfo{ dflgPsf] 5 . ;fj{hlgs lgsfodf k|of]u ul/g] 

efiff cf}krfl/s / n]Vo  efiffs} ¿kdf k|of]u ul/Psf] kfOG5 . ;fj{hlgs lgsfoaf6 cz'4 eO{ k|sflzt / 

k|;f/0f x'g] ;"rgfn] l;sf?df sfd rlnxfNof], d]/f] Pp6f dfq uNtL xf] /, cy{ a'em] t eOxfNof] eGg] nfkaf{xL / 

unt cg's/0f / cEof;sf sf/0fn] l;sf?sf] z}Ifl0fs ultljlwdf gsf/fTds c;/ k/]sf] kfOG5 .

eflifs ¿kdf cz'4 ;"rgfaf6 l;sf?df gsf/fTds c;/ kg]{ ePsf]n] z}Ifl0fs pkfb]otf z"Go x'g  

k'U5 . l;sf?df t h:tf] n]v] klg x'G5 eGg] k|efj k5{ . km/s kg]{ eP t ;/sf/L lgsfosf ;"rgf k|efljt  

x'Gy] t To;f] t ePsf] 5}g . of] ljifo JolQm, ;+:yf / ;/sf/;Fu hf]l8Psf] kfOG5 . ;/sf/n] uNtL u/]sf]  

s'/fdf dtnj 5}g . JolQmn] u/]sf] q'l6sf] s] cy{ 5 / <  dflyNnf] lgsfoaf6 q'l6 u|x0fsf ¿kdf lnO/x]sf] 5 

eg] Tof] gsf/fTds k|efj kb{5 . eflifs z'4tf sfod ePsf ;"rgf ;/sf/L lgsfosf eOlbPsf eP l;sfOsf 

nflu k|]/0ffsf ;|f]t x'Gy] . ;"rgfx¿ t q'l6sf nflu k|]/0ffsf ;|f]t ag]sf kfOG5g\ . uNtL x'Fbfx'Fb} klg z}Ifl0fs  

;|f]tsf nflu uNtL sxfF  sxfF x'G5g\ egL cWoog cg';Gwfg ug]{ kf6f]af6 x]g]{ xf] eg] zf]BfyL{, l;sf?, eflifs 

cWo]tfsf nflu z}Ifl0fs pkfb]otfsf ¿kdf lnOPsf] kfOG5Ù t/ o;f] x'g' g]kfnL dfgs efiffsf nflu 3fts  

x'G5 . efiffsf] :t/Ls[t ?ksf] k|of]u ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf x'g' cfjZos ePsf] 5 .

z}Ifl0fs ultljlwdf z'4 eflifs k|of]usf nflu ;fj{hlgs ;"rgfx¿nfO{ b[i6fGtsf ?kdf u|x0f ug{ 

g;lsg] lsl;dsf kfOG5g\ . eflifs q'l6sf] k|sf/, juL{s/0f / efiffsf] jt{dfg k|of]usf] cj:yfsf] cjnf]sg 

u/L ;'wf/fTds lbzftkm{ pGd'v x'gsf nflu ;fj{hlgs ;"rgfsf] z}Ifl0fs pkfb]otf /x]sf] kfOG5 . gk9]sf 

JolQmx¿eGbf klg k9]n]v]sf JolQmx¿af6 eflifs cz'4tf a9L ePsf] kfOG5 . lnlvt cleJolQmdf ljrf/  

;Dk|]if0f ug]{ JolQmx¿af6 g} eflifs q'l6 ePsf] kfOG5 . oL ;"rgfx¿ ;/n, ;xh ¿kdf ;/f]sf/jfnf kIfx¿ 

;dIf k|jflxt x'g' cfjZos x'G5 . ;"rgfdf b]lvg] c:ki6tf, å}w cy{, j0f{ ljGof;ut, cy{ut, ;|f]tut q'l6x¿n] 

;/f]sf/jfnf kIfsf ;fy} efiffsf ljBfyL{, lzIfs, efifflj1 jf dfgs g]kfnL efiffsf] k|of]u ug]{ eflifs jQmfx¿df 

gsf/fTds k|efj kf/]sf] kfOG5 . efiffsf] cz'4 k|of]un] eflifs l:ylt g} w/d/sf] cj:yfdf k/]sf] x'G5 . efiffsf] 

z'4 k|of]u s] xf] < eGg] ljifo g} cGof]ndf k/]sf] x'G5 . l;sf?sf] z}Ifl0fs ultljlwdf ;sf/fTds k|efj kfg{, 

g]kfnL efiffnfO{ cfTduf}/j / /fli6«o klxrfg Pjd\ ljZjJofkLs/0fsf] lbzftkm{ cufl8 a9fpg  ;fj{hlgs  

;"rgfx¿df  z'4, :t/Lo / dfgs g]kfnL efiffsf] k|of]u  clgjfo{ ePsf] 5 . z}Ifl0fs ultljlwsf] z'4 eflifs 

k|of]usf nflu ;fj{hlgs ;"rgfx¿nfO{ b[i6fGtsf ?kdf u|x0f ug{ g;lsg] lsl;dsf kfOG5g\ . eflifs q'l6sf] 

k|sf/, juL{s/0f / efiffsf] jt{dfg k|of]usf] cj:yfsf] cjnf]sg u/L ;'wf/fTds lbzftkm{ pGd'v x'gsf nflu 
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;fj{hlgs ;"rgfsf] z}Ifl0fs pkfb]otf /x]sf] kfOG5 .   efiffk|lt a]jf:tf ug]{ k|j[lQ  ;j{q a9]sf] cj:yfdf  

/x]sf ;fj{hlgs ;"rgfsf eflifs q'l6x¿ lg/fs/0f u/L z'4 n]vg, k|of]u / dfgs efiffsf] :t/Lo k|of]u l;sfpg] 

z}lIfs p2]Zosf nflu ;fj{hlgs ;"rgfsf eflifs q'l6x¿ pkof]uL /x]sf kfOG5g\ .

5nkmn

	  efiffsf] dfgsLs/0fsf nflu Jofs/0f / zAbsf]z dxŒjk"0f{ ;fwg x'g\ . efiffsf] k|of]uut ljljwtfdWo] 

vf; e]bnfO{ k|f]T;fxg ug'{ dfgsLs/0fsf] sfo{ xf] . h'g efiffdf Jofs/0f / sf]zsf] k|z:t pkof]u ul/G5Ù To; 

efiffdf dfgs ¿ksf] k|of]u a9L ePsf] x'G5 . To;}n] efiffsf] k|of]unfO{ kl/isf/, kl/dfh{g / Ps¿ktf sfod 

ug{ Jofs/0f / zAbsf]zsf] of]ubfg /x]sf] kfOG5 . g]kfnL efiff  z'4 sxfF n]lvG5 < eGof] eg] ;/sf/L sfof{no 

jf lgsfox¿sf] pbfx/0f lbg'kg]{ cj:yfdf To;f] x'g ;s]sf] kfOFb}g . :gfts, :gftf]Q/ tx pQL0f{ u/L cfPsf 

;"rgf clwsf/Ln] efiffut q'l6 ug'{ uDeL/ ljifo xf] . af}l4s, k|ltli7t JolQmn] g} eflifs cz'4tfsf] k|of]u u/L 

n]Vg] sfo{n] efiffk|ltsf] a]jf:tf a9]sf] kfOG5 . lzlIft, kl7t JolQmx¿n] g]kfnL efiffk|lt ;Ddfg ug{ g;Sg' xf] 

eGg] a'lemG5 . ;+:yfut ¿kdf efiffut q'l6n] ljBfyL{sf] l;sfOdf gsf/fTds c;/ kg{ hfG5 . uNtLsf nflu 

k|]/0ffsf] ;|f]t ag]sf 5g\ . efiffut uNtL, sdhf]/L x6fpg k|1f g]kfnL a[xt zAbsf]z, z}nL k'l:tsfsf] k|of]u ug'{ 

cfjZos 5 . ;+:yfut ¿kdf efiffut q'l6n] ljBfyL{sf] l;sfOdf gsf/fTds c;/ kg{ hfG5 . ;/sf/L ;fj{hlgs 

lgsfosf ;"rgfx¿ uNtLsf nflu k|]/0ffsf ;|f]t ag]sf kfOG5g\  . efiffut uNtL, sdhf]/L x6fpgsf nflu  

g]kfnL efiff z'4 n]vf}F, k9f}F / k|of]u u/f}Fsf] cleofg g} ;/sf/L :t/af6 ;~rfng x'g'kg]{ b]lvG5 . P]lR5s g]kfnL 

ljifo k9]sfn] dfq g]kfnL efiff z'4 n]Vg', af]Ng', k9\g' / k|of]u ug{‘k5{ eGg] cfd a'emfOn] g]kfnL efiffsf]  

:t/Ls/0f / Ps¿ktfdf ;d:of b]lvPsf] kfOG5 . g]kfnL efiff ljifo Ot/sf ljifo lzIfs jf cGon] g]kfnL 

efiffsf] k|of]u h:tf] u/] klg x'G5 eGg] b[li6sf]0faf6 clxn] g]kfnL efiff u|l;t ag]sf] kfOG5 . cGo ljifosf 

lzIfs, g]kfnL efiffsf k|of]Qmf ;a}n] g]kfnL efiffsf] z'4 k|of]udf hf]8 lbg' cfjZos 5  . efiffsf] z'4  

k|of]udf l;sf?nfO{ ;'? b]lv g} cEo:t u/fpgfn] l;sf? ;r]t eP/ l;S5 . efiffsf] ;r]ttfsf] cj:yfaf6 

l;sfO k|f/De x'Fbf l;sfO k|efjsf/L x'g hfG5 . g]kfnL efiff g]kfnsf] ;/sf/L sfdsfhsf] efiff, kqklqsfsf] 

efiff, k7gkf7gsf] dfWod efiff ePsfn] hfGb}g, k|of]u ub}{g eGg s;}n] klg kfpFb}gg\ . Pp6} g]kfnL efiffsf 

lzIfsn] dfq dfgs g]kfnL efiffsf] k|of]u, pkof]u / dxŒjdfly hf]8 lbFbf Tof] xTs]nfn] ;"o{nfO{ 5]s]sf] h:tf] 

x'g hfG5 . g]kfnL efiffsf lzIfsx¿sf] 7]Ssfsf] ¿kdf dfq g]kfnL efiffsf] z'4 n]vgsf] l:yltn] g]kfnL efiff 

:t/Ls/0fsf] Pp6f k"0f{ :j¿k / l:yltdf k'Ug g;s]sf] xf] . g]kfnL efiffk|ltsf ljleGg ;dosf ax;, k}/jL / 

cfkm"cg's"nsf efio / kl/efiffn] g]kfnL efiffnfO{ z'4 n]vg / k|of]udf ;d:of pTkGg x'g] u/]sf] kfOG5 .

;dfhsf nAw k|ltli7t JolQmn] g} ljB'tLo dfWodaf6 k|;fl/t x'g] ;"rgfdf g]kfnL efiffsf] unt  

k|of]u u/L  n]v]/ ;Dk|]if0f ugf{n] l;sf?df gsf/fTds k|efj k/]sf] kfOG5 . l;sf?n] jxfFn] t n]v]sf] 5Ù d}n]  

n]Vbf s] x'G5 egL unt cg's/0f u/L n]Vgfn] l;sf?df unt l;sfO ePsf] kfOG5 . cfbz{ JolQm, nAw k|ltli7t 

JolQm, ;+:yf / ;fj{hlgs lgsfox¿n] efiffsf] z'4 k|of]usf nflu ;lRrg' kg]{ / ;Ifd x'g'kg]{ b]lvG5 . ;fj{hlgs 

;"rgfdf slDtdf $÷% b]lv !%÷@) cf]6f;Dd j0f{ljGof;ut q'l6 / n]VolrXgut q'l6  Pp6} ;"rgfdf /x]sf 

kfOG5g\ . oL ;"rgfx¿ n]Vg] / ;Dk|]if0f ug]{ JolQmTjx¿ clws[t tx;Ddsf x'g] ePsfn] ;"rgfdf x'g] q'l6x¿nfO{ 

lg/fs/0f ug{ k|sflzt ;"rgfdfly, cg'udg, lgu/fgL ug'{kg]{ b]lvG5 . sfof{nodf k|1f g]kfnL zAbsf]zsf] k|of]u, 

z}nL k'l:tsfsf] k|of]u ug]{ afgLsf] ljsf; x'g'kg]{ b]lvG5 .

eflifs ¿kdf cz'4 ;"rgfaf6 l;sf?df gsf/fTds c;/ kg]{ ePsf]n] z}Ifl0fs pkfb]otf z"Go x'g  

k'U5 . l;sf?df t h:tf] n]v] klg x'G5 eGg] k|efj k5{ . km/s kg]{ eP t ;/sf/L lgsfosf ;"rgf k|efljt  

x'Gy] t To;f] t ePsf] 5}g . of] ljifo JolQm, ;+:yf / ;/sf/;Fu hf]l8Psf] kfOG5 . ;/sf/n] uNtL u/]sf]  
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s'/fdf dtnj 5}g . JolQmn] u/]sf] q'l6sf] s] cy{ 5 / < dflyNnf] lgsfoaf6 q'l6 u|x0fsf ¿kdf lnO/x]sf] 5 eg] 

Tof] gsf/fTds k|efj kb{5 . eflifs z'4tf sfod ePsf ;"rgf ;/sf/L lgsfosf eOlbPsf eP l;sfOsf nflu 

k|]/0ffsf ;|f]t x'Gy] . ;"rgfx¿ t q'l6sf nflu k|]/0ffsf ;|f]t ag]sf kfOG5g\ . uNtL x'Fbfx'Fb} klg z}Ifl0fs ;|f]tsf 

nflu uNtL sxfF  sxfF x'G5g\ egL cWoog cg';Gwfg ug]{ kf6f]af6 x]g]{ xf] eg] zf]BfyL{, l;sf?, eflifs cWo]tfsf 

nflu z}Ifl0fs pkfb]otfsf ¿kdf lnOPsf] kfOG5Ù t/ o;f] x'g' g]kfnL dfgs efiffsf nflu 3fts x'G5 . efiffsf] 

:t/Ls[t ?ksf] k|of]u ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf x'g' cfjZos ePsf] 5 .

k9]n]v]sf JolQmx¿af6 eflifs cz'4tf a9L ePsf] kfOG5 . lnlvt cleJolQmdf ljrf/ ;Dk|]if0f  

ug]{ JolQmx¿af6 g} eflifs q'l6 ePsf] kfOG5 . oL ;"rgfx¿ ;/n, ;xh ¿kdf ;/f]sf/jfnf kIfx¿ ;dIf 

k|jflxt x'g' cfjZos x'G5 . ;"rgfdf b]lvg] c:6ki6tf, å}w cy{, j0f{ ljGof;ut, cy{ut, ;|f]tut q'l6x¿n]  

;/f]sf/jfnf kIfsf ;fy} efiffsf ljBfyL{, lzIfs, efifflj1 jf dfgs g]kfnL efiffsf] k|of]u ug]{ eflifs jQmfx¿df 

gsf/fTds k|efj kf/]sf] kfOG5 . efiffsf] cz'4 k|of]un] eflifs l:ylt g} w/d/sf] cj:yfdf k/]sf] x'G5 . efiffsf] 

z'4 k|of]u s] xf] < eGg] ljifo g} cGof]ndf k/]sf] x'G5 . ;fj{hlgs ;"rgf n]vg / k|of]usf nflu ;"rgf clwsf/L, 

;"rgf;Fu ;/f]sf/ /fVg] ;Da4 JolQm, sfof{no k|d'vx¿nfO{ ;"rgfdf k|o'Qm efiff / g]kfnL efiffsf] dfgs  

k|of]u ;DaGwL efifflj1, efiffljbsf] Joj:yfkg / gLlt lgdf{0f u/L k|lzIf0f cleofg ;~rfng u/]/ eflifs 

Ps¿ktf sfod ug'{kg]{ b]lvG5 . 

lgisif{

;/sf/L lgsfosf ;fj{hlgs ;"rgfdf k|o'Qm eflifs q'l6 / To;sf] z}Ifl0fs pkfb]otf vf]hL  

ug]{ ljifodf s]lG›t /xL of] n]v tof/ kfl/Psf] xf] . ;fj{hlgs ;"rgfdf dfgs g]kfnL efiff k|of]usf] cj:yf 

s:tf] 5 < ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf k|o'Qm eflifs q'l6x¿ s]–s:tf /x]sf 5g\ < eflifs q'l6x¿df 

;'wf/ Nofpg s]–s:tf ;'emfjx¿ k|:t't ug{ ;lsG5 < eflifs q'l6x¿sf] z}Ifl0fs pkfb]otfsf] k|efj s] s:tf] 

/x]sf] 5 < eGg] ;d:ofnfO{ k|d'v ¿kdf lnOPsf] 5 . of] u'0ffTds 9fFrfsf] n]v ag]sf] 5 . ;"rgfx¿ clxn] 

dgnfUbf] tl/sfn] dfgs g]kfnL efiffsf] ljkl/t lbzflt/ pGd'v eO{ k|sflzt, k|;fl/t ePsf kfOG5g\ . of] 

efiffk|ltsf] a]jf:tf xf] . Pp6} ;fj{hlgs ;"rgfdf rf/÷kfFrb]lv kG„÷la;cf]6f ;Ddsf ljljw k|s[ltsf eflifs 

q'l6x¿ ePsf kfOG5g\ . lzlIft, kl7t JolQmaf6 g} efiffk|ltsf] ;Ddfg x'g ;s]sf] 5}gÙ h] h:tf] n]v] klg sfd 

rln xfNof] eGg] k|j[lQ a9]sfn] dfgs g]kfnLsf] k|of]udf ;d:of b]lvPsf] xf] . ;/sf/L lgsfoaf6 eflifs z'4tf / 

:ki6tfsf] Vofn gu/L ;"rgf k|;fl/t x'g] kl/kf6Ln] eflifs q'l6sf] k|sf/, juL{s/0f / efiffsf] jt{dfg  

k|of]usf] cj:yfsf] cjnf]sg u/L ;'wf/fTds lbzftkm{ pGd'v x'gsf nflu ;fj{hlgs ;"rgfsf] z}Ifl0fs  

pkfb]otf /x]sf] kfOG5 . z}Ifl0fs ultljlwsf] z'4 eflifs k|of]usf nflu ;fj{hlgs ;"rgfx¿nfO{ b[i6fGtsf ?kdf 

u|x0f ug{ g;lsg] lsl;dsf kfOG5g\ . eflifs q'l6sf] k|sf/, juL{s/0f / efiffsf] jt{dfg k|of]usf] cj:yfsf]  

cjnf]sg u/L ;'wf/fTds lbzftkm{ pGd'v x'gsf nflu ;fj{hlgs ;"rgfsf] z}Ifl0fs pkfb]otf /x]sf]  

kfOG5 . z}Ifl0fs ultljlwsf] z'4 eflifs k|of]usf nflu ;fj{hlgs ;"rgfx¿nfO{ b[i6fGtsf ?kdf u|x0f ug{ 

g;lsg] lsl;dsf kfOG5g\ . eflifs q'l6sf] k|sf/, juL{s/0f / efiffsf] jt{dfg k|of]usf] cj:yfsf] cjnf]sg u/L 

;'wf/fTds lbzftkm{ pGd'v x'gsf nflu ;fj{hlgs ;"rgfsf] z}Ifl0fs pkfb]otf /x]sf] kfOG5 . g]kfnL ljifo 

lzIfssf] dfq 7]Ssf xf] eGg] cfd dfgl;stf / a'emfOn] efiffk|ltsf] cfsif{0f 36]sf] kfOG5 . g]kfnL efiffk|lt 

cfkm"cg's"nsf efio / kl/efiffx¿ ug]{ k|j[lQnfO{ Tofu u/L ;femf dfgs g]kfnL efiffsf] k|of]udf hf]8 lbg'kg]{  

b]lvG5 . ;/sf/L lgsfosf ;fj{hlgs ;"rgfdf eflifs Ps¿ktf, :t/Ls/0f / dfgsLs/0f sfod ug{sf nflu  

;/sf/n] tflnd, k|lzIf0f, lgodg, cg'udg ;d]tsf] sfo{df hf]8 lbg' cfjZos b]lvG5 . 
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;Gbe{;"rL

pk|]tL, uËfk|;fb, r"8fdl0f aGw', dfwjk|;fb kf]v/]n, t'n;Lk|;fb e§/fO{, hutk|;fb pkfWofo, x]dgfy kf}8]n 

-@)&(_. k|1f g]kfnL a[xt zAbsf]z, g]kfn k|1f k|lti7fg .

clwsf/L, x]dfË/fh -@)&^_. g]kfnL n]vgdf kbof]u / kbljof]usf ;d:of / ;dfwfgsf pkfo, ljBfyL{ k':ts 

e08f/ .

clwsf/L, x]dfË/fh -@)&^_. g]kfnL sf/s Jofs/0f, ljBfyL{ k':ts e08f/ .

clwsf/L, ;"o{dl0f -@)&%_. g]kfnL efiffsf] Oltxf;, e'F8Lk'/f0f k|sfzg .

hf]zL, u0f]z/fh -@)&(_. clgjfo{ g]kfnL, ;Ëd a'S; klAns];g .

9sfn, zflGtk|;fb / tLy{/fh vltj8f -@)^(_. g]kfnL efiff / ;flxTo lzIf0f, z'esfdgf k|sfzg .

9sfn, zflGtk|;fb -@)&(_. k|fof]lus efifflj1fg, lkgfsn klAns];g .

g]kfn, b]jL -@)&*_. ;/sf/L sfof{nodf g]kfnL efiffsf] z'4 k|of]usf nflu g]kfnL j0f{ljGof;, ;‹Lo dfldnf tyf 

;fdfGo k|zf;g dGqfno .

g]kfn, ;/sf/ -@)&*_. g]kfnL efiff z'4 n]vg, ;‹Lo dfldnf tyf ;fdfGo k|zf;g dGqfno .

g]kfn ;/sf/ -@)&^_. k|sfzg z}nL, lzIff, lj1fg tyf k|ljlw dGqfno, kf7\oqmd ljsf; s]G› .

kf}8]n dfwjk|;fb / vu]G›l;+x wfdL -@)&%_. ;fdflhs / dgf]efiffj1fg, OG6]Sr'cNh\ a's Kofn]; .

e§/fO{, Zofd -@)&%_. Jofjxfl/s n]vg tyf ;Dkfbg, z'esfdgf k|sfzg . 

dnf]g, ;'hg -@))$ O{=_. Dofg'cn km/ 8]enlkª ln6/];L P08 P8'N6 O8's]zg k|f]ufd Og dfOgf]l/6L NofË\j]h 

slDg6L, o'g]:sf] .

/fli6«o ;"rgf cfof]u -@)&(_. ;"rgfsf] xs sfof{Gjog P]g, lgodfjnL / sfo{ljlw Pjd\ lgb]{lzsfsf] ;+ufnf],  
/fli6«o ;"rgf cfof]u .

n'O6]n, vu]G›k|;fb -@)&#_. g]kfnL efiffdf aNemfOPsf ;d:of / ;dfwfgsf pkfox¿, ;'s'gf ax'd'vL 

SofDk;4f/f cfof]lht @)&# kmfu'g @^ ut] df]/ªdf dfgs g]kfnL efiff cled'vLs/0f uf]i7Ldf k|:t't 

sfo{kq .

zdf{, k~rk|;fb, lx/0onfn 1jfnL / slkndl0f 1jfnL -@)&#_. n]vg tyf cleJolQmsnf, /Tg k':ts e08f/ . 

		

336-364



KMC Journal, Volume 6, Issue 2, August 2024, 365

KMC Journal
[A Peer-Reviewed, Open-Access Multidisciplinary Journal]
ISSN 2961-1709 (Print)
Published by the Research Management Cell
Kailali Multiple Campus, Dhangadhi
Far Western University, Nepal
DOI: https://doi.org/10.3126/kmcj.v6i2.68921

Hj/;dgf k|s[lt sljtfdf ¿ksfnª\sf/

clgn clwsf/L!, /]vf /]UdL@, lgd{nf 9sfn#

!g]kfnL ljefu, dx]Gb| df]/ª cfbz{ ax'd'vL SofDk;, lj/f6gu/
@g]kfnL ljefu, DofUbL ax'd'vL SofDk;, DofUbL -a]gL_ 

#zf]wfyL{, dfgljsL tyf ;fdflhs zf:q;ª\sfo, lq= lj= sLlt{k'/ 

Corresponding Author: Nirmala Dhakal; Email: nirmaladhakal165@gmail.com

n]v;f/

k|:t't n]v Hj/;dgf k|s[lt sljtfdf cyf{nª\sf/cGtu{t ¿ksfnª\sf/sf] ljZn]if0f tyf To;sf cfwf/df 
sljtfsf] d"Nofª\sgdf s]lGb|t 5 . o; n]vdf u'0ffTds cg';Gwfg k4lt tyf sljtfdf ¿ksfnª\sf/ / o;sf 
e]bsf] k|:t'lt ePsf p4/0fsf cfwf/df ljZn]if0f / d"Nofª\sg x'g] ePsfn] of] kf7df cleJoQm ljifoj:t'sf]  
ljZn]if0fs]Gb|L Pjd\ ljZn]if0ffTds ljlwsf] k|of]u ePsf] n]v xf] . o; n]vsf] ;}4flGts / cjwf/0ffTds cfwf/ 
;+:s[t sfJolrGtgcGtu{tsf] ¿ksfnª\sf/ / o;;DaGwL dfGotf xf] . zAbdf ;lGglxt cy{ tyf To;nfO{ lgwf/0f 
ug]{ pkdfg, pkd]o ;fwf/0f wd{ tyf jfrs zAbn] pkdfg / pkd]oaLrdf ce]B ;DaGw k|:t't u/L k|fKt 
x'g] cy{ ¿ksfnª\sf/sf] d"ne"t clenIf0f xf] . k|:t't Hj/;dgf k|s[lt cnª\sf/ k|flKtsf b[li6n] ¿ksfnª\sf/  
cª\uL ¿kdf k|ltkfB ePsf] sljtf xf] . o; sljtfdf k/Dkl/t ¿ksfnª\sf/ k|of]u ePsf ;Gbe{df pkdfg, pkd]o  
ce]B ;DaGw k|:t't eO{ oL b'O{df k|of]uut leGgtf gb]lvO{ cy{ k|:t't ePsf] 5 . o; sljtfdf k|of]u ePsf] 
;fjoj ¿ksfnª\sf/df k|s[ltsf ljleGg cjoj tyf k|f0fLhut\;Fu ;DalGwt cjojsf aLrsf] ce]b ;fb[Zo ;DaGw 
:yflkt eO{ cfnª\sfl/stf l;h{gf ePsf] 5 . o; sljtfdf k|:t't ePsf] dfnf¿ksfnª\sf/ Ps pkdfgsf cg]s 
pkd]osf ;fy ce]b ;fb[Zosf] z[ª\vnfaf6 sflJos cfnª\sfl/stf l;h{gf ug]{ snfTds dfWod ag]sf] 5 . o; 
n]vdf Hj/;dgf k|s[lt sljtfdf pko'{Qm tLg ¿kse]bsf ;fy} x]t'¿ksfnª\sf/sf] ;fWo–;fwg ce]b;DaGwaf6 
;[lht cfnª\sfl/stf ;lxt cª\uL cnª\sf/sf ¿kdf ¿ksfnª\sf/sf] ;xhft k|of]uaf6 sflJos snf;f}Gbo{ l;h{gf  
u/]sf] ljifodf ljdz{ ePsf] 5 . 

zAbs'~hL M k/Dkl/t¿ks, ;fjoj¿ks, dfnf¿ks, x]t'¿ks

kl/ro

k|:t't n]v …Hj/;dgf k|s[ltÚ sljtfdf ¿ksfnª\sf/sf] ljZn]if0f / cyf{kgsf ;fy} o; l;4fGtsf 
cfwf/df d"Nofª\sgdf s]lGb|t 5 . k|:t't …Hj/;dgf k|s[ltÚ sljtfsf /rgfsf/ nIdLk|;fb b]jsf]6f x'g\ . k|:t't 

Copyright 2024 Author(s) This open access article is distributed under a Creative Commons 
Attribution-NonCommercial 4.0 International (CC BY-NC 4.0) License.
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n]v …Hj/;dgf k|s[ltÚ sljtfdf cyf{nª\sf/cGtu{t ¿ksfnÍf/sf] ljZn]if0fdf s]lG›t 5 . k|:t't s[lt nIdL 
sljtf;ª\u|xdf k|sflzt nf]snosf] sljtf xf] . o; sljtfsf /rgfsf/ b]jsf]6f ;Dat\ !((! ;fnsf] kmfu'g 
dlxgfdf k|sflzt …k"l0f{dfsf] hnlwÚ zLif{s sljtf k|sfzg u/L ;flxToIf]qdf k|j]z u/]sf x'g\ . g]kfnL ;flxTodf 
kfZrfTo :jR5GbtfjfbL efjwf/fsf] cfdGq0f, pGgog / ljsl;t t'Nofpg] b]jsf]6f ax'd'vL k|ltef x'g\ . g]kfnL 
;flxTonfO{ ;d[4 t'Nofpg] b]jsf]6f sljtf ljwfsf ;a} pkljwfsf s[ltsf cltl/Qm cfVofg, gf6s, lgaGw / 
c+ztM ;dfnf]rgf ljwfdf ;d]t /rgf ug]{ ;|i6f x'g\ . b]jsf]6fnfO{ slj JolQmTj k|bfg ug]{ k':tsfsf/  

sljtf;ª\u|xdf levf/L -@)!)_, hGdf]T;j / d'6'sf yf]kf -@)!%_, gj/; -@)#^_, nIdL sljtf;ª\u|x -@)#(_, 

nIdL uLt;ª\u|x  -@)$!_ d'Vo 5g\ . cf/DesfnLg sljtfdf :jR5GbtfjfbL efj k|:t't ePsf b]jsf]6fsf 

kl5Nnf cjlwsf sljtfdf :jR5Gbtfjfbleq} k|ultjfbL lrGtgsf] k|:t'lt ePsf] 5 . k|s[lt, o;sf] ;jf]{kl/

tf / hLjg ;~rfngsf nflu o;sf] dxTTjsf] ljZn]if0f ug]{ …Hj/;dgf k|s[ltÚ @)!# ;fnsf] OG›]0fL jif{ !-*_ 

df k|ydk6s k|sflzt -aGw', @)#^, k[= $#)_ eO{ nIdL sljtf;ª\u|x @)#( df ;Ë[lxt eO{ k'gk{|sflzt ePsf] 

sljtf xf] . k|s[ltbz{g / o;sf] ;jf]{kl/tfnfO{ cGtj{:t'sf ¿kdf k|:t't ug]{ of] sljtf kl/is[t / kl/dflh{t 

s[lt xf] . :jR5GbtfjfbL bfz{lgs kLl7sfdf ;+/lrt k|:t't sljtf ;'nnlnt kbfjnLdf ;+/lrt 5 . ;xhft 

/ :jt:km"t{ cnª\sf/ ljwfg /x]sf] o; sljtfdf d'Vo cyf{nª\sf/sf :yfgdf ¿ksfnª\sf/sf] k|of]u ePsf] 5 

eg] oxL ljifonfO{ d'Vo ;d:of rog ul/g] o; n]vdf pko'{Qm ljifosf] l/Qmtf :yflkt ug{sf nflu k|ltlglw 

k"j{sfo{sf] ;dLIff;lxt zf]wcGt/fn / l/Qmtf :yflkt ug{‘ pko'Qm x'G5 . 

k|:t't …Hj/;dgf k|s[ltÚ sljtfsf ;DaGwdf r"8fdl0f aGw' -@)#^_ sf] b]jsf]6f zLif{s k':tsdf 

k|s[ltlt/ kms{g] ;Gb]zk|jfx ePsf] …Hj/;dgf k|s[ltÚ ;d;fdlos ljZjkl/l:yltk|ltsf] ;|i6f cg'e"lt /  

nf]snosf] :jfefljs k|:t'tLs/0fo'Qm /x]sf] sljtfsf ¿kdf ljj]rgf ePsf] 5 . jf;'b]j lqkf7L / cGo -@)$^_ 

;Dkflbt g]kfnL sljtf efu $ k':tsdf …Hj/;dgf k|s[ltÚ kof{Kt kl/is[t / b]jsf]6]nL sNkgf j}ejsf] k"0f{ 

Pjd\ snfTds kl/kfs k|fKt ePsf] pTs[i6 km'6s/ sljtf /x]sf] b[li6sf]0f k|:t't ePsf] 5 . s'df/axfb'/ hf]zL 

-@)$*_ sf] b]jsf]6fsf k|d'v sljtfs[ltsf] sfnqmlds ljj]rgf zLif{s k':tsdf …Hj/;dgf k|s[ltÚ ;+/rgfut 

:yfkTosf sf]0faf6 ;'ul7t, efiffz}nLut ;'s'df/tf, gjLg laDasf] k|efjzfnL k|of]u, cGtj{:t'ut ;3gtf, 

Jo~hstf / cleJolQmut kl/dfh{g ePsf] sljtf /x]sf] cledt k|:t't ePsf] 5 . nId0fk|;fb uf}td / g]q 

P6d -@)&$_ ;Dkfbs /x]sf] k|1f cfw'lgs g]kfnL sljtf k':tsdf b]jsf]6fsf sljtf ljifok|ltsf] cg'e"ltd"ns 

k|lqmofsf] ;tt\ k|jfxzLntf / snfTds laDax¿sf] ;fdflhs pkfb]otfsf sf/0f dfgjLo lrGtg / sflJos  

;f}Gbo{sf] eJotf k|:t't ug{ ;kmn /x]sf] b[li6sf]0f k|:t't ePsf] 5 . nId0fk|;fb uf}td -@)&*_ sf] cfw'lgs  

g]kfnL 5Gbsljtfdf o'uLg oyfy{ k':tsdf b]jsf]6fsf] …pu|]/ lau|]sf] laxfgÚ sljtf k|tLsfTds ¿kdf lj›f]xL  

r]tgfsf] ;zQmtfnfO{ k|:t't ug{ ;Ifd /x]sf] b[li6sf]0f k|:t't ePsf] 5 . k|:t't sljtf / b]jsf]6fsf] sljTjsf 

;DaGwdf ePsf pko{‘Qm k"jf{Woogn] …Hj/;dgf k|s[ltÚ kl/is[t / kl/dflh{t z}nLdf /rgf ePsf] sljtfsf ¿kdf 

rrf{ u/]sf] 5 . 

sfJolrGtgsf] ;'bL3{ k/Dk/fdf ¿ksfnª\sf/ cyf{nª\sf/sf] Ps e]bsf ¿kdf JofVo]o 5 . cnª\sf/ / 

o;sf clenIf0fsf cfwf/df zAbfl>t / cyf{l>t e]bcGtu{t cy{sf cfwf/df lg¿lkt x'g] cyf{nª\sf/sf]  

e]bsf ¿kdf ¿ksfnª\sf/ / o;sf] ;}4flGts dt :yflkt 5 . ¿ksfnª\sf/ d"ntM cyf{nª\sf/ xf] .  

cyf{nª\sf/sf ljlelGg e]b tyf ltgsf clenIf0f k|:t't ug]{ ;Gbe{df ¿ksfnª\sf/ / o;sf] ;}4flGts kIfsf] 

ljifo k|:t't ePsf] 5 . cnª\sf/ / o;sf] sflJos pkfb]otf Pjd\ dxTTjsf ;DaGwdf lj:t[t JofVof ;+:s[t 

sfJolrGtgdf ePsf] 5 . ;+:s[t sfJolrGtgsf cltl/Qm cª\u|]hL cyf{t\ klZrdf Pjd\ g]kfnL sfJolrGtgdf klg 

cnª\sf/ tyf o;sf cGto{df cyf{nª\sf/sf] kl/rrf{ ljz]if ¿kdf ePsf] 5 . cyf{nªf/cGtu{t  
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¿ksfnª\sf/sf b[li6n] cWoogLo …Hj/;dgf k|s[ltÚ sljtf o; n]vsf] ljifout zf]wIf]q xf] . o; sljtfsf 

;DaGwdf ePsf pko'{Qm k"jf{Woog o;sf] cfnÍfl/s kIfsf] ljZn]if0f ug]{ k|of]hgsf nflu geO{ o;sf] ;du| 

k|flKtsf] ;+Zn]if0fdf s]lG›t 5g\ . oL cWoogsf cfwf/df k|:t't sljtf cyf{nª\sf/cGtu{t ¿ksfnª\sf/sf b[li6n] 

cWoogLo /x]sf] zf]wcGt/fn k|fKt x'G5 . 

k|:t't n]vsf d'Vo ;d:of …Hj/;dgf k|s[ltÚ sljtfdf ¿ksfnª\sf/ xf] . o; sljtfsf ljifodf ePsf 

k"jf{Woog, ltgdf sljtfsf ;DaGwdf k|:t't ePsf cledtsf cfwf/df k|fKt zf]wcGt/fnn] of] ljifo  

l/Qm / cWoogLo /x]sf] tYosf] k'li6 ub{5g\ . o; n]vdf Hj/;dgf k|s[lt sljtfdf k/Dkl/t ¿ksfnª\sf/ s]

s:tf] 5 < Hj/;dgf k|s[lt sljtfdf ;fjoj ¿ksfnª\sf/ s;/L k|of]u ePsf] 5 < Hj/;dgf k|s[lt sljtfdf 

dfnf¿ksfnª\sf/ s;/L cleJoQm ePsf] 5 < tyf Hj/;dgf k|s[lt sljtfdf x]t'¿ksfnª\sf/ lsg 5 < eGg] 

zf]Wok|Zgsf cfwf/df sljtfdf k|of]u ePsf] ¿ksfnª\sf/sf] lg¿k0f ePsf] 5 . o; n]vsf] d'Vo  

p2]Zo g} Hj/;dgfk|s[lt sljtfdf ¿ksfnª\sf/sf] ljZn]if0f tyf d"Nofª\sg xf] . o; n]vsf] cWoogaf6 

;+:s[t sfJolrGtgcGtu{t cnª\sf/l;4fGt tyf To;df klg lglZrt cnª\sf/ / o;sf e]b–pkd]bsf cfwf/df 

;flxlTos s[ltsf] cWoog, ljZn]if0f / d"Nofª\sg;DaGwL 7f]; cjwf/0ff / k|of]lus k4ltsf ;DaGwdf lbUbz{g 

x'g] ePsfn] o;sf] k|fl1s cf}lrTo Pjd\ dxTTjsf] klg k'li6 x'G5 . 

cWoogljlw

u'0ffTds cg';Gwfg k4lt cjnDag x'g] of] kf7ljZn]if0fs]G›L cWoog xf] . o; n]vdf k|fylds / 

låtLos b'a} ;|f]tsf ;fdu|Lsf] pkof]u ePsf] 5 . o; n]vsf] k|fylds ;fdu|L nIdLk|;fb b]jsf]6fsf] æHj/;dgf 

k|s[ltÆ sljtf xf] . o; n]vdf k|of]u ePsf] låtLos ;|f]tsf ;fdu|L k|ydtM sljtfsf ljifodf k"j{cWoog ePsf 

k':ts / n]v x'g\ eg] låtLotM  ;}4flGts kIfsf ljifodf ljdz{ ePsf ;fdu|L x'g\  . pko{‘Qm ljifosf  

cltl/Qm cGo k|fylds / låtLos ;|f]tsf ;fdu|L o; n]vsf] ;LdfÍg xf] . k|:t't n]vsf] cyf{kgsf nflu  

cyf{nª\sf/ tyf ¿ksfnª\sf/;Fu ;DalGwt l;4fGt / cjwf/0ffsf] pkof]u ePsf] 5 . o; n]vnfO{ cyf{kg ug{sf 

nflu ljZn]if0fljlwsf] pkof]u ul/Psf] 5 .  	

;}4flGts cfwf/

;+:s[t sfJolrGtgdf cnª\sf/ e]bcGtu{t cyf{nª\sf/sf] rrf{ eO{ cnª\sf/jfbL ;Dk|bfos} :yfkgf 

ePsf] 5 . ;+:s[t sfJolrGtgdf cnª\sf/sf] k|yd rrf{ gf6Øzf:qdf ePsf] xf] . ;flxTodf k|fKt x'g] / k|of]u 

ul/g] cyf{nª\sf/ pkdf, ¿ks, bLks / ods rf/ k|sf/sf 5g\ -e/t, @)$), k[= @*^_ . ;+:s[t sfJolrGtgdf 

gf6Øzzf:q gf6ssf] ;}4flGts kIfsf] ljj]rgf ug]{ k|of]hg;Fu ;DalGwt s[lt eP klg o;n] k|:t't u/]sf 

l;4fGt / cjwf/0ff gf6sOt/sf ;flxlTos ljwfsf nflu klg pko'Qm 5g\ . sfJo;flxTodf cfgGbflb l;h{gf u/L 

sfJofTdfnfO{ k|sflzt ug]{ cg'k|f;, ods, ¿ks, bLks / pkdf h:tf k~rfnª\sf/ 5g\ -efdx, ;g\ @)!), k[= 

!!_ . cnª\sf/jfb / ;Dk|bfosf] :yfkgf u/L sfJofTdf g} oxL ljifonfO{ :yflkt ug{ dfu{ k|z:t ug]{  

sfJofnª\sf/df k|:t't cjwf/0ff Ps b[li6n] k"j{jt\ k/Dk/fs} lg/Gt/tf xf] . 

cnª\sf/sf ;DaGwdf kfl/eflifs clenIf0f / ljz]iftfsf] k|:t'lt k|ydk6s sfJofbz{df ePsf]  

5 . sfJonfO{ ;'Gb/ t'NofO{ ;Åbosf Åbodf cfgGbflb cfef;sf] ;~rf/ u/fpg] k|]/s sfJotTTj cnª\sf/ xf] 

-b08L, ;g\ @)!), k[= !%_ . sfJofbz{ nIf0fu|Gydf k|:t't cnª\sf/;DaGwL clenIf0fn] g} cnª\sf/ sfJosf] 

afXo;f}Gbo{sf] k|s6Ls/0f ug]{ lghL{j cfj/0f jf cfe"if0f dfq geO{ of] sflJos efjnfO{ u|x0fzLn / kf7snfO{ 

cgfGbfg'e"ltsf nflu pTk|]/s ;fdu|L jf tTTj xf] eGg] kIfnfO{ :yflkt u/]sf] 5 . cnª\s/0f cyf{t\  

…cn+s/0fdnª\sf/Ú, …cnª\s[ot] cg]g Olt jf cnª\sf/Ú / cnª\s/f]lt Olt cnª\sf/MÚ cyf{t\ efj3cGt, 
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s/0fbcGt, tyf sfq+y{ k|wfg …c0fÚ k|ToofGtaf6 lgld{t, ljsl;t / JojÅt sflJos lzNk cnª\sf/ xf]  

-clUgk"/f0f, ;g\ @)!@, k[= *%$_ . cyf{nª\sf/sf] klf/eflifs nIf0fsf ljifodf k|sfz kfg]{ qmddf cnª\sf/ s] 

xf] eGg] ;Gbe{sf] ljj]rgfsf qmddf k|:t't cjwf/0ffn] cnª\sf/ / o;sf] :j¿k sfJodf cfe"if0fflb ;f}Gbo{ dfq 

geO{ of] sfJok7gaf6 cfTde"t tTTj;Dd k'Ug] tyf kf7snfO{ k7g Pjd\ >j0ft'No agfO{ sfJofsif{0f l;h{gf 

ug]{ dfWod xf] eGg] kIfsf] k'li6 xf] . 

;+:s[t sfJolrGtgdf cnª\sf/ / o;sf] ljifodf Jofks cWoog ePsf] 5 . ;+:s[t sfJolrGtgdf 

clUgk"/f0fkl5 :yflkt ePsf l;4fGtsf] ljsf;sf qmddf cnª\sf/sf ;DaGwdf k|:t't cjwf/0ffnfO{ ;+Zn]if0f 

ubf{ d"ntM cnª\sf/;DaGwL cjwf/0ff o;k|sf/sf] lgdf{0f x'G5 —

gfgfk|sf/sf xf/ tyf cfe"if0fåf/f h'g ¿kdf ;'Gb/ /d0fLsf cª\u ;'zf]let ePem}+ zAbfy{;f}Gbo{ cyf{t\ 

zf]efsf/s cy{ ;+jxg ug]{ cnª\sf/ zAb / cy{af6 k|ltkfB x'g] cl:y/ wd{ tyf cfe"if0fflb cnª\sf/

åf/f z/L/nfO{ ;'Gb/ t'NofO{ cTo'Rr zf]ef lbP/ klg cGttf]uTjf z/L/sf] zf]ef Pjd\ /;efj -cfTde"t_ 

k|:t'tLs/0fsf] ;xfos dfgjLo pR5\jf;sf] cleJo~hgf ug]{ snfTds eflifs ;fdu|L xf] -?b|6, ;g\ !(^%, 

k[= !(^, dDd6, ;g\ !(*#, k[= #(), ljZjgfy, ;g\ !(*#, k[= ^^%, clht;]g, ;g\ !(&#, k[= !!!_ .

cnª\sf/ ;flxTodf cfTdtTTj cyf{t\ /;efjut ljifoLnfO{ s]Gb|df /fvL o;sf] ;f}Gbof{Tds k|flKtnfO{ 

cnª\sf/flb tTTjsf dfWodaf6 ;'Gb/ snfTds ljwfsf ¿kdf :yflkt ug]{ dfWod xf] . g]kfnL sfJolrGtgdf klg 

cnª\sf/sf] kfl/eflifs clenIf0f tyf ;}4flGts ljdz{ ePsf] 5 . g]kfnL sfJolrGtgdf cnª\sf/sf] kfl/eflifs 

clenIf0fsf ;DaGwdf k|:t't ePsf cledtnfO{ ;+Zn]if0f ubf{ — …cn+s/f]tLlt cnª\sf/MÚ Jo'TklQd"ns clenIf0f 

/x]sf] sfJof]lQm / sfJod"ns ljz]if j}lrTTØo'Qm syg h;sf dfWodaf6 sfJo ;'zf]let eO{ >f]tf af]4fx¿sf] 

Åbodf leqL cfgGbf]Nnf;¿k rdTsf/ k}bf ug]{ zAb / cy{df /xg] rdTsf/, jf0fLsf] e"if0f / sfJosf] zf]efsf/s 

j}lrTo{o'Qm ;fwg cnÍf/ xf] -l;UBfn, @)@*, k[= *#, e§/fO{, @)&&, k[= @*%, pkfWofo, @)^&, k[= !)*, uf}td, 

@)^(, k[= !!), P6d, @)&$, k[= #&, zdf{, ;g\ !((^, k[= @@, u8\tf}nf, @)&&, k[= ##_ .

cnª\sf/ ;flxTodf ;fj{ef}d snf;f}Gbo{sf] cleJo~hgfsf dfWodaf6 kf7s, >f]tf, efjs, bz{s 

cflbnfO{ o;k|ltsf] cg'/fu tyf efjaf]waf6 cfTdtTTjsf] k|flKtsf nflu cled'v u/fpg] ;f}Gbo{tTTj xf] . ;'Gb/ 

JolQmTjsf nflu cfGtl/s ;f}Gbo{s} ;fk]If afXo;f}Gbo{sf] cfjZostf JolQmsf nflu h'g ¿kdf ckl/xfo{ dflgG5 

sfJosf] cfTde"t JolQmTjsf] ;'Gb/tfsf nflu z/L/e"t cnª\sf/ pxL ¿kdf ckl/xfo{ dflgg] cjwf/0ff ;+:s[t / 

g]kfnL sfJolrGtgdf cleJoQm cnª\sf/;DaGwL cGtj{:t' xf] . 

cyf{nª\sf/sf ;DaGwdf sfJolrGtg k/Dk/fdf klxnf] nIf0fu|Gyaf6 cf/De ePsf] cnªf/lrGtg ;+:s[t 

efiffaf6 ljsf; ePsf cfw'lgs cfo{efiffsf sfJol;4fGtdf lg/Gt/ ultzLn / pQ/f]Q/ ljsf;tkm{ cled'v  

5 . ;+:s[t sfJolrGtgdf cyf{nª\sf/sf ljifodf k|:t't cledtnfO{ ;+Zn]if0f ubf{ ljz]iftM of] cy{sf] …cnª\s/0fÚ 

cy{nfO{ cGtj{:t'sf ¿kdf u|x0f u/L cfnª\sfl/stf l;h{gf ug]{ tTTj g} cyf{nª\sf/ xf] h;sf] pkl:ylt lagf 

zAb;f}Gbo{ dfq}n] cfTde"t dgnfO{ sfJofsif{0f ug{ g;Sg] ljifonfO{ k|ltkfbg ug]{ sfJotTTj xf] -clUgk"/f0f, 

;g\ @)!@, k[= *%$, ?b|6, ;g\ !(^%, k[= !(^, dDd6, ;g\ !(&#, k[= #()_ . cnª\sf/, cnª\sfl/stf tyf 

cy{nª\sf/sf] ;f/e"t kIf sfJofTde"t jf z/L/e"t s] xf] < eGg] ;DaGwdf åGåfTds cledt k|:t't ug]{ ;+:s[t 

sfJolrGtgdf cnª\sf/ ;f/tM sfJozf]efsf/s ;f}Gbo{lrGtg xf] eGg] lgisif{ k|fKt ug{;lsG5 . 

g]kfnL sfJolrGtgdf cnª\sf/sf ;DaGwdf sfJozf:qLo JofVof tyf o;sf] ;}4flGts ljifodf ljdz{ 

ePsf] 5 . cnª\sf/ sfJozf]efsf/s tTTj xf] eGg] cGtj{:t' k|:t't ug]{ g]kfnL sfJolrGtgn] o;nfO{ sfJosf] 

cfTde"t geO{ z/L/e"t zf]efwd{ lgjf{x ug]{ t/ :yfoL tTTjsf ¿kdf :yflkt u/]sf] 5 . g]kfnL sfJolrGtgdf 
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k|:t't cyf{nª\sf/;DaGwL cjwf/0ffnfO{ ;+Zn]if0f ubf{ sfJodf cfPsf Ps} j0f{ jf zAbsf] pkl:ylt /x] klg g/x] 

klg, To;sf :yfgdf cGo j0f{ jf kbsf] pkl:ylt ePsf] cj:yfdf klg cy{sf] pkl:ylt jf rdTsf/ /xL k|fKt 

cy{sf cfwf/df sflJos ;f}Go{o / To;sf] cfyL{ ;'Gb/tfsf] cf:jfbg l;h{gf ug]{ zAbfy{;DaGw cyf{nª\sf/ /lx/

xg] sflJos lzNk xf] -l;UBfn, @)@*, k[= *^, pkfWofo, @)^&, k[= !!^, -uf}td, @)^(, k[= !!!, yfkf, @)^^, 

k[= @##, P6d, @)&$, k[= #&, zdf{, ;g\ !((^, k[= @!_ . ;+:s[t sfJolrGtgdf cnª\sf/ cfTde"t sfJofTdfsf 

¿kdf JofVof ug]{ cnª\sf/jfbL ;Dk|bfon] :yfkgf u/]sf dfGotfeGbf leGg ljifosf] k|ltkfbgdf s]lGb|t 5 .  

g]kfnL sfJolrGtgdf cnª\sf/ sfJozf]efsf/s tTTj g} xf] eg] o;n] s[ltdf snf;f}Gbo{sf] k|ltlaDag ub{5 . 

;+:s[t sfJolrGtgdf cyf{nª\sf/sf e]b–pke]bsf ljifodf ljdz{ ;j{k|yd gf6Øzf:qdf ePsf]  

5 . j}lbs ;+lxtfdf zfAbL k|of]u eP klg o;sf] ;}4flGts clenIf0f gf6Øzf:qsf] of]ubfg 5 . pkdf, ¿ks, 

bLks / ods rf/ k|sf/sf 5g\ -e/t, @)$), k[= @*^_ . gf6Øzf:qdf cleJoQm k|:t't ljifo g}  

cnª\sf/sf ljifodf k|:t't klxnf] ;}4flGts cjwf/0ff xf] . sfJofTdfnfO{ k|sflzt ug]{ cg'k|f;, ods, ¿ks, 

bLks / pkdf h:tf k~rfnª\sf/ 5g\ -efdx, ;g\ @)!), k[= !!_ . sfJodf cnª\sf/sf] e"ldsf clgjfo{ tTTj 

/x]sf] tyf of] g} sfJofTdf /xg] kIfnfO{ s]Gb|Lo ljifosf ¿kdf sfJofnª\sf/df JofVof ePsf] 5 eg] o;n]  

cnª\sf/sf clenIf0fsf qmddf o;sf kfFre]bsf] rrf{ u/]sf] 5 . cyf{nª\sf/ :j¿k, ;fb[Zo, pTk|]Iff, cltzo, 

ljefjgf, lj/f]w, x]t' / ;d cf7 k|sf/sf x'G5g\ -clUgk"/f0f, ;g\ @)!@, k[= *%$_ . clUgk"0f/fdf cleJoQm o; 

cjwf/0ffn] cyf{nª\sf/sf cf7 e]b :yfkgf u/]sf] 5 . cyf{nª\sf/sf e]bsf] ;ª\Vof sfJol;4fGtsf] pQ/f]Q/ 

ljsf;;Fu} a9\b} hfg] ;Gbe{ sfJobz{df cleJoQm e]b;DaGwL b[li6sf]0fdf k|fKt x'G5 . cy{df s]lGb|t /xL sflJos 

;f}Gbo{ lgdf{0f ug]{ cyf{nª\sf/sf :jefjf]lQm, pkdf, ¿ks, bLks, cyf{Gt/Gof;, Jolt/]s, ljefjgf, ;df;f]lQm, 

cltzof]lQm, pTk|]Iff, x]t', k|]o;, /;jb\, kof{of]lQm, ckGx'lt, Zn]if, ljz]if, t'Noof]lutf, lj/f]w, Jofh:t'lt, lgbz{gf, 

;xf]lQm, ;+;[li6 / efljs d'Vo e]b 5g\ -b08L, ;g\ @)!), k[= !%_ . ;ª\VofTds b[li6n] rf}aL; cyf{nª\sf/sf] 

JofVof ug]{ sfJobz{n] o;sf] ;}4flGts cjwf/0ff;lxt To;sf] JofVof ug]{ qmddf o;sf] ;ª\Vof klg lj:tfl/t 

u/]sf] 5 . d"ntM cyf{nª\sf/ jf:tj, cf}kDo -pkdf_, cltzo, / Zn]if oL rf/ g} rf/ e]b g} cyf{nª\sf/ x'g\ eg] 

cyf{nª\sf/sf cGo e]b oL rf/ e]bd} ;lGglji6 /xg] b[li6sf]0f k|:t't u/]sf] 5 -?b|6, ;g\ !(^%, k[= !(^_ .  

cnª\sf/sf] ;}4flGts clenIf0f tyf To;sf e]bpke]bsf ;DaGwdf j}1flgs cWoog dflgg] ?b|6sf]  

sfJofnª\sf/df k|:t't clenIf0fsf cfwf/df o;sf] :y"n / ;"Id ljefhgsf cfwf/ k|:t't ePsf] 5 . 

jf:tj cyf{nª\sf/sf ;xf]lQm, ;d'Rro, hflt, oyf;ª\Vof, efj, kof{o, ljifo, cg'dfg, bLks, kl/s/,  

kl/j[lQ, kl/;ª\Vof, x]t', sf/0fdfnf, Jolt/]s, cGof]Go, pQ/, ;f/, ;"Id, n];, cj;/, dLlnt / PsfjnLh:tf 

t]O{; e]b -k[= @))_, cf}kDod"nssf pkdf, pTk|]Iff, ¿ks, ckXg'lt, ;+zo, ;df;f]lQm, dt, pQ/,  

cGof]lQm, k|tLk, cyf{Gt/Gof;, peoGof;, e|flGtdfg\, cfIf]k, k|TogLs, b[i6fGt, k"j{, ;xf]lQm, ;d'Rro, ;fDo 

/ :d/0fh:tf PSsfO{; -k[= @$%_, cltzosf k"j{, ljz]if, pTk|]Iff, ljefjgf, tb\u'0f, clws, lj/f]w, ljifd, 

c;ª\ult, kLlxt, Jof3ft, / cx]t'h:tf afx| -k[= @(!_ tyf Zn]ifsf zAbZn]if, cy{Zn]if, ;+;[li6 / ;+s/ -k[= 

#!)_ h:tf rf/ e]b;lxt cyf{nª\sf/sf s"n ;f7L ;ª\Vof 5g\ . -?b|6, ;g\ !(^%, k[= @))–#!)_ 

;+:s[t sfJolrGtgdf sfJolrGtgdf cyf{nª\sf/ / o;sf] e]bsf ¿kdf ¿ksfnª\sf/sf] pkl:ylt ;a} 

ljdz{df k|:t't x'g', k|To]s r/0fsf cjwf/0ffdf o;sf] clenIf0f tyf To;df klg ;dfg b[lisf]0f k|:t't x'g'n] 

¿ksfnª\sf/ sfJolrGtgdf cyf{nª\sf/sf] k|ltlglwTj ug]{ k|frLg / nf]slk|o cnª\sf/ xf] eGg] tYosf] k'li6  

x'G5 . 
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	 g]kfnL sfJolrGtgdf cyf{nª\sf/sf e]b;DaGwL b'O{ dt :yflkt 5g\ eg] k/jtL{ cWoogdf klg oxL 
ljifosf] k'g/fj[lQ ePsf] 5 . g]kfnL sfJolrGtgdf cyf{nª\sf/sf] juL{s/0fsf ;DaGwdf :y"n / ;"Id b'O{  
k|sf/sf] cjwf/0ff k|:t't ePsf] 5 . cyf{nª\sf/ d"ne"t ¿kdf :jefjf]lQm / cltzof]lQm b'O{k|sf/sf 5g\ 
-l;UBfn, @)@*, k[= *(_ . cyf{nª\sf/sf] e]b;DaGwL o; :y"n e]bsf] lg¿k0fsf qmddf sfJodf cleJol~ht h] 
hlt cGofGo cyf{nª\sf/ 5g\ tL ;a} oL b'O{ e]bs} pke]b /x]sf] ljifo k|:t't ePsf] 5 . g]kfnL sfJolrGtgdf 
cyf{nª\sf/sf] ;"Id ljefhgsf ;DaGwdf uf]ljGbk|;fb e§/fO{ -@)&&_ sf] cjwf/0ffcg';f/:

jf:tj, cf}kDo, cltzo, / Zn]if rf/ cnª\sf/dft[sfaf6 lgdf{0f x'g] cf}kDod"ns, lj/f]wd"ns, Gofod"ns, 
z[ª\vnfd"ns, u"9fy{d"ns, plQmrft'o{d"ns, ;+;u{d"ns / k|sL0f{s cf7 e]b tyf cf}kDod"nssf pkdflb 
tL;, lj/f]wd"nssf lj/f]wflb afx|, Gofod"nssf sfJolnª\uflb rf}w, z[ª\vnfd"nssf sf/0fdfnflb rf/, 
u"9fy{k|tLltd"nssf ;"Idcflb P3f/, plQmrft'o{d"nssf u"9f]lQm cflb ;ft, ;+;u{d"nssf ldlnt cflb bz 
tyf k|sL0f{ssf ;d cflb afx| pke]b u/L s"n Ps;o pke]b 5g\ -e§/fO{, @)&&, k[= @(#–@($_ .

g]kfnL sfJolrGtgdf k|:t't o; cledts} cfwf/df k/jtL{ sfJolrGtgdf cyf{nª\sf/sf] juL{s/0f / 
;}4flGts kIfsf] lg¿k0f ePsf] 5 . g]kfnL sfJolrGtgdf :yflkt :y"n / ;"Id ljefhgcg';f/ ¿ksfnª\sf/sf] 
:yfg cGo cnª\sf/s} ;fk]If k|:t't ePsf] 5 eg] o;sf ;}4flGts clenIf0f klg lgdf{0f ePsf] 5 . 

;+:s[t sfJolrGtgdf cyf{nª\sf/sf] Ps e]bsf ¿kdf ¿ksfnª\sf/ tyf o;sf] ;}4flGts clenIf0fsf 
ljifodf ljdz{ ePsf] 5 . ¿ksfnª\sf/ t'ngLo cjoj / ;fb[Zoo'Qm u'0fsf] cGjoaf6 lgMz[t cyf{nª\sf/ 
xf] -e/t, @)$), @()_ . gf6Øzf:q / To;sf] ;}4flGts clenIf0fsf] lg¿k0fsf qmddf cnª\sf/sf] cf}lrTo 
tyf To;sf] k|of]usf ;Gbe{df k|:t't of] cjwf/0ff /;jfbL sfJofTde"t tTTjsf] l;l4nfO{ ;fy{s / ;Dos\ 
;flxTozf:qsf] s]Gb|Lo ljifosf ¿kdf :yflkt ug]{ ;Gbe{df cfPsf] cjwf/0ff xf] . cg]sfg]s b|Joflbsf] ;DaGwaf6 
pkdfsf u'0fnfO{ cf>o lnO{ h'g :j¿ksf] ;Dos\ j0f{g x'G5 jf ul/G5 ToxfF ¿ksfnª\sf/ k|ltkfB x'G5 -e/t, 
@)$), @()_ . ¿ksfnª\sf/sf] d"ne"t clenIf0f b'O{ t'ngLo ljifo, JolQm jf j:t' tyf ltgsf] ¿k, u'0f, lqmof 
cflb clenIf0fsf cfwf/df ;dfgtfsf] cleJolQm xf] . pkd]osf tTTj, u'0f, ljz]iftf / wd{ pkdfg;Fu ;fb[Zo 
eO{ cy{k|fKt x'g' ¿ks xf] -efdx, ;g\ @)!), k[= !!_ . ¿ksfnª\sf/ l;h{gf eO{ cfnª\sfl/stf l;h{gf x'gsf 
nflu sflJos cleJolQmdf pkdfg, pkd]o tyf ltgLx¿aLrsf] ce]b ;fb[Zo;DaGw clgjfo{ k|:t't x'g'kb{5 . 

;+:s[t sfJolrGtgsf] ;'bL3{ k/Dk/fdf gf6Øzf:q / sfJofnª\sf/df k|:t't ePsf cledtsf] k|efj  
k/jtL{ sfJolrGtg tyf nIf0fu|Gydf lj:tfl/t 5 . ¿ksfnª\sf/sf ljifodf sfJofnª\sf/kl5sf nIf0fu|Gydf 
k|:t't cjwf/0ffnfO{ ;+Zn]if0f ubf{ d"ntM of] pkd]otfjR5]bs cyf{t\ d'vTj -pkd]o_ ¿ksf] pkl:yltBf]tg  
ug]{ d'v zAbdf h'g pkdfgsf] tfbfTDo ce]b 5 eGg] tTTjsf] ;dfgwld{tf cyjf ;fb[Zoljwfgsf] lgZroaf]w 
eO{ cfnª\sfl/stf jf cy{sf] rdTs[lt l;h{gf x'g] cfnª\sfl/s clenIf0f xf] -clUgk"/f0f, ;g\ @)!@, k[= *%^, 
¿b|6, ;g\ !(^%, k[= @^!, dDd6, ;g\ !(*), k[= $)&, ljZjgfy, ;g\ !(*@, k[= &!%, bLlIft, ;g\ @)!), k[= 
!%, huGgfy, @)@), k[= !!, clht;]g, ;g\ !(&#, k[= !$#_ . sfJodf ¿ksfnª\sf/ k|ltkfB eO{ cfnª\sfl/stf 
l;h{gf x'gsf nflu pkd]o, pkdfg, ;fwf/0f wd{ -;fb[Zo ;DaGw_ tyf pkdfg / pkd]o aLrsf] ce]b;DaGwsf] 
k|:t'lt clgjfo{ ljifosf] pkl:ylt x'g}kg]{ clenIf0f k|:t't ePsf] 5 .  

cª\u|]hL sfJolrGtgdf klg cyf{nª\sf/sf ¿kdf ¿ksfnª\sf/sf ljifodf ljdz{ ePsf] 5  
cª\u|]hL sfJolrGtgdf ¿ksfnª\sf/sf nflu Allegory / Metaphor b'O{ leGg zAbsf] k|of]u ePsf] 5 .  
cª\u|]hL sfJolrGtgdf Allegory / Metaphor b'O{ leGg zAbsf dfWodaf6 kl/eflift ul/P klg oL  
kfl/eflifs zAbsf] k|sf/fGt/n] ;dfg cy{ g} k|fKt 5 . cª\u|]hL sfJolrGtgdf cleJoQm ¿ksfnª\sf/;DaGwL 

cledtnfO{ ;+Zn]if0f ubf{ —

365-380



KMC Journal, Volume 6, Issue 2, August 2024, 371

¿ks Allegory jf Metaphor of] sflJos ljrf/, laDa / ljifonfO{ k|ltlaDag ug]{ ;Dk"0f{ zAbnfO{  

k/:k/df ;Dk[Qm ug{sf nflu cjnDag x'g] ljlzi6Ls[t z}nL  xf] eg] o;n] sfJo -uB jf kB_ df k|:t't 

ePsf ljrf/, laDa, JolQm, j:t' jf ljifo k|:t't / ck|:t't -ljifo / ljifoL_ k/:k/df leGg x'Fbfx'Fb} klg 

tL k/:k/df ce]b tyf ltgsf u'0f Pscfk;df Ps} x'g\ eGg] cy{sf] cleJo~hgfsf nflu t'ngf, k|ltt'ngf 

jf ;fd~h:o ;DaGwsf] :yfkgf / cf}lrTo k|:t't ub{5 -s8g, ;g\ @)!#, k[= ^%&, ca|fD;, ;g\ @))&, 

k[= (&, rfON8 / kmfpn/, ;g\ @))), k[= @!*, alN8s, ;g\ @))!, k[= @#&, af]N6g, ;g\ @)!#, k[= !#), 

sf]DnL, ;g\ !((^, k[= %#(_ . 

cª\u|]hL efiffsf ;fdu|L tyf ljwfl;4fGtsf] kl/rrf{sf qmddf ePsf ljdz{sf cfwf/df ¿kssf 

clenIf0fx¿ ;+:s[t sfJolrGtgn] k|:t't u/]sf dfGotf;Fu lgs6 5g\ . ¿ksfnª\sf/sf nflu b'O{ k|fs[t / 

ck|fs[t j:t', JolQm / ljifoaLr t'ngf, k|ltt'ngf tyf ltgLx¿aLrsf] ;fwf/0f wd{ jf ;fb[Zo ljwfg ;dfg 5g\ 

tyf tL k/:k/df leGg JolQm, j:t' jf ljifo geO{ Ps} x'g\ eGg] cy{sf] k|flKt g} o;sf] d"ne"t clenIf0f /xg] 

lgisif{ k|:t't ePsf] 5 . 

¿ksfnª\sf/sf ;DaGwdf ;+:s[t / cª\]u|]hL sfJolrGtgs} ;fk]If g]kfnL sfJolrGtgdf klg ljdz{ 

ePsf] 5 . ¿ksfnª\sf/sf ;Gbe{df g]kfnL sfJolrGtgdf cleJoQm ePsf dtnfO{ ;+Zn]if0f ubf{ ¿k;fDo jf 

sfo{;fDosf cfwf/df pkd]onfO{ lgif]w gu/L pkd]o / pkdfgaLr ce]bd"ns cf/f]k ul/g' ¿ksfnª\sf/ xf] 

-l;UBfn, @)@*, k[= (&, e§/fO{, @)&&, k[= @(*, pkfWofo, @)^&, k[= !@!, kGt, @)&(, k[= ^!, yfkf, @)^^, 

k[= @#(, Gof}kfg] @)#*, k[= #^$, clwsf/L, @)%^, k[= %*, P6d, @)&$, k[= !((, clwsf/L, @)%^, k[= %*_ . 

¿ksfnª\sf/ tflTTjs ¿kdf pkdfg, pkd]o, ;fb[Zo wd{ tyf ltgLx¿ aLrsf] ce]b ;DaGwsf cGjoaf6 ;[lht 

cfnª\sfl/stf xf] . ¿ksfnª\sf/df b'O{ k/:k/df leGg j:t', JolQm jf ljifosf] pkl:ylt tyf ltgLx¿ aLrdf 

k/:k/df ;dfgtf / ce]b ;DaGw clgjfo{ tTTj x'g\ . 

;+:s[t sfJolrGtgdf ¿ksfnª\sf/sf e]b–pke]bsf ;DaGwdf ;dfg cjwf/0ff 5}g . cnª\sf/

jfbL ;Dk|bfodf ¿ksfnª\sf/sf ljifodf ePsf ljdz{df o;sf b'O{ e]bb]lv cg]s e]bsf] ljifodf ;}4flGts 

cjwf/0ff;lxt tL s[ltdf s;/L k|:t't ePsf 5g\ eGg] ljifosf] k|:t'lt 5 . pkdfg–pkd]o ce]b ;DaGwnfO{ 

k|:t't ug]{ ¿ksfnª\sf/sf c;d:t¿ks, ;d:t¿ks, k"j{¿ks, Jo:t¿ks, ;sn¿ks, joj¿ks, 

cjolj¿ks, of]ufbo¿ks, ljifd¿ks, ljz]if0f¿ks, lå?4¿ks, x]t'¿ks, lZni6¿ks, If]k¿ks, ;dfwfg¿ks, 

/Do¿ks, kXgj¿ks cflb e]b 5g\ -b08L, ;g\ @)!), k[= @@–@%_ . ;+:s[t sfJolrGtgsf] ;d[4 k/Dk/fdf  

cnª\sf/sf] Jojl:yt cWoog / ts{;Dd juL{s/0fsf] cfwf/ dflgg] ?b|6sf] sfJofnª\sf/df ¿ksfnª\sf/sf tLg 

e]bsf] rrf{ ePsf] 5 . ¿ksfnª\sf/sf tLg k|d'v e]b ;fjoj, lg/joj / ;ª\sL0f{ d'Vo tLg tyf oL k|To]ssf 

cGo pke]b 5g\ -?b|6, ;g\ !(^%, k[=@^!_ . ;+:s[t sfJolrGtgsf k/jtL{ ;+:s/0fdf klg o;sf] e]bsf ;DaGwdf 

ljdz{ tyf lg¿k0fsf ljifodf ljdz{ ePsf] 5 .

¿ks e]bsf ljifodf ;flxTobk{0fn] klg d'Vo tLg tyf ltgsf cGo pke]bsf] kl/rrf{ u/L cf7e]bsf] 

lgwf{/0f u/]sf] 5 . ¿ksfnª\sf/sf tLg k|d'v e]b k/Dkl/t, ;fª\u / lg/ª\u d'Vo tLg e]b 5g\ -ljZjgfy, ;g\ 

!(*#, k[= &!^_ . s'anofgGb nIf0fu|Gydf ¿kssf b'O{ e]b dfq :jLs[t 5g\ eg] o;sf cGofGo pke]b /xg] 

cjwf/0ff k|:t't ePsf] 5 . d"ntM ¿ksfnª\sf/sf ce]b / tfb|'Ko b'O{ d'Vo tyf ltgsf cGo pke]b 5g\ -bLlIft, 

;g\ @)!), k[= !^_ . ¿kse]bsf ;DaGwdf cnª\sf/lrGtfdl0fn] klg tLgk|sf/sf] x'g] tyf To;sf cg]s  

pke]bsf] ;}4flGts / k|fof]lus kIfsf] ljZn]if0f u/]sf] 5 . ¿ksfnª\sf/sf ;fjoj, lg/joj / k/Dkl/t tLg e]b 

5g\ -clht;]g, ;g\ !(&#, k[= !$#_ . o;k|sf/ ;+:s[t sfJolrGtgdf ¿ksfnª\sf/sf ;DaGwdf ePsf ljdz{n] 

o;sf] e]b ;ª\Vof olt xf] eg]/ lglZrt ug{g;s] klg oL nIf0fu|Gysf] cGtj{:t' o;sf tLg d'Vo e]b x'g] tYosf] 
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lgs6 5g\ . d"ne"t ¿kdf ¿ksfnª\sf/sf k/Dkl/t, ;fjoj / dfnf tLg e]b 5g\ -e§/fO{, @)&&, k[= @(*–@

((, pkfWofo, @)^&, k[= !@!–!@@_ . ;+:s[t / g]kfnL sfJolrGtgdf ¿ksfnª\sf/sf ljifodf ePsf cWoogaf6 

o;sf cg]s e]b tyf tL e]bsf pke]bsf] rrf{ eP klg o; n]vdf o;sf k/Dkl/t, ;fjoj, dfnf / x]t' rf/  

e]bsf sf]0faf6 …Hj/;dgf k|s[lt sljtfsf] cfnª\sfl/s kIfsf] ljj]rgf tnsf pkzLif{s / ;Gbe{df ePsf] 5 . 

glthf / 5nkmn

k|:t't Hj/;dgf k|s[lt sljtf :jR5GbtfjfbL efjfleJolQm ePsf] nf]snodf ;+/lrt sljtf xf] . k|s[lt 

g} hLjghut\sf nflu ;fWo xf] eGg] s]Gb|Lo ljifo k|ltkfB o; sljtfdf k|s[ltdf g} hLjgsf] ;[li6, l:ylt / 

lgodgsf nflu cGtlge{/ /xg] efjsf] k|:t'lt 5 . k|s[ltnfO{ s]Gb|df /fvL ;xhft eflifs ljGof;sf] k|of]u eO{  

/rgf ePsf] o; sljtfdf cnª\sf/sf] plrt tyf ;xhft k|of]u ePsf] 5 . o; sljtfdf zAbfnª\sf/ / 

cyf{nª\sf/sf] ;Gt'lnt, ;Dos / :jt:km"t{ k|of]u ePsf] 5 . d"nt cfnª\sfl/stfsf b[li6n] o; sljtfdf ¿ks, 

pkdf, :jefjf]lQm, cyf{Gt/Gof;, ljz]iff]lQm, pTk|]Iff / bLksfnª\sf/sf] k|of]uaf6 cfnª\sfl/stf l;h{gf ePsf] 5 . 

cnª\sf/sf b[li6n] o; sljtfdf zAbfnª\sf/cGtu{t cg'k|f; tyf cyf{nª\sf/cGtu{t ¿ksfnª\sf/ cª\uL  

cnª\sf/ x'g\ . k|s[lt / r/fr/hut\df dfgjLo e"ldsf / k|s[ltsf] pbf/ / pbfQtf;Fu dfgjLo ;DaGwnfO{ 

k|:t't ug]{ ;Gbe{df ¿ksfnª\sf/ / o;sf ljljw pke]bsf] ;fy{s / ;Dos pkl:ylt ePsf] 5 . o; sljtfdf 

¿ksfnª\sf/sf] k|:t'lt tyf k|of]hgn] l;h{gf u/]sf] sflJos cfnª\sfl/stfsf] ljZn]if0f o;sf pke]b tyf 

tL;DaGwL ;}4flGts clenIf0fsf cfwf/df qmdzM tnsf ;Gbe{df ePsf] 5 . 

Hj/;dgf k|s[lt sljtfdf k/Dkl/t ¿ks

cfnª\sfl/stfsf b[li6n] ¿ksfnª\sf/k|wfg Hj/;dgf k|s[lt sljtfdf k/Dkl/t ¿ksfnª\sf/sf] ;Dos\ 

/ ;fy{s k|of]u ePsf] 5 . ;+:s[t sfJolrGtdf ;}4flGts kIf tyf cjwf/0ff;lxt s[ltljZn]if0fsf] cfwf/ k|:t't 

ePsf] ¿ks e]bcGtu{t k/Dkl/t ¿ksfnª\sf/sf] ljifodf g]kfnL sfJolrGtgdf klg ¿ks e]bcGtu{t  

k/Dkl/t ¿ks tyf o;sf] ;}4flGts dt :yflkt 5 . ;+:s[t / g]kfnL sfJolrGtgdf k/Dkl/t ¿ksfnª\sf/df 

;DaGwdf k|:t't ePsf cledtnfO{ Ps} ;Gbe{df ;+Zn]if0f ug{;lsG5 . o; cnª\sf/sf ;DaGwdf ;+:s[t /  

g]kfnL sfJolrGtgdf cleJoQm cjwf/0ffnfO{ ;+Zn]if0f ubf{ d"ntM of]  Ps pkdfg–pkd]o aLrsf] cf/f]k bf];|f] 

ce]b cf/f]ksf sf/0f x'g' k/Dkl/t ¿kssf] clenIf0f xf] -ljZjgfy, ;g\ !(*#, k[= &!^, pkfWofo, @)^&, 

k[= !@!, pkfWofo, @)^&, k[= !@!_ . ;+:s[t / g]kfnL sfJolrGtgdf k|:t't k/Dkl/t ¿ks;DaGwL cledtsf] 

cGtj{:t' ¿ks cnª\sf/sf pkdfg, pkd]o, ;fwf/0f -;fb[Zo_ wd{ tyf ltgLx¿aLrsf] ce]b ;DaGwh:tf  

ljz]iftf g} x'g\ . sflJos cnª\sf/ k|of]usf b[li6n] …Hj/;dgf k|s[ltÚ sljtfdf k/Dkl/t ¿ksfnª\sf/n]  

cfnª\sfl/stf l;h{gf u/]sf] 5 of] sljtfsf lgDglnlvt kª\lQmu'R5df ;zQm 5 . 

P Û ;fyL Û xfDnfO{ ;lDemg] sf]xL 5, la?jf Û r/f xf] Û

3fdn] b'MvL P km"n /fd|f Û gaf]Ng] s'/f xf] Û

xKs]sf 3fF; Û b'Mv / ;'v ;Demg] P k|f0fL Û

s;}sf] x]/ Û s?0f 5fof] Û

kUnG5, em5{, cd[t eO{ jiff{n] cZdfgL

blIf0f r'nL–lsgf/f k/ sf]xL lbn 5 bofn' Û

p;}sf] ;f/f efjgf 5fP cfsfzdf dfofn' Û -b]jsf]6f, @)&^, k[= !%^_ .
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k|:t't sljtf+zdf k/Dkl/t ¿kse]b k|ltkfB eO{ cfnª\sfl/stf l;h{gf ePsf] 5 . o; sljtf+zsf] 

pkd]o dfgjnufotsf] hLjhut\ xf] . o; sljtf+zdf pkdfg k|s[lt tyf o;sf ljljw :j¿k x'g\ . o; 

sljtf+zdf k|fs[t hut\sf sljtfsf] k|:t'tstf{n] ;Daf]wg u/]sf] ;fyL, la?jf, r/f, km"n, 3fdn] ;'s]sf cyjf  

j}nfPsf 3fF;nufotsf k|s[ltsf l;h{gf / ltgdf k/]sf] k|efj / ltgnfO{ k|fs[lts pu|tfaf6 pGd'lQm lbg] 

lglj{sNk dfWod jf ljifo k|s[lt g} xf] eGg] sYok|:t't ug]{ ;Gbe{df k/Dkl/t ¿ksfnª\sf/sf] k|of]u ePsf] 5 . 

k|s[lt / k|s[ltåf/f l;h{gf ul/Psf j:t' k|sf/fGt/n]n] Ps} x'g\ eGg] ljifosf dfWodaf6 sflJos /rgfn] ;d"t{g 

k|fKt u/]sf] o; sljtf+zdf k[YjL / r/fr/ hut\sf] j:t'tf tyf k|f0fLhut\ / k|s[lt eGg' g} Ps} x'g\ eGg] sYosf] 

k|:t'lt ePsf] 5 . k|s[lt / k|s[lt lgld{t j:t'aLr Psfsf/ cyjf oL b'O{ leGg ljifo geO{ Ps} x'g\ eGg]  

ce]b ;DaGwsf] cleJolQm ePsf] o; sljtf+zsf cfnª\sfl/s b[li6n] ¿ksfnª\sf/ k|ltkfB 5 . pkd]o / pkdfg 

leGg ljifo geO{ Ps} x'g\ eGg] ¿ksfnª\sf/sf ljz]iftf tyf To;sf cGto{df k|s[lt / o;sf] ;[li6 eGg' g} 

jf:tljstfdf k|s[lt g} x'g\ eGg] cfyL{ rdTs[ltsf ;fy} o;n] g} pi0ftf / zLtntf b'a}nfO{ u|x0f / ;xg ug{;Sg] 

Ifdtf k|bfg u/]sf] cy{ k|:t't u/]sf] 5 . o; sljtf+zdf k|s[lt eGg' g} l;ª\uf] ;[li6hut\ / k|f0fLhut\ eGg' g} 

k|s[lt /x]sf] b[li6sf]0f k|:t't ePsf] 5 . o; ljz]iftfsf cfwf/df of] sljtf+z k/Dkl/t ¿ksfnª\sf/ k|ltkfB 

ePsf] ;Gbe{ xf] eg] o; sljtfsf lgDglnlvtcg';f/sf ;Gbe{df klg o;sf] pkl:ylt ;3g 5 . 

k[YjL tDnfO{ udL{ 5, kv, :ju{ g} ?g]5

P hLj xf] Û ltDnfO{ tfk 5, kv, dndn] 5'g]5

P /f]uL ltDnfO{ h/f] 5 ,kv, Hj/–zdg x'g]5,

lsgls sf]xL n's]/ x]5{ dfofn] x'g]5 Û -b]jsf]6f, @)&^, k[= !%^_ .

k|:t't sljtf+zdf k/Dkl/t ¿ksfnª\sf/ k|ltkfB 5 . o; sljtf+zsf] pkd]osf ¿kdf kfFr km/s 

ljifosf] k|:t'lt 5 eg] o;sf] pkdfg k|s[lt g} xf] . o; sljtf+zdf k[YjL, :ju{, hLj, dg -cfTdf_ tyf /f]uL 

pkd]o x'g\ . o; sljtf+zdf k|s[ltsf] l;h{gfsf ¿kdf k[YjL, :ju{, hLj, cfTdf, /f]u, kYo cflb cfl:tTjdf /xg] 

ljifo /x]sfn] k|s[lteGbf aflx/ s'g} klg ljifosf] pkl:ylt x'gg;Sg] ljifosf] k|:t'lt ePsf] 5 . k|s[ltn] l;h{gf 

ug]{ j:t' g} hLjghut\sf jf:tljstf /x]sfn] ;[li6, l:ylt / cGTosf ljifodf h]h:tf ts{ / efio lgdf{0f eP 

klg cGtt oL ;a} k|fs[lts lgodeGbf dfly lsdfy{ zlQmzfnL 5}gg\ eGg] b[li6sf]0f k|:t't ug]{ o; sljtf+zdf 

k|s[lt g} ;jf]{Rr zlQm /x]sfn] o;n] l;h{gf u/]sf k|To]s j:t'df k|fs[twld{tf cjlzi6 :jtM 5 eGg] cy{sf] 

cleJo~hgf ePsf] 5 . k[YjL, k|s[lt, :ju{, hLj, cfTdf jf logn] cg'ej ug]{ Joflwsf] cg'e"lt klg k|s[ltåf/f 

g} lgdf{0f / lgwf{/0f ePsfn] oL ;a};|sf/sf ljifo cGtt k|s[ltd} ;dflji6 5 eGg] cy{sf] k|:t'lt ePsf] o; 

sljtf+zdf k|s[lt / o;sf] l;h{gfdf s'g} klg leGgtf gePsf] cy{ k|:t't ePsf] 5 . o; sljtf+zdf k[YjL, :ju{, 

hLj, dg -cfTdf_ tyf /f]uL / /f]u eGg' g} k|s[lt xf] tyf k|s[lt g} pko'{Qm ;Gbe{ ePsfn] ;[li6;Fu} ltgnfO{ 

l:ylt k|bfg ug{ k|s[lt g} ;Ifd 5 eGg] cy{sf] k|:t'lt ePsf] 5 . k|s[lt pkdfg tyf k|s[ltåf/f l;h{gf  

ul/Psf ljleGg j:t' / ltgsf ljz]iftf pkd]o leGg geO{ cleGg jf Ps} x'g\ eGg] ce]b cf/f]k k|:t't ePsf] o; 

sljtf+zdf k/Dkl/t ¿ksfnª\sf/ k|ltkfB 5 . cyf{nª\sf/cGtu{t ¿ksfnª\sf/ cªL /x]sf] k|:t't …Hj/;dgf 

k|s[ltÚ sljtfdf ?kse]bcGtu{g k/Dkl/t ¿ksfnª\sf/sf ;fy} ;fjoj e]bsf] klg ;zQm k|:t'lt eO{  

cfnª\sf/l/stfsf] l;h{gf ePsf] 5 . 

Hj/;dgf k|s[lt sljtfdf ;fjoj¿ks

¿ksfnª\sf/sf] e]bsf ¿kdf ;fjoj¿kssf] k|of]uaf6 …Hj/;dgf k|s[ltÚ sljtfdf cfnª\sfl/stf 

l;h{gf ePsf] 5 . ¿ksfnª\sf/sf ljleGg e]bcGtu{tsf] Ps e]b ;fjoj ¿ksdf cfnª\sfl/stf l;h{gf ug{sf 
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nflu k|of]u ePsf pkdfg / pkd]osf ljleGg cjojsf] ;fy{s / ;Dos\ k|:t'lt eO{ ltgsf aLrdf  

ce]b ;DaGw ck]lIft /xG5 . pkdfg / pkd]osf cjojx¿sf] k/:k/df ce]b ljifo jl0f{t eO{ ;[lht  

cfnª\sfl/stf ;fjoj ¿kssf clenIf0f x'g\ -¿b|6, ;g\ !(^%, k[= @^#_ . ;+:s[t sfJolrGtgdf k|:t't o; 

cjwf/0ffcg';f/ ;fjoj ¿ks k|ltkfB x'gsf nflu sljtfdf k|:t't ePsf pkdfg / pkd]o tyf ltgsf 

cjojsf] cleJo~hgf ;fy{s ¿kdf ePsf] x'g}kb{5 . ;+:s[t sfJolrGtgs} ;fk]If g]kfnL sfJolrGtgdf k|:t't 

;fjoj ¿ksfnª\sf/sf clenIf0fnfO{ ;+Zn]if0f ubf{ pkd]oju{sf gfgf cjoj cjojLx¿df pkdfg–ju{sf gfgf 

cjoj cjojLx¿sf] cf/f]k ePdf ;fjoj¿ks x'G5 -l;UBfn, @)@*, k[= (*, e§/fO{, @)&&, k[= @((, pkfWofo, 

@)^&, k[= !@@_ . ;+:s[t / g]kfnL sfJolrGtgdf k|:t't ;fjoj¿ks cnª\sf/sf ;DaGwdf k|:t't ePsf 

cjwf/0ffsf] s]Gb|Lo ljifo eGg' g} pkdfg / pkd]osf cª\y tyf ltgsf] ;Dos\ k|of]uaf6 ;[lht cfnª\sfl/stf 

xf] . k|:t't …Hj/;dgf k|s[ltÚ sljtfsf lgDglnlvtcg';f/sf kª\lQmu'R5df ;fjoj¿ksfnª\sf/sf] k|:t'lt eO{ 

cfnª\sfl/stf l;h{gf ePsf] 5 . 

k|s[ltb]jL sfd ul5{g\ sxLF gh/sf 3]/fdf 

afbn–km"n nufpg em"n k[YjLsf 8]/fdf

slnnf s/n] d';fl5{g\ dnfO{ xfjfn] lgwf/df,

h'g jfo' lgnf jgaf6 wfpF5 emf]k8L lsgf/df,

slnnf] kz{ Û slnnL ;FuL Û PsfGt u'Nhf/ 5 Û

;+;f/sf] h/f] /Gs]sf] ca zLtn lgwf/ 5 Û -b]jsf]6f, @)&^, k[= !%%_ .

k|:t't sljtf+zdf ;fjoj ¿ksfnª\sf/ k|ltkfB eO{ cfnª\sfl/stf l;h{gf ePsf] 5 . o; sljtf+zsf] 

pkdfg k|s[lt xf] eg] pkd]o k|f0fLhut\ xf] . o; sljtf+zdf pkdfgsf cg]s ;fy{s / ;Dos\ cjojsf] 

pkl:yltdf pkd]osf ;fxL ;Gbe{;Fu ;DalGwt kIfaLrsf] ce]b ;DaGw k|:t't ePsf] 5 . o; sljtf+zdf k|s[lt 

pkdfgsf k[YjL, afbn, xfjf cflb cjoj tyf pkd]osf ¿kdf k|f0fLhut\sf km"n, gLnf jg, emf]k8Lsf cfgGb, 

;':t jfo'k|jfxsf] sf]d :kz{, a9\bf] tfkdfg;Fu} r9]sf] Hj/f], Hj/f] 36]/ zLtntfsf] cg'e"lt cflb cg]s cjojsf] 

k|:t'lt 5 . pkdfgsf ljljw ;fjoj :j¿k tyf pkd]osf ljljw ;fjoj :j¿ksf aLr kf/:kl/s cy{df 

;dfgtf cyf{t\ oL b'O{ leGg ljifo jf j:t' geO{ oL Ps} x'g\ eGg] cy{Bf]tg ug]{ o; sljtf+zdf dg;'gL a;f{tsf 

sf/0f k[YjL zLtn agL ;a} k|f0fLhut\n] cg'ej u/]sf rsf]{ k|fs[lts sx/sf] cGTo ePsf], afbnsf] cfudgn] 

;a} j}nfPsf k|f0fL / jg:klthut\df pNnf; cfPsf], dfgjLo cg'ejdf ca l;h{gzLntfsf] gofF ;dorqmsf] 

cg'e"lt ePsf] cy{ lbg] ;Gbe{sf] cleJohgf ePsf] 5 . k|s[ltsf cjojsf ¿kdf o;sf ljljw :j¿k pkdfg 

tyf pkd]osf ¿kdf hLjhut\sf ljljw :j¿ksf aLr ;dfg / ce]b cy{ /x]sf] cfyL{rdTs[lt k|:t't ug]{ o; 

sljtf+zdf ;fjoj ¿ksfnª\sf/sf] cleJolQm ;zQm 5 . pkdfgsf cjoj tyf pkd]osf cjojsf aLrdf  

ce]b ;DaGwsf cfwf/df ;fjoj ¿ksfnª\sf/sf] k'li6 ug]{ …Hj/;dgf k|s[ltÚ sljtfsf lgDglnlvt ;Gbe{df klg 

of] ljifo k|ltkfB 5 . 

pQ/df x]/]F lxdfnpk/ aflkmnf] lxdfn 5,

lz/laGb'lt/ tfGg]sf] afbn ndtGg] sdfn 5,

r'krfk tL 5g\ tGs]sf nfdf ;"o{nfO{ e]§fpg,

l;ofn xfNg] st{Jo cfˆgf] hut\df r'sfpg, -b]jsf]6f, @)&^, k[= !%^_ .
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k|:t't sljtf+zdf ¿kse]bcGtu{t ;fjoj¿ksfnª\sf/ k|ltkfB 5 . o; sljtf+zdf pkdfg k|s[lt 

/ o;sf] ljljwtf tyf pkd]o hLjghut\ g} xf] . o; sljtf+zdf pkd]osf k|s[ltsf] km]l/Psf] :j¿k tyf 

To;n] hLjghut\df NofPsf] kl/jt{g Pjd\ ltgsf ljleGg cjoj / pkdfgsf ljljw :j¿ksf aLrsf] ce]b 

;DaGw k|:t't ePsf] 5 . o; sljtf+zdf pkdfgsf] ;fjoj :j¿k aiff{t\sf] ;"rs afkm, aflkmnf] lxdfn, afbn, 

afbnsf] lj:tf/ / aiff{ cfudgsf] k"j{;GWof;Fu ;DalGwt k|s[lt xf] . o; sljtf+zdf jl0f{t pkd]osf] ;fjoj 

:j¿k aflkmPsf] lxdfnaf6 lgl:sPsf] ;]tf] afkm cyf{t\ s'lx/f] o;sf] lj:tf/, s'lx/f]sf] ;3gtfaf6 g} aiff{t\ eO{ 

k|f0fLhut\sf] p4f/ eO{ hLjghut\df ;xh jftfj/0fsf] l;h{gf x'g] ;Gbe{nfO{ ;Gble{t ug]{ cfsfz / lIflthdf 

lj:tf/ ePsf] cGToxLg afbn tyf To;sf ljljw ¿ksf] k|:t'lt g} xf] . o; sljtf+zdf k|fs[thut\sf] Psf+z 

dflgg] aiff{t\sf] k|lqmofsf ljljw :j¿k tyf ltgn] k|f0fLhut\df l;h{gf ug]{ cfzf / pdª\u;Fu ;DalGwt ljljw 

:j¿ksf] ;fjoj ;DaGwsf] k|:t'lt 5 . pkdfg / pkd]o b'a}sf cjojsf aLrdf ;fb[Zo t/ ce]b ;DaGw 

:yflkt eO{ cfyL{ rdTs[lt l;h{gf ePsf] o; sljtf+zdf ;fjoj¿ksfnª\sf/ k|ltkfB 5 . sflJos k|:t'ltsf 

qmddf efjut ;3gtfnfO{ pTs[i7 t'Nofpg] ;Gbe{df k|of]u ePsf] o; cnª\sf/sf] pkl:ylt lgof]lht geO{ 

:jt:km"t{ 5 . o; sljtfnfO{ cfnª\sfl/s t'Nofpgsf nflu ;fjoj¿ksfnª\sf/s} t'ngLo dfnf¿ksfnª\sf/sf] 

klg ;zQm e"ldsf 5 . 

Hj/;dgf k|s[lt sljtfdf dfnf¿ks

¿ksfnª\sf/sf cg]s e]bdWo] dfnf¿ks Ps xf] eg] …Hj/;dgf k|s[ltÚ sljtfdf o;sf] ;Dos\ k|of]u 

ePsf] 5 . . dfnf¿ks ¿ksfnª\sf/sf ;flj{s ljz]iftfleq pkdfg / pkd]osf] ;DaGw cg]s b[li6n] ;dfg jf 

ce]b 5g\ eGg] kIfsf] k[i7kf]if0f ug]{ cnª\sf/ xf] . d"ntM dfnf¿ksfnª\sf/ Ps pkd]osf cg]s pkdfgaLrsf] 

ce]b ;DaGw k|:t't eO{ ltgsf aLrdf ce]b ;DaGw b]vfpg' jf b]lvO{ ;[lht cfnª\sfl/stf xf] -¿b|6, ;g\ 

!(^%, k[= @^^, dDd6, ;g\ !(*#, k[= $!)_  . dfnf¿ksf k|ltkfB x'gsf nflu Ps pkd]osf cg]s pkdfg tyf 

ltgsf aLrsf] ce]b ;DaGw :yflkt eO{ pkdfgsf] z[ª\vnf lgdf{0f x'g' ck]lIft /xG5 . g]kfnL sfJolrGtgdf 

dfnf¿kssf ;DaGwdf k|:t't ePsf cjwf/0ffnfO{ ;+Zn]if0f ubf{ Ps} pkd]odf cg]s pkdfgsf] ce]B cf/f]k 

ePsf :yfgdf dfnf¿ksfnª\sf/ k|ltkfB x'G5 -l;UBfn, @)@*, k[= (*, e§/fO{, @)&&, k[= @((_ . ;+:s[t / / 

g]kfnL sfJolrGtgdf dfnf¿kssf ;DaGwdf k|:t't ePsf ;}4flGts clenIf0fsf] cGtj{:t' eGg' g} o;df Ps 

pkd]osf cg]s pkdf;Fusf] ce]b ;DaGw g} xf] . dfnf¿ksfnª\sf/ k|of]uaf6 cfnª\sfl/stf l;h{gf ePsf] …

Hj/;dgf k|s[ltÚ sljtfsf lgDglnlvt sljtf+z JofVo]o 5g\ . 

blIf0fL r'nL gLlnP uf9f, pkNnf 3]/fdf Û

kfFr tx, afbn rfFbLsf a'§f,

pSn/ ;':t df}g / d:t,

pHofnf] lx/f e'jfdf xfF;], lxdfnsf bf}/fdf Û

vfFb]nf r'nL afkm eO{ pSnL,

r'nLdf r'nL afkm km'nL, lgSnL,

hLjg a9\b5g\ gb]Vg] u/L, cfsf;] uf}8fdf Û

l;ofnL 5fof 3fdn] l5/la/ªbf]/ªL 8fF8fdf Û -b]jsf]6f, @)&^, k[= !%%_ .
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k|:t't sljtf+zdf ¿kse]bcGtu{t dfnf¿ksfnª\sf/ k|ltkfB eO{ cfnª\sfl/stf l;h{gf ePsf] 5 . 

o; sljtf+zsf] pkdfg k|fs[thut\nfO{ k|ltlaDag ug]{ ljljwtf tyf ltgsf ljz]iftf g} x'g\ . sljtf+zdf  

pkd]o lxdfn, kxf8 / cfsfz x'g\ . o; sljtf+zdf pkdfg k|s[ltsf ljljwtf;"rs k|f0fLhut\ / o;sf] 

pkdfgsf] z[ª\vnfnfO{ ;"lrt ug]{ ;"rssf ¿kdf ;km]b bf}/f, lx/f / sf]dn e'jf, vFlnbf] / jhgbf/ afbnsf] 

pkl:ylt, tfkdfgsf sf/0f afbnsf] lj:tf/ tyf ;a} If]qdf ;dfg pkl:ylt, cfsfzdf afbnsf] pkl:ylt g} 

k[YjLdf hLjgs} t'ngLo gofF hLjgsf] cfef; lbg] Pjd\ ;3g hnljGb' af]s]sf] afbndf ;"o{sf] ls/0f kbf{  

b]lvg] ;'Gb/ OGb|]0fLsf] b[Zon] hLjgdf ;~rf/ u/]sf] gjLg phf{Bf]ts cy{ k|:t't ug]{ ;Gbe{df dfnf¿ks k|ltkfB 

x'gk'u]sf] 5 . k|s[ltsf] k|ltlaDag ug]{ o;sf ljljw:j¿k tyf hLjghut\nfO{ k|:t't ug]{ ljljw ;Gbe{aLrsf] 

ce]b ;DaGwsf] cleJo~hgf ug]{ zAbsf dfWodaf6 cfnª\sfl/stf l;h{gf ePsf] o; sljtf+zdf  

dfnf¿ksfnª\sf/ k|ltkfB 5 . o; sljtf+zdf pkd]o–pkdfg ce]b ;DaGwnfO{ cleJoQm ug]{ cg]s ;fb[ZojfrL 

zAb / ;Gbe{sf] k|of]u ePsf] 5 . dfnf¿ksfnª\sf/sf] k|of]uaf6 cfnª\sfl/stf l;h{gf ePsf] o; sljtf+zsf 

cltl/Qm lgDglnlvt ;Gbe{df klg o;sf] ;fy{s / ;Dos\ k|:t'lt ePsf] 5 . 

;'Gb/L sf]xL, ;w}sL axf/, cldt ;'ifdf, 

km"nsf kfpdf rNbl5g\ dfgf],

/]zdL kf]zfs ;N;nfO{ :ofgf],

;Ldnsf] d]/f] tlsof ;DofO{, d';fg{ lz/dfÙ

xl/of] dfgf] sfrf]{aL la5ØfO{, Kof/n] Hj/df,

la?jf h:t} dnfO{ klg ;Grf]n] n7 kf/L,

kz]{/ cfFu, uLt ufpl5g\ u'Gu'g, k5\of}/f ntf/L, -b]jsf]6f, @)&^, k[= !%%–!%^_ .

k|:t't sljtf+zdf klg k"j{jt\ ;Gbe{s} t'ngLo dfnf¿kssf] pkl:ylt eO{ cfnª\sfl/stf l;h{gf ePsf] 

5 . k|:t't sljtf+zsf] pkdfg k|s[lt tyf To;df klg aiff{sf] cfudg g} xf] . o; sljtf+zsf] pkd]o k|f0fLhut\

sf] k|ltlglw cyf{t\ dflg; / To;df klg Hj/ft{ k|s[ltsf] kL8faf6 d'lQm kfO{ pbf/ k|s[ltsf] :g]x kfO{ cfglGbt 

/ xif{ljef]/ ePsf] sljtfsf] k|:t'tstf{ xf] . k|:t't sljtf+zdf pkd]on] cg'e"lt u/]sf k|s[lt cyf{t\ jiff{t\sf 

ljleGg ljz]iftf / clenIf0fsf] k|:t'ltsf qmddf Ps geO{ cg]s ljz]iftf cleJoQm ePsf 5g\ . o; sljtf+zsf] 

k|:t'tstf{sf] cg'e"lt k|ltlaDag ug]{ cg]s ;Gbe{ tyf ltgdf cjlzi6 k|fs[t u\0f jf:tljstfdf k|s[ltåf/f g} 

lgdf{0f / lgwf{/0f ePsf ljifo x'g\ . k|s[ltsf ljifodf dfgjLo cg'e"lt h] 5 ToxL g} k|s[ltsf] jf:tljs :j¿k 

/x]sf] cy{ k|:t't ePsf] o; sljtf+zdf dfgj–k|s[ltaLrsf] ce]b ;DaGwsf] lrq0f ePsf] 5 . dfgj–k|s[lt 

;DaGw tyf ltgsf ljz]iftf ;dfg x'g'sf] tfTok{ k|:t't ePsf] o; sljtf+zdf pkdfg / pkd]oaLrsf] ;dfgtf 

k|:t't ug]{ qmddf k|of]u ePsf syg tyf ltgsf clenIf0f;d]tdf ;dfgtfaf6 ;[lht cfnª\sfl/stfn] 

dfnf¿ksfnª\sf/sf dfGotfnfO{ k'li6 ub{5g\ . ;xhft sflJos k|:t'tLs/0fsf ;Gbe{df cfnª\sfl/stf l;h{gf 

ePsf] o; sljtf+zsf] k|ltkfB cfnª\sfl/stf g} dfnf¿ks xf] . cnª\sf/ k|of]usf b[li6n] dfnf¿kssf] oyf]lrt\ 

ljGof; ePsf] o; sljtfdf ¿kse]bcGtu{t x]t'¿ksfnª\sf/sf] k|of]u eO{ cfnª\sfl/stf l;h{gf ePsf] 5 . 

Hj/;dgf k|s[lt sljtfdf x]t'¿ks

k|:t't …Hj/;dgf k|s[ltÚ sljtfdf ¿kse]bcGtu{t dfnf¿kssf] klg k|of]u eO{ cfnª\sfl/stf l;h{gf 

ePsf] 5 . ¿ksfnª\sf/sf ljljw e]b dWo] x]t'¿ksfnª\sf/df cGoe]bsf t'ngfdf cln leGg clenIf0f k|fKt 
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5g\ . x]t'¿ksdf cGo e]bdf cleJoQm pkdfg, pkd]o, ;fwf/0f wd{ / ce]bjfrs zAbsf] clgjfo{tf /x]/ klg 

k"jf{k/ e]bsf j:t', JolQm jf ljifo;Fu} o;df ltgLx¿aLr ;fWo / ;fwfg ;DaGwsf] lg¿k0f x'G5 eg] sljtfdf 

x]t;¿ksfnª\sf/ k|ltkfB x'gsf nflu ;fWo–;fwg ce]b ;DaGwsf] cleJolQm x'g}kb{5 . x]t'¿ksfnª\sf/sf 

;DaGwdf g]kfnL / ;+:s[t sfJolrGtgdf k|:t't ePsf cledtnfO{ Ps}:yfgdf ;+Zn]if0f ubf{ lglZrt ljifosf] 

k|flKtsf] dfWod ;fwgf -pkd]o_ df ;fwgfaf6 k|fKt pknlAw jf sfo{ -;fWo_ sf] ce]b cf/f]k cyf{t\ ;fwfg / 

;fWo Ps} x'g\ eGg] ljifosf] cleJo~hgf ePsf] cfnª\sfl/stfsf :yfgdf x]t'¿ksfnª\sf/ x'G5 -l;UBfn, @)@*, 

k[= (*, b08L, ;g\ @)!), k[= @$_ . x]t'¿ksfnª\sf/df cGo e]bsf t'ngfdf ;fwg–;fWo ;DaGw tyf ltgsf]  

ce]n :j¿ksf] JofVofsf qmddf b]lvg] ce]b ljz]iftfsf] vf]hL / ljZn]if0f x'G5 . k|:t't …Hj/;dgf k|s[ltÚ 

sljtfdf x]t'¿ksn] cfnª\sfl/stf l;h{gf u/]sf] 5 . x]t'¿;sfnª\sf/ k|flKtsf b[li6n] o; sljtfsf lgDglnlvt 

c+z JofVo]o 5g\ . 

;x;|sf]6L ;fu/sf df]tL uLt ufP em// Û

lakmntfsf xhf/ Hjfnf df/]/ ;// Û

afbne'jfn] dnd nfP 5ftLdf r// Û

lgeg/sf] h/f] zLtn ef], cfTdf cfFvfdf a// Û

u/La dflg; ;Dem]/ ?G5' xif{n] b'vL e},

of] wg afF8g dg nfU5 dnfO{ ;dfhdf x// Û -b]jsf]6f, @)&^, k[= !%*_ .

k|:t't sljtf+zdf ;fwg–;fWo ce]b ;DaGwsf] k|tLlt eO{ x]t'¿ksfnª\sf/ k|ltkfB 5 . o; sljtf+zdf 

pkdfgsf] k|:t't sljtf+zdf pkdfgsf ¿kdf k|s[lt tyf o;sf] pbf/ / pbfQ :j¿k xf] eg] o;sf]  

pkd]o dfgjhut\ tyf To;df klg Hj/ft{ k|s[ltsf] pbf/tfaf6 aiff{t\ eO{ ;'vfg'e"lt cg'ej ug]{ dfG5] xf] . o; 

sljtf+zdf ;fWo k|s[lt g} xf] eg] o;df ;fwg k|f0fLhut\ / To;df klg dfG5]sf] cj:yf xf] . o; sljtf+zdf 

k|s[ltsf] pbf/ / pbfQtfn] g} dfG5]nufot k|f0fLhut\nfO{ ;'vL / ;d[4 t'Nofpgsf nflu lje]b/lxt ;dfg 

hnwf/f a;f{O{ ;a}df ;dfg cgGbsf] cg'e"lt ;~r/0f ug]{ ePsfn] cfd k|f0ffLhut\df ;dfg ¿kn] cfˆgf ;a} 

tTTj ljt/0f ug]{ tyf r/fr/hut\sf ;a} ;d:ofnfO{ lg/fs/0f ug{;Sg] ;fdYo k|s[ltdf dfq} ;lGglxt 5 eGg] 

ljifosf] k'li6;Fu ;DalGwt ;Gbe{sf] k|:t'lt 5 . o; sljtf+zdf pkd]o cyf{t\ k|f0fLhut\df /x]sf] Hj/ft{ / cgGo 

udL{sf] k|sf]ksf] lg/fs/0fsf nflu k[YjLdf aiff{sf] cfjZostf /x]sf] ljifonfO{ cfyL{ rdTs[lt;lxt cleJoQm  

ug]{ qmddf k|s[ltsf] lgoldt rqm -aiff{_ sf] cfudgnfO{ c;ª\Vo hnsfljGb'n] df]tLsf] ¿kwf/0f ug'{, zLtntf 

k|fKt ug]{ k|f0fLsf cg]sf}+ lg/y{s k|of; Ps}k6sdf ;fy{s t'Nofpg] k|s[ltsf] pbf/tf, udL{sf] ch;| kL8faf6 df]If 

kfO{ cfd k|f0fLhut\ / logn] cg'e"lt u/]sf] :juL{o ;'vsf] cg'e"lt, r/fr/ hut\df 5fPsf] ;'v / xif{sf] c;Lldt 

cfgGb Pjd\ k|s[ltdf dfq} To:tf] ;fdYo 5 h;n] ;a}nfO{ ;dfg Gofo lbg;S5 eGg] ;Gbe{sf dfWodaf6 of] 

;[li6 cyf{t\ hLjgrqmsf] lgdf{0f ug]{ k|s[ltsf] ljsNk s]xL x'gg;Sg] Pjd\ dfG5]nufotsf] k|f0fLhut\ t k|s[ltd} 

lge{/ /xg] j:t'dfq /x]sf] cy{ k|:t't ePsf] 5 . o;k|sf/ hLjgsf] ;fWo k|s[lt tyf ;fwfgsf ¿kdf hLjghut\ 

aLrsf] ;DaGw ;fWo;fwg /x]sf] tyf oL k/:k/df ce]b 5g\ eGg] kIfsf] k[i7kf]if0f ug]{ cy{sf] k|of]u ePsf] o; 

sljtf+zdf x]t'¿ksfnª\sf/sf] k|of]u ePsf] 5 . sflJos /rgfsf qmddf ;xhft tyf :jt:km"t{ ¿kdf k|of]u 

ePsf] x]t'¿ksfnª\sf/n] o; sljtfnfO{ cfnª\sfl/s t'Nofpg dxTTjk"0f{ e"ldsf v]n]sf] 5 . 
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lgisif{

g]kfnL ;flxTodf :jR5GbtfjfbL efjwf/fsf dfWodaf6 ;flxTosf] pQ/f]Q/ ljsf;df nIdLk|;fn  

b]jsf]6fsf] of]ubfg ljlzi6 5 . ;flxTosf ;a} ljwfdf snd rnfpg] b]jsf]6fsf] n]vgl;l4 sljtf / lgaGw g} 

xf] . b]jsf]6fåf/f lnlvt tyf kf7Øqmd k|of]hgsf nflu tof/ ePsf ljleGg k':tsfsf/ s[ltsf cltl/Qm nIdL 

sljtf;ª\u|xdf ;ª\u[xLt eO{ k|sflzt …Hj;;dgf k|s[ltÚ sljtf k|s[lts]Gb|L dfgjtfjfbL bz{g k|ltkfB ePsf] 

;zQm sljtf xf] . g]kfnL nf]sefsfsf] nofTdstfdf ;+/lrt o; sljtfdf k|s[lt g} ;Dk"0f{ ;d:ofsf] ;dfwfg 

ug{ ;Ifd /xg] efjfleJo~hgf ePsf] 5 . ;xh, :jt:km"t{ tyf :jfefljs cfnª\sfl/stf cjnDag eO{  

;+/lrt o; sljtfdf cyf{nª\sf/sf¿ks, pkdf, :jefjf]lQm, cyf{Gt/Gof;, ljz]iff]lQm, pTk]Iff /  

bLksfnª\sf/sf] k|of]u ePsf] 5 . cnª\sf/ / o;n] l;h{gf ug]{ snf;f}Gbo{sf b[li6n] o; sljtfdf ¿ksfnª\sf/ 

cªL tyf cGo cnª\sf/ o;nfO{ kl/kfs t'Nofpg ;xof]uL ag]sf 5g\ . ;+:s[t sfJolrGtgn] pkdfg /  

pkd]oaLr ce]b ;DaGw tyf ;fb[Zojfrs ljz]iftf ePsf] cyf{nª\sf/sf ¿kdf ¿ksfnª\sf/sf] clenIf0f 

k|:t't u/]sf] 5 . cª\u|]hL sfJolrGtgdf klg ;+:s[t sfJolrGtgs} ;fk]If ljz]iftf k|:t't ePsf] o; cnª\sf/sf 

;DaGwdf klg ;f]xL b[li6sf]0f n] lg/Gt/tf k|fKt u/]sf] 5 . 

¿ksfnª\sf/ / o;sf e]b–pke]bsf] ljifodf ;+:s[t / g]kfnL sfJolrGtgdf 7f]; cjwf/0ff k|:t't 

eP klg cª\u|]hL sfJolrGtgdf o;sf] juL{s/0f tyf ltgsf] clenIf0f k|:t't ePsf] 5}g . ;+:s[t / g]kfnL 

sfKolrGtgdf o;sf cg]s e]bsf] rrf{ eP klg o;sf d"ne"t e]b k/Dkl/t, ;fjoj, dfnf / x]t'¿ksfnª\sf/sf] 

;}4flGts clenIf0f k|fKt 5 . k|:t't …Hj/;dgf k|s[ltÚ sljtfdf klg ¿ksfnª\sf/sf pko'{Qm rf/ e]b k|ltkfB 

5g\ eg] logsf] pkl:ylt o; s[ltdf ¿ksfnª\sf/nfO{ cª\uL cnª\sf/ t'Nofpg dxTTjk"0f{ 5 . o; sljtfdf 

;xhft / :jt:km"t{ ¿kdf k|of]u ePsf] k/Dkl/t ¿ksfnª\sf/n] ;Dk"0f{ r/fr/hut\sf] l;h{gf ug]{ k|s[lt / 

k|f0fLhut\ k|sf/fGt/n] Ps} x'g\ logdf s'g} leGgtf 5}g eGg] ce]b cf/f]k;lxtsf] cfyL{rdTs[lt k|:t't u/]sf]  

5 . o; sljtfdf k|s[ltsf] :j¿k Ps geO{ cg]s 5 . o;sf] /rgf Pp6f lglZrt ljz]iftf dfq geO{ of]  

cg]sf}+ cjojaf6 lgld{t 5 . k|s[ltdf k|fKt x'g] cg]s cjoj tyf hLjghut\sf ljljwtfdf ;dfgtf jf ltgdf 

s'g} kfy{So g/x]sf] cfyL{ ;Gbe{sf] k|:t'lt o; sljtfdf k|:t't ;fjoj¿ksfnª\sf/n] l;h{gf ug]{ cfnª\sfl/stf 

xf] . 

k|:t't …Hj/;dgf k|s[ltÚ sljtfdf ¿kse]bcGtu{t k|of]u ePsf] dfnf¿ksfnª\sf/df k|s[ltsf ljljw 

:j¿k;Fu hLjghut\sf cg]s ;Gbe{sf] z[ªnfa4 ce]b ;DaGwsf] k|:t'lt ePsf] 5 . o; sljtfdf k|:t't 

dfnf¿ksfnª\sf/n] ;du| hLjghut\ eGg' g} jf:tljstfdf k|s[ltsf] l;h{gf /x]sfn] k|f0fL jf jg:klthut\ eGg' 

g} k|s[ltsf] lj/f6tfsf c+z /x]sfn] k|s[ltk|bQ oL j:t'sf] lgoGqof, lgodg tyf logsf] cft{gfbnfO{ zLtntf 

k|bfg ug]{ lglj{sNk dfWod g} cfkm}+df k|s[lt g} xf] eGg] sflJos snf;f}Gbo{sf] l;h{gf ug{ dxTTjk"0f{ e"ldsf 

lgjf{x u/]sf] 5 . o; sljtfdf ;fWo–;fwgaLrsf] ce]b ;DaGwsf] cleJo~hgf eO{ cfyL{ rdTs[lt l;h{gf  

ug]{ x]t'¿ksfnª\sf/sf] k|of]u klg ;zQm 5 . hLjg / hut\df ;[li6, l:ylt tyf o;sf] lgodgsf nflu k|s[lt 

g} lglj{sNk ljifo xf] . k|s[lt g} ;a} hut\sf] Joj:yfkg ug{ ;Ifd ljifo /x]sfn] hLjghut\sf ;a} ;d:ofsf] 

;dfwfg k|s[ltd} cGtlg{e{/ /x]sf] sYo;Gb]z k|:t't ug]{ o; sljtfsf ;Gbe{df k|s[lt ;fd' ;a} zlQm tyf 
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o;dfly lgoGq0f ug]{ dfgjLo k|of; lg/y{s /xg] b[li6sf]0f k|:t't ePsf] 5 . s'g} klg hLjgsf nflu ;fwgsf 

t'ngfdf ;fWosf] cf}lrTo g} zlQmzfnL x'g] ;TonfO{ cfTd;ft\ ug{ dfG5]nufot r/fr/ hut\ tof/ aGg'kg]{ 

cy{sf] cleJo~hgf ePsf] o; sljtfdf x]t'¿ksfnª\sf/sf] k|of]u ;fy{s /x]sf] lgisif{ k|fKt ug{;lsG5 . 

;Gbe{;"rL

clUgk"/f0f -;g\ @)!@_= Maharishi University of Management veidic literature collection. E-book, 
Kindle amazon. Model No. D01200 10 9600A 1013 FCC. FCC ID ZEE 1013 [D01200 
IC 9600A 1013]

clht;]g -;g\ !(&#_= cnÍf/lrGtfdl0f, -Jof=_ g]ldrG› zf:qL, ef/tLo 1fgkL7 k|sfzg .

clwsf/L, x]dfª\u/fh -@)^&_= k"jL{o ;flxTo–l;4fGt -kfFrf}+ ;+:s=_, ;femf k|sfzg . 

pkfWofo, s]zjk|;fb -@)^&_= k"jL{o ;flxTo–l;4fGt -bf];|f] ;+:s=_, ;femf k|sfzg . 

P6d, g]q -@)&$_= ;ª\lIfKt g]kfnL ;flxlTos zAbsf]z, g]kfn k|1f–k|lti7fg . 

u8\tf}nf, gf/fo0fk|;fb -@)&&_= k"jL{o sfJozf:qsf] k|fof]lus k4lt, g]kfn k|1f/–k|lti7fg . 

uf}td, nId0fk|;fb -@)^(_= sljtfsf] ;}4flGts ljdz{, kf7\o;fdu|L k|sfzg .

uf}td, nId0fk|;fb -@)&*_= ;dsfnLg 5Gbsljtfdf o'uLg oyfy{, g]kfn k|1f–k|lti7fg .

uf}td, nId0fk|;fb / g]q P6d -;Dkf=_= k|1f cfw'lgs g]kfnL sljtf, g]kfn k|1f–k|lti7fg .

hf]zL, s'df/axfb'/ -@)$*_= b]jsf]6fsf k|d'v sljtfs[ltsf] sfnqmlds ljj]rgf, l;4fy{ jg:ynL k|fl1s kl/ifb .

lqkf7L, jf;'b]j / cGo -@)$^_= g]kfnL sljtf efu $, ;femf k|sfzg .

yfkf df]xlgxdf+z' -@)^^_= ;flxTo kl/ro -kfFrf}+ ;+:s=_, ;femf k|sfzg .

b08L -;g\ @)!)_= sfJobz{, /fli6«o ;+:s[t ;+:yfg /fh:yfg .

bLlIft, cKoo -@)))_= lxGbL s'jnofgGb -kfrf}+ ;+:s=_, -Jof=_ ef]nfzÍ/ Jof;, rf}vDaf ljBfejg .

b]jsf]6f, nIdLk|;fb -@)&$_= d'gfdbg -c¶fO{;f}+ ;+:s=_, ;femf k|sfzg .

Gof}kfg], 6Ík|;fb -@)#*_= ;flxTosf] ¿k/]vf, ;femf k|sfzg .

kGt, e/t/fh -@)&(_= …cnÍf/Ú= -;Dkf=_ O{Zj/ a/fn / cGo= g]kfnL ;flxTosf]z, g]kfn /fhsLo k|1f–k|lti7fg . 

aGw', r"8fdl0f -@)#^_= b]jsf]6f, ;femf k|sfzg .

e§/fO{, uf]ljGbk|;fb -@)&&_= k"jL{o sfJol;4fGt -bf];|f] ;+:s=_, g]kfn k|1f–k|lti7fg . 

e/t -@)$)_= gf6\ozf:q efu @ -;Dkf=_ afa'nfn z'Sn, rf}vDaf k|sfzg . 

efdx, -;g\ @)!)_= sfJofnÍf/, /fli6«o ;+:s[t ;+:yfg /fh:yfg . 
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dDd6 -;g\ !((*_= sfJok|sfz, df]tLnfn agf/;Lbf; klAn;;{ . 

¿›6, -;g\ !(^%_= sfJofnÍf/ -Jof=_, ;Tob]j rf}w/L, jf;'b]j k|sfzg .

ljZjgfy -;g\ !(*@_= ;flxTobk{0f -5}6f}+ ;+:s=_, rf}vDaf ljBfejg . 

zdf{, /d0fs'df/ -;g\ !((^_= ;flxTobk{0fsf]z, ljBflglw k|sfzg .
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